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Special notes on terminology:

e When The Arts is referred to as a subject or key learning area, both words are capitalised. However, when
the arts are referred to in a generic way, this is presented in lower case.

e Standards, as part of the terminology of the Year 10 Guidelines and the Essential Learnings, is presented
with an initial capital letter. However, standards in the generic sense is always lower case.
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Organisation of the Year 10 learning areas

Each learning area is organised in the same way and includes a rationale, learning
statements, Standards, and advice about assessment and planning courses of study. The
advice can be used by teachers to guide their planning to best meet the learning needs of
their students, using contexts that are relevant.

Rationale

Each learning area begins with a rationale that describes:

¢ thediscipline or the field of study on which the learning area is based
¢ the school subject or subjects that are drawn from the learning area

e the nature of Year 10 learners and learning in the learning area.

The rationale also features a pathways diagram that shows how the Year 10 learning area
transitions from the Years 1-9 Essential Learnings and is the foundation for the pathways
available in the senior phase of learning.

Learning statements

The learning statements identify what is important for students to be taught and what is
important for students to learn. The learning statements continue the use of the terms used in
the Years 1-9 Essential Learnings and Standards.

Knowledge and understanding

Knowledge and understanding describes concepts, facts and procedures of the learning area.
These are presented under organisers that relate to the broad conceptual categories that are
the focus of the learning area. In some Year 10 learning areas these organisers are identical
to the Years 1-9 key learning area (KLA) organisers, while others use organisers that have
greater similarity to the senior syllabuses.

Ways of working

The ways of working identify the processes associated with the particular learning area.
These processes emphasise the higher-order thinking skills that support the development of
deep understandings in Years 1-9 and have close connections to the processes described in
the KLAs. The Year 10 learning area ways of working are at the same time more specific to the
Years 11-12 syllabuses. For example, the broad social and environmental inquiry processes
of the Years 1-9 Studies of Society and Environment (SOSE) KLA develop into the historical
inquiry process in Year 10 History.

Standards

The Standards for each Year 10 learning area describe the expected qualities of a collection
of student work on an A-E scale. The Standards descriptors are linked to the learning
statements.

The Standards in Year 10 draw on the standards frameworks from Years 1-9 and Years 11-12
and relate both to the assessable elements of the Essential Learnings and the dimensions of
the Years 11-12 syllabuses. Schools should use the Standards to:

¢ make judgments about a collection of student work

¢ develop criteria sheets / guides to making judgments to suit their course structure and
individual assessment techniques.

Organisation of the Year 10 learning areas



Assessment

Year 10 learning areas include advice about planning a school-based assessment program
and information about important assessment techniques for each learning area.

The specific guidance about assessment in the particular learning area includes assessment
techniques, and the formats and conditions appropriate for developing assessment
instruments.

This advice will assist transition to the assessment demands of specific Years 11-12
syllabuses and the senior phase of learning generally.

Course advice
Information about planning courses of study is provided for each Year 10 learning area.
Examples of ways to plan using the Year 10 learning statements are described as:

¢ units — referring to term- or semester-length units planned around a particular topic or
theme (contexts)

e courses — referring to a series of units over a year planned around a particular school
subject.
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Using the Year 10 learning areas:
planning courses of study

Units

Curriculum planning is a school-based decision. Schools may choose to use all or part of the
information contained in the Guidelines, or use all or part of individual Year 10 learning areas
to construct units or courses of study.

The Guidelines include five broad options for planning courses of study using the Year 10
learning areas:

® units

* Year 10 courses

* Years 9-10 or Years 8-10 courses

® Years 10-12 courses

¢ integrated multidisciplinary or transdisciplinary courses.

Term- or semester-length units can be planned from a selection of the learning statements.
Units could serve as an introduction to a particular learning area or specific subject in Years
11-12. Schools may use units as a marketing tool to “sell” specific Years 11-12 subjects.

Year 10 courses

Stand-alone single-year courses in Year 10 can be developed around the learning statements
of a single Year 10 learning area or across one or more learning areas. For example, Year 10
Geography would be planned from the Year 10 Geography learning statements, whereas
Year 10 Home Economics would be planned from Year 10 Technology and Year 10 Health and
Physical Education.

Years 9-10 or Years 8-10 courses

Two- and three-year courses across Years 9-10 or Years 8—10 can be developed from the
learning statements of Year 10 learning areas and Years 1-9 Essential Learnings. For example,
The Arts subjects in lower secondary could be developed from the specific organisers in the
Years 1-9 Essential Learnings and the Year 10 learning area to create courses in Visual Art,
Drama, Dance, Music and Media.

Structuring curriculum as Years 9-10 or Years 8—10 courses builds on the current practice of a
large number of Queensland secondary schools. Many schools offer lower secondary courses
of study using the key learning areas shaped as specific school subjects.

Traditionally, these courses have provided some degree of transition to senior subjects and
have provided a “sampler” to help students make an informed decision when choosing senior
subjects. Using the learning statements from the Year 10 Guidelines will further strengthen
this approach.

Using the Year 10 learning areas: planning courses of study
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Years 10-12 courses

Some schools have developed three-year courses across Years 10-12. These courses
describe a coherent three-year senior phase of learning where Year 10 is a foundation year.

Years 10-12 courses can be developed using the Year 10 learning areas and the relevant
senior syllabuses. For example, a three-year course in Physics would draw from the

Year 10 Science learning area and the senior Physics syllabus. A three-year History course
would draw from the Year 10 History learning area and either the senior Modern History or
Ancient History syllabus.

Based on their learning experiences in the first year of the course, students should have
options to decide to:
e continue the course in Years 11-12

¢ make an alternative decision within the learning area, for example, elect to do Chemistry
rather than Physics or choose Ancient History rather than Modern History

¢ choose a different pathway, for example, choose not to participate in a senior science or
history subject.

Integrated multidisciplinary or transdisciplinary courses

Integrated multidisciplinary or transdisciplinary courses are common in some school settings,
particularly middle schools.

These courses can be planned from learning statements across learning areas. In many
instances, an organiser that crosses the learning area is used to give coherence to the
planning of these courses.
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Using the Year 10 learning areas:
assessment advice

Assessment is a fundamental and integral part of the teaching and learning process and must
be planned and ongoing. Assessment is used to:

e promote, assist and improve learning
¢ substantially contribute to the construction of programs of teaching and learning

¢ provide information for students, teachers, parents and carers about the progress and
achievements of individual students to help them achieve as well as they are able.

Assessment in Year 10 should be guided by the principles of assessment described in the
QSA’s P-12 Assessment Policy. See Resources on page 8 for details.

School-based assessment

During Year 10, assessment should continue the approaches of school-based assessment
begun in Years 1-9 and build towards the externally moderated system of Years 11-12.
Assessment in Year 10 is:

¢ standards-based. The Guidelines set out content and achievement standards. The learning
statements are the content standards for each Year 10 learning area. These are statements
of what students are expected to know and do by the end of Year 10. The achievement
standards are linked to each set of learning statements and are reference points that
describe how well students have achieved the learning statements

e diagnostic. The Guidelines provide an opportunity to use assessment to determine the
nature of students’ learning difficulties as a basis for providing feedback or intervention

* formative. The main focus of assessment in Year 10 is on improving student learning to
assist their transition to the senior phase of learning

e summative. Assessment in Year 10 can indicate standards achieved at particular points for
reporting purposes.

Year 10 assessment is an opportunity for schools and teachers to develop students’
assessment literacy or familiarity with the processes and practices used in the senior
syllabuses.

To develop assessment literacy for Years 11-12, a Year 10 assessment program should
introduce and apply important ideas about school-based assessment from the principles of
exit assessment in the senior syllabuses. These principles are:

e continuous assessment, or gathering information on student achievement over a course of
study, using assessment instruments administered at suitable intervals

e balance of assessment, or making judgments about students’ achievements using a variety
of assessment techniques and a range of assessment conditions over the course of study

¢ fullest and latest information, or making judgments about student achievement based
on information gathered from the range of learning statements and from the most recent
assessment of achievement.

Each Year 10 learning area provides assessment advice about Standards and assessment
techniques and instruments.

Using the Year 10 learning areas: assessment advice
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Standards

Each learning area has a set of broad standards expressed as descriptors of quality on an A-E
scale. The Standards are linked to the learning statements.

Diagram 1 shows a typical Standards table.

Diagram 1: Sample Standards table (The Arts — Drama)

The student work has the following characteristics:

Extensive knowledge and insightful
understanding of the dramatic
languages including terminology
within and across a range of forms,
styles and contexts

Innovative, creative and discerning
exploration and selection of

ideas and dramatic languages

to interpret, create and shape
dramatic action and meaning that
engages and challenges within
particular contexts

Polished and creative interpretation
and presentation of drama works
that perceptively use a range of
dramatic languages to communicate
meaning and engage the audience

Insightful and critical analysis,
interpretation and evaluation of
dramatic action and meaning
using the dramatic languages to
comprehensively justify a position
with proficient referencing and
language conventions

Perceptive reflection on own
thinking and learning when forming,
presenting and responding to drama

Thorough knowledge and significant
understanding of the dramatic
languages including terminology
within and across a range of forms,
styles and contexts

Purposeful and creative exploration
and selection of ideas and dramatic
languages to interpret, create and
shape dramatic action and meaning
that engages within particular
contexts

Polished and effective interpretation
and presentation of drama works
that use a range of dramatic
languages to communicate

Informed analysis, interpretation
and evaluation on dramatic action
and meaning using the dramatic
languages to validly justify a
position with effective referencing
and language conventions

Informed reflection on own thinking
and learning when forming,
presenting and responding to drama

Knowledge and some
understanding of the dramatic
languages including terminology
within and across a range of forms,
styles and contexts

Functional exploration and selection
of ideas and dramatic languages to
create and shape dramatic action
and meaning within particular
contexts

Credible interpretation and
presentation of drama works

that use dramatic languages to
communicate meaning to an

a

Relevant analysis, interpretation
and evaluation of arts works on
dramatic action and meaning using
some dramatic languages to justify
a position with referencing and
language conventions

Relevant reflection on own thinking
and learning when forming,
presenting and responding to drama

Variable knowledge of the dramatic
languages including terminology
within and across a range of forms,
styles and contexts

Replication of dramatic languages
to shape dramatic action within
particular contexts

Variable presentation of drama
works that uses some dramatic
languages to communicate
elementary meaning to an audience

Narrow description of dramatic
action and meaning to express an
opinion that may relate to a few
dramatic languages using some
language conventions

Superficial reflection on own
thinking and learning when forming,
presentirla and responding to drama

Elementary knowledge of the
dramatic languages including
terminology within and across a
range of forms, styles and contexts

Simple shaping of dramatic action
with a few dramatic languages

Presentation of drama works to
demonstrate some action

Cursory description of dramatic
action to express an opinion

Cursory reflection on own thinking
and learning when forming,
presenting and responding to drama

Assessment

Standards descriptors J

techniques and instruments

Each Year 10 learning area describes assessment techniques valued in the particular learning
area and its related senior subjects.

The assessment advice is for guidance only, and is provided to assist teachers to develop an
effective assessment program. It does not represent a required or mandatory approach.

The advice includes details about the typical formats of the assessment instruments and
suggests conditions for implementing particular instruments in Year 10.

Teachers can use this information to develop assessment programs that:

e assist students to develop familiarity with the assessment in Years 11-12

¢ provide students with feedback on their learning

¢ provide evidence of student achievement.

Queensland Studies Authority Year 10 Guidelines



Diagram 2 shows a typical assessment technique description.

Diagram 2: Sample assessment technique description

Extended written response

Format Extended written response instruments are developed to address a question, scenario
or issue. They should highlight specific issues rather than broad general topics and
could require a response to stimulus materials and/or deeper understanding of factual
knowledge.

Name of
technique

Examples:

* report

* feature article or case study

* persuasive, analytical or argumentative essay

( .
Format of particular
L assessment instruments

[

-
Suggested conditions

for instruments when

L implemented in Year 10

* response to stimulus, e.g. case studies, statistics, graphs, tables, charts, newspaper
articles, legislative Acts or Regulations, advertisements

* editorial or newspaper article

Conditions * At least 400 words by the end of Year 10
* Must be supported by in-text referencing, bibliography, diagrams and/or reference list

Quality assessment instruments have the following characteristics:
¢ instrument descriptions

¢ instrument-specific criteria sheets / guide to making judgments
¢ instrument conditions.

Instrument descriptions

Instrument descriptions provide succinct and easily understood directions of what students
must do.

Instrument-specific criteria sheets / guides to making judgments

Instrument-specific criteria sheets / guides to making judgments are developed from the
Standards descriptors and provided to students before they respond to an assessment
instrument, preferably at the beginning of a unit of work. These will help students understand
the qualities the teacher will be looking for in their responses to the assessment instruments.
Schools should note that not all aspects of knowledge and understanding and ways of
working will be assessed in any one task. Aspects must be selected according to instrument
demands.

Criteria sheets / guides to making judgments provide:

¢ descriptions of the qualities of student work in each of the selected aspects of knowledge
and understanding and ways of working across A-E standards

¢ instrument-specific information on which teachers’ judgment will be based.

Instrument conditions

To develop assessment instruments that are realistic and achievable for students, teachers
should give careful consideration to instrument conditions. All aspects of instrument
conditions and demands need to be considered when making judgments about the student
work.

Using the Year 10 learning areas: assessment advice
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Resources

Instrument conditions need to be stipulated on each instrument sheet, and detail:
e time and length requirements including:
— word length (written) or time length (spoken/signed)
— amount of time for the instrument (exam/test)
— notice of instrument (e.g. three weeks notice)
— amount of time for drafting or rehearsing
e access to resources, and any conditions which influence the access to material and human
resources (e.g. seen or unseen question)
¢ drafting and/or rehearsing information
¢ details of scaffolding.

Assessment judgments and determining an overall result

Teachers make judgments about student work on individual assessment instruments, as well
as making an overall judgment about a collection of student work (a folio).

The standard awarded for either an individual assessment instrument or a folio of work is
an on-balance judgment about how the qualities of the student’s work match the typical
Standards outlined in the learning area.

It is not necessary for a student to have met every descriptor for a particular standard in
knowledge and understanding and ways of working to be awarded that standard.

Schools, in constructing their courses of study, decide which aspects of knowledge and
understanding and ways of working will be covered and which ones may be reported on.

By using the Standards, schools will be able to report about student achievement in
knowledge and understanding and ways of working. Schools will also be able to report on the
overall standard for the course of study.

Recording student results for knowledge and understanding and ways of working for each
assessment instrument on a student profile will help teachers in keeping records of student
achievement.

Three useful references for developing quality assessment are:

e learning P-12, QSA 2009, accessed 10 Jun 2009,
«www.qsa.qld.edu.au» (select Learning P-12 » Learning P-12).
Describes the relationships between the various syllabuses and guidelines produced by
the QSA for the Preparatory Year through to Year 12.

e P-12 Assessment Policy, QSA 2009, accessed 10 Jun 2009, <www.qgsa.gld.edu.au>
(select Assessment » Overview > P-12 assessment policy).
Assessment in Year 10 should be guided by the principles of assessment described in this
policy.

e Guidelines for Assessment Quality and Equity, Australian Curriculum, Assessment and
Certification Authorities (ACACA) 1995, accessed10 Jun 2009, <http://acaca.bos.nsw.edu.au>
(select ACACA documents > Guidelines for Assessment Quality and Equity).

Describes the characteristics of quality assessment instruments.

Queensland Studies Authority



History learning area

Rationale

History is the study of the past. It is also a study of people, societies, cultures, events and
ideas, and their interrelationships. History is:

e anacademic discipline
® acommunity activity
¢ akey element of personal and cultural heritages

¢ a central component of societies’ collective memory, commemorations and representations
of the past in popular culture

¢ aschool subject.

As an academic discipline, it is a study through which historians investigate, interpret,
explain and describe changes and consequences in human affairs over time. History is also

a component of learning in other disciplines and fields of study, including literature, media
and cultural studies, sociology, the sciences, the arts and languages. In this regard, history

is positioned both in the social sciences and the humanities. Historical method is a process
that is similar to other social science methodologies in that it uses sources to test hypotheses
and develop interpretations. Additionally, the purpose of history is grounded firmly in the
humanities, as it seeks to give people the tools to develop their understandings of humanity,
and to make sense of cultures, identities and values.

History as a school subject exists as part of the curriculum in its own right and as part of the
broader Studies of Society and Environment (SOSE) key learning area. The content of school
history subjects is a publicly contested area and reflects the nature of history in democratic
societies. However, while the important knowledge of the subject can be debatable, there

is broad agreement that school History should involve students “doing history”, that is,
employing elements of the historical method and developing the processes of “historical
thinking”. School History develops an understanding of chronology and a broad narrative

at various scales and in various settings. The value of this school subject lies in the cultural
capital this learning gives to the learner, and the capabilities and skills that students can
translate to future learning, employment and civic life. History in Australian schools obviously
focuses on the significant topics from Australia’s past, but also includes topics that span eras
from ancient to modern, and involve a wider global context.

The two broad purposes of history learning in Year 10 are to:

e prepare students for studying senior history subjects, other social and environmental
studies, and the senior phase of learning generally

¢ provide students with a platform of socially valued knowledge, capabilities and
dispositions regardless of students’ future pathways.

History learning in Year 10 allows students to enquire into more specialised historical topics
based on the “big ideas” of history. It places student inquiry at the centre of the learning
used to investigate these topics and makes students aware that they can create their own
views and make their own decisions about people, societies, cultures, events and ideas. It
also caters for adolescent learners who are gaining a greater depth in their understanding
of different perspectives on past events, and who are developing an adult awareness of the
complexities associated with issues of cultures, identity, values and social systems. To this
end, studying History in Year 10 should contribute to:

History learning area
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¢ the development of critical citizenry, the key component of active and informed citizenship

e civic knowledge, including an understanding of the principles of governance, and the role
of government and policy in topics for historical investigation

¢ an understanding and appreciation of relevant geographical locations, especially the
Asia—Pacific region, its peoples, environments, cultures, belief systems and societies

¢ an understanding of Australia’s ethnic and cultural diversity.

Learners in Year 10 particularly look for relevance, engagement and future application in
their studies. History, when structured around inquiry learning, can offer this to students
beginning their senior phase of learning.

Diagram 3 illustrates the pathways available to students from learning planned with the

Year 10 Guidelines.
After Year 10

—> | AUTHORITY SUBJECTS
Aboriginal and Torres Strait Islander Studies

Diagram 3: History pathways

Ancient History
Economics
Futures
Geography
Studies of Society Legal Studies
and Environment 3 Modern History
(SOSE) | Philosophy and Reason
Essential Learnings Political Studies

Study of Religion
Study of Society

—> | AUTHORITY-REGISTERED SUBJECTS
Religion and Ethics Study Area Specification (SAS)
Social and Community SAS

——> | VOCATIONAL EDUCATION AND TRAINING (VET)
Nationally recognised certified courses in:

* Aboriginal or Torres Strait Islander museum practice
* Collection management

* Education and visitor services

* Humanitarian services

* Library/information services

* Museum practice

——> | RECOGNISED STUDIES
Recognised programs developed and/or owned by:
* International Baccalaureate Organization (IBO)

——> | LEARNING PROJECTS
Community

Self-directed

Workplace

—

NOTE: For a full and current list of subjects, courses, and recognised studies visit the QSA website <www.gsa.qld.edu.au>.

Queensland Studies Authority Year 10 Guidelines



Learning statements

The learning statements are structured around ways of working and knowledge and
understanding.

Ways of working are developed from the processes of historical inquiry, which include the
investigation of key historical ideas based on five major aspects:

e definitions

® sources

¢ backgrounds, changes and continuities: motives and causes

o effects, interests and arguments

¢ reflections and responses.

The organisers for knowledge and understanding are:
¢ time, continuity and change

e culture and identity

e systems.

These concepts represent the “big ideas” of historical learning and provide a framework to
organise historical understandings.

Ways of working

Students are able to:
¢ identify issues or problems for investigation and design research questions
¢ plan investigations and use a historical inquiry process and its major aspects

¢ locate and use evidence from primary and secondary sources and maintain a record of
research

¢ analyse and interpret explicit and implicit meanings in a range of historical sources

¢ evaluate sources of evidence for their worth, including their relevance, reliability,
authenticity, purpose, bias and perspective

e draw conclusions and make decisions supported by interpretations of evidence

e communicate descriptions, interpretations and conclusions, using written and nonwritten
text types specific to the study of history using the conventions of research-based texts

o reflect on the nature of historical sources, recognising inherent values and beliefs, and the
tentative and interpretive qualities

¢ reflect on the research process and findings to revise and adapt the inquiry.

Knowledge and understanding
Students know and understand:

TIME, CONTINUITY AND CHANGE

Changes and continuities are connected to particular events, people and movements,
understood through key historical ideas, definitions and concepts, and interpreted from
different standpoints.

¢ Past events are classified, organised and interpreted using descriptions of time and ideas
which locate social, political, economic and cultural changes and continuities.
e.g. Eras (the Depression era), ages (the industrial age), periods (the interwar period), the
swinging sixties, New Imperialism, the year of revolutions, post-9/11, the breakdown of the
Roman republic.

History learning area
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Past events reveal values, beliefs and assumptions that have changed and continue to

impact on present-day Australian public policy and community views.

e.g. Australian immigration policies and views on migrants have been shaped by national and
international events, views on race and changes in the nature of Australian society. Events
such as the Myall Creek massacre, the Eureka uprising, the female suffrage campaigns, the
World War I conscription debate, the Wave Hill strike, the Whitlam dismissal of 1975 and the
Tampa incident are controversial because of the underlying values, beliefs and assumptions.

Significant individuals and groups have influenced and contributed to historical changes in

Australian and global contexts.

e.g. Eddie Mabo and his role in campaigning for land rights for Indigenous Australians,
Germaine Greer and her influence on the movement for women'’s rights, Mohandas Gandhi
and his role in Indian independence, the Civil Rights movement in the United States and the
changes in the citizenship rights of African Americans.

Changes and continuities in Australian and international settings reflect the dominant

ideas and beliefs of particular historical eras.

e.g. Australian foreign policy has reflected ideas of empire, nationalism, anti-communism and
internationalism; European expansion between the 16th and 19th centuries reflects the ideas
of imperialism and colonialism.

Present-day societies have their origins in ancient and pre-modern civilisations and eras,
and their development reflects a heritage of significant ideas from Eastern and Western
cultures.

e.g. The development of ideas about religion, philosophy, science, the arts, law, politics and
governance, and social structures can be traced to specific ancient civilisations — Rome,
Greece, China, and historical periods such the Enlightenment, Renaissance, Reformation and
age of revolutions.

Historians and public figures influence the points of view from which historical events are

analysed, and how evidence of the past is interpreted.

e.g. The coming of Europeans to Australia — invasion or settlement?; the changing interpretations
of Australians at war — the ANZAC myth, the significance of the Western Front, the “battle for
Australia” and the status of Vietnam veterans; the view of the Holocaust in modern Germany;
the treatment of Word War Il in Japanese school textbooks.

CULTURE AND IDENTITY

Cultures and identities are shaped by events, people and movements and their development
reflects how the past can promote division, cohesion and diversity.

¢ Aboriginal cultures and Torres Strait Islander cultures are shaped by contact with

non-Indigenous cultures and this contact has had positive and negative impacts.

e.g. Government policies on Indigenous peoples, including protection, assimilation, integration
and self-determination and the responses to these polices, such as the 1967 referendum, the
reconciliation movement and the recognition of land rights and native title, have changed
attitudes to the rights and freedoms of Aboriginal and Torres Strait Islander peoples and the
value placed on Indigenous cultures.

¢ Australian cultures and identities have been shaped by international events and

connections to other nations.

e.g. The influences of Britain and the United States on Australian popular culture in the post-1945
period; the influences of Asia on Australian national identity since 1972.

Globalisation of culture has produced responses which seek to reject or moderate its

homogenising effects.

e.g. The renewal of nationalism in the post-Cold War era in the Asia—Pacific region; the rejection of
Western “cultural imperialism” by some groups.

Cultural research involves following protocols and acting sensitively.

e.g. Acknowledging the ownership of Indigenous sources of knowledge; accessing sacred sites or
places of significance through traditional custodians.

Queensland Studies Authority



SYSTEMS

Social, political and economic systems in Australia and globally have changed over time, and
events, people and movements have impacted on their ideas, institutions, principles and
values.

e Australian political and economic systems have been changed by people and movements
that have campaigned for civil and political rights for specific groups of Australians.

e.g. Indigenous Australians, women’s groups, trade unions, church groups, student movements,
industry groups, communities such as farmers, and special interest groups such as
Queensland’s Right to March campaign, free David Hicks campaign; the reform of the
Queensland electoral system, police service and public service as a result of the Fitzgerald
Inquiry.

e Australian systems of law and government can trace their development to events in Britain,
the United States and Europe.

e.g. The development of constitutional monarchy and parliamentary government of the
Westminster system, French and American Revolutions, the Chartist movement, the
development of the French and American written constitutions.

¢ |deas of global citizenship have developed from social, political and economic events, and
the responses of individuals and groups.

e.g. Political crises and environmental catastrophes in the developing world; the emergence of
global warming as an international issue; the establishment of global campaigns for labour
rights, wildlife conservation and environmental protection; the global interconnections
through free trade agreements and the development of transnational businesses.

e Australian governments have been influenced by and have responded to regional and
global movements and events through membership of international organisations and
participation in global systems of law, diplomacy, human rights, trade and security.

e.g. The role of Australia in establishing the United Nations Organization in 1945, Australia’s
membership of the ANZUS and SEATO treaty organisations in the Cold War era, the role of
Australia in United Nations Transitional Administration in East Timor between 1999 and 2002,
and Australia’s continuing membership of unilateral organisations such as the Asia—Pacific
Economic Cooperation (APEC) group, the Commonwealth Heads of Government Meeting
(CHOGM) and the International Whaling Commission.
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sBuipuyy pue ssasoid

[2Jeasal 8y} pue $32.N0S [e3LI0ISIY
J0 3Injeu ay} uo uonaafas Alosing
Y3Im ‘paleao| 8ouapIAd [BILIOISIH

paulejulew
y2Jeasal Jo SpJodal pue ssadoid
yoaieasal e Huisn suonebnsany

pasn suonsanb paseq Ajjenjoe4

s1daouod
pue suomuyap ‘seapi [ealoIs|y
Aay jo Buipueisiapun pajuawbel

swalsAs
pue ‘Ayjuapi pue ainyna ‘abueyd
pue Aynunuod ‘awny jo s1daduod
ay jo Buipuelsiapun pajuswbely

s1daou09

pue suoulap ‘seapl [edL0IsIy
Aay pue ‘syuawanow pue a|doad
'sjuana Jo abpajwmouy pajuswbely

sBuipuij pue ssasoud yaieasal

U] pue S82IN0S [BILIOISIY JO BiNjeu
8y} uo uoi3a3|al [e1IKadNS YIm
'pajean| 92uapIAs [BILIOISIY JO
$92.n0s Alepuoaas pue Alewild

paulelulew pue pajesid
y2Jeasal Jo SpJodal pue ssadoid
yoaseasal e Buisn suonebsanu

pasn suonsanb
yaieasal [eau0IsIy paseq Ajlenioe

s1daouod
pue suoiuyap ‘seapi [ealoIs|y
Aay jo Buipuejsiapun uanaup

SwalsAs
pue ‘Ayjuapi pue ainyna ‘abueyd
pue Aynunuod ‘awny jo s1daauod

ay} Jo Buipueisiapun uaaauf

s1daouo9

pue suomniulap ‘seapl [edLI0IsIy
Aay pue ‘syuawanow pue a|doad
'sjuana jo abpajmouy mosey

sBuipuij pue ssasoud yaieasal

U] pue S82IN0S [BILI0ISIY JO Binjeu
a1 Uo uo1I3|JBI YIM ‘pasn pue
pajeao| 82UspIA3 |eILI0}SIY JO
$92.n0s Alepuoaas pue Alewlld

paulejulew pue pajesld
9Jeasal JO SpI09al JuaIayod
pue ‘pauue|d ssa20.d ya.easal
[eauolsy e Buisn suonebisaau
paijdde pue paubisap s1daauod
Jeljiwey pue sanssi a|dwis Buinjoaul
suonsanbgns pue suonsanb
yoJeasal [ealiolsly pemiopybiens

s1daouod
pue suoiuyap ‘seapi [eaLoIs|y
Aay jo Buipueisiapun peoig

swalsAs

pue ‘Ayjuapi pue ainyna ‘abueyd
pue Aynunuod ‘awny jo s1daauod
ay} jo Buipueysiapun peoig

s1daou09

pue suomnulap ‘seapl [edLI0ISIY
A8y pue ‘sjuswanow pue gjdoad
'sjuana Jo abpajmouy 81enaay

sBuipuiy pue

$$8901d Y21easal 8y} pue $a2IN0S
|BOLI0]SIY JO 8iNn]_U 8} UO UONI3|8l
(npyBnoyy yum ‘Ajpanoays pasn
pue pajeao| saAindadsiad Jualayip
Buriagjo aguapiaa [eaLI0]SIY JO
$92.n0s Alepuoaas pue Alewy

paulelulew pue pajesla yoieasal
JO SpJ02al JUsIaY0I pue ‘pajielap
pue pauueld ssaa04d yaieasal
[eauolsy e Buisn suonebisanu

paubisap suonsanbgns

ajendoidde pue suonsanb yaiessal
[eaui03s1y arendoidde pue paynuapl
uonebiisanul 1oy sanssi juealiubig

s1daouod
pue suomuyap ‘seapi [ealioIs|y
Aay jo Buipuejsiapun ybnoioy |

swialsAs

pue ‘Ayiuapi pue ainyna ‘abueyd
pue Aunuiuod ‘swiy jo s3dasuod
ay} jo Buipueysiapun ybnoioy|

s1daouo9

pue suomnulap ‘seapl [eLI0ISIY
Ay pue ‘sjuswanow pue gjdoad
‘sjuana Jo abpajmouy ybnoloy)

sBuipuiy pue ssasoud yaessal

8y} pue S82.IN0S [BILOISIY JO ainjeu
3y} uo uonoajyal anindassad yum
‘anneniul yum pasiueblio pue
pajeao| sanijoadsiad jo abuel

e Buliayo aauapins [eaLI0ISIY JO
$92.n0s Alepuodas pue Alewy

paulelulew pue pajeald ydieasal
4O SP1093J JUBIBY0I ‘O1IRWAISAS
‘pajielap pue pauuejd ssadoid
yoJeasal [eauolsly padojanap
-lam e Buisn suonebisanuy

paubisap suonsanbgns

ajendoidde pue suonsanb yaiessal
|eauosiy Buigoid pue paiyuapl
uonebiisanul 1oy sanssi xa|dwo)

s1daouod
pue suoiuyap ‘seapi [ealioisiy Asy
jo Buipuejsiapun anisuayaidwio?)

swajsAs

pue ‘Ayjuapi pue ainyna ‘abueyd
pue Aunuiuod ‘awiy jo s3dasuod ay}
Jo Buipueisiapun anisuayaidwo?)

s1deouod pue

suoiuyap ‘seapl |eauosiy Aay pue
‘syuawanow pue ajdoad ‘syuana

jo abpajmouy anisuayaidwo?)

:sosuajoeleyd Guimojjoy ays sey ylom Juapms ay|

(abpod ayj 1a/r0 sanuuod ajqoy)

A103sIH :spiepuels

Queensland Studies Authority Year 10 Guidelines

14



SUO[JUBAUOD IX8} Y2Jeasal Jo asn
panwi| yum sadAj 1xa] uapumuou
puB USIIIM Ul Pa]eajunwwod
Ajpajuiolsip suonduasaq

eeeccscssscscssscscssssscssssscssssscssese

pajels
suoiuido pue UMBIp SUOISNOUOY

eeeccscssscscssscscssssscssssscssssscssese

$92IN0S [BI1I0ISIY JO UOIIEN[EAS pUB
sisAjeue ‘uonejaidisiul pajuiolsig

SUOIIUBALOI X3 y0Jeasal Jo asn
awos yum sadA} 1xa} usjpmuou
pue uapum Buisn pajesiunwiwod

Ajusaaun suonduasag

ecesecscscsesecscscsesscscsnne

a9uapINd
0} 99uaJajal awos yum suoluido Aq
payoddns pue umelp suoisnjauo?)

eeesecesscsesesscsesesssscsesecscsssesscses

$92IN0S [B31101S1Y JO UOIIeN|BAd
pue sisAjeue ‘uoijejaidiaiul mosieN

suoiuaAuod Buiouaiajal punos
Ajjesauab pue sadAy 1xa3 usimuou
pue uapum Buisn pajesiunwiwod
Ajpuaiayoa suoisnjauod pue
suonelaidiaiul ‘suonduass(

esesescsscse

ecesecscscsesecscscsesscscsnne

aouapins Agq papoddns
pue uMmelp SUOISN|IU0 SNOIAGQ

eeesecesscsesesscsesesssscsesecscsssesscses

$82N0S |BILI0ISIY

Jo abuei e ul Juiodmala pue asodind
‘Buiueauw 1191dxa Jo uoljen|eAd

pue sisAjeue ‘uonejaidiaiu|

suoijuaAuod Burouaiajal aendosdde
pue sadA} 1xa8} uspImuOU pue
uanm Buisn pajealunwiwod
Ajpuaiayoa pue Apea|d suoisnjouod
pue suonejaidiajul ‘suonduasaq

ecesecscscsesecscscsesscscsnne

esesescsscse

aouapins Aq papoddns pue
UMEIP SUOISN[OUOD PAUOSEal-||3/\\

eeesecesscsesesscsesesssscsesecscsssesscses

$82In0S

|eauolsiy jo abuel e ul sbuiueaw
Jo1dwi pue 1191dxa jo uojen|ead
pue sisAjeue ‘uonelaidiaul [ealbo

suonuaauod Buiouaiajal pasiubooal
pue sadA} 1xa} uspIMmuOU pue
uanm Buisn pajealunwiwod
Ajpuaiayoa pue Ajpuanjj suoisnjouod
pue suonejaidiajul ‘suonduasag

eeeccscssscscssscscssssscssssscssssscssese

aouapins Agq papoddns
pue umelp suoisnjauoa [npybisu)

eeeccscssscscssscscssssscssssscssssscssese

$92.N0S [BILI0ISIY
Jo abuel e ur sBuiueaw o1 dwi
pue 1191jdxa Jo uonenjeas pue
sisAjeue ‘uoneyaidiaiu Buiuiaasig

(2bvod snoinaid woif panuijuod)

:sonsuajoeleyd Guimojjoy ays sey ylom Juapms ay|

A103sIH :spiepuels

15

History learning area



Assessment

Planning an assessment program

Schools should refer to Using the Year 10 learning areas: assessment advice on page 5 when
planning an assessment program. For History, an effective assessment program includes
arange and balance of assessment techniques providing opportunities for students to
demonstrate their learning across:

¢ the Standards

e types of assessment instruments

¢ arange of assessment instrument conditions.

Assessment techniques and instruments

The following advice has been designed to help schools use the Year 10 History learning area
to build student learning towards assessment techniques that are valued in the senior phase
of learning. Particular to the transition into senior Ancient History and Modern History are the
extended written response to historical sources, and research tasks that assess the process
of research and the final product. The formats and conditions described are suggested and
modified from those in senior syllabuses to suit Year 10 learners.

Extended written responses to historical sources

Format Essay under supervised conditions in which the student gives a response to a question or
statement, mainly by reference to sources supplied.

Sources are primary and secondary, and include at least some visual sources
(e.g. graph, cartoon, photograph, map, illustration).

All sources supplied are relevant, reliable and representative, and have a clear perspective
on the topic.

Conditions * The question or statement may be provided before the test
 All sources may be provided before the test

 Students may have assistance from teacher with comprehension and interpretation of
sources

* Length depends on the complexity of the response required
(e.g. 60-90 minutes; 700 words)

Written research assignments

Format Written assignment, based on a given research question and the use of a range of
historical sources.

Examples:

* reflective report on research experience (based on a field trip or practical experience)
including a contents page, introduction, outline of research strategy, findings to date,
tentative conclusions, solved and unsolved problems, strategy for completing research,
bibliography or list of references, and research notes

written assignment, in which a hypothesis is tested or research question answered and
conclusions drawn, and including a statement and development of hypothesis (if used)

« a form of presentation in which results of research are presented in a genre such as
an analytical, persuasive or argumentative essay, a formal report, a journal, a feature
article, a dialogue, or an interview with contextualising essay

Conditions * (Class time and student time used

» Referencing appropriate to the genre

* Research notes/record of research

* Length depends on the complexity of the response required (e.g. 600—-1000 words)
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Multimodal presentations

Format Multimodal presentations are the outcome of research and may take a wide variety of
forms. All presentations should be accompanied by research notes. Presentations should
conform to the characteristics of the mode and medium selected.

Examples:

* nonwritten assignment: seminar, debate or formal speech with script including
referencing appropriate to the genre

dramatic presentation followed by an out-of-role account and rationale for the script
with accompanying key items of evidence

video presentation that is interpretive and interactive

* computer simulation that is interpretive and interactive

Class time and student time used

Referencing appropriate to the genre

* Research notes/record of research

* Length depends on the complexity of the response required (e.g. up to 10 minutes)

Conditions

Tasks under supervised conditions

Format Short-response test including items requiring 1-2 line responses and short paragraph
responses.

Response to stimulus tests.
Essay tests.

Other written responses under test conditions such as editorials and news articles.

Conditions * Supervised test conditions
* Sources used provided or seen before the test, or some sources unseen

* Students may have assistance from teacher with comprehension and interpretation of
sources

* Length depends on the complexity of the response required
(e.g. 60-90 minutes; 400-500 words)

History learning area
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Course advice

Planning a course of study

The development of a course of study is a school-based decision. A school may decide to use
all or part of the information contained in this learning area to construct a course of study.
The Guidelines may be used to plan:

the final year of a Years 8—10 SOSE course
part of a specialised Years 9-10 or Year 10 History course

an integrated multidisciplinary or transdisciplinary course of study that combines learning
statements from other learning areas

term- or semester-length units of work
the first year of a three-year senior course of study.

Considerations for planning courses of study in Year 10 History

Courses in History should consider these factors, where appropriate:

range and balance of scales of study: local, regional, national and global
range of geographical contexts: Australia, Asia-Pacific, Europe, Africa and Americas

range of time periods within broader ancient and modern settings including up to 500 AD,
500 to 1800, 1800 to 1945, and post-1945

selection of themes: broad areas of study and a selection of inquiry topics — in-depth
inquiry-based topics of study

processes and aspects of historical inquiry
development of chronology and historical narrative across the length of the course.

Examples of courses of study

Diagram 4 on page 19 describes examples of ways to plan and package courses of study using
the Year 10 History learning statements. These examples do not preclude other ways of
planning and packaging the learning statements. The examples are described as:

units — referring to term- or semester-length units planned around a particular topic or
theme (contexts)

courses — referring to a series of units over a year planned around a particular school
subject.

Queensland Studies Authority



Diagram 4: Planning a Year 10 History course of study

—> | Units

—

—> | Courses

Australian
stories

Students explore stories of individual Australians, how
significant events have shaped their lives and reflect on the
changes in Australian identities. Investigations of people from
different backgrounds and locations will highlight the different
perspectives and evidence used to create an Australian narrative.

Knights and
castles

Students examine medieval history as a bridge from the
ancient to the modern world. Investigations could focus on a
particular characteristic of Europe in the Middle Ages or the
legacy this period has left to the present-day world; medieval
Japan or China, and comparisons to medieval Europe; the role
of the Church in medieval Europe; the role of the Crusades in
introducing new ideas to Europe.

Pop and
politics

Students investigate the history of youth and popular cultures
as a reflection of social, political and economic change.
Investigations link the influence of events on the development
of particular cultures and the way particular events are
portrayed through cultural mediums such as music, art, film
and fashion. Case studies could include the 1960s music of
protest, punk rock politics, 1950s youth rebellion, and the
grunge renaissance of the 1990s.

Queenslander
Queenslander

Students investigate Queensland’s history, contextualised to
particular regions of the state. Investigations could include
the Indigenous peoples of Queensland, European arrival

in Queensland, colonial Queensland, the development of
industry in Queensland, Queensland in World War Il (e.g. the
Battle of Brisbane), Queensland politics (e.g. the abolition of
the Legislative Council, the Australian Labor Party split, the
Fitzgerald Inquiry) and famous Queenslanders.

The revolution
will be
televised

Students investigate the role of the media in portraying and
influencing historical events in the modern era, especially after
World War Il. Case studies could include Vietnam — the first
televised war, the Petrov affair, the 1975 Whitlam dismissal,
the collapse of communism in Eastern Europe, the Tiananmen
Square massacre, and 9/11 and its aftermath.

Studies of
hope and
cooperation

Students examine progressive movements and other agencies
of social, cultural and political change, and the attempts that
have been made to achieve cooperative human activity on
local, national and global levels. Investigations could involve
case studies from different periods, cultures and locations, and
involve comparing motives, principles, values, methods and
procedures, approaches, degrees of success and outcomes.

War and
peace

Students explore selected important modern and/or ancient
local, national and international conflicts; the resolution of these
conflicts; and their military, political, social and cultural causes,
effects and repercussions. Investigations will examine multiple
factors such as immediate and long-term causes; religious,
racial, economic and political variables; and the actions of key
individuals and groups.

History

Students build on history learning from SOSE, introducing
students to senior Modern and Ancient History with an
emphasis on assessment literacy, the processes of historical
inquiry and key historical ideas.

Studies of
Society and
Environment
(SOSE)

Students build on the Year 9 Essential Learnings through a
combination of learning statements from History, Geography
and Business areas in a multidisciplinary course. The
importance of inquiry and major social and environmental ideas
used for investigating local-to-global issues are core to this
course, as are civics and citizenship, Asia—Pacific perspectives
and Indigenous knowledges.

History learning area
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