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Writing Task (WT)

This section describes the 2016 Writing Task testpaper and comments on the writing that students produced
in response. The comments are based on an analysis of a statistically significant random sample of student
responses to the testpaper. Copyright restrictions do not allow the testpaper to be reproduced in this
document.

The Writing Task complements the other three subtests of the QCS Test by testing a student’s ability to
produce a piece of continuous English prose in response to the testpaper. The testpaper provides an overall
concept or theme and a number of written and visual stimulus pieces related to the overall concept. Each
stimulus piece evokes a different aspect of the concept and is intended to assist the student in prompting
and developing ideas for their response to the testpaper. The student response is to demonstrate a clear
connection both to the overall concept, and also, to one or more of the stimulus pieces.

Responses to the testpaper are to be about 600 words in length and students may write in any form or style
(except poetry). A breakdown is provided here of student responses according to the stimulus pieces used for
ideas and the genres represented in the responses.

Each response is marked by three independent markers. Depending on which of the three marksheets has
been randomly selected, each marker assigns either four criteria-based standards, or three criteria-based
standards and a judgment about Length. Different combinations of judgments are required of the three
primary markers. Markers consider the contribution to the holistic worth of the response of each of the
criteria they are considering. On the marksheet, they record each of their judgments as a standard (from 1 to
6) with a qualifier (+,0,-) and, if required, they indicate a judgment about the length of the response. Referee
marking occurs if required.

The most successful responses to the Writing Task are those that demonstrate higher achievement in the
criteria identified in the marking guide (page 74). The criteria are: Central idea (Cl); Vocabulary (V);
Responsiveness (R); Grammar, punctuation, spelling (GPS); Structuring & sequencing (SS); and Length (L).
The marking guide is provided here to show the criteria and standards used to grade the responses.

Finally, a selection of student responses has been included to exemplify successful writing as defined by the
task criteria.

WT 2016 Overall concept: Seeing things

The overall concept linking the 15 separate stimulus pieces on the 2016 Writing Task testpaper is seeing
things. Markers needed to be alert to the possible interpretations of this concept as they made judgments on
the criterion of Responsiveness.

Students who took the overall concept literally may have written about physical aspects of seeing things,
referring to the sense of sight, and so, focusing on the way we experience the world through seeing it. They
might have dealt with the importance and value of the sense of sight or the hardship of losing it. If they took
the term to represent ‘thinking’ or ‘realising’, they might have considered the idiosyncratic ways in which we
think about ‘things’. A broader interpretation of seeing things could encompass having a vision that can
influence one’s actions and behaviour, being deluded by what one sees and experiences, or even perhaps,
experiencing hallucinations.

Whatever the interpretation of seeing things, this concept provided scope for a range of responses in a
variety of text types: expository, imaginative, persuasive and reflective. Students wrote reports, discussions,
and arguments about significant things in life, especially those that we see. They also responded in true or
fictional accounts of things seen, short stories, or reflections on experiences or events, either fictional or
actual. It provided a starting point for responses that focused on physical elements or that tapped into more
intangible aspects of the human condition.
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Diagram of the testpaper

The testpaper includes 15 separate pieces of stimulus material relating to the concept.

7a

11

Stimulus pieces

The following diagram shows the percentage of students who indicated (by ticks on the diagram on the front
cover of their response book) that they selected ideas from a particular stimulus piece (or pieces) as a
resource for their writing. In reality, most students used a combination of two or more stimulus pieces in
developing the response, thus opening up a greater variety of possibilities for their writing. For this reason,
the percentages shown in this diagram add up to more than 100%.

7a
[} 30/0

11
.13%

Indication of stimulus pieces as starting point or resource
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Commentary on stimulus pieces

Students were required to compose a response that demonstrated a clear connection to the overall concept
and to one or more of the stimulus pieces discussed here.

The following commentary is based largely on the assumption that students used only one of the stimulus
pieces as a starting point or source of ideas for their responses to the overall concept of the testpaper. The
reality is that many, if not most, drew their ideas from two or more stimulus pieces.

1 Astill face

The main interest in this stimulus piece is in something that is seen but not identified, that is in ‘what he

saw’. The words are taken from the novel, The Historian. Students who used this stimulus piece as a starting
point tried to imagine what that might be and, since the face of the person observed by the narrator is ‘grave’,
usually assumed that the unseen thing was probably serious, troublesome, or dark, say, a forged painting, a
last will and testament, a bag full of stolen money, someone delivering bad news, a ghost, or even a zombie.

Some students obviously drew upon movies or television programs for some of their ideas. Imaginative
responses were frequently the result in responses such as short stories dealing with scientific discoveries,
criminal activities, or the supernatural. These responses often involved a first person narrator engaged in
solving the mystery of what the anonymous ‘he’ was seeing and why his face was grave.

2 Eyes

This is another stimulus piece for which the focus can be something seen but not identified. In this case, the
eyes in the image appear to belong to a girl or woman (perhaps the nosy woman next door) who has torn a
hole in a screen or blind of some kind. The viewer seems to be spying and could be fearful of someone or
something, or could simply be curious about something observed.

The image was a starting point for descriptions of the viewer or of the mysterious thing that was seen, or for
discussions about some aspect of eyesight. Some students made connections between this and stimulus
piece 1, resulting in comments about issues of privacy, including the increasingly common use of technology
and the media. It prompted some responses that were linked to the recent census. The image was a reminder
that there is now very little in our lives that can be kept really secret.

3 Blind to the future

This is an adapted quote from the speech delivered by the president of West Germany, Richard von
Weizsdcker on the fortieth anniversary of the end of war in Europe, 8 May 1985. This marked the start of
German post-war self-examination. Students drawn to this stimulus piece most probably would not have
known who said the words or when they were spoken; however, their responses indicated that they clearly
understood the advice that we should consider our decisions and actions carefully in the light of what we
have learned from the past.

The piece prompted expository or persuasive responses about the danger, either for an individual or for
society as a whole, of ignoring our knowledge of past and present events. Some students made links
between this and stimulus piece 13 and focused on scientific and medical discoveries and developments.
Responses included media articles, editorials, speeches, and transcripts of interviews. The subject matter
ranged from one’s personal behaviour to events such as the recent federal election, terrorist attacks and the
global migration of refugees.

4 Virtual reality

There has been an explosion in the technology of virtual reality environments. Examples are all around, in
GPS navigators, in animated films and video games, and in the recent and surprisingly short-lived craze of
Pokémon Go. The use of virtual reality has become invaluable to education and training in fields as diverse as
aviation, warfare, surgery, architectural design and urban planning.
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Some students responded to this stimulus piece in expositions, explaining what virtual reality is and
describing some of its applications, in some cases revealing a knowledge of robotics. There were media
articles examining the truth of the initial statement in the stimulus piece, with many writers arguing strongly
for or against the value of virtual reality, pointing out the potential or the hazards involved in this technology.
Some students wrote imaginative responses in futuristic stories or fantasies.

5 The kid

The written text of this stimulus piece consists of three lines from a song written by Robert Mondlock for the
singers, Peter, Paul and Mary. Together with the image of the young boy sitting on the rim of the reading
glasses, the words evoke a vision of childhood dreaming. The fictional ‘kid’ confesses to gazing out of the
classroom window and imagining other worlds, ‘far beyond just the schoolyard’.

The words and the image together provided ideas for accounts of real or imaginary escapes from the
classroom. Some students reflected on daydreams about experiences that they hope to have in the future.
Some responded in graduation speeches. This piece provided a starting point for articles about travel
destinations and for extracts from travel guides or journals. The ‘things’ prompted descriptions of places
waiting to be explored, adventures to plan or paths to tread in the future. It provided ideas for imaginative
pieces, such as stories told from the perspective of ‘the kid’, either as a child, or as an adult reminiscing on
the past, and fictional accounts from a teacher.

6 Unseeing

This stimulus piece, with its image of some of the destruction caused by the 2011 tsunami in Japan, is a
darker piece reminding us of the power of the visual. We are bombarded every day by still and moving
images, some of which, once seen, are simply unforgettable.

Students who responded to this stimulus piece accepted the connection of the written text with the image.
Mostly, they wrote about disasters that they had heard about or viewed. Their responses included
descriptions and accounts of an event and its after-effects. Some wrote imaginative responses in a narrative
form, about things they were not supposed to see, but now cannot forget. In some cases, the responses
focused on something personal and positive, which had imprinted itself on the writer’s mind.

7a-b Reading glasses

Using the written text as the starting point, some students responded to either or both of these pieces with
expositions about the invention of reading glasses or the concept of magnification or with personal accounts
of their own experience of being diagnosed as needing glasses followed by a description of their joy in being
able to see clearly as a result. Others discussed the effects of glasses becoming available to all. This was a
piece used more often in conjunction with other stimulus pieces than alone.

8 Disguise

The written text in this stimulus piece is taken from Shakespeare’s Twelfth Night. The speaker, Viola, is
masquerading as a male, Cesario, who has realised that the beautiful noblewoman, Olivia, has fallen in love
with the young man she is pretending to be. Of course, this kind of deception has the potential to cause
trouble and some students responded with perceptive discussions of the danger in making judgments based
on appearances only.

The piece invited expository or persuasive responses that examined the morality of acting in a way that is not
true to one’s real character or personality. Some described the person who plays a part to cover their real
feelings or personality and some of the resulting responses focused on the ‘sadness’ that can result from
such pretence. The playful image that accompanied the words also prompted responses that were
imaginative or lighthearted accounts of times and events when people have taken on a disguise.
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9 The Arts

This comment, from The Decay of Lying by Oscar Wilde, gives opportunities for students to explain their
perceptions of particular works of art that especially impress them or influence them to hold particular views.
Some students wrote about the influence of the arts in their lives or on society. The comment allows for
consideration of artistic fields as diverse as dance, music, theatre, media arts, literature, design, as well as
the visual arts. Expositions, descriptions and personal reflections were most common amongst the
responses and some students gave accounts of how their perceptions of the world had changed over time
with exposure to particular art forms.

10 Other senses

This stimulus piece focuses on the physical senses, vision being the one most clearly related to the overall
concept of the testpaper. Although the written text stands alone, it is backed by a wallpaper of braille (a copy
of a page from the braille version of the Reading Magazine of the 2016 NAPLAN Test). The piece suggests that
other physical senses may be developed and strengthened to compensate for a weakness in a particular
sense.

Some students reflected on the significance of vision in their own lives or speculated on how they would live
their lives if one of their senses were to fail. Responses included real-life accounts and expositions about
aspects of vision or the effect of blindness. There were accounts of the work of charitable medical missions
that treat blindness and poor eyesight for people in remote places. Linked with stimulus piece 14, this piece
prompted some accounts of the support that guide dogs provide for their owners. Some students wrote
imaginative responses in short stories in which vision or lack of vision played a part.

11 Insights

The written text of this stimulus piece is accompanied by an image of the spines of several books and a DVD
case. Reading and viewing widely is valued in our schools and communities and students were able to use
one or more of the titles shown, or other titles entirely, as starting points for responses. Some reflected on
the role of specific books and films in developing their own particular views of the world. Expositions and
reflections predominated amongst the responses, although there were also imaginative narratives in which a
fictional character was influenced by something read or viewed.

12 Seeing things differently

Understanding ideas and issues is fundamental to anyone living in a democratic society. This stimulus piece
promotes the importance of developing and expressing one’s personal views. Some students explained how
they had formed certain opinions and how they had faced reactions from others. In recent months, issues of
politics, race and religion had given them much to think about: a looming election in America, the Brexit
decision in the UK, attacks by terrorists in many countries, and disquiet about the global refugee
immigration. Students argued their cases with passion and emotion in editorials, media articles and
transcripts of speeches and debates.

13 Observing systematically

This stimulus piece deals with the role played by observation in many areas of human activity. There is an
emphasis on the idea of the observation being ‘systematic’ rather than random or subjective. The ellipsis in
the written text was intended to leave the way open for students to nominate their own area of interest. This
made it possible for them to discuss, as they did in expositions or persuasive pieces, what has been and can
be learned and achieved through careful examination and analysis of scientific phenomena, world events,
political actions, and human relationships. Responses included stories about personal successes and
failures, science reports, explanations of how historical events unfolded, accounts of medical breakthroughs,
and discussions of past, and even future space exploration.
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14 Keep your eye on the ball

The written text in this stimulus piece provides a command that refers to a different kind of observation from
that of stimulus piece 13, one in which the focus is moving, or changing. It is an instruction that has wide
application, especially in competitive situations. It allowed for students to write a report or an imaginative
piece about a sporting experience. Some told the story of a real or fictional sporting star who succeeded
against all odds, or of one who tried and failed. Some used the recent Olympic Games for material about
competitors, their coaches, and issues that arose.

Some students used the written text and the image of the dog and the soccer ball together, to generate
stories about the path to success, the way to failure, or even accounts of walking the dog when the dog did or
didn’t keep watching the ball. Applied more widely, persuasive or expository pieces resulted, with a focus on
other areas of human endeavour, such as business, science, education, government, politics, health or
human relationships. Some students related the words to their studies and to their ambitions in life.

15 Pics

This stimulus piece refers to the current preoccupation with recording images of one’s own activities. At no
other time in history have people been so obsessed with recording themselves and their experience of the
world. The selfie reigns supreme. In this stimulus piece, the Tower of Pisa ‘leans’ on the man in the photo. The
message on the phone indicates an ever-present demand for proof. The stimulus piece presents an image
deliberately constructed for effect. It is a reminder that we shouldn’t believe everything we see. We know that
those who create images of this kind present what they want us to see, in the make-believe of adventure and
comedy movies and in the manipulative messages of advertising. Even knowing this, we are aware that we
are being influenced. The power is not only in the hands of the professionals. As the image shown here
indicates, anyone can do it.

This stimulus piece prompted mostly imaginative responses, such as holiday anecdotes, stories of blackmail
or the stories behind the picture. However, it also helped to generate some ‘too good to be true’ real-life
accounts, expositions about the technologies that we use and persuasive pieces about the hazards of foreign
travel. Some students made links between this piece and stimulus piece 6 as they developed their ideas.

Stimulus pieces: Visual, written or combination?

Students have the option of responding to the visual images, the written texts, or a combination of both. This
year, 42% of students responded to both visual and written stimulus pieces. An additional 47% responded to
only written stimulus pieces and a mere 8% responded to only a piece of visual stimulus. Stimulus pieces for
the WT are selected to maximise appeal for a wide cross-section of the Year 12 population. The material
chosen is designed to engage students and prompt ideas for their writing. When considering a stimulus piece
(or pieces) and what to write, students should remember that, by the time they reach Year 12, they have a
wealth of personal and subject-based knowledge and experience that they can draw upon.

When students use ideas from the written stimulus pieces, there is a danger that they may quote large
portions of text directly. This can affect markers’ judgments of Length (words from the stimulus pieces are not
counted) and the Central idea (if the ideas being presented are not the student’s own). Direct quoting can
also detract from a response when the language style of the quoted material differs from the student’s style,
or when quotations are used out of context or incorrectly (affecting Structuring & sequencing, Vocabulary,
and Grammar, punctuation, spelling).

Choice of text type

Student responses to a WT testpaper may be categorised, according to their purpose, into four major text
types: imaginative, expository, reflective and persuasive.

In 2016, the most popular text type for students was the expository response, with 35% of students writing
in this form. This was closely followed by imaginative pieces, written by 31% of students.
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Persuasive responses accounted for 20% of scripts and 14% of responses were reflective.

When determining which text type to use, students need to consider the ultimate purpose of their writing. Do
they wish to entertain their audience (imaginative)? Do they want to convey information (expository)? Would
they like to recall, contemplate or share experiences (reflective)? Is it their intent to convince their audience of
a particular viewpoint (persuasive)? Understanding this can help students to plan effectively and give focus
to their writing.

Choice of genre

Within the broader categories of genre, students may write in
whatever genre they wish, with the exception of poetry. This
enables them to draw on their knowledge and strengths, and letter 1%
to match their ideas from the stimulus with a suitable style of journal 1%
response. They need to decide which genre will allow them to drama script 1%
demonstrate their best writing. They should keep in mind, as media article 5%
they plan their response, that some genres, e.g. the speech
and the essay, can have a variety of purposes such as
exposition or persuasion. Also, when they choose a genre,
they need to be sure they can control its conventions. A short
story, for example, should cover a short span of time; a
media article should have short paragraphs.

report 1%
critique 0.5%

personal
recount/
reflection
13%

essay 37%

speech 14%

As shown in the diagram here, in 2016, the most popular
genre was the essay, the next most popular the short story.
Personal recounts, reflections and speeches were the next
most popular. It is worth noting that, while genre
conventions are not assessed specifically (although they may
affect Structuring & sequencing), students should aim to
make use of, and indeed exploit, these conventions for
effect. Students should be encouraged to discover in which
genres they write most confidently and competently. This
should allow them to produce their best writing.

short story 26%

Popularity of genre: total sample

Essay

The definition of the essay is vague, as it has become a genre required in many school subjects. Perhaps the
simplest definition is that it is a piece of writing that usually expresses the author’s personal point of view.

The essay was a popular choice. This is perhaps because essay writing lends itself to a range of different
topics, is a writing style that students use across the majority of subject areas, and has elements that are
similar to several other genres. The most successful of these responses were very clearly focused on purpose
and audience and developed a clear thesis. Essays that were well written followed a clear structure,
consisting of: an introduction (including a thesis statement); a body of writing (containing development and
explanation of main points); and a concluding paragraph (presenting a summary).

Short story

The short story was one of the most popular genres and, not surprisingly, stories covered a wide variety of
topics. The most successful were those that drew on students’ own knowledge and experiences and made
effective language choices such as varied sentence length and use of description (including metaphor and
personification). Also, successful stories tended to be written with a goal in mind from the outset — that is,
there was an effective establishment and development of ideas, a clear resolution and a compelling
conclusion. Students should be wary of some strategies that are likely to have a negative impact on
achievement. An example is the story that ends with the narrator waking to find it was all a dream or one that
is written in the first person with the narrator dying at the end. This is significant to the criteria of Central idea
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and Structuring & sequencing. Many such stories indicated a lack of planning and, consequently, a lack of
direction. Other common problems were inconsistencies and inaccuracies in using tense and narrative
perspective.

Speech

Speeches ranged from the informative to the persuasive. Having a clear understanding of the purpose and
audience of the speech is crucial for success. This can be achieved by creating a context that establishes the
speaker’s credentials and the audience’s potential interest. This means students need to ensure that their
topic is suitable for this genre; that is, it should be a topic that is not contrived and that would interest the
intended audience.

Personal recount/reflection

Students can elect to write about themselves. They may produce a piece that recounts or reviews a personal
experience or a piece that reflects on their lives or their ideas. This genre is reminiscent of some blog entries.
The popularity of this genre is not surprising.

Media article

This genre includes texts such as feature articles, editorials and journal articles. Predominantly expositional
in nature, media articles require students to have a reasonable knowledge of their topic. Therefore, students
should carefully consider their own background knowledge and expertise when selecting this approach to
respond to their chosen stimulus piece/s. They should also consider the conventions of the genre. For
example, feature articles usually have shorter paragraphs than essays.

Drama script

Drama scripts made up only a small percentage of the responses this year. Students who write in this form
need knowledge of the specific conventions of the genre, and need to be able to use them to effect.

Journal

Journal writing included texts such as a diary entry and these were usually reflective in style. This genre is
often difficult for students, because writing ‘as themselves’ may limit opportunities for selecting and
demonstrating a wide or discriminating vocabulary. Also, they tend to lose focus in this kind of writing, which
can affect the criteria of Central idea and Structuring & sequencing. If students do choose to write a diary, the
entries should not be short as the result can be a rather disjointed response. Paragraphs are still essential.

Letter

Letters can often provide challenges in Vocabulary and in Structuring & sequencing. To be successful,
students should ensure that the purpose, and consequently, the content of the letter will be substantive
enough to justify the choice of genre and to meet length requirements.

Report

A small percentage of students chose to write a report. Many of these were scientific, perhaps suggesting
that students were aware of the genre best suited to their knowledge and experience. The genre conventions
of a report should be used. Reports should make use of features such as subheadings as well as sections
including, for example, objectives, conclusions and recommendations, to add to the authenticity of the
writing and, consequently, to the authority of the writer. It would not be a good idea to write up a scientific
experiment with just a list of materials and procedures. Rather, the writing should focus on a discussion of
the findings.

Critique

Many of the students who wrote in this genre chose to write reviews about books or films that have had an
impact on their lives.
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Achievement in specific criteria

In discussing specific criteria, reference is made to selected student responses that begin on page 77.

Central idea

When assessing this criterion, a marker is essentially asking what the response is about. That is, what is the
student writing about and how well has the student deliberately and clearly developed this idea to reach an
intended conclusion? The most successful responses will demonstrate direction — whether explicit or implicit
— and resolution. Responses suffer in the criterion of central idea when there is uneven development of the
idea or when there are several, perhaps vague, ideas present. A lack of resolution often results from lack of
direction and, consequently, this has a negative impact on the judgment of this criterion.

Vocabulary

Many believe that ‘the bigger the word, the better’. However, this is not necessarily the case. It is never a
good idea to sacrifice meaning for style. Success in Vocabulary is determined by word choices: words that
have been selected deliberately for effect and exactly fit their location within the text. While students should
aim to demonstrate a knowledge and range of vocabulary, their control of language is also crucial. Incorrect
and/or inappropriate word choice, lack of variety, and language that gets in the way of meaning will all
influence a student’s success in this criterion. Trying too hard to use complex vocabulary can also detract
from a response. The biggest word is not always the best word, and sometimes, something as simple as
using the wrong preposition can destroy meaning.

Making use of language devices such as metaphor and personification, as well as using ‘technical’ language
suited to the context, proved to be very effective for many students. Less effective was the often jarring use of
exaggeration and hyperbole, tautology and sweeping generalisations. Maintaining an awareness of the
purpose and audience of the writing is essential for success in this criterion.

Responsiveness

The piece of writing that a student produces must clearly be a response to the testpaper on the day, showing
a connection to both the overall concept and the stimulus piece/s. Therefore, of all the criteria,
Responsiveness is weighted most heavily. Achievement will suffer where the connection is weak, or where
the student responds to either the concept or stimulus, but not to both. The higher achieving scripts in this
criterion will exhibit a strong and sustained connection to both. It is important to be aware that simply
repeating the concept, ‘seeing things’, several times is not demonstrating the criterion of Responsiveness.
Evidence also suggests that responding to too many stimulus pieces reduces a student’s likelihood of
achieving well in this criterion. This is because a piece of this kind tends to make only passing or glancing
reference to the concept or the stimulus pieces.

Students may benefit from a different approach in their planning. Rather than looking at the testpaper and
asking, ‘What can | write about?’, it may be better to ask, ‘What do | know a lot about that | can relate to
something on this testpaper?’

Grammar, punctuation, spelling

Within this criterion, grammar is deemed more important than punctuation which, in turn, is more important
than spelling. This is because each one of these can affect meaning more than the next. To achieve a high
standard, students must consistently demonstrate precise and effective use of grammar, punctuation and
spelling with few errors. This includes exploiting the conventions of writing for specific purposes and effects.
Student achievement in this criterion will be affected by the degree to which errors detract from meaning.
Proofreading is vital.
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Regardless of achievement level, this is the criterion in which students performed most poorly. Some of the
most frequent problems evident in responses were:

e inconsistencies with tense

e errors in antecedent agreement (particularly with singular, plural and indefinite pronouns)

® omission or incorrect use of punctuation, e.g. failing to end questions with question marks

e absence of apostrophes to identify possession or adding apostrophes to plurals.

Structuring & sequencing

This criterion requires markers to consider the architecture of the piece, that is, the way in which the ideas in
the response are arranged. To be successful, the writing must demonstrate controlled structuring and
deliberate sequencing of ideas. The writing needs to be fluent, logical and flexible. Achievement is hampered
where there are weaknesses evident, such as gaps in logic, poor paragraphing or randomness in the
arrangement of ideas.

Some of the problems with Structuring & sequencing arise when students do not clearly establish the context
of their writing and, consequently, the development of ideas is less sequential. Also, poor editing can have a
negative impact, particularly when students include information that is superfluous to the purpose, thereby
weakening the response. In short stories, this often results from including too much unnecessary
description. Of course, one thing that students can do to contribute to a well-structured response is to plan a
clear strategy that is best suited to their individual writing abilities.

Students should consider their choice of genre when thinking about the structure and sequence of their
writing. Although poetry is the only genre that is specifically forbidden, they should think about whether
their genre choice will allow them to develop an idea in a clear sequence. For example, writing a 600-word
grocery list would be a very bad idea. Students need to consider and discuss what genres or forms will allow
them to develop and demonstrate their best writing in about 600 words of continuous prose.

Length

This subtest requires students to produce a piece of continuous prose, approximately 600 words in length.
Penalties are applied for too short, far too short, too long, and far too long responses. While each criterion is
considered and assessed independently, Length has the potential to have the greatest impact on
achievement in other criteria. In terms of overall performance, scripts that are far too short are the most likely
to be among the lower achieving responses.
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Criteria and standards
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Selected student responses

The responses that follow were selected from those that met the standards for successful writing as defined
by the criteria and standards for judging student responses. These responses appear in their original
handwritten form. They may contain errors in expression but, for the sake of authenticity, they have been
published as they were written. They may also include some factual inaccuracies but it is important to note
that accuracy of information is not one of the criteria by which the responses are judged.

With respect to handwriting, students should be aware that legibility is important. Markers will make a
committed attempt to read poor handwriting but they cannot ignore errors due to missing or indecipherable
letters. In schools, teachers may become familiar with a student’s handwriting and may guess at their
meaning or their spelling. Markers of these responses cannot do this. They must assess what they see. While
there is no specific criterion that applies, it is inevitable that illegible handwriting will affect the judgments
that can be made in all the criteria.

The selection of the examples here does not indicate a preference for any particular form of writing; nor are
the sentiments expressed in these responses necessarily endorsed by the QCAA.

Before publication, the QCAA attempted to establish, but cannot guarantee, the originality of the writing in
the responses.

Response 1

If You Could See Me, Just Maybe is an account of a visit by Hugo to an uncle who suffers from dementia. The
purpose and the central idea are clear from the start. The narrative begins with some establishment of the
context, including an evocative description of the bleak and dispiriting weather that sets the scene for the
equally depressing visit. The development of the central idea continues with Hugo’s growing frustration over
the observation that his uncle’s eyes can see but that ‘Henrik himself saw nothing’. After trying to make a
connection, Hugo acts violently. Immediately regretting his loss of control, he apologises.

It is only then, as Hugo turns to leave, that his uncle shows any recognition or reaction. That is when ‘he saw,
and he smiled’. The central idea has been developed deliberately and effectively to a strong climax and then
to a sensitive resolution.

Response 2

This untitled response, set in the future, looks back to a fictional past, when people have been introduced to
an optical implant, ‘Optique’, that augments reality so that the human mind can ‘visually shape’ what it sees.
This is a first person description of the implant and its powers and an account of its dangers. The writer, the
fictional Alexander Gallows, is writing a letter to request the removal of his implant because he wants to
‘embrace reality’. He argues that Optique encourages people to see what they want, rather than allowing
them to be challenged by seeing and drawing meaning from what really exists. For the actual reader, it
provides a subtle and persuasive warning about how blind we may be to the unintended consequences in the
future of many of the decisions and actions that we take.

The response demonstrates the use of words selected for their effect. The name of the device, ‘Optique’ is
imaginative. The vocabulary varies, at times being quite conversational and so, appropriate to the discursive
nature of this kind of letter. Some of the language is colloquial: ‘It still blows me away to this day’, ‘it was the
coolest idea ever’, ‘Your product is amazing’. Occasionally the writer addresses the reader directly: ‘You know
how parents can be; not wanting their child to miss out’. There is also an effective use of more formal
vocabulary: ‘an optical implant that augments reality’, ‘the procedure’, ‘the protagonist’, ‘a meaning ... that
they can identify with viscerally’, ‘a stagnant imagination’. The response reflects an ability to use the right
words in the right places.
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Response 3

Reality in Fantasy suggests that we should not dismiss books such as the Harry Potter series and Alice in
Wonderland as simply stories of magic and fantasy. They are also examples of books that provide lessons
that we need to learn, about ourselves and about the real world. The discussion connects characters with real
world figures and fictional actions with world events.

The discussion is concise and is clearly responsive. With its warning that we should not close our eyes to
what we can learn from ‘other worlds’, it makes a strong connection to both the overall concept and the
stimulus material.

Response 4

Seeing is believing is a thoughtful discussion about the importance of systematic observation in developing
our scientific knowledge and understanding of the world. This is an exposition that points out the need for us
to learn from past observation, measurement and experimentation. Copernicus, Faraday and Rutherford are

cited as examples of those who ‘had to see it to believe it’, who broke new ground and so laid foundations for
future work. It ends with the suggestion that the reader may be amongst those who go will further.

The exposition is easy to read, clear and fluent with an engaging mix of formality and informality. There is an
admirable variety in sentence structures and in the use of a range of punctuation.

Response 5

The library of looking-glasses is a fictional description of people reading books and a reflection on what
books can do for us. There is a poetic quality to this response. A boy is in a library reading a biography of ‘the
world’s smartest man’. The book inspires him to dream of a better future for himself. A woman sits in her
kitchen reading a romance which provides an escape from her ‘loveless life’. A grandfather reads a story to a
little girl, regretful that he can never be the hero to her that the main character is. A librarian observes each of
these people when they come to the library, ‘seeing a reflection of herself in each of them’. She sees the
library as a ‘looking-glass to her whole life’ and acknowledges the importance of books.

The response has a clear structure and simple, logical sequencing. Each paragraph, except the final one,
begins with ‘In the corner of the world ...". Each of the readers described is presented separately, in a vignette
that brings the person to life by describing the obstacles or disappointments in their lives. They come to life
in these short accounts. The paragraph about the librarian brings them together effectively. The final
paragraph presents a comment on the possibilities provided by books. The final sentence restates the
repeated introductions to the paragraphs with, ‘In the corner of the world, someone just opened a book’.
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Response 1

10 Veu Cowld See Me , Jus Maybe

/45 alwaUS, he \wend 10 Visd  |am like lhe Aid e,\/efj

Winter . [+ was almost Fitmalisnc b% how  INO Ong b
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Queensland Curriculum & Assessment Authority | 77
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Response 2

s been %wen/u yeaus siace the modem  wovdd  was  wtoduced
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ver - chamgmg dynamic enviroment -/0 grow _omd
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Response 3

The Realily n Fantasy

Fc\n\a&i\r novels have een w‘\c)e\\;\, considered as  Fonrastical Vodks

Ao pove to e ddle n ed\,\ca\‘\n% us Aot our wortd. Upon Ciest

Qane, thic maw seem tme, Wnat could e possibly learm feomn

\
HC\\'V&)\‘ Potted ond  ‘Alie w \Aonde(\ond‘ vWheve Magic ond m\)‘\'s'\kism

. w
?reva‘\\z. Howede(, s predisely Anis ek Qonce’ Mat Yhe donager

lies . %‘i\ ‘Cpu.)\nﬂ to open out eyes widef ond Aelve deeper +o the

Memes exploed n Yhese works , We effectively  Pindfold ourselves

X\vom e \essons we conld \earn 'Yrom Mese ‘ofher uor\c\;'.

’W\a\\'\am{) Pottec’ series \oxﬁ 7. K. Rou\m% has been cn\“scq\\j

acamed as one of Yhe wmost camve\\'mcs '\\’O\Y\’rasﬂ works  of our

Aivve - With s complex yet lovoble charackes and \’\'\v‘i\\\n% $Tofyline,

b no wonder Yhat here s \aard\% a _person Who doesvit know Yheic

Noguarts HNSEA____H_()NCve(',; ‘Hawy Yolter’ s more Ynan juwt 4 Qd\f_t\__

dale; beneath  the Vagers of witchcraft and vizardny hes o comylex

fyamework of thewes thal ave reevant Ao our sodch\;\,. One of the

wmost prevalent concepts is the ungquenchalde thirst foc pover, gresented

n The character of Voldemorct s  Ab Siest Qrance, Nodemort s the Aidne

bad %‘”1\,) whose only purpese b to Mrow infinfe sosrade in e

benevolent ero's yath. %\C‘» ‘Z_cx:mw\c:\) W our ywind's ege, we swe that

Voldemork is a dickator wvhese thicsy for power clauds i vaﬂo»«o\\i‘k\\’ Yo

e powy vhnere he sacrifices his own sou) 4o otann pover. Tn cuc

world,  Wialional ?O\ACf'V\u«Y\%f\(\’ Aictators ave  an u%\‘(‘; fed\\hs. Leaders

sucn as Nortw Xoveds Xim 'Soﬂg Un continue Yo put thousands of \wes

n aﬂﬂg\,er,"md{m% Naldemods character a s’fark\\.:\' accurate

vefleccion  of the ‘“eal world’. Furthermore,  Diaco Mafos's hWatyed of

non - purelood wdches and  Lhzards s a mirtor of secielys often  Yocisy and

Nomophobic  wiews. By dosng our eges to M \essons we can \ean

&vom other Worlds, we conimve Ao ignore cux oun  hargh vea\\"r%.

“Aice N \Alonc\er\cmd' Aso \‘orovide_s ihsi%\\* wnto ycq\'\&t\} S’\Y\L%c{)\\es ’\\wcu%\q

e aracter of Me Xed Queen. She is o mediculows ?er?ccﬂcmr\* Aho
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jadaes oers bosed on apyearance and enly allovs unuwsua -leddng |
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However, Wi unen gecfeciomsm 1 coupled with o discaminatony wivds]

Mot disaster ares. Fof e.XcmrwJ\e, Wher's wational \eadeschyo  ovnd

it S perfeckion vesulled W Yhe senseless murderc of wmillions of

Yens As create amc‘pe(&d’ world of oy\\fa /A(%c\(\ \?eov;p\e, Pis vesceplion

& the wold was shrouded ou an _intense lon g foc  pecfection,

YV\\.LC\'\ \'\\Le “\Q «ed Qu\eef\. @\SCMV\'\S, 7vmodefﬂ soci C‘\’ \g)) A US* oy en_r

Anere Binded oaze + e nceds of ohers ather thon  Yheir on

wands Yoefore WWwes are of doke onee moce.

By analysing fhe lessons  presenved wn fantasy worlds, A evident That

‘anveality's’ shuggles are present W realty . From didateshigs

YY\O\V\\a ,0(“ ,
Yo vadwm, stodes Wee  “Harry Yolted and Mice w Wondedond” groide

Mudn needed nsight e moeden _society’s Yrmols. Rother than
dismising These novels as dnldisn dales, we wust Liden our perspective

ond_adknovledge thal we as a sociely need ds open our eys o aur

oun (eq\ﬂ\é .
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Response 4

See}ry Is Be’ie\/@

Quc knowledse of the wworld 35 buil lefre/v on_ohser valions

Wilhoul Hom, e wouldn Le able 4o fell n qqrv/\/oi/k Lowm 9 _zebra.
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It And Lo and behok/ when he_actuslly Look he rew/m/ o Servormg
He previovly held befefy came Crasiyhy oo, /4/Ce Copernitus, we
need do Lo beaye enoysh fo ot Unp Coren %,Lpomr/ nov‘ Just
OfCC(’.mL ﬂ\om as e/Q.Yz:e/ Wﬂlou/’ obSeryafing or anPdwn##(m, '/I\Pz\,n\gr
Consit of [itfle ore Fhan old wives’ fales

Unee @ "h\?ﬁ{}/ £_ploven, fature UQEnPrGh%nf ae dble fo Ll
Upon T andert Geelce Wert Yo frsthds olserve  shabt elcticty,
iwhen  Someone  rubbed g plece of_amber op Some paol. Eons l%@e,r/
He wm{ W(‘M\?h"‘di\ﬂt M haef quo/q:, bu[Eon Hose olSecyations
+ Cmm[a Ma -QB?% Famrnlor A He 7%\? br Pmenrrwrfr oy have
Seemed Jo have ijﬂf\h/e/v M real - wolof %)mcaaéonrhd v, n quo/qv
emoustaled bk Fﬂmo’ay Jac o q polbim he \wac_asked what
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electiiity Wwas YSeful 3c, “T don know, ” he regled, “but Ppmsuce
Sorhefony yo«ﬂN Joc 7 By plophe flmre wom’r Wens/ Handpeds of
Yeacs Zg,ée; we bhave gqﬂen‘om,auﬁrr Fhat_can__pedorm  gundclfon of
Calculahs e Second,  gad ey Contorn milfions ugon__mjlfonf_of
mhicule  Capdcrors, Crommed an o Ay Grrurt boacek, Wittt fhe. .
Observatng  and _expecients _pecformed %/v frote i e Ut e ivould
hotve o majce ds it mﬁh@e a__Shng ioll kel of 2 TV, Jart
like o Ejptctones. Thv Scierble deyelyment 5 Conbnuhs of an
#&MMM%&A e Objer\f%é‘anf OF#@R/hﬂp P s
| Teaac Newdan vgmodv de caced / TFI hme Seen ﬁfﬁp/ j’hen other

Mﬂiﬁ_@cﬂm»f ﬁeoo/on He. Shauldes 010 Gunts.”

Gome fimes fhece 3 no way fo ket q pacheulac ﬁwaﬂf and e
MYSE i und] jghm/ow deve (Ofy sz%)pn—ﬁv (?&@re WP Cwn proe. 0
OfBﬂmw i And Somemnef We  mvsk pviiong Mgg;
M orabf%a Move ﬁ?nmd [ofer Wen%maﬂuﬂ.LMn_iﬁ_sz -
Seded, T 7howmom ﬂom of g {F/um mdc/;h akm__Wis_Gleplel at
ﬂe-ﬁfm Ik wal Qﬂnvl/qqleo( Lo WVIH/‘ ofa b?ﬁf’f'ﬂwwv Or’)/v 0/%
cactfal yhsecvabon of fhe argle hat dlpha pacheles \yere Gleﬁpb’éo/ oF
a U%Hﬁ/ | Sheof \ag Er’nml Ruthe Aorel O/Ix(? fo ,ﬂrﬂTPan d ke,

Moo/ — fho niom#aru o Like Golnem/tw’ he focendot SILIaRY.:,
Ruther{oced s lﬂy,@fhggi Hhat Effcf_@zg rewlve acound fle  nyCieus of

fle_alom hay éﬁcwm p\mﬂ/o{ew énnw/edqp, E“lf@&“/; it hool QL plond '/Z\o
Yegk of obseryaton and €;Q4Prdnznla#0n

{1

Somg ket _pacadosically, The way we <ee fle world 3 Laored o4
whit e oo Tl CQHC%L #»or}- 99,99 % of Yo \olume ofg vock
Ny CMnm,Cd of eme'/ Squa would haye Leei’! MCOnwrrhmq/étp o
Aa\ﬁoﬁp qs vaw *ﬂm eg ofq ruwﬁ‘omﬂw»br‘ o TV However
thcaugh C%eédlfy ,glommd QXﬂmhemff wh/‘Ch bujle on e _observabomg
of othes h the : fi

o

9’%@ Lut Sureiy/ we have loult  a clearer ,ao/\c\}wrt of the
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wolld acoud ws. Thece are shil ogps h_our knoudedse ot heed o
Ié)e v@//eol/ ard %ﬁmyyh QlpServapon  Wwe  Can Can'lewQ +o Creafe o

Cr 13:ﬂt’r/ more__defajed p?(:ﬁur\g of_our Mcredible ol {?eﬁg,gf ou

will }\el)gﬁ// Somp_of fhate  Hank pieces of cmva.,
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Response 5

T}\Q Iibrqm of ‘@ ling - ¢lasses

JJ

Ih ’H\(’ Corner of Vhe 1/\10/-)6( Yhere 15 an overlooked
,ll’)fam Tl'm Homru ho'm many Stories _and  dreams
J J
of Deaple., 1. ?’[/s by, SIH'«/W at VYhe clorkest
JrC«b]t , W((’A/‘l/m nothing Bjd bc«amw regs D boq
No one  1n ‘H\e ]bmra pays fﬁ{n any ctention
oC  vun /nolzs ot I'm O&Nr"hon but hl does not
motter to hm. He s Yoo ‘Pocusw( on_hiy  book
which 1 Yhe IOOszy alass Yo hiy Lture ., He &«
poor ancl  unloved T?JOM ]ﬂO‘dmeA a blelfClD/ﬂj on
Yhe  tworlds  smortet man. The boui chevourers
ovury  Wordk 1 Nis s\u\n)r and d”wmms about
hou” one day, he boo will matter  ond hane
People \oo\zmu ey s biooraghy. He dyeams g
dA‘P‘P@(‘w} P\)‘]’\/ft Yhan w%a‘) QA/du one e,xow%« @&(
l’Hm '”‘\l \OOVI DBTOMS ‘\’M(L Szrom olewn Un"h\ dzuslz/
VI(’/wmg hiy ?U%we,

TY‘\ the corner ot Yhe world, Yhere 1y o womana
511““40 In hw WH( anck b'anct I”llldwmj_gpqgfg_j_
0!‘} )’)W romance  noved . A”\Lre s not a Spec of
(’o\our in the pom o any ﬂhm’m 1’)Oma.fm on Vhe
J 7

l/\;u” to be seen. —”'\z Womom /zlo% not  Mnd ‘M)ow%h
bKCawe all the  olown and mc—h/m she wanh To
See 13 in )’)&Y\ hands . S)’)F_ reacs @\/Mul worel  Qnd
Sty Q/\/MLA‘Hf\Mﬁa in_the novel asy  1f 5}26 5y Yhe
Wo man__in__ dustress ﬂw bOO,Z r’/{!yl'fa:dx 7'7&" 1{‘)/9/14

1 her lonely  ongl loveless I\CQ.TI\@ Woman Sees Phe
hook ey~ her excope. She  viws  the  chacacter

as }w/rsdﬁ a woman  1n  desperate  ned  of hong
Stve el bﬂ 0 )rronﬁ maon wWho 1S 30)}19 o Sweep
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hor off her Locd. Tl’)f) Y);7V€/| Dy the loo’z;}y - g lass

‘i'o Wl’)cﬁ “W\Z wom o n r@albﬂ wctml:) love.

_]_h 'H\@ corner of Yhe orlel | )am a Yovag gicl
in b@c{ with  her ar‘and@aw\w Y‘M&(/ma a bjook
Yy alwoys mad iy book  hefory W as At s
Yhewe ’?OWOV;IJI’Q The ite Qirl Views  the main  charache
as  hue hero . ‘/t 9(7&8 &round the horld O _many
a.clventures SOng_eneyone Pom Yhe bad guys. #h/
J

9rand Cothue can sce Hhe excitement n H\a amls
@WA as she celfh off inh hen cycoms H’\(’/nl wil]
ghow cose  the  man charcatter 1n the '#am The
&r&nd\%%m Cannot N}n bul mjalrwf /'m Iy ofter
Y‘wdm% the S“‘OM T}W old _man  sees +ho  book
oL the hLe )'w tashed  to lf)a!/e hved . He i

\d Angl QFO\\\ Now, ancl Can  wno lon(’mm wall _very
Ror mithouot PoIn cmd 50 he lengus \Jhor} he il
hver G0 0N an adventure  like Yhe dharacter oo,
Ond Wil nwer be  his  greandoughters hero. To
hﬂm ‘H’n\ bvolz 2\) ‘H\é lboE/M c.)c,; 01ﬂ Lﬂ/)m‘ a
horo really 15, and e him 3y the lookiy - glas
for the Ny he tish he chd-not  waste,

In +£.0 Corner 0% H’\o V\/oﬂﬁ(} Yhery Iy an

ouer looked librc\rﬂ wth _an_ unseen Nibrang., . She sn’»s
O \\w dsle  angd Ohserves all Mot ecome in Fo hes
Lite  home, She nohces the itk bw In_The
Corner who  veacs g0 that  he will be I/V)Dori\—eiml
un\l ]bft‘)\r\m Con S hou ]0/\@}&4 Yhe Woman
5 (’/\/Mujrl/m, 7’1\,0 Come; Yo )6jom a  Yomance
ovel. SKL alse  obsexve,  the Y‘pgrvl n Ythe
grc«r\d@cﬁb}\m' eye  ew he  Comes in Wj} week
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to oxtend  his  hire  of Heo scame book. The

Woman  adirstancs  Phoeye Yot tome it hes

worlcdk as  she  Sees o vef lechon of hersel€ 1n

Cach ot them. She sees herself 1 the bOu bt cowse
she. to  wankol o be \m poctant, she  seey hm(y/ﬁ

I Womon &5 She \y lonely o wd\ siace her husbond

she : .
sl oncd way boccen . oldl wan 1y o

vollechinn ot hee reaw\ Lor he has had  chldyen

Gk hwed g \oumm @@ To her, the ]lbrc«rj 5
the lodz]nm-a]ws }*o W whole ) ipﬁ. "

Boo)’a cllow nooola to see  thaas. Tl\w allow s
o see L«hcﬂ we  reglly want, Jf}w«o Con 1’\0/10 Uy
Ste o pa%ww h_gjrée:}n% or 7&# Ly see  what
Our }\()c\rh Y‘U\J[{t} want ond Yo ‘Peaf /OVM(. Boo/@
allow v B st He lte Lse w{S‘Z’) N/ had _or
"H‘(:*/d allow  other pegple b observe  who 1w
N.q“m Qre . In H{ (,of/\zr o—x H'\Q Wof/d Sovneone

oot opend o book.
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