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Writing Task (WT)
Commentary
The Writing Task complements the other subtests by testing students abilities to produce a piece of
continuous English prose about 600 words in length. Students write in response to written and visual
stimulus material on an overall concept or theme. Each piece of stimulus material evokes a different aspect of
the overall concept. Students respond in any form or style other than poetry to this concept and to as many
stimulus pieces as they wish.
This section describes the 2012 testpaper and provides comments on the writing that students produced.
The comments are based on an analysis of a statistically significant random sample of student responses.
The breakdown of student responses according to stimulus pieces selected and genres of responses is
provided.

WT 2012 Overall concept: Getting there
Students are required to respond to both the overall concept and one or more of the stimulus pieces. The
overall concept linking the 13 separate stimulus pieces on the 2012 testpaper is Getting there. The term
refers to a deliberate movement towards a place, end point or goal. The focus of the concept can be on the
identification of and actual arrival at the end point as much as it is on the process of making ones way there.
Colloquially, Getting there refers to the physical action of travelling, not aimlessly, but with a specific
destination in mind. At a more abstract level, it can represent the process of moving towards and achieving a
successful outcome in an endeavour or it can deal with the process of growth and development towards a
personal goal in ones life. It should be possible for students to see a range of applications of the concept.
References in the stimulus pieces include the process of establishing and achieving our goals, how we work
towards scientific and technical advances, the importance of reducing needless exploitation of resources, the
desire to help others along the way towards better times, the significance of the journey, and the joy of
arriving.
The most successful responses are those that demonstrate higher achievement in the criteria identified in
the marking guide (page 75). The criteria are: Central idea (CI); Vocabulary (V); Responsiveness (R); Grammar,
punctuation, spelling (GPS); and Structuring & sequencing (SS); plus Length (L).
Each response is marked by three independent markers. Each marker assigns either four criteria-based
standards or three criteria-based standards plus a judgment about Length. Different combinations of
judgments are required of the three primary markers (referee marking occurs as required). Markers consider
the contribution of each of the criteria they are marking to the holistic worth of the response. On the
marksheet they record each of these as a standard (from 1 to 6) with a qualifier (+, 0, ) for each standard
and, if required, they indicate the length of the response.
Graphs are included to show the distribution of grades awarded in each of the five substantive criteria. The
marking guide is included to show the criteria and standards used to grade responses. Finally, a selection of
student responses has been included to exemplify successful writing as defined by the task criteria.
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Diagram of the testpaper
The diagram below represents the 2012 testpaper. The 13 stimulus pieces are numbered for reference. All
pieces relate to the overall concept of the testpaper.
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Stimulus pieces
The following diagram shows the percentage of students who indicated that they selected a particular
stimulus piece (or pieces) as the starting point or prompt for their writing. In reality, most students used a
combination of two or more stimulus pieces in developing a response to the concept, thus opening up a
greater variety of possibilities for their writing than indicated here. For this reason, the percentages shown in
this diagram add to more than 100%.
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WT commentary
The following commentary is based on the assumption that students focused on only one stimulus piece as
the starting point or source of ideas for their writing. Using a combination of two or more stimulus pieces
provided students with a greater variety of possibilities for their writing than those mentioned here.
1 Books
Travel writing and documentaries allow opportunities for readers to learn about other places and other
worlds, enjoy vicariously the experiences of others and relive the memories of their own travel. In fiction, the
use of a journey can be a strategy to tell a story, develop a character, or explore a theme. A journey can
provide a range of locations or minor characters to present challenging situations for a major character.
Incidents along the way can present confronting conflicts or new perceptions to the major character and the
journey can act as a catalyst for a significant change or realisation or may be the means of taking a character,
and perhaps the reader, out of their normal comfort zone. For students, in some cases, getting there could
mean getting to the end of the book.
This stimulus piece prompted students to consider these aspects of the topic in books or movies that deal
with travel. It allowed them to write their own travelogue or travel story. It provided opportunities for reviews
of travel books, film documentaries, novels or movies. Some connected their reading experiences with some
aspect of their own means of getting there in the process of personal growth and self-discovery.
2 Telegraph wires
This stimulus piece allows students to consider the impact of technology on international communication
and relationships. It prompted some to comment on past, current and possible future conflicts in the world,
to consider the desire for peace in what seems to be a constantly troubled world and to ask whether peace
will ever be achieved.
Responses were mostly expository or persuasive and included feature articles, reports, and political or
historical comment.
3 Explorers
Responses to this stimulus piece included factual or imaginary accounts of early settlers and explorers in
Australia and their dreams of discovery, expansion, wealth or power. Some students commented on the
results of those early explorations and investigations and how they have compared with the dreams. The
motel signpost with its vacancies sign prompted some students to draw a comparison between the resting
places used by explorers in past times and the kind of accommodation that many of us find as we explore our
world today.
This stimulus piece was applied to a wide range and number of investigations including land, sea and space
exploration. Some students evaluated the outcomes of previous work or the potential of current and future
work in a range of scientific or technical fields. It prompted some to write about the achievements in recent
space exploration or about future possibilities.
4 Arrivals
This stimulus piece focused mainly on the arrival aspect of getting there, although the process of getting
there is implied by the image of the airport arrivals board. The written text suggests the pleasure one feels on
finally reaching ones destination (or desired result) and finding a welcome (or reward). Inevitably, it suggests
the opposite also: that the experience may be one of disappointment. Travellers may look back to the past, to
the place and the life they came from with relief or regret, or may look forward with eagerness or
apprehension to the future they are now embarking on. They may consider the emotional baggage they bring
with them.
This stimulus piece provided students with opportunities for responses that included personal reflections or
recounts and analyses of real or imagined experiences of immigrants, visitors and tourists.
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5 Moving out
All students sitting the test are moving from their final year at school to a new and different stage in their
lives. Even if they are not leaving home, their future experiences and adventures are still unknown and the
potential lies before them for excitement, happiness, trouble or misery. They have decisions to make, as
suggested by the stimulus piece: whether to study further; what career to follow; whether and when to leave
home; and what to do with their lives. They will all have some ambitions they hope to achieve. The images of
people in clothing that represents a range of careers, the passport, and the Learner and Provisional plates
should provide specific examples of some of the choices and milestones that face young people. The street
sign indicating a traffic roundabout may also prompt them to think about the directions that people do or do
not, take in life in their process of getting there.
This piece provides a starting point for short stories, reflections, inspirational speeches and true or fictional
accounts of lives past. Many of the responses to this piece were speculative and imaginative. Some students
set out the facts about what lies ahead and where they want to be at some time in the future, physically,
materially, emotionally or spiritually and how they plan to get there.
6 Tourists
This piece comments on the motives for tourism, a peculiarly human activity, one which has been important
to people past and present. It raises the question of the value and purpose of tourism, and questions the
pleasure people gain from travelling as tourists. For some, the whole purpose may be to put a notch on the
belt to indicate their success in getting there, wherever there may be; for others the purpose and the result
of tourism may be a deepening of their understanding of people, culture and themselves.
Students wrote travel journals, memoirs, reflections, accounts, descriptions, discussions, arguments or
imaginative texts in response to this stimulus piece.
7 Are we there yet?
Most of us have asked this question at some time. The accompanying image of a family car suggests the
boredom of a child on a long journey. It may also refer to the stages along the way that mark ones progress
towards an end point, whether that is an actual place or a goal of some kind. The question prompts one to
think about the value, personal or otherwise, of a destination or goal and the time it takes to get to the
destination or achieve the goal.
The piece prompted a range of forms and texts: imaginative, typically in the form of short stories and
anecdotes; expository, as in discussions about the destination; reflective, in journal entries or memoirs.
8 No more turning back
Franz Kafkas statement holds true for any undertaking that is worth doing and that involves effort, work,
hardship, and difficulty. It reminds us that, for some things, we must simply push on until the time comes
that there is no longer a choice and then the effort must continue until the end is reached. This quote
suggests any number of applications from work and study to sport and other physical activities. Some
students applied the words to the process of building and maintaining relationships with others or shaping
ones own character and personality. Below the main sign is another, pointing the way to a rehabilitation
clinic, a place for those who need to recover from an event or habit and return to good health and wellbeing.
The piece clearly refers to the process of getting there and to the end goal.
Responses to this stimulus piece included stories and drama scripts, persuasive speeches, expository media
texts, and reflective journal entries.
9 Our way
This statement from Geraldine Brooks Boyer lecture 2011 comments on the importance of helping others,
and evokes thoughts of mateship and collegiality. The image of the child being supported by adult hands
shows the nurturing of a child and suggests the care of those who are helpless or ill. It also suggests that the
inclination to support and assist the vulnerable amongst us is a laudable national characteristic.
Students writing in response to this stimulus piece included stories, media articles, reflections and
persuasive writing.

66

|

Retrospective

2012 QCS Test

10 Nothing but facts
Scientists and researchers live by these words of Antoine Lavoisier in his Elements of Chemistry of 1789. The
importance of observation and experiment in science would be difficult to exaggerate. Science begins with
recording of observations and scientists rely on experiments, carefully designed and conducted so that they
can then observe the results. Every statement or theory must be checked and rechecked. Observations must
be accurate and experiments must be repeatable. The recommended process of getting there is clear and
indisputable.
This stimulus piece provided an opportunity for students to write scientific reports, factual accounts and
descriptions or discussions and analyses of scientific hypotheses.
11 Where to now?
The depiction of human evolution on the roadside sign may have reminded some students of T-shirts and
posters they have seen. It has a humorous touch in its suggestion that humans have returned to a position
reminiscent of an earlier stage but crouched now over their computers.
The question that accompanies the image prompted some students to write speculative expositions or
science fiction short stories about the options ahead for human development and the means of getting there.
12 Ones destination
The quote used in this stimulus piece is from Henry Millers journal of his time living in the rugged beauty of
the Californian coast, exploring his vision of an ideal society. It reminds us that experiencing new locations
and meeting different people can affect us in ways that may be life-changing and that can irrevocably change
our perceptions of the world and ourselves.
The piece offers students scope to explore real-life incidents and experiences and their effects or to speculate
on imaginary travels for others or for themselves in the future. Their responses included stories, biographical
and autobiographical writing, journals, reports, speeches and media articles.
13 Human legs
Lewis Mumford wrote much about cities, city architecture, society, the way we live and the way he thought we
should live. His comment on the value of human legs and the image that accompanies it prompts some
consideration of the means of getting there, varieties of transport, technology and the effects of humans on
the world we live in. The row of footwear prompts thoughts of the travellers themselves, their fitness and
their impact on the environment.
Students responded to this stimulus piece with opinion pieces about the effects of transport and travel,
descriptions of facilities for pedestrians and vehicles, stories about the people who might do the walking and
reminiscences of their own walks, trips and journeys.
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Stimulus pieces: Visual, written or combination?
Students have the option of responding to the visual images, the written texts, or a combination of both.
Stimulus pieces for the Writing Task are selected to maximise appeal for the wide cross-section of the Year 12
population. The material chosen is designed to attract students and prompt ideas for their writing. When
considering a stimulus piece (or pieces) and what to write, students should remember that, by the time they
reach Year 12, they have a wealth of personal and subject-based knowledge and experience that they can
draw upon.
When students use ideas from the written stimulus pieces, there is a danger that they may quote large
portions of text directly. This can affect markers judgments of Length (words from the stimulus pieces are not
counted) and Central idea (if the ideas being presented are not the students own). Direct quoting can also
detract from a response when the language style of the quoted material differs from that of the student, and
when quotations are used out of context or incorrectly (affecting Structuring & sequencing, Vocabulary, and
Grammar, punctuation, spelling).

Choice of text type
Student responses to a Writing Task testpaper may be categorised, according to their purpose, into four
major text types: imaginative, expository, reflective and persuasive.
In 2012, the most popular text type for responses was the imaginative, with 34% of students writing in this
form. This was closely followed by expository pieces, written by 31% of students. Reflective responses
accounted for 21% of scripts and 12% of responses were persuasive. When determining which text type to
employ, students need to consider the ultimate purpose of their writing. Do they wish to entertain their
audience (imaginative)? Do they want to convey information (expository)? Would they like to recall,
contemplate or share experiences (reflective)? Is it their intent to convince their audience of a particular
viewpoint (persuasive)? Understanding this can help students to plan effectively and give focus to their
writing.
Within these broader categories, students need to make decisions about the specific genre in which they
wish to write. They also need to decide which genre will allow them to demonstrate their best writing. They
should keep in mind, as they plan their response, that some genres, e.g. the speech and the essay, can have
a variety of purposes such as exposition or persuasion. Also, when they choose a genre, they need to be sure
they can control its conventions. A short story, for example, should cover a short timespan; a media article
should have short paragraphs.
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Choice of genre
Students may write in whatever genre they wish, with the exception of poetry. This enables them to draw on
their knowledge and strengths, and to match their ideas from the stimulus with a suitable style of response.
Ten genres were identified.
critique 1%
drama script 2%
biography 2%
journal 3%

letter 1%
report 1%

media article 5%

speech 10%

essay 37%

short story 36%

Popularity of genre: total sample

As seen in the diagram above, in 2012, the most popular genre was the essay, closely followed by the short
story. The speech was the next most popular. It is worth noting that, while genre conventions are not
assessed specifically (although they may affect Structuring & sequencing), students should aim to make use
of, and indeed exploit, these conventions for effect. This certainly supports the recommendation that
students write what they know  giving their writing authority and authenticity.

Student achievement and genre
The diagrams below indicate the genres used in higher, middle and lower achieving responses. Note that the
percentages shown are rounded.
critique 1%
report 3%

critique 1%

drama script 2%

letter 1%
report 1%

biography 2%
journal 4%
media article
5%

speech 5%

media article 4%
drama script
4%

media article
11%
essay 49%

speech 11%

short story 37%

short story
8%

essay 60%

journal 8%

short story 31%
essay 36%

higher achieving responses

other 4%
speech 4%

middle achieving responses

biography
8%

lower achieving responses

Essay
The definition of an essay, however, is vague, as it has become a genre required in many school subjects.
Perhaps the simplest definition is that it is a piece of writing that usually expresses the authors personal
point of view.

Queensland Studies Authority |

69

The essay was a popular choice for students of all abilities. This is perhaps because essay writing lends itself
to a range of different topics, is a writing style that students use across the majority of subject areas, and has
elements that are similar to several other genres. The most successful of these responses were very clearly
focused on purpose and audience and developed a clear thesis. Essays that were well written followed a clear
structure, consisting of: an introduction (including a thesis statement), a body of writing containing
development and explanation of main points, and a concluding paragraph which presented a summary.
Short story
The short story was one of the most popular genres amongst the higher and middle achieving responses. Not
surprisingly, stories covered a wide variety of topics. The most successful were those that drew on students
own knowledge and experiences and made effective, yet economical, language choices such as varied
sentence length and use of description (including metaphor and personification). Also, successful stories
tended to be written with a goal in mind from the outset  that is, there was an effective establishment and
development of ideas, a resolution and a conclusion. Students should be wary of some strategies that are
likely to have a negative impact on achievement. An example is the story that ends with the narrator waking
to find it was all a dream or one that is written in the first person with the narrator dying at the end. This can
impact significantly on Central idea and Structuring & sequencing as many of these stories indicated a lack of
planning and, consequently, a lack of direction. Other common problems were inconsistencies and
inaccuracies in using tense and narrative perspective.
Speech
The purpose of speeches ranged from persuasive to informative to motivational. Having a clear
understanding of the purpose and audience of the speech is crucial for success. This can be achieved by
creating a context that establishes the speakers credentials and the audiences potential interest. This
means students need to ensure that their topic is suitable for this genre, that is, it needs to be a topic that is
not contrived and that would interest the audience. For example, an informative speech to a convention of
company executives may not be appropriate.
Media article
This genre includes texts such as feature articles, editorials and journal articles. Predominantly expositional
in nature, media articles require students to have a reasonable knowledge of their topic. Therefore, students
should carefully consider their own background knowledge and expertise when selecting this approach to
responding to their chosen stimulus piece/s. They should also consider the conventions of the genre. For
example, feature articles have shorter paragraphs than do essays.
Journal
Journal writing included texts such as a diary entry and were usually reflective in style. This genre is often
difficult for students, because writing as themselves may limit opportunities for selecting and
demonstrating a wide or discriminating vocabulary. Also, they tend to lose focus as they are writing, which
can affect Central idea and Structuring & sequencing. If they do choose to write a diary, the entries should
not be short as the effect of this can be a rather disjointed response. Paragraphs are still essential.
Biography
Biographical writing includes specific texts such as memoirs, personal reflections and obituaries. The most
successful responses focused on a specific event or recollection rather than on a broad range of information
or topics.
Drama script
There was only a small percentage of drama scripts this year. Students who write in this form need a
knowledge of the specific conventions of the genre, and need to be able to use them to effect. The lower
achieving responses commonly fell short of length requirements; this affected achievement in the other
criteria.
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Critique
Many of the students who wrote in this genre chose to write reviews about books or films that have had an
impact on their lives. Another trend noted was that of students offering a comment about the positive and/or
negative effect of technological advances on humanity.
Letter
As with journal writing, letters can often provide challenges in Vocabulary and Structuring & sequencing. To
be successful, students should ensure that the purpose and, consequently, the content of the letter is
substantive enough to justify the choice of genre and also meet length requirements.
Report
A small percentage of students chose to write a report. Many of these were scientific in nature, perhaps
suggesting that students were aware of the genres best suited to their knowledge and experience. While
conventions of genre are not assessed specifically, reports should make use of features such as subheadings
as well as sections including, for example, objectives, conclusions and recommendations to add to the
authenticity of the writing and, consequently, the authority of the writer. It would not be a good idea to write
up a scientific experiment with just a list of materials and procedures. Rather, the writing should focus on
discussion of the findings.
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Criteria and standards
The following table shows the percentage of students who achieved the various standards for each of the
criteria.
higher achieving

middle achieving

lower achieving

Criterion

1

2

3

4

5

6

CI

0.4

12.3

58.3

26.9

2.0

0.2

V

0.4

10.7

70.6

17.1

1.1

0.1

R

0.3

9.5

57.4

30.2

2.5

0.1

GPS

0.2

9.0

60.1

27.6

2.9

0.2

SS

0.3

10.4

56.9

29.9

2.1

0.2

For the responses sampled, the data from the standards awarded were analysed. The diagram below shows,
for each criterion, the percentage of responses for which that criterion represented the highest achievement,
that is, the criterion on which students did best.
35%
30%
25%

22.8%

22.1%

21.5%
18.7%

20%
14.9%

15%
10%
5%
0%

CI

V

R

GPS

SS

For the total sample, Central idea was the criterion in which the greatest percentage of responses (22.8%)
demonstrated highest achievement. Grammar, punctuation, spelling and Structuring & sequencing were the
two criteria in which students were least successful.
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Achievement in specific criteria
Central idea
When assessing this criterion, a marker is essentially asking what the response is about. That is, what is the
key idea behind the piece of writing, and then, how well has the student deliberately and clearly developed
this idea to reach an intended conclusion? The most successful responses will demonstrate direction 
whether explicit or implicit  and resolution. Responses suffer in this criterion when the central idea is
unevenly developed or when there are several, perhaps vague, ideas present. A lack of resolution often
results from lack of direction and consequently has a negative impact on this criterion. An example of a welldeveloped central idea can be found in the 2004 Retrospective. The response Market Madness responded to
the concept of What matters and progressed from the introductory statement that it is important to look
beyond the tourist façade when visiting other countries to a statement in the conclusion that this leads to
varied and fascinating experiences.
Vocabulary
Many people believe that the bigger the word, the better. However, this is not necessarily the case. It is
never a good idea to sacrifice meaning for style. Success in Vocabulary is determined by word choices: words
that have been deliberately selected for effect and exactly fit their location within the text. While students
should aim to demonstrate a command and range of vocabulary, their control of language is also crucial.
Incorrect and/or inappropriate word choice, lack of variety and language that gets in the way of meaning will
all influence a students success in this criterion. Trying too hard to use complex vocabulary can also detract
from a response. The biggest word is not always the best word. Students could look at Infinity Mr Grey from
the 2009 Retrospective for an example of simple vocabulary being used for effect.
Making use of language devices such as metaphor and personification, as well as using technical language
suited to the context, proved to be very effective for many students. Less effective was the often jarring use of
exaggeration and hyperbole, tautology and sweeping generalisations. Maintaining an awareness of the
purpose and audience of the writing is essential for success in this criterion. Response 3 in the 2011
Retrospective is a good example of this from a student who has been able to resist the temptation to
overwrite even though the subject is emotional. In fact, the reflective tone and direct language gives the
piece a power that could have been lost with more impressive words. This is not to say the words are simple
 more that they suit the purpose.
Responsiveness
The piece of writing that a student produces for the Writing Task must clearly be a response to the testpaper
on the day, showing a connection to both the concept and the stimulus piece/s. Therefore, Responsiveness is
weighted most heavily of all the criteria. Achievement will suffer where the connection is weak, or where the
student responds to either the concept or stimulus, but not to both. The highest achieving scripts in this
criterion will exhibit a strong and sustained connection to both. It is important to be aware that simply
repeating the concept, Getting there, several times is not demonstrating responsiveness. Evidence also
suggests that responding to too many stimulus pieces reduces a students likelihood of achieving well in this
criterion. This is because these responses tend to make only passing or glancing reference to the concept or
stimulus.
Students may benefit from a different approach in their planning. Rather than looking at the paper and
asking, What can I write about?, it may be better to ask, What do I know a lot about that I can relate to
something on this testpaper? An example of this is in the 2009 Retrospective in which Austen wants out is a
response that is clearly based on a close reading of Pride and Prejudice. The student has used a strong
knowledge of the novel to develop a very responsive analysis that examines the way Elizabeth Bennett
represents a character who is out of her time. Another example from the 2011 Retrospective is All that
glistens isnt good, either. The student has looked at gold both as a substance and as an idea, declaring that
what is pretty may not be strong or dependable. Both the concept and the stimulus piece are used to
develop a clear central idea that has levels of complexity and interest.
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Grammar, punctuation, spelling
Within this criterion, grammar is deemed more important than punctuation which, in turn, is more important
than spelling. This is because each one of these can affect meaning more than the next if not done well. To
achieve a high standard, students must consistently demonstrate precise and effective use, with few errors.
This includes exploiting the conventions of writing for specific purposes and effects. Student performance on
this criterion will be affected by the degree to which errors detract from meaning.
For the entire sample, regardless of achievement level, this is the criterion in which students performed most
poorly. Some of the most frequent problems evident in responses were:
 inconsistencies with tense
 antecedent agreement (particularly with singular, plural and indefinite pronouns)
 omission or incorrect use of punctuation, e.g. failing to end questions with question marks
 the absence of apostrophes to identify possession.
Some problems are more identifiable by achievement level. Rhetorical questions tended to be used to great
effect in higher achieving responses, whereas they were overused in middle and lower achieving responses.
The use of varied sentence length and punctuation to create a particular effect (such as rising tension) was
more common in higher achieving responses. Middle and lower achieving responses often included overly
long sentences packed with too much (often irrelevant) detail and description.
While it is to be expected that higher achieving students will attempt and mostly be successful at more
complex language use, there is no suggestion that markers keep a tally of successes or failures. A response
that misuses semicolons, colons and em dashes is not necessarily more impressive than one in which every
sentence is correct, even though only full stops are used. Markers are looking for correct use of the
conventions, not one particular kind of language use or punctuation. For example, advice such as the
suggestion that one must use a number of semicolons to be awarded a high grade would be seriously
misleading.
Structuring & sequencing
This criterion requires markers to consider the architecture of the piece, that is, the way in which the ideas in
the response are arranged. To be successful, the writing must demonstrate controlled structuring and
deliberate sequencing of ideas. The writing needs to be fluent, logical and flexible. Achievement is hampered
where there are weaknesses evident, such as gaps in logic, poor paragraphing and/or randomness in the
arrangement of ideas.
Some of the problems with Structuring & sequencing arise when students do not clearly establish the context
of their writing and, consequently, the development of ideas is less sequential. Also, poor proofreading and
editing can have a negative impact on writing, particularly when students include information that is
superfluous to the purpose, therefore weakening the response. In short stories, this often results from
including too much unnecessary description. An example of a very well structured response can be found in
the Retrospective for 2008 when the concept was Circle. The student script, Moons in Orbit, has a circular
structure that describes an event in a continuing relationship. The event clearly represents the nature of the
relationship but does not attempt to describe the whole. Of course, one thing that students can do to
contribute to a well-structured response is to formulate a clear planning strategy that is best suited to their
individual writing abilities.
Students should consider their choice of genre when thinking about the structure and sequence of their
writing. Although poetry is the only genre that is specifically forbidden, they should think about whether
their genre choice will allow them to develop an idea in a clear sequence. For example, writing a 600 word
grocery list is not banned but it would be a very bad idea. Students need to consider and discuss what will
allow them to develop and demonstrate their best writing.
Length
The Writing Task subtest requires students to produce a piece of continuous prose, approximately 600 words
in length. Penalties are applied for too short, far too short, too long, and far too long responses. While each
criterion is considered and assessed independently, Length has the potential to have the greatest impact on
achievement in other criteria. In terms of overall performance, scripts that are far too short are the most likely
to be among the lower achieving responses.
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not identifiable

identifiable but poorly
developed or not readily
identifiable but some
development evident

identifiable but
unevenly developed

For a 1+
the writing demonstrates
sensitivities to nuances of
the concept and stimulus
material.

RESPONSIVENESS

6

6

limited

connectedness to the concept
3
and stimulus material

2

no connectedness to the
concept or stimulus material

6

5

connectedness to either the
concept or stimulus material;
or
4
4
weak connectedness to both
the concept and stimulus
material

3

5

inappropriate, interfering
with meaning at times

appropriate

2

strong (immediate or subtle)
controlled (discriminating,
1 and sustained connectedness 1
imaginative)
to both the concept and
stimulus material

5

4

3

2

1

For a 1+
the writing demonstrates
the use of words selected
for their effect and exactly
fitted to their location (the
right words in the right
places).

For a 1+
the writing demonstrates
the deliberate, focused
development of a clear,
central idea (explicit or
implicit).

identifiable for intended
audience; direction and
resolution revealed

VOCABULARY

CENTRAL IDEA

inept

lapses obtrude and detract
from meaning

lapses intrude but do not detract
from meaning

precise and effective use

For a 1+
the writing consistently demonstrates
a command of:
 the conventions of writing (subjectverb agreement, participle use,
antecedent agreement, pronoun
choice, tense, etc.)
 correct punctuation
 correct spelling.

GRAMMAR,
PUNCTUATION, SPELLING

Contribution to the holistic grade made by:

Writing Task marking guide:
Criteria and standards

6

5

4

3

2

1

incoherent

weaknesses detract

weaknesses are evident

fluent, logical and flexible

For a 1+
the writing demonstrates
coherence and cohesion through:
 controlled structuring
 deliberate sequencing of ideas
and images.

STRUCTURING &
SEQUENCING

far too short
< 400 words

far too long
> 1000 words

too short
400500 words

too long
7501000 words

about right
500750 words

LENGTH

Decision about:

2012

Grading a script
 Read the script as a whole.
 Think about the worth of the script holistically.
 Make a judgment about the contribution to the holistic worth of the script of each criterion you are considering
(CI, V, R, GPS, SS).
 Assign a grade and a qualifier, then record each judgment.

Criteria and standards
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Selected student responses
The responses to the 2012 Writing Task that follow were selected from those that met the standards for
successful writing as defined by the criteria and standards for judging student responses. These responses
appear in their original handwritten form. They may contain errors in expression and factual inaccuracies but,
for the sake of authenticity, they have been published as they were written.
With respect to handwriting on the QCS Test, students should be aware that legible handwriting is important.
Markers will make a committed attempt to read poor handwriting but they cannot ignore errors due to
missing or indecipherable letters. In schools, teachers may become familiar with a students handwriting and
may guess at their meaning or their spelling. Markers cannot do this. They must assess what they see. Time
management may be a consideration in producing legible handwriting.
The selection of these examples does not indicate a preference for any particular form of writing, nor are the
sentiments expressed in these responses necessarily endorsed by the QSA. Before publication, the QSA
attempted to establish, but cannot guarantee, the originality of the writing in the responses.
Response 1
Getting there: In Praise of Science as a Way to the Future is a media article that aims to convince the reader
that science is the pathway to new and greater pinnacles of human achievement. In a thoughtful and
well-informed discussion the writer points out how successive generations of humans have continued to
explore the world and the universe. The response acknowledges the recent death of Neil Armstrong and
refers to events in history to explain that the journey is not yet over but that science will get us there in the
end. The writing is fluent and well-structured and the piece responds clearly and directly to the overall
concept of the testpaper as well as to stimulus pieces 10 and 11.
Response 2
Wheels of a Nation provides a tongue-in-cheek response to stimulus piece 6 and to the overall concept. It also
pays passing reference to stimulus piece 1. The writer embarks on an investigation and a discussion of what
it is that makes Australia such a car loving country by first evoking the family slideshows that recorded road
trips of the past. We are then taken on the writers own road trip and arrival at the first of the chosen
destinations which is used to convince us that the attraction lies in the appeal of the road trip to the
Australian curiosity to discover what lies ahead. Vocabulary is carefully chosen and, despite some flaws in
the expression, images and ideas draw the reader in successfully.
Response 3
In Carpe Diem, the realisation of what is really important in life emerges. It begins with a first-person account
of the narrators early ambitions to become successful. Everything changes when the narrators sister, Rose,
succumbs to illness. The focus changes to Rose as her health deteriorates and she finally dies. The narrator
comes to understand that finding peace of mind is what really counts in life. This moving account of
self-realisation has a sensitive tone, achieved by means of an effective sequencing of ideas and images and
the use of simple language. It is very responsive, connecting clearly to the overall concept and to stimulus
pieces 3 and 12.
Response 4
Making the way home is a thoughtful commentary on some of the challenges involved in travelling and the
joy of arriving at ones destination. The narrator claims to be one whose childhood has been spent living in
and journeying between many countries and reflects on some of the effects of this lifestyle. Then we hear
details of the difficulties experienced when travelling as an unaccompanied minor and the pleasure of
finally arriving to the welcome of family and friends. The piece reflects a strong sense of purpose and the
writer has used a deliberate and effective sequence of images and ideas. The command of language is secure
and the vocabulary is selected with discrimination to produce a response that makes a strong connection
with the overall concept and with stimulus piece 4.
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Response 5
Baggage is an imaginative response that focuses on the three people mentioned in stimulus piece 4,
exploring their backgrounds, their thoughts and their observations of one another as they arrive at their
destinations. After a moment of connection, each of the travellers goes in a different direction, none entirely
happy about the new journey that inevitably lies ahead. The narrative is deceptively straightforward. The
three points of view are used to move the story on. The selection of vocabulary creates vivid impressions of
the three characters and the language is mostly simple but at times, very skillful. The use of the home
countries names as headings for separate sections at first surprises but does not prevent the development
of clear links between the people. References to the bag or suitcase that each one carries subtly suggest the
emotional baggage that each one also carries. The Japanese businessmans final question, quoted from
stimulus piece 11, applies to them all and supports the connection of the ideas to the overall concept. This
piece moves beyond what is presented on the testpaper and, in fact, the response needs the testpaper in
order to fully reveal its complexity and strength.
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Response 1
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Response 2
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Response 3

84

|

Retrospective

2012 QCS Test

Queensland Studies Authority |

85

86

|

Retrospective

2012 QCS Test

Response 4
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