Retrospective
2009 Queensland Core Skills Test
Writing Task (WT) (Paper 1) (Part 3 of 5)

Writing Task (WT)
The Writing Task complements the other subtests by testing the ability to produce a piece of continuous
English prose of about 600 words in length. Students write in response to an overall concept or theme and
written and visual stimulus material. Each piece of stimulus material on the testpaper evokes a different
aspect of the overall concept. Students may respond in any form or style other than poetry.
This section describes the 2009 testpaper and the writing that students produced in response to it. The
comments on students’ responses are based on an analysis of a statistically significant sample.
Provided in this section is a breakdown of student responses according to the stimulus items selected and
the genres of responses produced. The marking guide indicating the criteria and standards that are applied is
included here, together with graphs showing the criteria in which students had their best achievement.
Finally, a selection of student responses has been included to exemplify successful writing as defined by the
task requirements and the criteria.

Overall concept: Time
The overall concept or topic of the 2009 testpaper was Time. This was judged to be something which all
students could write about since it affects us all every day of our lives. Students would recognise that time
can be both an abstract and a tangible concept.
Students could take any one of several approaches to the concept. For example, they could deal with
existence and the relentless nature of time, explore events in history, or examine how people change (or
don't change) with time. They could consider time as a period as reckoned by a conventional standard; this
might suggest to them ideas of a race against time in sport or other activities, the significance of time
intervals in science, or the influence on our lives and actions of time-related natural events such as the
rotation of the earth. They could take time to be an event or occasion and focus on the significance of a
particular moment in someone's life.

Diagram of the testpaper
The diagram below represents the 2009 testpaper. The 14 stimulus pieces are numbered for reference. All
pieces relate to the overall concept of the testpaper.
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Stimulus pieces
Overview
The diagram below shows the frequency (as a percentage) with which students in the sample group indicated
each of the stimulus pieces as a starting point or resource for their writing. Most students make use of a
combination of two or more stimulus pieces in developing a response to the testpaper; hence, the
percentages shown in the diagram add up to more than 100%.
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Specific stimulus pieces and their response patterns
1. Life extension
The written text of this stimulus piece asks whether it is desirable for people to live significantly longer than
they do now. The accompanying jar of face cream suggests the preoccupation that some people have with
maintaining their youthful looks, even as they age.
Responses included feature articles about the importance of remaining or appearing young, short stories
about life in the future when people live for hundreds of years, and essays about the impact of prolonged life
expectancy on the environment and society.
2. Sundial
The sundial and the associated questions were thought likely to generate imaginative responses, including
science fiction stories, or arguments about the benefits or problems generated by particular inventions
associated with time.
Connections with time travel, comments on people’s preoccupation with a “golden age” or speculations
about the future were expected. Students also wrote reflections about life in the past or about advances in
modern technology and conveniences.
3. Cave painting
This piece was expected to provide opportunities for students with interests in art or literature to focus on
universal ideas or ubiquitous motifs in works they had studied.
Two common types of responses were stories with characters of different generations (mostly grandchildren
and grandparents), often linked with stimulus piece 9, and essays commenting on literary works and themes.
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4. Saturdays
This short statement was thought likely to generate some reflections on the delights of uncommitted time
and possibly to remind some students of periods in their lives when their regular routines have been
disrupted.
Rarely chosen on its own, this piece prompted comments about balancing work and other activities and the
value of leisure time.
5. A time to talk
Robert Frost’s poem, as relevant today as when it was written, advises that maintaining a friendship is more
important than meeting the everyday demands of work and daily life. Responses were expected to deal with
issues of prioritising work and friendship.
Despite providing students with the opportunity to continue the narrative established in the poem, this was
the least popular stimulus piece. Incidentally, it is the only stimulus item without a visual image. Responses
included short stories about valuing friendships and the time spent with loved ones.
6. Winning and losing
It was expected that many students responding to this stimulus piece would deal with the significance of time
in victories and defeats.
The piece prompted many short stories and personal reflections about a variety of sporting competitions
where the winner was decided by a small margin of time.
7. Narrative structure
This piece was expected to be considered in conjunction with other stimulus pieces. The visual image that
accompanied the text, which was thought to be instantly recognisable to most students, provided for stories
with a focus on time travel. The piece could also have prompted some analytical discussions of literary
strategies or reviews of stories or novels that are unusual in their structure.
Many responses made specific reference to the movie Back to the Future. The piece also prompted responses
such as a speech to a Year 12 cohort providing tips for effective story writing, narratives that were written in a
non-linear, non-chronological manner, and numerous stories about time travel.
8. Sayings
These common sayings and phrases could be used alone or in conjunction with other pieces. Any one of them
could prompt an exposition in the form of a discussion, debate or speech or could be incorporated as the
theme for a speech, a feature article or an imaginative response such as a play or short story.
This stimulus piece was most commonly used in conjunction with other pieces and many titles of responses
were gleaned from the variety of quotes. Similarly, where there was a moral or message in the response, it
was often drawn from one of the phrases in stimulus piece 8 and presented in the final sentence/paragraph.
Responses suffered when students attempted to incorporate several, or all, of the quotes.
9. Childhood
The image of two children idling away their time was thought likely to encourage students to draw on their
personal experience for reflective pieces, stories and memoirs about the significance of time to children and
adults, or expositions comparing the freedom of children’s lives with the constraints of adult existence.
This proved to be the most popular stimulus piece, prompting students to write reflections about their
childhoods, eulogies for loved ones, motivational speeches about never losing one’s “inner child”, and
feature articles about the changing nature of childhood pastimes and friendships.
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10. Music
The written text accompanying the music in this stimulus piece was expected to generate narratives and
reflections on a piece of music that reminded the writer of a personal experience.
This was commonly used in conjunction with other pieces (most notably stimulus piece 9). It generated
feature articles and essays about the music industry and explanations about time signatures used in
different music styles. Also noteworthy were short stories about grandparents being prompted by pieces of
music to reflect on their younger years for their grandchildren.
11. Rock formation
This stimulus piece focuses on physical records of change and time. It was thought that students with
interests in history, earth science or geography might be especially drawn to it. The concluding comment of
the written text was expected to prompt expositions or reports on what we have learned from the past that
has influenced the present and could possibly have generated reports, conference papers, or articles for
journals or newspapers.
As expected, responses to this piece included a number of essays and feature articles about the impact of
climate change. On a different level, there were also responses that focused on the notion that the “future is
not written in stone” by using it as the coda for stories and personal reflections.
12. Clock tower
The image of the Gympie Courthouse clock tower and the associated written text were thought likely to
generate discussions of the significance of time to specific experiments and discoveries or of how our lives
are regulated by clocks and calendars or stories in which keeping time or doing something at a particular
time is crucial.
This piece was mostly used in combination with other pieces rather than on its own. However, it did prompt
responses about the mechanical, quantifiable nature of time. It is worth noting that students who wrote
about the experience of writing their responses to this testpaper indicated this piece as the stimulus for their
writing.
13. Ecclesiastes
Students were thought likely to respond to this piece in conjunction with other pieces and, in doing so, to
focus on the notion that there is a right time for everything and that everything happens when it should.
This was one of the least popular stimulus pieces, used only by a small number of students, and most often in
combination with other pieces.
14. Dali
This stimulus piece was expected to generate expository, reflective or imaginative responses about issues
related to youth and age, the passing of time and how we can live our lives to make the best use of the time
we have.
Responses tended to be prompted by either the artwork or the text, rather than by a combination of the two.
They included reviews of artworks and artists, essays about the technique of “time in art”, some making
glancing references to the featured landscape in the Dali painting (often as the setting for a futuristic story).
The written text proved more popular, stimulating responses discussing the effective use of time or
commenting on the fixed rate of time or the notion that “time is money”. There was a tendency for students to
engage in broad philosophical musings about the essence of time when responding to this item, particularly
in some of the lower achieving responses.
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Touring the testpaper
A common question about the Writing Task is what is the “right” number of stimulus pieces to respond to in
order to achieve the best, or highest, results. While there can be no definitive answer, the evidence gathered
from student responses certainly sheds light upon the potential impact of the practice of “touring the
testpaper”.
In the responses where students identified, and responded to, five or more stimulus pieces, 95% attained no
higher than the mid-achievement range. The criterion that scored lowest, for one-third of these students, was
Structuring and sequencing. This can be attributed to students repeating words, phrases and ideas and
producing responses that lacked a clear shape (e.g. introduction, body and conclusion) or linking of ideas. In
some instances, it was possible to follow students’ tours around the testpaper, where each individual
selected piece was identifiable as a stand-alone point of discussion.
A key problem with touring the testpaper is that, even though each stimulus piece is designed to generate
responses based on the common concept, Time, the individual nature of each piece means that there will very
likely be little in common between them. The stimulus pieces are chosen specifically to provide and prompt a
broad and varied range of ideas; therefore, selecting several pieces decreases the likelihood of being able to
tie them together successfully and cohesively with a clear and controlled focus.
Of those responses from the sample that were graded in the higher achieving range, 73% identified, and
responded to, just one or two stimulus pieces. Recollection, published in this report, provides an example of
how a student can respond successfully to just one piece. However, what readers can also infer is that the
student has made incidental, and therefore subtle, links with another piece (stimulus piece 7) without
actually identifying it as a related stimulus piece.

Choice of genre
In 2009, an objective of the Writing Task research project was to identify specifically the genres or forms that
students produced, and to discover how common these genres were. In previous years, both form and
purpose (e.g. expository, argumentative) were identified. Eleven common — and expected — genres were
chosen for the purpose of the research project this year to provide specific information about the types of
responses students actually write.
interview 1.0%
diary 2.0%
report 2.0%

review 0.3%
procedural text 0.2%

letter 3.0%
feature article 6.0%
speech 8.0%
short story 32.5%
personal
reflection
18.5%
essay 26.5%

Popularity of genre: total sample

Despite the freedom that students have to write in any prose form they wish, there is a pattern in the types of
writing being produced each year. In 2009, the most popular genre choices were short stories, essays and
personal reflections. The least popular genres were procedural texts, reviews and interviews. It was also
noted that there was a decrease in the number of letters or diary entries amongst the responses.
The sample responses provide evidence that, to be successful in their writing, students need to establish a
definite context, including clear purpose and audience.
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Student achievement and genre
The diagrams below indicate the genres used in lower, middle and higher achieving responses. Note that
percentages shown are rounded.
feature article 2%

drama script 1%
diary 2%
report 2%
letter 3%

diary 2%
letter 4%

interview 1%
review 0.5%
procedural text 0.5%

review 3%
report 3%

speech 3%

feature
article 6%

personal
reflection
31.5%

short story 22%

speech
9%

short story 31.5%

lower achieving responses

short story 43%

personal
reflection
11%

personal
reflection
18%
essay 38.5%

feature
article 13%

essay 25.5%

middle achieving responses

essay 24%

higher achieving responses

Short story — The short story proved to be the most popular genre, with one-third of all responses taking this
form. The most successful of these provided vivid imagery (incorporating the five senses in describing
situations, events, etc.), a tight structure and, often, subtle connections to the concept and stimulus pieces.
A number of stories took on a cyclic narrative structure, largely in response to stimulus piece 7. Many lower
achieving stories suffered from the writer having incorporated too much detail rather than keeping events
succinct. Students must also keep in mind that the primary purpose of short story writing is to entertain an
audience.
Essay — Not surprisingly, this was a very popular form of response. Students are familiar with essays across
the subjects they study and this form can be written for a variety of purposes and audiences. Essays that
were well written followed a clear structure with an introduction (including a thesis statement), the body of
writing that contained an explanation of main points, and a concluding paragraph that presented a summary.
Personal reflection — In many instances, personal reflections took the form of narrative or anecdotal prose
and consequently had quite a “loose” structure. In other instances, there were responses such as eulogies
(often in response to stimulus piece 9) and interior monologues. Personal reflections were less common
amongst higher achieving responses than amongst lower achieving responses.
Speeches — The range of possible speeches is broad, and this year saw examples of motivational speeches,
speeches delivered to a committee, the board of a company or organisation, students, etc. Those responses
that were most successful established and maintained a clear (and not contrived) context, purpose and
audience.
Feature articles — Those responses identified as feature articles followed the expected structural guidelines,
including establishing themselves as public texts, and presenting opinions. Although a number of feature
articles followed layout conventions, for example using columns and by-lines, this is not essential. However,
structuring and sequencing may be influenced by writing paragraphs to suit the genre.
Letters — As shown in previous years, responding in letter form does not usually allow a student to
demonstrate a broad range of vocabulary. Responsiveness may also suffer due to the contrived nature of
many letters. There were no letters in the higher achieving sample. There was a tendency for students to
begin with a salutation, but then to write personal reflections or short stories, forgetting the conventions of
letter writing, including the need to write for the identified audience. Some students cleverly presented
emails between two or more people which allowed them to demonstrate a shift in voice and tone.
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Diary — As with letter writing, diary entries do not usually allow students the opportunity to demonstrate a
broad vocabulary and there is a tendency to recount events step by step. The more successful diary entries
were those written “in character”, rather than from the perspective of the student writer; however, there were
no diary entries identified in the higher achieving group. Students should keep in mind that diary writers in
real life rarely use the “Dear Diary” salutation, which is regarded as an immature and contrived device.
Reports — A small number of the responses in the sample were reports, ranging from scientific or medical
reports, to information reports and newspaper reports. It is possible that some students may have intended
to write a report but ended up producing an essay instead. Depending on the nature (intent) of the report,
students need to establish clearly their context, purpose and audience. In many instances, the use of subheadings and final recommendations would be expected.
Review — Surprisingly, there were very few reviews amongst the sample scripts. These tended to be reviews
of films, and especially of Back to the Future, but they included analyses of changes in popular culture over
time (e.g. in fashion, art, music). Some responses intended as reviews may have been included in the survey
as feature articles.
Procedural texts — It was expected this year that the concept Time would prompt some procedural responses
(steps for successful time management, perhaps), but this did not occur in the sample. The very small
number of procedural texts written mostly offered insights to the steps that need to be taken to create a
better future based on present and past experiences.

Student achievement in criteria
The more successful responses are those that demonstrate higher achievement in the criteria identified in
the marking guide (page 74). The criteria are Central idea (CI); Vocabulary (V); Responsiveness (R); Grammar,
punctuation, spelling (GPS); and Structuring and sequencing (SS) plus Length (L).
For the responses sampled, the data from the grades awarded for the criteria were analysed, first for the total
set and then for each of the lower achieving, middle achieving and higher achieving sets. The diagram below
shows, for each criterion, the percentage of responses for which that criterion represented the highest
achievement. Because many students gain identical grades across several criteria, the percentages shown in
the diagram add up to more than 100%.
For the total sample, Vocabulary was the criterion in which the greatest percentage of responses (40%)
demonstrated highest achievement. Grammar, punctuation, spelling was the criterion in which the lowest
percentage of responses (14%) demonstrated best achievement. This criterion was consistently the least
successful criterion, regardless of the overall quality of the responses.
Best performing criteria: total sample
45%
40%

40%
35%
30%
25%

28%
25%

25%

20%
14%

15%
10%
5%
0%

CI
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Overwhelmingly, the lower achieving responses gained their highest grade for Responsiveness. A large
proportion of lower achieving responses indicated that the writing was in response to numerous stimulus
items. Evidently, this alone does not ensure successful writing.
Best performing criteria: low achieving
60%
51%

50%
40%
34%

36%

30%
20%

17%

10%
4%

0%

CI

V

R

GPS

SS

For the middle achieving responses, as for the total sample, it was Vocabulary in which the greatest
percentage of responses (41%) demonstrated highest achievement.
Best performing criteria: mid achieving
60%
50%
41%

40%
30%

27%

25%

25%

20%
14%

10%
0%

CI

V
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GPS
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The data for the higher achieving set of responses showed that it was the criterion of Structuring and
sequencing in which the greatest percentage of responses (42%) gained their highest grade, followed by the
criterion Central idea. This seems to indicate that students who produce highly successful responses are able
to effectively structure and sequence the development of a central idea.
Best performing criteria: high achieving
60%
50%
42%

40%
34%

30%

26%

29%

20%

15%

10%
0%

CI

V

R

GPS
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Achievement in specific criteria
Central idea
Markers ask three key questions of the responses they are reading: What is this about? How well is it
developed? Where does it go? In assessing achievement in this criterion, markers are not judging the quality
of the idea, but how well that idea has been presented and developed. The development of the central idea of
the piece of writing should be deliberate, focused and have a clear direction and resolution. Responses
achieving in the mid-range were found to be slow to start, repetitive or to have no clear resolution or
conclusion. Lower achieving responses were those that had no identifiable central idea or had many ideas
that had not been developed.
Vocabulary
Markers look for effective language choices: the right word in the right place, selected and placed for effect.
Vocabulary considered most effective may be simple or specialist; the key is that it should be deliberately
chosen, controlled and discriminating. Effective vocabulary includes the use of appropriate prepositions and
linking words as well as verbs, nouns, adverbs and adjectives.
Responses achieving middle grades for vocabulary used reasonably clear and appropriate vocabulary that
conveyed meaning but perhaps lacked variety or control. At the lower levels, vocabulary tended to be
inappropriate to the piece, demonstrating incorrect choices and misuse of language. It should be noted that
there is no penalty for the use of expletives; however, like all other vocabulary choices, these must also be
selected for effect and be suitable to the context of the piece of writing.
Responsiveness
The most important consideration for this criterion is that the student's writing responds to the testpaper.
Indeed, Responsiveness is weighted more heavily than the other criteria to help ensure that what the
students write is a response to the testpaper on the day. Markers look for evidence of what students have
done with the ideas presented in the testpaper. There must be a strong and sustained connectedness to both
the concept and the stimulus pieces to achieve most credit in this criterion. Responsiveness can be explicit or
subtle but it must be integral to the response.
Middle grades in this criterion result from weak connectedness to the concept and stimulus pieces or
connectedness to either the concept or stimulus pieces. It is important to note that students who chose to
“tour the testpaper”, that is, those who selected a large number of stimulus pieces to respond to, ran the risk
of not demonstrating strong responsiveness. Similarly, repetition of the concept (e.g. the word “time”) was
not enough to establish responsiveness. “Topping and tailing” where students introduce the concept and/or
stimulus piece at the beginning and conclude by restating or referring to the concept and/or stimulus piece
with little connection in the body of work, is unlikely to establish effective responsiveness.
Grammar, punctuation, spelling
In this criterion, Grammar is considered more important than Punctuation which, in turn, is considered more
important than Spelling in determining the grade. Markers look for how well students demonstrate a
command over the conventions of writing (at within-sentence level) and for their ability to punctuate and
spell correctly.
To achieve at the highest level, students needed to be precise in their usage, making few errors. These
students demonstrated an understanding of using the range of conventions to achieve particular effects.
Middle achieving responses in this criterion had errors that impeded readers’ understanding of the text and
many demonstrated a lack of variety in sentence construction. Inconsistency in tense and point of view,
overuse (or underuse) of capital letters and fragmented sentences were examples of the errors in responses
that performed poorly in this criterion.
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Structuring and sequencing
In essence, the criterion Structuring and sequencing relates to the “architecture” of the piece — the
arrangement, links and flow of ideas. The response should demonstrate evidence of clear planning through
deliberate, fluent and logical sequencing of ideas. Structuring and sequencing will be affected by choice of
genre and may be affected by the overall length of the piece, especially where there is repetition of, or gaps
in, ideas. Repetition, poor paragraphing or a seemingly random organisation of ideas results in a response
that achieves at the lower levels in this criterion. Students should commit time to creating and developing a
clear plan for their writing.
Length
Student responses should be approximately 600 words in length. Responses between 500 words and 750
words incur no penalty. Responses that are either too short or too long run the risk of being weak in other
criteria — especially Responsiveness and Structuring and sequencing.
Criteria and standards
Each response is marked by three markers. Each marker provides either four criteria-based grades or three
criteria-based grades plus a judgment about length. Therefore, different mixes are judged in each of the three
readings. Markers make a judgment about the contribution to the holistic worth of the response of each of
the criteria they are to consider. On the marksheet they record each of these as a grade (from 1 to 6) with a
qualifier (+, 0, -) for each grade. If required, they make a decision about the length of the response.
The following table shows the percentage of students who achieved the various grades for each of the
criteria.
Grade

1

2

3

4

5

6

CI

0.6

13.1

53.6

29.7

2.8

0.2

V

0.5

11.3

68.7

18.1

1.3

0.1

R

0.6

10.4

53.4

32.2

3.1

0.2

GPS

0.3

9

57

29.8

3.7

0.2

SS

0.5

10

53.1

32.6

3.6

0.2

The table below shows the percentage of students who achieved the various grades overall.
Grade

1

2

3

4

5

6

0.2

8.4

62.6

27.1

1.6

0.1
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not identifiable

6

limited

precise and effective use

For a 1 +
the writing consistently demonstrates
a command of:
• the conventions of writing (subject/
verb agreement, participle use,
antecedent agreement, pronoun
choice, tense, etc.)
• correct punctuation
• correct spelling.

GRAMMAR,
PUNCTUATION, SPELLING

2

1

no connectedness to the
concept or stimulus material

6

5

inept

lapses obtrude and detract from
meaning

6

5

4

connectedness to the concept
lapses intrude but do not detract from
3
3
and stimulus material
meaning

2

connectedness to either the
concept or stimulus material;
or
4
4
weak connectedness to both
the concept and stimulus
material

3

6

inappropriate, interfering
with meaning at times

appropriate

2

5

4

identifiable but poorly
developed or not readily
identifiable but some
development evident

For a 1 +
the writing demonstrates
sensitivities to nuances of
the concept and stimulus
material.

RESPONSIVENESS

strong (immediate or subtle)
controlled (discriminating,
1 and sustained connectedness 1
imaginative)
to both the concept and
stimulus material

5

3

identifiable but
unevenly developed

2

1

For a 1 +
the writing demonstrates
the use of words selected
for their effect and exactly
fitted to their location (the
right words in the right
places).

For a 1 +
the writing demonstrates
the deliberate, focused
development of a clear
central idea (explicit or
implicit).

identifiable for intended
audience; direction and
resolution revealed

VOCABULARY

CENTRAL IDEA

incoherent

weaknesses detract

weaknesses are evident

fluent, logical and flexible

For a 1 +
the writing demonstrates
coherence and cohesion through:
• controlled structuring; and
• deliberate sequencing of ideas
and images.

STRUCTURING &
SEQUENCING

far too short
< 400 words

far too long
> 1000 words

too short
400–500 words

too long
750–1000 words

about right
500–750 words

LENGTH

Decision about …

2009

Contribution to the holistic grade made by…

Writing Task marking guide:
Criteria and standards

Grading a script
• Read the script as a whole.
• Think about the worth of the script holistically.
• Make a judgment about the contribution to the holistic worth of the script of each criterion you are considering
(CI, V, R, GPS, SS).
• Assign a grade and a qualifier, then record each judgment.

Criteria and standards

Distribution of raw grades in each criterion

0.10

0.15

0.20

Vocabulary

0.00

0.05

Proportion of scripts

0.15
0.10
0.05
0.00

Proportion of scripts

0.20

Central idea

0

5

10

15

20

25

30

0

35

5

15

20

25

30

35

30

35

Total raw score for criterion

Total raw score for criterion

0.05

0.10

0.15

0.20

Responsiveness

0.00

Proportion of scripts

10

0

5

10

15

20

25

30

35

Total raw score for criterion

0.10

0.15

0.20

Structuring and sequencing

0.00

0.05

Proportion of scripts

0.15
0.10
0.05
0.00

Proportion of scripts

0.20

Grammar, punctuation, spelling

0

5

10

15

20

25

Total raw score for criterion

30

35

0

5

10

15

20

25

Total raw score for criterion
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Selected student responses
The responses to the 2009 Writing Task that follow were selected from those that met the standards for
successful writing as defined by the criteria and standards for judging responses.
These complete responses appear in their original handwritten form. They may contain errors in expression
and factual inaccuracies but, for the sake of authenticity, they have been published as they were written.
The selection of these examples does not indicate a preference for any particular form of writing, nor are the
sentiments expressed in these responses necessarily endorsed by the QSA. Before publication, the QSA
attempted to establish, but cannot guarantee, the originality of the writing in the responses.
Response 1
Infinity, Mr Grey is a narrative with the central idea that the human desire for immortality may backfire. When
Mr Grey finds his first grey hair, he thinks that the recently implanted Ad-Infinitum™ Chronophages is faulty.
However, he discovers that the promise of immortality that came with the product did not include a guarantee
of youth. As he gradually comes to realise the implications of this, his anger turns to despair. The
development of the central idea to its chilling resolution is deliberate and the use of simple, direct language
is effective.
Response 2
Austen wants out! is a literary analysis. It has a strong central idea, that the novelist Jane Austen was a
woman who seems to have been born out of her time. She “dreamed of other times” and, in Pride and
Prejudice, she expressed her beliefs about women and society through her character, Elizabeth Bennet. The
succinct thesis statement is followed by a logical and fluent progression of ideas. The use of quotes and page
references (mostly accurate) adds to the strength of the writing.
Response 3
Life: a time restricted or a timeless journey? is an exposition that initially questions whether time governs our
lives. It then examines Christian and Buddhist beliefs in the importance of living a “good life” in order to
attain a timeless existence after death. The writer is knowledgeable about the subject matter and expresses
clear views in a straightforward way. Vocabulary that is sometimes complex has been chosen and placed with
discrimination.
Response 4
Recollection illustrates the effective incorporation of a flashback in its fictional reflection on events of the
past and present. There are subtle connections throughout to the concept and to the piece indicated
(stimulus piece 10). As the narrator moves between the two scenes and times, it is never made clear which
wars are referred to, thus reinforcing the impression of timelessness. Atmosphere is evoked mainly through
descriptions of the actions in each of the contrasting scenes. Language use is simple, accurate and
economical.
Response 5
When Winter Comes consists of four separate but well connected descriptions of people and events as viewed
by four people of different ages, each one observing and commenting on some of the others, and reflecting
on their own past or looking to their future. Each observer represents a different season of the year and each
uses the quote from Ecclesiastes in a comment on their stage of life. The clear central idea is very deliberately
developed and careful structuring and sequencing results in a cohesive piece of writing.
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