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Introduction 
The annual subject reports seek to identify strengths and opportunities for improvement of 
internal and external assessment processes for all Queensland schools. The 2025 subject report 
is the culmination of the partnership between schools and the QCAA. It addresses school-based 
assessment design and judgments, and student responses to external assessment for General 
and General (Extension) subjects. In acknowledging effective practices and areas for refinement, 
it offers schools timely and evidence-based guidance to further develop student learning and 
assessment experiences for 2026. 

The report also includes information about: 

• how schools have applied syllabus objectives in the design and marking of internal 
assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement 

• important considerations to note related to the revised 2025 syllabus (where relevant). 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic 
student work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders, and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for internal and external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for senior subjects. 

Subject highlights 
221 
schools offered 
Design 

 83.97% 
of students 
completed 
4 units 

 95.13% 
of students 
received a  
C or higher 
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Subject data summary 

Unit completion 
The following data shows students who completed the General subject or alternative 
sequence (AS). 

Note: All data is correct as at January 2026. Where percentages are provided, these are 
rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered Design: 221. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 

3,794 3,620 3,186 

Units 1 and 2 results 
Number of students Unit 1 Unit 2 

Satisfactory 3,394 3,376 

Unsatisfactory 400 244 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Devising  IA1 Criterion: Synthesising and evaluating 

 

 

 
IA1 Criterion: Representing and 
communicating 
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IA2 marks 
IA2 total 

 
IA2 Criterion: Exploring  IA2 Criterion: Devising 

 

 

 
IA2 Criterion: Synthesising and evaluating  IA2 Criterion: Representing and 

communicating 
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IA3 marks 
IA3 total 

 
IA3 Criterion: Exploring  IA3 Criterion: Devising 

 

 

 
IA3 Criterion: Synthesising and evaluating  IA3 Criterion: Representing and 

communicating 
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade Boundaries 
Standard A B C D E 

Marks 
achieved 

100–86 85–68 67–45 44–17 16–0 

Distribution of standards 
Number of students who achieved each standard across the state. 

Standard A B C D E 

Number of 
students 

706 1,222 1,103 152 3 

Percentage of 
students 

22.16 38.36 34.62 4.77 0.09 
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Internal assessment 
This information and advice relate to the assessment design and assessment decisions for each 
IA in Units 3 and 4. These instruments have undergone quality assurance processes informed by 
the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessment. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Internal assessment IA1 IA2 IA3 

Number of instruments 221 221 221 

Percentage endorsed in Application 1 32 58 76 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG) and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.6. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section for each 
assessment instrument identifies the agreement trends between provisional and confirmed marks 
by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 221 1,458 5 84.16  

2 221 1,494 2 81.90  

3 221 1,451 1 90.05  
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Internal assessment 1 (IA1) 

Examination — design challenge (15%) 
The assessment is a supervised test that assesses the application of a range of cognitions to a 
provided design problem. 

Student responses must be completed individually, under supervised conditions, and in a set 
timeframe. Stimulus is seen prior to the examination. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 130 

Authentication 0 

Authenticity 5 

Item construction 26 

Scope and scale 46 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• included stakeholder information about a specific individual stakeholder 

• showed visual information that assisted the students to understand the context of the 
stakeholder’s problem, e.g. a photo of a person with a bag that does not suit their needs 

• described human centred design (HCD) information about the stakeholder, e.g. their attitudes, 
expectations, motivations, and experiences related to the problem 

• included a design brief that allowed the student to develop a design concept for the 
stakeholder within the time limit 

• were developed for the AS and provided visual information about a design style without 
revealing what was required to be designed. 

Practices to strengthen 
It is recommended that assessment instruments: 

• provide students with the opportunity to 

- focus on an individual stakeholder, and not a group of individuals 

- demonstrate empathy by designing for a stakeholder from a different demographic from 
their own 
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• include design criteria that 

- are based on the aesthetic, technical, social or cultural features that define the 
HCD problem 

- identify a specific technical need or function of the designed solution for the stakeholder 

- intrinsically relate to the relevant five principles of good design identified in the syllabus 
without explicitly listing them as separate criteria 

- are succinct, with one clear requirement per criterion 

- are limited in number to suit the scale of the task and time available to devise and 
evaluate ideas 

• include stimulus information related to the criteria that will allow students to respond to the 
aesthetic, technical, social and cultural needs of the stakeholder. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 2 

Language 2 

Layout 1 

Transparency 2 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used the elements and principles of visual communication to ensure the layout of the stimulus 
was clear and legible 

• used formatting to improve readability of information with bold headings and bullet points. 

Practices to strengthen 

There were no significant issues identified for improvement. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The stimulus is now unseen and limited to one A3 page. This is similar in format to the 
external examination stimulus. 

• The design problem and criteria should now be shown on the stimulus page as it is unseen 
prior to the examination. This information should not be repeated in the task instructions. 

• The assessment specifications in the 2025 syllabus state the requirements for students to 
complete the task. These should be copied into the task section. 
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• Consider the amount of text on the stimulus as the students no longer have 24 hours to view 
the stimulus prior to the examination. 

• The new IA1: Developing a Design challenge resource, has been added to the QCAA Portal to 
support the development of this assessment. It includes explanations, examples and 
templated pages to step teachers through the writing of the task and the creation of the 
stimulus. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Devising 95.93 4.07 0.00 0.00 

2 Synthesising and 
evaluating 

91.40 8.14 0.45 0.00 

3 Representing and 
communicating 

91.86 8.14 0.00 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Devising criterion, marks were awarded for the quality of ideas as described in the 
characteristics rather than simply focusing on the quantity of ideas, e.g. multiple ideas were 
clearly relevant to at least one design criterion and demonstrated perceptive application of the 
stakeholder’s needs and wants shown on the stimulus. 

• for the Representing and communicating criterion, marks were awarded when the responses 
showed sophisticated ideation sketches that demonstrated a high degree of skill, detail and 
complexity throughout the response. Images used line, colour, tone and texture to show form 
and the important characteristics of ideas. Arrows were used to show movement, cutaways to 
show internal details and scale to show additional detail. Text was limited to labels on the 
visual representations. 

Practices to strengthen 
To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• for the Synthesising and evaluating criterion, when matching evidence to characteristics at the 
upper performance level 

- responses should demonstrate a convergent phase of discerning refinements that improve 
ideas in relation to the criteria, e.g. sketches across the pages show changes and 
modifications to design ideas that improve how the ideas satisfy one or more design criteria 

- the proposed design concept should show an integration of the best characteristics of 
multiple ideas together with information drawn from the stimulus about the stakeholders, 
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e.g. the addition of soft grips, originally shown on a different idea, to create a more suitable 
handle 

- the design concept should include unique or original attributes, e.g. the response shows the 
transformation or modification of something from common use or as represented in the 
stimulus. 

When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• Overall marks have increased from 15 to 20. 

• For the Devising criterion 

- marks have increased from 5 to 7 

- the descriptors have been updated to 

 align with the revised divergent thinking subject matter. Responses at the upper 
performance level must demonstrate flexibility in ways of responding, originality and 
detailed attributes 

 require ideas to show insight and understanding of designing with empathy subject 
matter in the context of the stakeholder’s design problem. 

• For the Sythesising and evaluating criterion 

- it has been renamed to Evaluating and proposing 

- marks have increased from 5 to 8 

- the descriptors have been updated to 

 include a separate bullet point for evaluating, refining and proposing, in that order, to 
align with the convergent phase of the design process 

 remove the evaluation of the design concept 

 require responses at the upper performance level to show refined ideas and a proposed 
design concept that demonstrate consideration of the stakeholder’s attitudes, 
expectations, motivations and experiences provided on the stimulus. 

• The Representing and communicating criterion has been renamed to Representing. This 
removes ambiguity as the sketching is not for the purpose of communication to an audience. 
Marks are awarded when responses show the elements and principles of design being applied 
to enable the student to comprehend and progress their ideas across the develop phase. 
Students use sketching as the design medium to bring ideas to fruition. 

Additional advice 
• Teachers should encourage students to commence their response by sketching a range of 

ideas in response to the problem. These should be of sufficient size to show the different 
attributes of the ideas, e.g. the sketch shows the form of an ergonomic soft grip on a 
gardening tool rather than an annotation that states ‘soft grip to be added’. Commencing a 
response with a mind map with small thumbnail sketches, by itself, does not represent devised 
ideas but may be used when making judgments to provide additional supporting evidence of 
divergent thinking. 

• Teachers should provide a minimum of four response pages but encourage students to use as 
many pages as they require to respond effectively. Four response pages provides two pages 
for the divergent phase and two pages for the convergent phase. 
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Samples 
The following excerpts have been included to demonstrate evidence of the Devising criterion at 
the upper performance levels. Excerpt 1 shows the first page of the response and Excerpt 2 
shows a section of the second page of the response. They have been included to show 
perceptively devised ideas in response to a HCD problem, which required students to develop a 
portable organiser for a woman who travels for business. 

Excerpt 1 shows: 

• use of a mind-mapping strategy to devise ideas from different points of view. Each idea is a 
credible response to the problem and the student has shown flexibility in the different 
approaches to the problem, e.g. a roll up bag, packing cubes, work tray and a traditional 
suitcase with customisable sections. However, the thumbnail sketches, by themselves, do not 
provide sufficient detail about the attributes of the ideas and whether the ideas meet the 
aesthetic requirements of Criterion 1, which require the design concept to be aesthetically 
appropriate for the stakeholder. 

Excerpt 2 shows: 

• the progression of the ideas from a thumbnail sketch to a devised idea using ideation 
sketching of sufficient size and detail to demonstrate insight and understanding of the stimulus 
information about the stakeholder, e.g. representing an appropriate aesthetic as required by 
Criterion 1. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 
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Excerpt 2 
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Internal assessment 2 (IA2) 

Project (35%) 
This assessment focuses on a design process that requires the application of a range of 
cognitive, technical and creative skills and theoretical understandings. Students document the 
iterative process undertaken to explore and develop a response to a stakeholder’s need or want. 

The response is a coherent work that may include drawings, low-fidelity prototypes, written 
paragraphs, notes, photographs, video and spoken presentations.  

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 85 

Authentication 5 

Authenticity 15 

Item construction 4 

Scope and scale 6 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• provided a clear and concise HCD context derived or copied from the unit description 

• directed each student to identify a different stakeholder from a particular demographic, who 
was 

- physically accessible to the student 

- able to interact with the student throughout the explore and develop phases 

- demographically different from a senior school student 

• were developed for the AS and included an expectation to respond to the stakeholder’s 
preferred design style. 

Practices to strengthen 
It is recommended that assessment instruments: 

• include the task instruction from the syllabus for students to ‘identify a stakeholder and apply 
the HCD process in response to their needs and wants’ (Syllabus section 4.4.2) 
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• allow students to authentically demonstrate designing with empathy techniques in the explore 
phase. Remove any reference to possible issues a demographic group may experience from 
the context and task. This includes guiding questions, as they commonly direct the cohort of 
students to the same problem 

• provide the best opportunity to demonstrate designing with empathy by guiding the student to 
avoid designing for someone they are familiar with in their daily life. Therefore, instead of 
specifying a particular demographic group, the task instructions may ask each student to 
identify a different stakeholder who 

- is physically accessible to the student 

- can interact with the student throughout the explore and develop phases 

- is demographically different from a senior school student 

- does not reside with the student. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 1 

Layout 1 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used inclusive language to appropriately describe a stakeholder group 

• used the context to clearly communicate a focus on the application of designing with empathy 
techniques. 

Practices to strengthen 

There were no significant issues identified for improvement. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The new QCAA IA2: Sample assessment instrument — Project, provided on the website, has 
been developed using the 2025 syllabus IA2 specifications. School-developed instruments 
should match the sample. In the future the only change required each year will be the 
stakeholder group. A guiding question or issue statement about a stakeholder group is no 
longer to be included. 

• Parts A, B and C in the 2019 syllabus have been replaced by Design brief, Design proposal 
and Design process in the 2025 response requirements. 
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• The updated syllabus details provided in the 2025 response requirements should be 
communicated to all students either through inclusion at the end of the Task section or through 
teaching and learning. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Exploring 90.00 10.00 0.00 0.00 

2 Devising 95.45 4.55 0.00 0.00 

3 Synthesising and 
evaluating 

91.36 8.64 0.00 0.00 

4 Representing and 
communicating 

89.55 10.45 0.00 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Devising criterion, marks were awarded when 

- the responses showed multiple ideas that were a credible response to the problem, e.g. 
where the problem was to design a walking aid for an older person, Part A included 

 two pages of sketches showing at least eight different variations of aids 

 a page of photographs that showed low-fidelity prototypes being tested by the 
stakeholder 

- for the AS, responses showed perceptively devised ideas that demonstrated the integration 
of a specific design style in the sketches, e.g. art deco geometric shapes and forms. 

Practices to strengthen 
To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• for the Representing and communicating criterion, when matching evidence to characteristics 
at the upper performance level, responses should adhere to the specifications. The recorded 
design proposal must include a visual presentation of the final design concept and a spoken 
pitch for the stakeholder. Less successful responses included a recall of the design process 
completed by the student 

• for the Exploring criterion, when matching evidence to characteristics at the upper 
performance level, responses should demonstrate 

- designing with empathy techniques (Syllabus section 4.3), e.g. observing a stakeholder in 
their house, interviewing the stakeholder, simulating the experience of the stakeholder’s 
circumstances 
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- interaction with the stakeholder, e.g. notes to confirm assumptions about the stakeholder’s 
aesthetic, cultural, economic, social and technical needs and wants and to clarify 
understandings about possible design problems 

- authentic stakeholder interaction by including real design work not word processed and 
post formatted manipulated documentation 

- for the AS, the analysis of a stakeholder’s needs and wants with an emphasis on 
understanding their preferred aesthetic design style (AS resource Section 2.5.2). 

When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• Overall marks have decreased from 35 to 30. 

• For the Exploring criterion 

- the order of the objectives has been swapped to better align to the design process 

- there are formatting changes to separate characteristics using second-level bullet points for 
both analysis and description 

- the revised analysing descriptor 

 requires evidence of designing with empathy knowledge 

 clarifies that the identified features must be the aesthetic, cultural, economic, social and 
technical features used to define design problems 

- the revised describing descriptor 

 clarifies that the design criteria must integrate the stakeholder’s specific requirements 
associated with the features and constraints of the problem. Criteria that are generic in 
nature based on the principles of good design are not able to be matched to the higher 
performance levels. 

• For the Devising criterion 

- marks have decreased from 7 to 5 

- the descriptors have been updated to 

 align with the revised divergent thinking subject matter. Responses at the upper 
performance level must demonstrate flexibility in ways of responding, originality and 
detailed attributes 

 require ideas to show insight and understanding of designing with empathy subject 
matter in the context of the stakeholder’s design problem. 

• For the Sythesising and evaluating criterion 

- it has been renamed to Evaluating and proposing 

- marks have decreased from 10 to 7 

- the descriptors have been updated to 

 include a separate bullet point for evaluating, refining and proposing, in that order, to 
align with the convergent phase of the design process 

 remove the evaluation of the design concept 

 require responses at the upper performance level to show refined ideas and a proposed 
design concept that demonstrates their interaction with the stakeholder, i.e. the 
stakeholder’s attitudes, expectations, motivations and experiences gathered in the 
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explore phase together with the stakeholder’s specific feedback during the develop 
phase. 

Additional advice 
Schools should: 

• communicate the specific response requirements for the Design brief and Design proposal to 
students through teaching and learning to ensure  

- the Design brief provides evidence of the outcome of the explore phase 

- the Design proposal provides evidence of the outcome of the develop phase 

- both the brief and proposal provide evidence of communication with the stakeholder 
audience 

- students are aware the majority of the evidence required to make a judgment against the 
ISMG will be identified in these two products, e.g. the quality of the analysis will be evident 
in the description of the design problem for the stakeholder 

• support students’ understanding of the response requirements of the Design process to 
ensure they  

- provide additional supporting evidence to confirm engagement with an authentic 
stakeholder and application of designing with empathy techniques 

- do not provide everything produced during the Project. It is not a design folio of the 
complete process but a representation of the process 

- provide authentic unedited raw sketches, notes and photographs. It is not assessed against 
the communication objective 

- are aware that responses created retrospectively, often word processed with refined 
drawings, do not show the authentic design process. This evidence cannot be used to 
support decisions at the higher performance levels where the descriptors state there must 
be evidence of designing with empathy and engagement with the stakeholder.  

Samples 
The following excerpts have been included to demonstrate evidence of Sythesising and 
evaluating at the upper performance levels. Specifically, the excerpts demonstrate critical 
evaluation where the student has provided evidence of applying Unit 3 subject matter to make 
decisions using the stakeholder’s feedback and the evaluation of ideas against the design criteria 
to meet the stakeholder’s needs and wants. 

In Excerpts 1 and 2, the student has evaluated the attributes of the ideas, annotating the 
strengths, limitations and implications beside the relevant parts of the idea, e.g. for Idea 1, the 
student states that the spinning handle is a limitation for the stakeholder as it will trigger carpal 
tunnel. 

In Excerpt 3, the student has provided evidence of designing with empathy by collaborating with 
the stakeholder to test and refine ideas. The table records the feedback from the stakeholder and 
the proposed refinements to suit their needs. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Excerpt 2 
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Internal assessment 3 (IA3) 

Project (25%) 
This assessment focuses on a design process that requires the application of a range of 
cognitive, technical and creative skills and theoretical understandings. Students document the 
iterative process undertaken to explore and develop a response to a design opportunity. The 
response is a coherent work that may include drawings, low-fidelity prototypes, written 
paragraphs, notes, photographs, video and spoken presentations.  

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 27 

Authentication 2 

Authenticity 30 

Item construction 6 

Scope and scale 4 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• included a clear and concise sustainable context derived or copied from the Unit 4 description 

• included the task instruction from the syllabus for students to ‘identify an opportunity and 
redesign a product, service or environment to improve its sustainability’ (Syllabus 
section 5.5.1) 

• were developed for the AS and included an expectation to respond to the needs of a client 
selected by the student. 

Practices to strengthen 
It is recommended that assessment instruments: 

• use the context statement as the teacher-facilitated direct stimulus rather than a guiding 
question 

• ensure the task is student directed, so that each student in the cohort is free to identify a 
different opportunity, e.g. students should not all be directed to the opportunity to 
reduce e-waste 
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• include the correct syllabus specifications for Parts A, B and C in the task instructions. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used syllabus terminology to appropriately describe a sustainable context 

• included a succinctly expressed context statement that clearly described the focus on 
sustainable redesign. 

Practices to strengthen 

There were no significant issues identified for improvement. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The new QCAA IA3: Sample assessment instrument — Project provided on the website has 
been developed using the IA3 specifications in the 2025 syllabus. School-developed 
instruments should match the sample and can be used each year without change. 

• Parts A, B and C in the 2019 syllabus have been replaced by Design brief, Design proposal 
and Design process in the 2025 response requirements. 

• The updated syllabus details provided in the 2025 response requirements should be 
communicated to all students, either through inclusion at the end of the Task section or 
through teaching and learning. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 
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Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Exploring 95.02 4.98 0.00 0.00 

2 Devising 97.29 2.71 0.00 0.00 

3 Synthesising and 
evaluating 

95.48 4.52 0.00 0.00 

4 Representing and 
communicating 

92.76 7.24 0.00 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Devising criterion, marks were awarded when the responses showed perceptively 
devised ideas that demonstrated 

- insight and understanding of Unit 4 subject matter (Syllabus section 5.3), e.g. including 
specific features in an idea that related to discouraging obsolescence through function, 
quality and desirability 

- in the AS, insight and understanding of the client’s economic, social and cultural needs and 
wants, e.g. including the visual elements of the client’s brand. 

Practices to strengthen 
To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• for the Representing and communicating criterion, when matching evidence to characteristics 
at the upper performance level 

- responses should include the use of ideation sketching to progress ideas, e.g. a series of 
sketches show the changes to the form of an object as the student refines the idea against 
the design criteria. 

- responses should demonstrate discerning decision-making about the use of visual 
communication to promote the design concept to stakeholders using illustrations on a 
single A3 page or equivalent if in a digital form. 

When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• For the Exploring criterion 

- the order of the objectives has been swapped to better align to the design process 

- there are formatting changes to separate characteristics using second-level bullet points for 
both analysis and description 

- the revised analysing descriptor 

 requires evidence of the use of economic, social and ecological sustainability 
information 

 clarifies that the identified features must be the aesthetic, cultural, economic, social and 
technical features used to define redesign problems. 
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• For the Devising criterion 

- the descriptors have been updated to 

 align with the revised divergent thinking subject matter. Responses at the upper 
performance level must demonstrate flexibility in ways of responding, originality and 
detailed attributes 

 require ideas to show insight and understanding of circular design subject matter in the 
context of the redesign problem. 

• For the Sythesising and evaluating criterion 

- it has been renamed to Evaluating and proposing 

- the descriptors have been updated to 

 include a separate bullet point for evaluating, refining and proposing, in that order, to 
align with the convergent phase of the design process 

 remove the evaluation of the design concept 

 require responses at the upper performance level to show refined ideas and a proposed 
design concept with evidence of stakeholder feedback, i.e. consultation with relevant 
stakeholders to test ideas and identify the potential of opportunities. 

• For the Representing and communicating criterion, the revised representing descriptor 
requires low-fidelity prototyping to be used in the design process. 

Additional advice 
Schools should: 

• communicate the specific response requirements of the Design brief and Design proposal to 
all students through teaching and learning to ensure  

- the Design brief provides evidence of the outcome of the explore phase 

- the Design proposal provides evidence of the outcome of the develop phase 

- both the brief and proposal provide evidence of communication with the stakeholder 
audience 

- students are aware the majority of the evidence required to make a judgment against the 
ISMG will be identified in these two products, e.g. the quality of the analysis will be evident 
in the description of the design problem for stakeholders 

• support students’ understanding of the response requirements of the Design process to 
ensure they 

- provide additional supporting evidence to confirm application of circular design, and 
authentic stakeholder feedback. 

- do not provide everything produced during the Project. It is not a design folio of the 
complete process but a representation of the process 

- provide authentic unedited raw sketches, notes and photographs. It is not assessed against 
the communication objective 

- are aware that responses created retrospectively, often word processed with refined 
drawings, do not show the authentic design process. This evidence cannot be used to 
support decisions at the higher performance levels where the descriptors state there must 
be evidence of using circular design and engaging with stakeholders. 
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Samples 
The following excerpts have been included to demonstrate evidence of the Exploring criterion at 
the upper performance levels. 

Excerpts 1 and 2 are part of the Exploring response that also included additional pages of 
secondary data analysis that informed the potential options proposed in Excerpt 2. 

Excerpt 1 shows insightful analysis of redesign opportunities to improve the sustainability of 
dance sport requirements. The student has selected an area of interest and applied their 
understanding of relevant Unit 4 subject matter, e.g. product life cycle, the economic, social and 
ecological impacts of different dance sport requirements and the potential stakeholders. 

Excerpt 2 shows the significant features and the relationship between them that have been used 
to define potential design problems. The student has demonstrated convergent thinking in the 
explore phase, describing three possible problems. In the bottom right of the page the student 
demonstrates making a thoughtful and astute choice, describing the problem associated with 
pointe shoes. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 2 
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External assessment 
External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. The external assessment papers and the external assessment marking guide 
(EAMG) are published in the year after they are administered. 

Examination — design challenge (25%) 
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. The 
examination consisted of a single question (34 marks). 

General syllabus examination 
The examination assessed subject matter from Unit 4. The question was derived from the context 
of sustainable design and required students to use the develop phase of the design process to 
respond to a provided design brief and stimulus. 

The stimulus was a single A3 page and included a short, written description of the problem, 
design criteria and visual information, which provided contextual information about the problem 
and links to Unit 4 subject matter. 

AS examination 
The AS examination assessed subject matter from AS Unit 2. The question was derived from the 
context of commercial design and required students to use the develop phase of the design 
process to respond to a provided design brief and stimulus. 

The AS stimulus was a single A3 page and included a short, written description of the problem, 
design criteria and visual information, which provided contextual information about the problem 
and links to Unit 2 subject matter. 

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the EAMG.  

Effective practices 
Overall, students responded well when they: 

• commenced their response by sketching two pages of ideas that responded to the social 
sustainability problem 

• demonstrated application of the develop phase of the design process using sketches large 
enough to show detail. This often required using an additional page, e.g. two pages of devised 
ideas, two pages of refinements and a final page that presented the proposed design concept 

• demonstrated an understanding of the relationship between the design criteria and Unit 4 
subject matter, including that social sustainability relates to the functional, aesthetic and 
symbolic role of design and how it can support human wellbeing 
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• demonstrated an understanding of form by representing, developing and communicating 
three-dimensional qualities effectively across their sketches 

• demonstrated knowledge of the AS Unit 2 subject matter, by applying an understanding of 
how designers influence changes in the economy, society and culture, e.g. 

- designs facilitating how people live and engage in social activity 

- brand development and advertising as the communication of a value proposition in society. 

Practices to strengthen 
When preparing students for external assessment, it is recommended that teachers consider: 

• instructing students to 

- use the planning page to unpack the problem and make notes about how they propose to 
respond to the problem rather than recording this information on the response pages, e.g. 
in lower-level responses, on the first page, students made word lists and mind maps that 
analysed the problem and recalled subject matter. This information cannot be matched to 
the marking guide. 

- represent their ideas at a large enough size to show the unique, credible and detailed 
attributes that match the design criteria. It is through the visual detail represented in the 
ideas, not written notes, that evidence is provided of the student’s insight and 
understanding of the design problem and subject matter 

- effectively use the four pages provided. The examination requires the complete develop 
phase of divergent and convergent thinking to be documented. Four pages allows space for 
two pages of devised ideas (divergent thinking), a page of refinements and a final design 
concept (convergent thinking). Students are not limited to the four A3 pages in the 
response book. Additional pages can be used, and all pages of work completed under 
examination conditions will be marked 

• informing students that an evaluation of the design concept is not required. The QCAA 
develops the examination using the Summative external assessment (EA): Examination — 
design challenge (25%) specifications (Syllabus section 5.5.2). These specifications only 
require ideas to be evaluated against design criteria to make refinements 

• developing students’ ability to visually evaluate and refine ideas against the design criteria. 
Visual refinements that change how well an idea meets the criteria are based on evaluative 
judgments and provide evidence that can be matched to the evaluation and refinement 
marking guide. Those judgments are identified by the markers in the visual work and do not 
have to be accompanied by written explanation, e.g. in high-level responses, the detail in the 
sketches clearly showed how changes in the form of the feature improved the connection to 
place 

• developing strategies to assist students to understand the relationship between the stimulus 
material and the subject matter, e.g. the three criteria explicitly aligned to the three aspects, 
(functional, aesthetic and symbolic) of social sustainability. 

Additional advice 
• Teachers should instruct students: 

- to use coloured markers in a way that maintains the detail in the sketches. Large 
dark-coloured blocks of colour do not scan well and may obscure important attributes of 
their ideas 
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- if labelling their pages, to use headings that correctly relate to the design process. The first 
two pages should be labelled Devising, the third page Refining and the final page Design 
concept. 

• Teachers should consider the following key differences between the 2019 and 2025 
syllabuses: 

- the focus on redesign has been removed. It is now possible to set a broader range of 
design problems. 

- the Unit 4 subject matter about design lifecycle, and circular design has been updated. 

Samples 

Extended response (General syllabus) 
The following excerpts are from Question 1. It required students to use the stimulus to develop a 
park feature for the redesigned community park. 

The design problem stated: 

This community park was polluted by the local factory, leaving it unused. The residents wanted 
it to be usable for everyone. The local factory assisted residents with the clean-up and 
redevelopment. 

A diverse range of people continue to work together to develop and maintain the area. There is 
an opportunity to develop a park feature that will improve the social sustainability of the 
redesigned park. 

Effective student responses: 

• devised a range of divergent ideas in response to the problem 

• refined the ideas based on evaluation using the design criteria 

• proposed a design concept that satisfied the three design criteria 

• used sketches, with notes, to represent the ideas and design concept. 

Excerpt 1 and 2 have been included: 

• to show a wide range of divergent ideas in response to the problem. There are eight distinct 
ideas sketched on the page. Each idea is visually represented with sufficient clarity, showing a 
variety of park features with different functions and forms. To be classified as an idea in 
response to the problem, the idea must relate to the overall problem, i.e. the feature must 
improve the social sustainability of the park 

• to show the attributes of ideas that demonstrate perceptive understanding of social 
sustainability and discerning use of the stimulus. No one idea is sufficiently resolved to meet 
all the criteria but across the range of ideas there is evidence of the student’s understanding of 
the functional, aesthetic and symbolic aspects of social sustainability, e.g. Excerpt 2, Idea 8 
while not actually a park feature, shows the aesthetic elements from the stimulus that the 
student is proposing to integrate into their other ideas. 
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Extended response (AS) 
The following excerpts are from Question 1. It required students to use the stimulus to develop a 
park feature for the new community park. 

The design problem stated: 

This area was polluted by the local factory, leaving it unused. A new factory owner was 
concerned about the area causing damage to their brand. In response, they cleaned up and 
developed the area into a community park. The factory owner has commissioned a park feature 
to be designed that acknowledges the factory’s contribution to the community. 

Effective student responses: 

• devised a range of divergent ideas in response to the problem 

• refined the ideas based on evaluation using the design criteria 

• proposed a design concept that satisfied the three design criteria 

• used sketches, with notes, to represent the ideas and design concept. 

Excerpt 1 and 2 have been included: 

• to show a wide range of divergent ideas in response to the problem. Across the two pages 
there are at least 10 ideas with attributes that demonstrate perceptive understanding of the 
client’s needs, e.g. the forms from the factory have been integrated into the park feature in 
most of the ideas.
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