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Introduction 
The annual subject reports seek to identify strengths and opportunities for improvement of 
internal and external assessment processes for all Queensland schools. The 2025 subject report 
is the culmination of the partnership between schools and the QCAA. It addresses school-based 
assessment design and judgments, and student responses to external assessment for General 
and General (Extension) subjects. In acknowledging effective practices and areas for refinement, 
it offers schools timely and evidence-based guidance to further develop student learning and 
assessment experiences for 2026. 

The report also includes information about: 

• how schools have applied syllabus objectives in the design and marking of internal 
assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement 

• important considerations to note related to the revised 2025 syllabus (where relevant). 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic 
student work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders, and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for internal and external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for senior subjects. 

Subject highlights 
12.67% 
increase in enrolment 
since 2024 

 85.65% 
agreement with  
provisional marks 
for IA3 

 99.39% 
of students 
received a  
C or higher 
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Subject data summary 

Unit completion 
The following data shows students who completed the General subject. 

Note: All data is correct as at January 2026. Where percentages are provided, these are 
rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered Psychology: 237. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 

7,111 6,631 5.888 

Units 1 and 2 results 
Number of students Unit 1 Unit 2 

Satisfactory 6,591 6,208 

Unsatisfactory 520 423 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Data test  
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IA2 marks 
IA2 total 

 
IA2 Criterion: Research and planning  IA2 Criterion: Analysis of evidence 

 

 

 
IA2 Criterion: Interpretation and evaluation  IA2 Criterion: Communication 

 

 

 
  



 ____________________________________________________________________________________ Subject data summary 

Psychology subject report 
2025 cohort 

Queensland Curriculum & Assessment Authority 
January 2026 

Page 5 of 33 
 

IA3 marks 
IA3 total 

 
IA3 Criterion: Research and planning  IA3 Criterion: Analysis and interpretation 

 

 

 
IA3 Criterion: Conclusion and evaluation  IA3 Criterion: Communication 
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 

100–87 86–72 71–50 49–20 19–0 

Distribution of standards 
Number of students who achieved each standard across the state. 

Standard A B C D E 

Number of 
students 

1,610 2,882 1,360 36 0 

Percentage of 
students 

27.34 48.95 23.10 0.61 0.00 
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Internal assessment 
This information and advice relate to the assessment design and assessment decisions for each 
IA in Units 3 and 4. These instruments have undergone quality assurance processes informed by 
the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessment. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Internal assessment IA1 IA2 IA3 

Number of instruments 237 237 237 

Percentage endorsed in Application 1 44 84 78 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG) and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.6. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section for each 
assessment instrument identifies the agreement trends between provisional and confirmed marks 
by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 237 1,777 0 100.00 

2 237 1,789 1 79.32 

3 237 1,774 0 85.65 
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Internal assessment 1 (IA1) 

Data test (10%) 
This assessment focuses on the application of a range of cognitions to multiple provided items. 

Student responses must be completed individually, under supervised conditions, and in a 
set timeframe. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 85 

Authentication 0 

Authenticity 3 

Item construction 11 

Scope and scale 69 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• included items that were aligned to Assessment objectives 2, 3 and 4 and required the use 
of datasets relevant to Unit 3 subject matter 

• required calculation of measures of central tendency that reflected the raw data provided, 
e.g. the median due to obvious outliers in the data 

• used cognitive verbs aligned to the focus of the question and the relevant objective, e.g. 
used distinguish to note a point of difference between two conditions in an item aligned to 
Objective 3. 

Practices to strengthen 
It is recommended that assessment instruments: 

• avoid excessive repetition of data types, to allow students to demonstrate their ability to 
engage with a variety of datasets 

• vary item types to provide students with the opportunity to demonstrate a range of skills and 
cognitions 

• avoid asking questions about experimental methodology, which is outside the scope of the 
data test 
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• require mathematical calculations that are sufficiently complex for the syllabus conditions, e.g. 
adding the number of participants or subtracting two means does not reflect the scale of the 
task as described in syllabus conditions. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 15 

Language 13 

Layout 1 

Transparency 29 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• contained all necessary formulas 

• labelled and organised all stimulus items logically and clearly 

• were free from language errors that could affect students’ interpretation of item requirements. 

Practices to strengthen 
It is recommended that assessment instruments: 

• provide clear cues in each question to allow students the opportunity to demonstrate all 
aspects of the expected response, e.g. in a two-mark question that requires students to draw a 
conclusion and provide support for that conclusion, ‘Draw a conclusion about the effect of 
context cues on recall. Justify your response’ 

• label error bars on graphs with the relevant statistic (standard error or confidence intervals, of 
the mean) to allow students to draw correct and relevant conclusions. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• Perusal time has been modified to 5 minutes. 

• The question specifications table has been revised (syllabus, p. 38). Instruments should be 
written in line with the revised specifications so the focus of each question aligns to the 
relevant objective, e.g. the cognitive verb compare now aligns to Assessment objective 3 as it 
requires identification of similarities and differences without discussion of significance. 

• The revision of the question specifications table emphasises the focus of the question, rather 
than the verb/s used. When developing questions for a data test, using the same focus may 
improve alignment of questions to their objectives. 
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Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Data test 100.00 0.00 0.00 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when:  

• the marking scheme clearly aligned with the endorsed assessment item  

• annotations on the student script (e.g. ticks, crosses) clearly indicated where evidence for 
each awarded mark was found and were in alignment with the marking scheme.  

Practices to strengthen 
To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• marking schemes include expected responses that align to the cognitive verb in the question 

• marking schemes clearly describe the characteristics in the response for which marks are to 
be awarded, alongside expected responses, e.g. provides justification for the conclusion 
(1 mark). 

Additional advice 
Schools should: 

• ensure quality assurance practices include moderation of marking to ensure errors are 
corrected before provisional marks are determined 

• update marking schemes to ensure alternative valid student responses are acknowledged and 
upload the updated marking scheme at confirmation. 
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Samples 
The following excerpt demonstrates the effective use of annotations on a student response to 
indicate where evidence matches the marking scheme. The Assessment objective 4 question 
asks students to draw a conclusion about the findings in an experiment investigating perception. 
The marking scheme allocates 1 mark for drawing a correct conclusion and 1 mark for the use of 
appropriate evidence from the dataset to support the conclusion. The student response has been 
clearly annotated to show where it aligns with each of these characteristics. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Internal assessment 2 (IA2) 

Student experiment (20%) 
This assessment requires students to research a question or hypothesis through collection, 
analysis and synthesis of primary data. A student experiment uses investigative practices to 
assess a range of cognitions in a particular context. Investigative practices include locating and 
using information beyond students’ own knowledge and the data they have been given. 

Research conventions must be adhered to. This assessment occurs over an extended and 
defined period of time. Students may use class time and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 24 

Authentication 8 

Authenticity 0 

Item construction 1 

Scope and scale 0 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• indicated which sections of the assignment would be completed as a group and which 
sections would be completed individually 

• included experiments relevant to Unit 3 subject matter 

• included specific authentication strategies, including those relevant to group work 
where applicable. 

Practices to strengthen 
It is recommended that assessment instruments: 

• include all task requirements from the syllabus assessment specifications 

• ensure that sample research questions provided in scaffolding cannot be used by students as 
a basis for their experiments 

• include experiments in the task context that enable students to demonstrate systematic and 
effective analysis of data, e.g. experiments that 

- produce ordinal, interval or ratio measurements 
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- measure performance on a test of some sort, enable the calculation of descriptive and 
inferential statistics, the identification of trends, patterns and relationships, and the 
justification of conclusions. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 2 

Layout 0 

Transparency 8 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• listed checkpoints in a way that clearly describes a series of stages in the development of the 
task 

• formatted information to make it clearly legible to students. 

Practices to strengthen 
It is recommended that assessment instruments: 

• avoid adding information that overlaps with ISMG statements about characteristics of 
high-level responses to the context or scaffolding of the task. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The task specifications language has been revised to align with the mid performance-level 
descriptor in the ISMG. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 
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Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Research and 
planning 

92.41 7.17 0.42 0.00 

2 Analysis of 
evidence 

86.08 12.66 1.27 0.00 

3 Interpretation 
and evaluation 

91.56 7.59 0.84 0.00 

4 Communication 99.16 0.00 0.84 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Research and planning criterion 

- specific and relevant research questions and hypotheses clearly described the independent 
and dependent variables so the reader could understand what had been measured in data 
collection 

- considered management of ethical issues was communicated using explanations of why 
particular strategies were used, e.g. discussion involving informed consent for participation 
of minors in studies 

• for the Interpretation and evaluation criterion 

- improvements and extensions to the experimental methodology were considered by 
referring directly to their effect on related issues with reliability and validity that were 
identified in the analysis of evidence. 

Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• for the Analysing criterion 

- relevant data processing shows alignment between the correctly performed statistical 
analysis appropriate for the methodology and the graphical representations used to derive 
relevant trends, patterns and/or relationships in the data 

- schools familiarise students with the difference between variability and statistical 
uncertainty when plotting statistics as error bars. 

Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• The alignment between criteria and characteristics of evidence within the student response 
has changed; however, teachers’ judgments when determining the appropriate performance 
level for each characteristic remain the same. 
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Samples 
The following excerpt demonstrates considered management of risks and ethics by describing the 
strategies used and explaining the reasons why they were chosen. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

 

The following excerpt demonstrates a specific and relevant research question that clearly outlines 
the independent and dependent variables. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

 

The following excerpt demonstrates the logical derivation of improvements and extensions from 
issues identified in data analysis. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 



 ________________________________________________________________________________ Internal assessment 2 (IA2) 

Psychology subject report 
2025 cohort 

Queensland Curriculum & Assessment Authority 
January 2026 

Page 17 of 33 
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Attributions for sources quoted in excerpts 
Burton, L., Saunders, J., Marangio, K., Edwards, R., Moore, V., Blaher-Lucas, E., & Ganino-Day, F. 
(2019). Psychology for Queensland Units 3&4. Oxford University Press. 
Elias, C. S., & Perfetti, C. A. (1973). Encoding task and recognition memory: The importance of semantic 
encoding. Journal of Experimental Psychology, 99(2), 151–156. https://doi.org/10.1037/h0034644 
Sierens, S., Gits, M., & Haryanto, S. (2018). The effects of reading strategies on comprehension 
performance: A review. Journal of Learning Sciences, 27(1), 83-106. 
https://doi.org/10.1080/10508406.2018.1536023 
Topping, K. J., & Trickey, S. (2007). Collaborative learning: A review of the research. Role of 
Collaboration in Learning and Assessment, 25(2), 131-145. 
https://doi.org/10.1016/j.learninstruc.2006.08.003. 

The following excerpt demonstrates correct and relevant processing of data using statistics 
appropriate for the context, that are presented as error bars to indicate either variability or 
statistical uncertainty. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Internal assessment 3 (IA3) 

Research investigation (20%) 
This assessment requires students to evaluate a claim. They will do this by researching, 
analysing and interpreting secondary evidence from scientific texts to form the basis for a justified 
conclusion about the claim. A research investigation uses research practices to assess a range of 
cognitions in a particular context. Research practices include locating and using information 
beyond students’ own knowledge and the data they have been given. 

Research conventions must be adhered to. This assessment occurs over an extended and 
defined period of time. Students may use class time and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 24 

Authentication 9 

Authenticity 2 

Item construction 28 

Scope and scale 4 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• included claims that were sufficiently broad in scope to enable students to develop unique 
research questions that addressed a specific aspect of the broader claim 

• ensured consistency between the claims and topics listed in conditions 

• used claims likely to direct students towards research questions relevant to Unit 4 subject 
matter. 

Practices to strengthen 
It is recommended that assessment instruments: 

• include all task requirements from the syllabus task description 

• provide claims written as single assertions with one broad independent variable and one broad 
dependent variable (e.g. social media is changing the nature of relationships) from which 
students can develop more specific research questions 
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• avoid claims that contain multiple assertions, e.g. the claim ‘the presence of others affects the 
way we think, feel and behave’ may be revised to provide a single assertion such as ‘the 
presence of others affects the way we behave’. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 2 

Layout 0 

Transparency 3 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used claims that were free from colloquial language and value judgments, e.g. ‘social media is 
changing the nature of relationships’ relates to the subject matter but avoids colloquial 
language and value judgments 

• used claims that were free from spelling and grammatical errors. 

Practices to strengthen 
It is recommended that assessment instruments: 

• use terms consistently between sections of the task, e.g. empirical essay or scientific essay. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The task specifications language has been revised to align with the mid performance-level 
descriptor in the ISMG. 

• The nature of student-accessible scientifically credible sources has been clarified. 

• Group elements have been added to several Forming and Finding criterion activities of the 
task. 
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Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Research and 
planning 

95.36 4.22 0.42 0.00 

2 Analysis and 
interpretation 

95.36 3.80 0.84 0.00 

3 Conclusion and 
evaluation 

89.87 9.28 0.84 0.00 

4 Communication 99.16 0.42 0.42 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Research and planning criterion 

- a justified rationale clearly showed the development of a research question by exploring the 
specific variables from the broader claim to be researched 

- the research question was relevant to Unit 4 subject matter and allowed the selection of 
credible sources that provided evidence to address both the research question and the 
broader claim 

• for the Analysis and interpretation criterion 

- trends, patterns and relationships were identified through thorough analysis of the evidence 
presented across the selection of sufficient and relevant sources and were relevant to the 
research question 

- justified scientific arguments were developed using specific evidence from the sources. 

Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• for the Forming and Finding criterion 

- research questions specifically address the variables used to provide a response to claim 

• for the Evaluating criterion: 

- credible findings from the investigation are extrapolated to address not only the research 
question but also the claim 

- suggested improvements and extensions are discussed with consideration to how they are 
relevant to improving the investigation’s ability to evaluate the claim. 
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Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• The Evaluating criterion mid-level performance in the 2025 syllabus requires students to 
suggest improvements and/or extensions. The Conclusion and evaluation criterion in the 2019 
syllabus expected students to suggest both. 

• Communication criterion characteristics from the 2019 syllabus have been split across the full 
range of performance levels in the Forming and Finding and the Interpreting criteria in the 
2025 syllabus. Therefore, students should be aware of the requirements for communication 
across all performance levels.  

Samples 
The following excerpt demonstrates a considered rationale that clearly develops a specific 
research question that is relevant to Unit 4 subject matter and uses variables that are more 
specific than those in the claim. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Attributions for sources quoted in excerpt 
Cherry, K. (2025). Aggression Explained: What It Is and How to Recognize It. Retrieved from 
https://www.verywellmind.com/what-is-aggression-2794818  
Gentile, D., Lynch, P., Linder, J. & Walsh, D. (2004). The effects of violent video game habits on 
adolescent hostility, aggressive behaviours, and school performance. Retrieved from 
http://www.drdouglas.org/drdpdfs/Gentile_Lynch_Linder_Walsh_2004.pdf  
Kaplan, A. (2012). Violence in the Media: What Effects on Behaviour? Retrieved from 
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Mateski, M. (2023). Violence in media. Retrieved from https://study.com/academy/lesson/violence-and-
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Shao, R. & Wang, Y. (2019). The Relation of Violent Video Games to Adolescent Aggression: An 
Examination of Moderated Mediation Effect. Retrieved from 
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2019.0038 4/full  
Willoughby, T., Adachi, P. & Good, M. (2011). A Longitudinal Study of the Association Between Violent 
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The following excerpt demonstrates the justification of a conclusion, the extrapolation of credible 
findings to the claim, and insightful discussion of the quality of evidence. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Attributions for sources quoted in excerpts 
Mohla, D., & Neera, D. (2023). Men Are Stoic, or Are They?: Emotional Suppression in Men and its 
Relation with Masculinity Norms. The International Journal of Indian Psychology. https://ijip.in/wp-
content/uploads/2023/09/18.01.399.20231103.pdf 
Mahinay, C., Miano, E., Sarausad, E., & Abejar, M. (2024). Conformity of Masculine Norms as a 
Predictor of Negative Emotional Expression Among the Cisgender Male College Students of Cebu City. 
Chelonian Conservation and Biology. 
https://www.acgpublishing.com/index.php/CCB/article/view/940/1067 
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External assessment 
External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. The external assessment papers and the EAMG are published in the year after 
they are administered. 

Examination (50%) 
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. 
The examination consisted of two papers: 

• Paper 1, Section 1 consisted of multiple choice questions (20 marks) 

• Paper 1, Section 2 consisted of short response questions (29 marks) 

• Paper 2, Section 1 consisted of short response questions (46 marks) 

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the external 
assessment marking guide (EAMG). 

Multiple choice question responses 
There were 20 multiple choice questions in Paper 1. 

Percentage of student responses to each option 
Note: 

• The correct answer is bold and in a blue shaded table cell. 

• Some students may not have responded to every question. 

Question A B C D 

1 10.25 50.70 13.79 24.77 

2 11.39 82.89 0.43 5.13 

3 8.31 5.57 56.53 29.32 

4 0.85 2.40 94.55 2.04 

5 0.41 2.77 22.61 73.95 

6 49.39 17.37 2.75 30.29 

7 11.93 1.97 5.70 80.17 

8 51.63 10.79 20.40 16.87 

9 8.57 28.83 36.66 25.74 

10 6.55 71.10 13.85 8.16 

11 12.43 65.81 6.91 14.57 
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Question A B C D 

12 44.06 24.30 18.70 12.60 

13 77.82 6.66 10.04 5.25 

14 8.92 9.04 6.19 75.64 

15 9.28 34.52 6.93 48.89 

16 27.33 0.92 65.15 6.36 

17 83.61 12.10 0.54 3.56 

18 17.60 12.77 65.72 3.63 

19 4.63 5.70 4.62 84.79 

20 68.66 3.82 8.12 19.10 

Effective practices 
Overall, students responded well to: 

• items requiring  

- identification of data from tables and graphs 

- interpretation of tabulated or graphical data to identify trends, patterns and relationships, 
particularly with reference to correlational data 

- a description of key concepts in simple contexts. 

Practices to strengthen 
When preparing students for external assessment, it is recommended that teachers: 

• provide opportunities for students to 

- explain concepts outlined in the subject matter and provide specific relevant examples 

- analyse and interpret evidence to identify trends, patterns and relationships in data and 
provide appropriate justification for conclusions from presented data 

- respond to cognitive verbs, such as deduce, infer, contrast and justify 

- use the number of marks allocated to a question to indicate the features required in the 
response. 

Samples 

Short response 
Question 26b) from Paper 1  

This question required students to explain how advertising could affect aggression and provide 
an example for 2 marks. 

Effective student responses: 

• offered detail about the way that advertising could affect aggression, beyond a simple 
description of the phenomenon 

• provided a specific example of the phenomenon. 
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This excerpt has been included: 

• because it explains the effect by including details about the mechanism of causation 

• it provides a specific example. 

 

Question 27 from Paper 1 

This question required students to describe two ways a shared emotional connection can develop 
in a community, in accordance with McMillan and Chavis (1986), for 2 marks. 

Effective student responses: 

• described two distinct ways that shared emotional connection can develop in a community 

• were aligned to the McMillan and Chavis (1986) study. 

This excerpt has been included: 

• because it accurately describes two ways that a shared emotional connection can develop in a 
community, according to the McMillan and Chavis (1986) study. 
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Question 1c) from Paper 2  

This question required students to infer the results of an experiment if bystander apathy was the 
only variable affecting behaviour, and to contrast these results with those found in Darley and 
Latane’s (1968) experiment investigating the impact of bystander numbers on helping 
behaviours. The question was worth 2 marks. 

Effective student responses: 

• inferred appropriate experimental results that would be consistent with indifference 

• clearly contrasted the inferred result with the actual result. 

These excerpts have been included: 

• to demonstrate appropriate inferences 

• to demonstrate explicit contrasts between inferred and actual results. 



 _____________________________________________________________________________________ External assessment 

Psychology subject report 
2025 cohort 

Queensland Curriculum & Assessment Authority 
January 2026 

Page 32 of 33 
 

Excerpt 1 

Excerpt 2 

 

Paper 2, Question 5c 

This question required students to draw a conclusion from presented data about the effect of 
context-dependent cues on retrieval of meaningful information and justify the response. The 
question was allocated 2 marks. 

Effective student responses: 

• drew a suitable conclusion from the presented data 

• justified the conclusion appropriately. 

This excerpt has been included: 

• to demonstrate a suitable conclusion that aligned to the presented data 

• to demonstrate appropriate justification using the result of an inferential test of significance. 
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