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Introduction

Throughout 2022, schools and the QCAA worked together to further consolidate the new
Queensland Certificate of Education (QCE) system. The familiar challenges of flood disruption
and pandemic restrictions were managed, and the system continued to mature regardless.

We have now accumulated three years of assessment information, and our growing experience of
the new system is helping us to deliver more authentic learning experiences for students. An
independent evaluation will commence in 2023 so that we can better understand how well the
system is achieving its goals and, as required, make strategic improvements. The subject reports
are a good example of what is available for the evaluators to use in their research.

This report analyses the summative assessment cycle for the past year — from endorsing internal
assessment instruments to confirming internal assessment marks, and marking external
assessment. It also gives readers information about:

e how schools have applied syllabus objectives in the design and marking of internal assessments
¢ how syllabus objectives have been applied in the marking of external assessments
e patterns of student achievement.

The report promotes continuous improvement by:

¢ identifying effective practices in the design and marking of valid, accessible and reliable
assessments

e recommending where and how to enhance the design and marking of valid, accessible and
reliable assessment instruments

¢ providing examples, including those that demonstrate best practice.

Schools are encouraged to reflect on the effective practices identified for each assessment,
consider the recommendations to strengthen assessment design and explore the authentic student
work samples provided.

Audience and use

This report should be read by school leaders, subject leaders and teachers to:

¢ inform teaching and learning and assessment preparation
¢ assist in assessment design practice
¢ assist in making assessment decisions

¢ help prepare students for external assessment.

The report is publicly available to promote transparency and accountability. Students, parents,
community members and other education stakeholders can use it to learn about the assessment
practices and outcomes for General subjects (including alternative sequences (AS) and Senior
External Examination (SEE) subjects, where relevant) and General (Extension) subjects.

Report preparation

The report includes analyses of data and other information from endorsement, confirmation and
external assessment processes. It also includes advice from the chief confirmer, chief endorser and
chief marker, developed in consultation with and support from QCAA subject matter experts.

Japanese subject report Queensland Curriculum & Assessment Authority
2022 cohort February 2023
Page 1 of 39



Subject data summary

Subject completion

The following data includes students who completed the General subject.

Note: All data is correct as at 31 January 2023. Where percentages are provided, these are
rounded to two decimal places and, therefore, may not add up to 100%.

Number of schools that offered the subject: 158.

Completion of units Unit 1 Unit 2 Units 3 and 4
Number of students 1520 1429 1265
completed

Units 1 and 2 results

Number of students Satisfactory Unsatisfactory
Unit 1 1426 94
Unit 2 1367 62

Units 3 and 4 internal assessment (lA) results

Total marks for IA
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Subject data summary

IA1 marks
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Subject data summary

IA2 marks
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Subject data summary

IA3 marks
1A3 total
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Subject data summary

External assessment (EA) marks
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Subject data summary

Grade boundaries

The grade boundaries are determined using a process to compare results on a numeric scale to
the reporting standards.

Standard A B C D E
Marks 100-83 82-64 6344 43-16 15-0
achieved

Distribution of standards

The number of students who achieved each standard across the state is as follows.

Standard A B C D E

Number of 472 504 243 45 1

students
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Internal assessment

The following information and advice relate to the assessment design and assessment decisions
for each IA in Units 3 and 4. These instruments have undergone quality assurance processes
informed by the attributes of quality assessment (validity, accessibility and reliability).

Endorsement

Endorsement is the quality assurance process based on the attributes of validity and accessibility.
These attributes are categorised further as priorities for assessment, and each priority can be
further broken down into assessment practices.

Data presented in the Assessment design section identifies the reasons why IA instruments were
not endorsed at Application 1, by the priority for assessments. An IA may have been identified
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to
both the subject matter and the assessment objective/s.

Refer to the quality assurance tools for detailed information about the assessment practices for
each assessment instrument.

Percentage of instruments endorsed in Application 1

Number of instruments submitted 1A1 1A2 1A3
Total number of instruments 153 153 151
Percentage endorsed in Application 1 40% 26% 31%

Confirmation

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses
provisional criterion marks determined by teachers to identify the samples of student responses
that schools are required to submit for confirmation.

Confirmation samples are representative of the school’s decisions about the quality of student
work in relation to the instrument-specific marking guide (ISMG), and are used to make decisions
about the cohort’s results.

Refer to QCE and QCIA policy and procedures handbook v4.0, Section 9.6.

The following table includes the percentage agreement between the provisional marks and
confirmed marks by assessment instrument. The Assessment decisions section of this report for
each assessment instrument identifies the agreement trends between provisional and confirmed
marks by criterion.

Number of samples reviewed and percentage agreement

1A Number of schools Number of Number of Percentage
samples requested additional samples agreement with
requested provisional marks

1 148 762 78 60.81%

2 145 734 81 70.34%

3 144 737 47 70.14%
Japanese subject report Queensland Curriculum & Assessment Authority
2022 cohort February 2023

Page 8 of 39



Examination — short response (15%)

Summative internal assessment 1 assesses subject matter from Unit 3 Topic 1: Roles
and relationships.

The examination assesses the application of a range of cognitions to multiple provided items —
questions related to unseen Japanese stimulus texts. Student responses must be completed
individually, under supervised conditions, and in a set timeframe.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 51
Authentication 0
Authenticity 2
Item construction 11
Scope and scale 33

*Each priority might contain up to four assessment practices.

Total number of submissions: 153.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

¢ allowed students the opportunity to demonstrate their understanding of the subject matter for
Unit 3 Topic 1 and assessment objectives, including all of Assessment objective 2: tone,
purpose, context and audience

o featured three to five stimulus texts (including at least one written text, at least one audio or
audiovisual text, and at least one visual text). Stimulus texts, when combined, were within
1200-1700 characters

¢ allowed for unique student responses, using clear instructions and question cues

o featured stimulus texts and questions that were succinct enough to allow students sufficient
time to engage with them, but complex enough to allow them to achieve the range of
performance-level descriptors of the ISMG with written responses within 100 words
per question.
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Practices to strengthen
It is recommended that assessment instruments:

¢ align with the syllabus requirements, assessment objectives, assessment specifications,
stimulus specifications and subject matter from Unit 3 Topic 1

e provide the opportunity to cover the required assessable objectives and performance-level
descriptors of the ISMG for greater alignment to the syllabus specifications

¢ include one question that requires the use of more than one stimulus text

¢ include visual stimulus texts that are up to 85 characters, excluding numerals and numbers
in axial

o provide the transcript for the audio stimulus. Schools are encouraged to provide indicative
responses to test the validity and accessibility of the questions.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 27
Language 9
Layout 8
Transparency 21

*Each priority might contain up to four assessment practices.

Total number of submissions: 153.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:
o featured clear instructions aligned to the syllabus specifications, objectives and the ISMG

¢ included three to five clear, accessible and legible stimulus texts, of which one was written,
one was audio or audiovisual and one was visual (Syllabus section 4.6.1)

e provided clear instructions using cues that aligned to the specifications, objectives and ISMG,
including all of Objective 2: tone, purpose, context and audience

¢ avoided bias and inappropriate content, e.g. avoided stimulus texts containing sensitive
issues, stereotypes or biases, jargon, and specialist language. They also avoided colloquial
language, e.g. by using kanji only from the mandatory language elements list

¢ included written and visual stimulus with different perspectives on the topic covering a range
of opinions.

Practices to strengthen

It is recommended that assessment instruments:

e clearly label stimulus to align with questions for clarity and transparency

Japanese subject report Queensland Curriculum & Assessment Authority
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¢ include only stimulus texts that relate to Unit 3 Topic 1: Roles and relationships

¢ include stimulus texts that are free of errors and model accurate spelling, grammar,
punctuation and other textual features

¢ include audio stimulus that is clear, audible and recorded at an appropriate pace using
judicious pausing where relevant

¢ avoid including subtitles in audiovisual stimulus
e avoid including URLSs for visual stimulus texts as they may reveal important information in the
stimulus that students are required to comprehend and understand independently.

Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing
Japanese texts in 60.81% 27.03% 2.7% 9.46%
English

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

e there was a shared understanding of the characteristics in the range of performance-level
descriptors including the qualifiers across different mark ranges

¢ students demonstrated an understanding of the cognitive verbs, particularly what it means to
evaluate, e.g. students made a judgment and provided appropriate justifications regarding
their choice

¢ there was a shared understanding that student responses included specific evidence from the
stimulus texts to justify their conclusion (providing specificity in the type of audience — e.g.
‘young females seeking clarification about job opportunities’ rather than a broader group such
as ‘Japanese people’)

¢ there was a shared understanding of using valid and appropriate words and adjectives to
identify tone, e.g. tone is recognised as feelings and emotion such as serious, frustrated,
positive and measured rather than informative

¢ student responses demonstrated thorough comprehension. Paraphrasing was used effectively
through analysis and evaluation rather than direct quotes from the stimulus texts.
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Internal assessment 1 (1A1)

Samples of effective practices

The following excerpts demonstrate the identification of purpose, audience, context and tone
(PACT) across Questions 1, 2 and 3 to provide reasons to justify their conclusions by drawing on
specific evidence from the stimulus items.

These excerpts have been included to demonstrate making inferences about the meaning, values
and attitudes in the stimulus, which the students have successfully achieved through their
succinct yet detailed responses. The excerpts not only demonstrate thorough comprehension, but
also perceptive identification of PACT allowing Performance-level descriptor 2 to be placed in the
top mark range.

For Excerpt 1, the question asked students to identify the writer's tone by drawing information
from the stimulus text.

For Excerpt 2, the question asked students to identify the likely context and provide the evidence
from the stimulus to support their conclusion.

For Excerpt 3, the question asked students to identify the purpose and the likely audience of the
stimulus text and provide evidence to support their conclusion.

For Excerpt 4, the question students to analyse the current trend of women’s role in Japan.

For Excerpt 5, the question asked students to analyse and evaluate the societal changes in the
role of women in modern Japan.

Note: The characteristics identified may not be the only time the characteristics have occurred
throughout a response.
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Internal assessment 1 (IA1)

Excerpt 2
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Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, itis
recommended that:

¢ the highest performance level cannot be awarded when hybrid responses are used (e.g.
students do not provide scripted evidence as part of their justification), as this cannot measure
a student’s level of comprehension of the stimulus texts

o if a student response does not include either the identification of context or audience, the
response cannot be awarded anything higher than the 6—7 range for Assessment objective 2,
e.g. if the student has identified tone, purpose and context, but not audience.

Additional information
e Schools are encouraged to upload indicative responses to assist with the confirmation process.

e Teachers are encouraged to ensure that the identification of PACT is accurately reflected in
the indicative responses, e.g. a description of the context of a stimulus must include where the
stimulus is likely to be encountered, or in the case of a text is created or responded to as
opposed to a summary of the stimulus text.

e Teachers are strongly encouraged to annotate both the student work and ISMG to show how
the evidence in the student work has been matched to the ISMG so that the provisional results
can be best supported.

¢ To ensure student responses are succinct, students should be encouraged to structure their
response by first responding to the cognition, and then giving evidence to justify their response.

e Teachers were able to match evidence in student work flexibly even if this was not part of the
indicative responses.

¢ When student responses demonstrated characteristics across three different mark ranges, the
lower mark in the middle mark range should be awarded.

e The school’s assessment policy should be applied when responses exceed syllabus
specifications to appropriately match qualifiers, e.g. discerning vs. effective in the Analysing
Japanese texts in English criterion.

e The syllabus definition of PACT must be applied when teaching and marking IAs, i.e.
- purpose: what is the goal that this text is trying to achieve?

- audience: who is the text designed for? Who is the text targeting with its message? This
must be specific to the text and not a general group — who specifically is it for?

- context: what is the scenario in which the text exists? What is the social/cultural/historical
situation that the text has been created to fit into?

- tone: what kind of language is used to convey the text's message? An adjective/emotion —
not informative or informational, formal, or informal.
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Internal assessment 2 (I1A2)

Examination — combination response (30%)

Summative internal assessment 2 assesses subject matter from both:
¢ Unit 3 Topic 2: Socialising and connecting with my peers
e Unit 3 Topic 3: Groups in society.

The examination assesses the application of a range of cognitions to multiple provided items —
questions, scenarios and/or problems related to unseen Japanese stimulus texts, i.e. written,
audio, audiovisual or visual.

Student responses must be completed individually, under supervised conditions, and in a
set timeframe.

This instrument is designed to be delivered over two sessions, but schools must ensure that the
integrity of the examination is not compromised.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 97
Authentication 0
Authenticity 12
Item construction 9
Scope and scale 26

*Each priority might contain up to four assessment practices.

Total number of submissions: 153.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

o featured meaningful and realistic contexts that provided opportunities for unique student
responses by using open-ended questions. Students were instructed to analyse and evaluate
information, draw conclusions and provide personal responses by using evidence from the
stimulus texts

¢ included cognitions in the questions to provide students with opportunities to achieve the
required assessable objectives and performance-level descriptors of the ISMG

Japanese subject report Queensland Curriculum & Assessment Authority
2022 cohort February 2023
Page 16 of 39



Internal assessment 2 (IA2)

¢ included stimulus items that were relevant to the task and of a suitable scope

¢ included a range of open-ended questions in Session 2 that allowed students to link their
response to the Session 1 and 2 stimulus texts.

Practices to strengthen
It is recommended that assessment instruments:

e provide written texts (including the visual text) and transcripts that adhere to the combined
character limit of 1200-1700. The audiovisual stimulus must not include subtitles

¢ include instructions that align with the syllabus specifications, e.g. Session 1 Part 2 requires
students to justify their response using ideas from more than one stimulus text from Session 1.
The stimulus provided in Session 2 must represent a different perspective from the stimulus
texts provided in Session 1 (Syllabus section 4.6.2)

e instruct students to refer to the new stimulus in Session 2 as well as a minimum of one
stimulus used in Session 1 Part 1

e use an unseen written or visual stimulus text in Session 2 that contains no more than
85 characters in Japanese or 60 words in English

¢ include open-ended unseen questions in Session 2 that provide opportunities for students to
sustain communication, exchange meaning and provide a spontaneous and unique personal
response to the stimulus.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 14
Language 16
Layout 11
Transparency 37

*Each priority might contain up to four assessment practices.

Total number of submissions: 153.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

¢ incorporated cognitions that provided students with the opportunity to demonstrate their
understanding of the topic through a unique response

e used clear, appropriate language and accurate grammar while avoiding unnecessary jargon,
archaic expressions, and colloquial or specialist language, e.g. by using only characters from
the mandatory language elements list

¢ had stimulus items that used accessible language and layout for a diverse range of learners
¢ modelled accurate spelling, grammar, punctuation and other language conventions

e used bold, italics and other formatting features only where relevant.
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Practices to strengthen
It is recommended that assessment instruments:

¢ include instructions in the task description to outline the requirements of Sessions 1 and 2,
e.g. to answer Part 1 questions in English and Part 2 in Japanese

¢ include an authentic audio or audiovisual stimulus text without background noise or subtitles

Internal assessment 2 (IA2)

and delivered at an appropriate pace suitable for students in the summative phase of learning

(slower than background speaker pace, but not excessively slow or fast)

e provide opportunities for students to sustain communication, exchange meaning and provide

a

spontaneous and unique personal response to the stimulus texts in Session 1 and Session 2.

Teachers are advised to prepare a number of different questions for different students and
adapt to individual students’ performances

e Part 2 sample questions should differ significantly from the QCAA samples and be unique to

each school’s cohort in that year, which will enable students to produce individual responses.

Additional advice

¢ Files submitted by schools should be labelled according to stimulus number. It is also useful to

students when schools include the stimulus number in the title.

e Schools should remove URLs from stimulus texts as these can reveal the text's content.

¢ Written and visual stimulus texts should not include a vocabulary list with English translations.

Schools should prepare students by embedding vocabulary into the teaching and
learning process.

Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing
Japanese tests in 88.28% 9.66% 2.07% 0%
English
2 Creating
Japanese texts 79.31% 8.97% 4.14% 7.59%
with Japanese
stimulus
3 Exchanging
information and 74.48% 9.66% 4.83% 11.03%
ideas in
Japanese
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Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

e annotations were provided in the student response and ISMG to match evidence of student
responses in Session 1 and Session 2

¢ in both Session 1 Part 1 and Session 1 Part 2, student responses were written logically to
achieve a range of performance-level descriptors, e.g. cognitions were answered in the first
sentence followed by elaborations with evidencel/justifications from the stimulus texts

¢ in the Exchanging information and ideas in Japanese criterion in Session 2, the teacher
employed open-ended questioning techniques and opportunities, allowing students to
generate and maintain conversation with spontaneity

¢ audio recordings adhered to the submission requirements of the Confirmation application
using the required format: MP4, MOV, AVI or MP3.

Samples of effective practices

The following excerpts have been included to demonstrate the student’s understanding of the
assessment instrument, assessment objectives and ISMG in each of the criteria to achieve the
range of the performance-level descriptors. The teacher provided unprepared or unrehearsed
open-ended questions allowing students to generate and maintain conversation.

Excerpt 1 shows the student’s use of proficient and complex Japanese to create a blog post
about the use of mobile phone and technology, referring to their own personal experiences and
information from the stimulus texts.

Excerpt 2 shows the teacher’s use of unseen and opened-ended questions asking the student to
refer to one of the chosen stimulus texts to justify their reasons and conclusions.

Note: The characteristics identified may not be the only time the characteristics have occurred
throughout a response.
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Excerpt 1 (continued)
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Excerpt 2

0:20 ~1:14

TOOFA. ZOATs 2232, ZOEFERTC
FEE. 0P A= v FT—BETIIE
[l fE Bl EdTon

S:Z—&. A LE—Fo FO—FEFITE Z 51T
S=GWICEBINET, A& F-JNTT -
A LTEN A-s. EREEA VT AEND
FET, A4 FLT. BT LLDIC. -
T U3 EaRThTE L.

THse TOTTH
(Oh | see)

S:A—k. EFESBNITIIN

Audio content: (35 secs) https://www.qcaa.qld.edu.au/downloads/senior-
gcel/languages/snr_japanese_22_subj_rpt_ia2_snip1.mp3

3:20-4:07
ST b, R A THREENI A, A
F.oseERESBhETT

T £27TTH. e, SEDLTETSFHE DR,
g LEFIC. LR AV EATREEST
Ll Fofde BIAIE 2= F &SNS Sk
ESFEL TN, B, REOEL BT - - Bl
AEICDLTELILELD.

S:A—&. B0, REFATAENEBNLET
AL

Audio content (29 secs) https://www.qcaa.qld.edu.au/downloads/senior-
qgcel/languages/snr_japanese_22_subj_rpt_ia2_snip2.mp3

Practices to strengthen

Internal assessment 2 (IA2)

To further ensure accuracy and consistency of the application of the ISMG for this IA, itis

recommended that:

for the Analysing Japanese texts in English criterion (Session 1 Part 1)

- the school assessment policy is applied consistently to manage response lengths
exceeding syllabus conditions in both Session 1 and Session 2. This includes providing
annotation indicating where the marking has stopped. The same strategy should be
enforced for Session 2, e.g. a timestamp, such as ‘student response has been marked from

1:30—7:30 minutes’ or ‘marking stopped at 7:00 min’

- there was a shared understanding of what it means to identify the context. The context of a
text must identify the environment in which the event occurs/stimulus would be found,

rather than a summary of the stimulus itself

Japanese subject report
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Internal assessment 2 (IA2)

- there was a shared understanding of how tone should be appropriately described and
identified using descriptive words and emotions, e.g. ‘informative’ or ‘formal/informal’ are
not acceptable as a description of tone

o for the Creating Japanese texts with Japanese stimulus criterion (Session 1 Part 2)

- students draw information from both stimulus texts from Session 1 Part 1 to construct their
response to achieve the range of performance-level descriptors

- students should paraphrase information from the stimulus texts to construct their response,
rather than give direct quotations. Characteristic 3, adequate selection of details from the
texts in mark range 5-6, should be awarded when students provide direct quotations from
stimulus texts

o for the Exchanging information and ideas in Japanese criterion (Session 2)

- teachers provided information and ideas from more than one stimulus text allowing
students to construct their response and meet syllabus specifications including the
opportunity to refer to stimulus texts from both Session 1 and Session 2

- the student-centred conversation is an unprepared task. Students are being assessed on
the spontaneity of a personal response. Sample questions should not be provided prior to
administering the assessment instrument

- teachers accurately match the student response to the characteristics in the ISMG in the
range of performance levels, e.g. a minimal student response may still be eligible to be
awarded marks at the 1-2 mark range if the student demonstrates the use of some isolated
Japanese words or phrases

- students are informed about the assessment conditions. Explicit teaching focuses on
developing communicative skills to manipulate the spoken language spontaneously, rather
than prepare rehearsed responses

- students who require occasional and/or frequent prompting, rewording or repetition to
maintain communication should be awarded the 7—8 or 5—6 mark range.

Additional advice

e Teachers are encouraged to provide a clean copy of one of the stimulus items from Session 1
to students during planning time in Session 2.

e Teachers should match the student response and evidence against all characteristics in the
ISMG by examining the student response across all the questions, rather than looking at
specific ones, as comprehension and analysis of stimulus texts is embedded in all questions.

e Teachers should explicitly model well-constructed responses to reflect flow and cohesion. This
includes a logical transition from one idea to another. This may include teaching students
relevant conjunctions and grammatical structures to convey meaning.

e Teachers should ensure the clear and audible quality of the student-centred conversation in
Session 2 by placing their recording device close to the student with the microphone facing the
student. If teachers are using their laptop to record the conversation, the laptop should be
placed facing the student to allow for a clear recording.
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Internal assessment 3 (I1A3)

Extended response (30%)

Summative internal assessment 3 assesses subject matter selected from:
e Unit 4 Topic 1: Finishing secondary school, plans and reflections
¢ Unit 4 Topic 2: Responsibilities and moving on.

This assessment focuses on the communication and exchange of ideas and information. It is an
open-ended task responding to three Japanese stimulus texts. While students may undertake
some research when developing the extended response, it is not the focus of this technique.

Student responses must be completed individually and in a set timeframe.

Students may choose to support their response with additional resources; these do not form part
of the stimulus for the task.

This assessment occurs over an extended period of time. Students may use class time and their
own time to develop a response. Some parts of the preparation time for the response may be
conducted under supervised conditions to ensure authenticity.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 97
Authentication 3
Authenticity 4
Item construction 12
Scope and scale 1

*Each priority might contain up to four assessment practices.

Total number of submissions: 151.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

¢ included appropriate and authentic stimulus texts covering a range of text types. The stimulus
text to be studied in class must be chosen from the list (Syllabus section 5.5.1). The other two
stimulus texts must be unseen materials with a combined length of 1000—1500 characters in
Japanese, with one being written and one being audio or audiovisual or a series of visual

Japanese subject report Queensland Curriculum & Assessment Authority
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Internal assessment 3 (1A3)

texts. A series of visual texts is two or more standalone visual texts, with each visual stimulus
containing up to 85 Japanese characters

¢ included an open-ended focus question in Part 1 that prompted analysis and evaluation of
stimulus from the student’s personal perspective based on the ideas and information from the
three stimulus texts. Instructions also directed students to complete their extended response
individually with 2—3 weeks of preparation, including both in-class and out-of-class time

e J|abelled stimulus files to indicate seen and unseen stimulus texts

o employed strategies that reflected QCAA guidelines for assuring student authorship.

Practices to strengthen
It is recommended that assessment instruments:

e are aligned with the assessment objectives, syllabus specifications and subject matter to
provide opportunities for students to demonstrate the knowledge and skills required for Unit 4
Topic 1: Finishing secondary school, plans and reflections and for Topic 2: Responsibilities
and moving on

o specify Part 1 and Part 2 requirements in the task statement, thereby providing clear directions
to students

¢ include clear instructions in item construction to prompt students to identify tone, purpose,
context and audience to infer meaning and attitudes within the stimulus texts (Assessment
objective 2)

¢ include a seen stimulus text from the authentic text types listed in the syllabus (Syllabus
section 5.5.1). The seen stimulus should provide rich exposure to Unit 4 subject matter with
opportunities for in-depth and explicit teaching of content and skills. Audiovisual texts must not
include subtitles

e ensure Part 2 sample questions are different from the QCAA sample to allow for unique
student responses.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 5
Language 1
Layout 0
Transparency 2

*Each priority might contain up to four assessment practices.

Total number of submissions: 151.
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Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

e avoided inappropriate content, unnecessary jargon, specialist language and colloquial
language. An example of how to ensure this in unseen stimulus is to use only kanji from the
mandatory language elements list

¢ included images, diagrams and other visual elements that were legible, clear, relevant
and accessible

e used bold, italics and other formatting features only where relevant.

Practices to strengthen

It is recommended that assessment instruments:

Internal assessment 3 (1A3)

¢ include audio stimulus that is clear, uses judicious pausing, and in the case of a conversation,

uses two distinguishable speakers

e avoid the inclusion of English, including URLSs, in stimulus texts. This could provide translation

or reveal some context

¢ model correct spelling, grammar and punctuation in stimulus texts.
Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing
Japanese texts in 81.94% 10.42% 5.56% 2.08%
Japanese
2 Exchanging
information and 75.69% 12.5% 3.47% 8.33%
ideas in
Japanese

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

e in Part 1, the multimodal presentation included a personal response, featuring the student’s
own perspectives on the ideas and information offered in the three stimulus texts

e in Part 2, the teacher asked unique questions relevant to the student’s multimodal
presentation to engage in the student-centred conversation

e schools demonstrated a shared understanding of the assessment requirements for the
multimodal presentation (Part 1), which included comprehending the stimulus texts by
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identifying PACT at least once across the stimulus texts in addition to analysing and
evaluating the stimulus to achieve the range of the performance-level descriptors

e schools demonstrated an effective understanding of the assessment requirements for the
student-centred conversation (Part 2), which allowed students to engage in
unprepared/spontaneous communication to exchange information in Japanese to generate
and maintain communication based on their personal response in Part 1.

Samples of effective practices

The following excerpts have been included to:

e demonstrate an authentic personal response in the highest mark range, meeting all the
assessable objectives and characteristics in the ISMG in both criteria

e demonstrate a comprehensive understanding of the stimulus texts, as evident in the student’s
identification of PACT and their analysis and evaluation of all three stimulus texts

¢ demonstrate perceptive identification of PACT across the three stimulus texts where the
relevant information is evident

e demonstrate discerning analysis and evaluation of the stimulus texts to justify and relate back
to their personal experience as a basis of Part 2.

Note: The characteristics identified may not be the only time the characteristics have occurred
throughout a response.
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Excerpt 1

CAlEER. LALEDFHFTE—0aEEA:

RIFFSFTT.

EROSBOFCLTT.

SH. B0l vir—¢& FEROEZLEEEREDS BRVWITBCECOVT
ELFET.

- [ Simulus 1
Tone:

FHEA—FAEHBCRATN ST EREVRICOVWT TY.
FEAREEVEER. ARLASFREODALLDENALEE THEST.
JUDERVEETE NS TY-

ERE JUTRLDRECAL FACAFETIIFE. LR AR FErdn
EZ3TT.

HFALT. ARLAERALTVET.

LS, BREFIWA MELEY. ETELNEFLNTTL.
WOERTEARCHELTE. Bidbf—-rUET.

L, VIDFE LADEDES L DIFEIVNTT.

VDR AZRIFBROE BTTOEE2ED. FRICA ZHIFED. THAE
bETI LE2120. LELE.

Fiz. Bl 4-E80OF T I5—LaEwED B, BElLehRcanElL
=

LIEETEDE. LOMEETET.

Audience:

FHEA—OI—Fy FEDFFROLe AV ZTERERCBEVET -
BE=ELEOEREORDIC. FEYSFATEASTT.

HFRAOEC. LWNA<LAR BDE M. FZEEDL. @BETEL. AT
FHNTTH.

A om hEJoEBN TN, —4£8Hs BELTVET.

FE. DOERTEH - MET EDFELE.

EFAY—LAESTUTE TLEVWELE. gEZ D IITE~ETLE-
VWRFCAZLEVES, LWEEE &SRS ER A

zhs, EARCHTHLTE. REERE—4£EELET.

Stimulus 2
FEA P CEEEORTEALDIBCOVTHRSEHICENMNTVELENE e,

7. FEA =
FETIFEQOIZOLEDEDESTBINETT. e~ .

EEAE. TOUSTICLBE A-ARSUPOEREDST. t=/i- L o
METLRN TS TY. - T yETE—

ZLT. L BEoRTRTLELE. |
FruvFArr—ELsml AN ESNET.

FEEFERREBL. REELTNEL. AFT1-LESHSL. HELT
TL!

FFEARCLD L, BEDUTFOSHEDSRT, —EATRERCOEVER3L
BEREZESTY.

FTHFALEELT. R FRCEF LI OEDTT-

FROREOEMIT. E{TAVVBVWEAESITE, AZ0ERTERLEVT
7. |

FarsT= | ) BTy
i
F-LTIZAN-] 3 UL

) X L
o ML

l‘lw -
]
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Excerpt 1 (continued)

Stimulus 3: context

FHEAFZICA-A FSUF LBFOSRETEOSERVLA ICOVWTELET.
HEODAFLAETA—TILOLe AUEZEEDERVTEIEO FTFAL Awiz
-3 TEOSHEEISBVET.
IAZ—BAFEECELVFLAOSELH AWV AvEZ—SFES RS T
Fe
Awt—UHEESETY -2 v ILATA FIESES & AVAFISLEATwT
Fow I IA AT v ORETEDTLBNET.
IAZ-TADBEFIORECE ST, SRSFEEDILORT, VWHEREEEDD
EH—EFLSTY.

ZUT. BET FETTEAVWLARETELATAT. AE—FZEHT&EF
EESETESOTEELET.

Bhoks, JI—F—ZTEA00IC. EEEEERLA RS TAANNELE
7.

TH. IAZ—TALLESE. TA—VOUpATRETEVWER LT, B2T
NWBEITT.

EERIE. RLAECDEBLRTOEHU—FE SN, A—D&FAILFELP
Uiz, LRihiEanstae. EL0IHE. B FAAN-ATTR.
RIFELTT.

SH, ALSFA 2 TEURIA I FLAZEE2T. 853 &08LAHZLT
NET L

JA—TILDEIC. AFHFEENSOT LI A0EDIC. BETTCCmE=ETHES
ROLET.

ZOET. /I—Mr—EFESTO0JIZaHMEETES L, o IVWESD
Fal., Ta—"IiFEH> VAL DTT.

s
k

CTEARAR=

* HBEOR LA
& TAE—=TND LAY
e BEROBERINVTAZE

Conclusion:

il EROTLvIv— tEEROEESSRTENEIERVTEI&COVTE
LELE.

. TFEALOENSEEFoRRSTEEELE L.

BETEA NEALERTE0ET.

EREOETF

mRERDS
BRL

Video content: (7 mins, 06 secs) https://youtu.be/TIMak2zyx7c
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Excerpt 2

0:00-1:41

T TX¥AM1E2E3DHFT, —BEFSHTIAMIESBTLEN?

S THFRLDOHT, —FBEARDLHLIDIEITFAMI1 T, TFRM1I2ELDE. RERAT
DERIZ, WYZEBRIBELSIHDYIZKZHT L, WEITSHL. §46F5TI. HO—., F¥
LyOERKRLTESLE, HD—., burnoutlTHBENHEFT T, ICLWLWRTDa—ILh b
TYo. KEAENTY 13,

T Z£5T91,

S:HND—., FHIEFRLTY, BERODOBEDHBRNHEM b —EBGMMALTULET,
HD—, TL T, MRBRLGNLOFRAZTILNA FELET

T:HdH. T5TIH

S:ETHILLWTYT &, TH, ZEMLZELDOVVENEAH T, ZEDEZHELL
Tl &, BREFOVLVLARNVBIZfITLEN?

Audio content: (1 min, 41 secs) https://www.qcaa.qgld.edu.au/downloads/senior-
gcel/languages/snr_japanese_22_subj_rpt_ia3_snip1.mp3

4:48-6:14

T LeH. HD. OOTADEIE[MTI H

S: HD—. FREEMZGEYIZWTT, TURRUTRZICFTLLENI N> LWWESTY
M. ETHLHELTI R,

T:HH. mLTTH

S THFRAI2IZLHEBRDEFOEREDHTHBEARIZAEY FZVBERIEBEAZZ S
TY,

T %%

S:FAFRLTY,

T £5T91.,

S:HD. TNMNEED-HIC, WWMERZE-7Y ., KREICAZELEY., LAThiE%
DEHA - - - HD—

T £5T91,

S:HD—. KT HBRFIRUEZERINSL, HO—X LR ETL Yy v—FRELTL
Fd, TLREDEEZRERTHIFEELAICLTVET,

T: L\NT 943,

S:EEFESTIMN?

Audio content: (1 min, 41 secs) https://www.qcaa.qgld.edu.au/downloads/senior-
gcel/languages/snr_japanese_22_subj_rpt_ia3_snip2.mp3

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is
recommended that:

e in Part 1, teachers consider that the second characteristic in the Analysing Japanese texts in
Japanese criterion includes the use of proficient and complex Japanese, such as grammar
and pronunciation
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Internal assessment 3 (1A3)

students should be made aware that in Part 1, the analysis and evaluation of the stimulus
texts needs to be more than a summary of the stimulus texts. They need to provide
conclusions with justification and perspectives related to Unit 4 subject matter

in Part 2, a student-centred spontaneous conversation, students should not have access to
sample questions during or prior to the assessment. In order to meet the syllabus
specifications, teachers are encouraged not to over-scaffold in preparing students for this
component of the assessment

in Part 2, teachers should ask relevant questions to direct the conversation away from the
student repeating parts of their presentation, as such repetition does not allow opportunity for
the student to engage in a spontaneous conversation.

Additional advice

Teachers are encouraged to check the student submission to ensure the multimodal
presentation includes working audio. Any personal notes/details about the student, including
their name and LUI number, should be removed for confidentiality and the Confirmation review.

Advice should be provided to students that when they are recording their multimodal
response, the information on the screen and their voice recording should be embedded in one
file, rather than an audio file and a separate PowerPoint file, so the dialogue matches the
information presented in the PowerPoint. If it is a video recording, the recording should not just
be a video of the student speaking, as this does not meet the requirements of a multimodal
response (refer to syllabus glossary). Instead, the video could be of a PowerPoint presentation
(or equivalent)

Teachers should ensure the clear and audible quality of the recorded student-centred
conversation in Part 2 by placing their recording device close to the student, with the
microphone facing the student. If teachers are using their laptop to record the conversation,
the laptop should be placed facing the student to allow for a clear recording.

Teachers should double-check the submitted files in the Confirmation application before
finalising the submission to ensure that

- the quality of the recording is adequate and audible, meeting the submission requirements
- the file contains no errors, e.g. only the first 10 seconds can be accessed

- duplicate files have not been accidentally uploaded, e.g. Student A’s files have been
uploaded across multiple students or Part 1 file is uploaded for both Part 1 and Part 2.

The assessment policy regarding word length or time limit should be applied consistently
across both Part 1 and Part 2, remembering that Part 1 should be no longer than 8 minutes,
and Part 2 should be no longer than 7 minutes.
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External assessment (EA) is developed and marked by the QCAA. The external assessment for a
subject is common to all schools and administered under the same conditions, at the same time,
on the same day.

Examination — combination response (25%)

Assessment design

The assessment instrument was designed using the specifications, conditions and assessment
objectives described in the summative external assessment section of the syllabus. The
examination consisted of one paper:

e Paper 1, Section 1 consisted of short response questions in English (18 marks)
e Paper 1, Section 2 consisted of short response questions in Japanese (18 marks)
e Paper 1, Section 3 consisted of an extended response task in Japanese (21 marks).

The examination assessed subject matter from Unit 4. Questions were derived from the context
of two topics from Unit 4: My future — Topic 1: Finishing secondary school, plans and reflections
and Topic 2: Responsibilities and moving on.

The assessment required students to show comprehension and analysis of stimulus texts and to
create a written extended response.

There were two audio stimulus texts in Japanese in Section 1, with four associated questions.
The stimulus for Section 2 consisted of one written stimulus in Japanese with two
associated questions.

Assessment decisions

Assessment decisions are made by markers by matching student responses to the external
assessment marking guide (EAMG). The external assessment papers and the EAMG are
published in the year after they are administered.

Effective practices

Overall, students responded well to:

¢ the requirement to provide the specified number of examples required to justify their conclusions

o flexibly use familiar language to respond creatively to questions in a way that ensured the
intended meaning could be determined

e address and elaborate on the information sought by the three points of the question and the
textual conventions requirement of the extended response.
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Samples of effective practices

Short response

The following excerpts are from student responses to Questions 1—4. Together, these questions
required students to identify PACT with valid and justifiable conclusions using evidence from the
stimulus texts.

Effective student responses:
o stated valid conclusions, and provided the number of examples specified in the task
e were succinct and structured clearly

e demonstrated a clear understanding of purpose, audience and context, using valid words and
phrases to describe the required PACT elements

e demonstrated an effective understanding of the stimulus through analysis.
These excerpts have been included:

¢ to demonstrate the students’ comprehension and analytical ability to flexibly respond to the
task to convey meaning relevant to the questions

¢ to demonstrate responses clearly addressing all requirements of the questions with reference
to the stimulus through paraphrasing and well-substantiated justifications.

Excerpt 1

QUESTION 1 (4 marks)

Identify the purpose of and likely audience for Stimulus 1. Justify your response with one example for
purpose and ane example for audience from the stimulus.

Audience is clearly identified
Justification for audience
Purpose is clearly identified
Justification for purpose

’f}\_; likely andience is someone Lho houl
Tokyo but % struagle binancialle ke fove o
wioney. This (s because the speaker gives tips on

hoed To_gave _money in_Tkyo Such o s making gour cin
M&+Maﬂ£buﬂn'n5_._ n es b 7
where Pruits ond vegetables are chtop inStead o cating
out_evwruday. The gurpost s fo help grople Ynancialy
s0 they cain octually lve in 8 Tokye os they would ke to

and helping rith- the binancial barceer €2 do_so. This_is

because _man ieve that livina in Tokuo is
expensi i _when there are sany alfgnatives to help save
<.
nigp€l)
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Excerpt 2

QUESTION 2 (4 marks)

In what way could the information presented in Stimulus | benefit its listencrs? Justify your response with
three examples from the stimulus.

Li @ could be Eﬂl'—g'gé_ﬂ' as _peodhd. con_make olternedrucs

4o omed lving in T of notVinancial
l’&'ﬂq able_to [ive in Gfuo of allgohile stil enjouina Ahetrtme

areas. fucthermoie  there oce mang Bree achyities for

Tourism_such_as _the Shibupa -ﬁ%bn_m—

MMAMMMMMMM__

Excerpt 3

QUESTION 2 (4 marks)

In what way could the infi ion pr 1 in Stimulus 1 benefit its listeners? Justify your response with
three examples from the stimulus.

e oboimabon i SHaawlos 3 oudd wmiably  wereBl (s Listeqess

as .4 ovidn  WOas o Sowe mones  and \ive o0 o oudaell
1 aies__elbucalien Yo exgeasive  acduibel gue o3 coolis od

nore  apstead  of _ ea¥ira ook, _aed deuyis  SECOOD Viaod et

e . « e o4 ro
A els Seaos veo converiod i ¥ Ve in Tolge sYRNA

L T T R —
ay oA Qe ides a0 eas N ey of geiWe __Qleces _oe sroy sok WASw,

i deli Boney fur inﬂ"n.lsa_-aln_g:_z.u.n\ﬂ i Sulla s
and J4alE alol of glece Ao p .,u ﬂ.n’. red o puy for

a

Caxr Y o] iady P

iV tosr ater of | cconumy Swhes  apoy = T Sniougs ccosties

) m-.f

Bons  Acengles  bis Sheined Ged _gasey b ves ke Jabuwa floced

_Thavefore e Visyeors __upoia peoefid __ fom Pe Wb ke Save
—moNey  acd 00w b e 10 Teluje.

-

States how the information could
be beneficial

Example 1

Example 2

Example 3

« States how the information could
be beneficial

s Example 1

» Example 2

« Example 3

« Additional information that could
count as evidence

While both examples are high level
responses awarded full marks, it illustrates
how students can use different types of
information to obtain thieir marks
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Excerpt 4
QUESTION 3 (6 marks)
How does the context of Stimulus 2 change the male speaker’s mood? Justify your response with three + Draws a valid conclusion about the
examples from the stimulus, speaker's initial mood
+ Draws a valid conclusion about the
W e A . speaker's change in mood
Jnshal,  ha sgea __Leeli_sad about b b~y High_Schea!, « Example 1
. . + Example 2
e become) _ tyeiled chen dallig “b""‘—_m—ﬁ“m’-‘— e Example 3
The _Spraliel  Says Nat  even Mol fle lad  clail wal © Ao, I The context would need to be identified
. LA (e.0. a conversation between 2 students of
hes Sad__, Ytrawvit he von'd see I3 feali~e . __Houeyw, which one is a senior and the other a
I Jjunior) to be awarded a full mark.
ht begiss e ikig abpd  his fahore plass of oy b
walLnb  and_sayi ks eyeited acel  loodisy  Frved fe it
_Hy i conbesed  berause e doasa't o, bat univesy be
nanhy e LT He canh_ b ool ks a Ja penest .

_tompany  becauit  We lowr  Joparti but  wants ke
_Ln_a\_"}l"dh"'__‘iﬂ_.ea_ b “ﬂhbs;b” PP S S 1Y Austalign

Finds W diaks U ouil beeasiv, to liw.  He sty

priiled chen 34 04 A hiy L"E"' !_2!f N IE!Q"“‘ of Elrﬂ

_k e Geld foast. S

Excerpt 5

QUESTION 4 (4 marks)

How likely is it that the male speaker in Stimulus 2 will achieve his post-school goals? Justify your
response with three examples from the stimulus.

+ States the likelihood of the speaker
achieving his post-school goals
+ Example 1

H ‘s poscible that he will achieve WS gost-school goals 7 Domre)
and is likely to ochieve his univexsity aoals but unlikely
i‘a_-am;hfs 639\_‘5 ceqarding a'owniﬂi_is_f%_mgqs;
he wants to aoc to univessity ath his Yeiends ond has

his l\-am;!% EQQ oet_in ég{-r@"{ro\ so e (s !ﬂgglé 4o ac to
uniVersty (N Apcrralio . Tt s possible bor him 4o wofk
oct_or Jugmnese. comgpiny_and e n Japons as he loves
Fogeiese and has paas:on Yor it. Honerer & is unlibdy acs

¢ 4o wuniversity vn ion Mok s ¢ seult
te_have o yob W tn Jepan 65 Jopancse coMpanies yalue
post Wmmcw_dmiﬁmdm‘ : 53 .

The following excerpts are from student responses to Questions 5 and 6. These questions
required students to analyse Japanese texts in Japanese.

Effective student responses:

e demonstrated the student’s ability to identify and incorporate key words, phrases and ideas
from the stimulus into their responses
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flexibly used familiar language to respond creatively to questions in a way that ensured the

intended meaning could be determined

used katakana words to substitute for words they were unable to recall or did not know in

Japanese, e.g. relationship

were clearly structured and met task criteria.

These excerpts have been included:

¢ to showcase complete and thorough short responses in Japanese, which clearly address all

aspects of the question and are justified with examples as required

o to demonstrate that students are able to obtain marks for a response depending on the
information presented in the receptive mode and how much their meaning can be conveyed in

the productive mode.

Excerpt 1

QUESTION 5 (8 marks)

Identily the relationship between the two people in Stimulus 3 in the stimulus book. Justify your response
with three examples from the stimulus.

EV

15 G 2 ITE 0 5y D\ A0 U0 5E 2
q) A
& A N Y L;cu \:

i‘"% L gz NZ AAOTT, f"ffibf‘ﬂﬁzékﬂ“‘/

B ¢ upt % L1 BF F B u oy 14Ar & guLm
AN 3/C2 0 ,oqt € 22 5%Ct 5 1l 0

€20 - CR AEE e, Sk 0 Z - 5o et

(G L #0508 1 EF 100 TR U 1 KR A4S E.
EAD T g 3 1 T X TFAR R L3 U 2735

K& X 77 f IANE - 2 s hr B8 e

&z i,

Excerpt 2

QUESTION 6 (10 marks)

Explain the meaning of [ 1#55(27%) £ L7 ] and decide whether it is appropriate for the tone of
Stimulus 3. Justify your responsc with three examples from the stimulus.

TSI, Y Bb Ean st AR A unT
Mmm o LT -2 1e -f_ml,t,cn B 1 & *t
WALTLET, £ c i A 4R 135 goﬁ:s‘ [ #EE

% EXATUIT ZOEAPTOAF I 35U 1x f(TIJELf‘:o
Maﬁbﬁ‘c%:’? b L1eATa1c 0 T 5 AN

Lz et EFTO) HALe O RED TeotefxgnE3, 591
AN R 1 @ A (EE U =P*a}5—$*£ 0 e tot 0 T
A 5RO o T BERE R ik E5 0 A
t.r LIS TSs 2 A TS (ST VET,

Identifies a valid relationship
Example 1
Example 2
Example 3

The response has addressed|all
components of the gquestion

The response is accurately
composed; the student conveys
meaning relevant to the question
with few errors.

The response demonstrates
effective writing skills with a
conclusion to summarise the
response.

States a valid meaning for H#3EI<
Y ELE

Makes a valid decision about the
appropriateness of the use of the
term

Example 1 (links with meaning of &
HEE<Y F LK)

Example 2 (links in with meaning of
H#EEIC4 Y 2 L7 and tone)
Example 3 (links with meaning of

#IEIRY F LE)

The response has addressed all
components of the question

The fesponse is accurately
composed; the student conveys
meaning relevant to the question
with few errors.

Queensland Curriculum & Assessment Authority
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Extended response

The following excerpt is from a student response to Question 7. It required students to write a
message to their future self in Japanese in a school time-capsule project. Students were required
to address the three points stated in the task: the most important part of high-school life, their
readiness to enter their chosen field, and the type of adult they want to become.

Effective student responses:

¢ demonstrated the student’s ability to apply knowledge and language elements to respond
purposefully and convey meaning effectively

e used appropriate textual conventions in line with what the task demanded, e.g. to write
a message

e used an appropriate register consistently throughout the task
e used a range of tenses, e.g. present, past, present negative, past negative, past continuous.
This excerpt has been included:

¢ to demonstrate the student’s ability to flexibly respond to the task and effectively convey
relevant meaning using a wide range of language elements

¢ to display how cohesion is achieved through the student’s selection and logical organisation of
their thoughts and ideas

¢ to demonstrate the ability to successfully convey meaning relevant to the task, the ability to
select and logically organise thoughts and ideas to ensure good cohesion, and elaborate on
the three points specified by the task.

Japanese subject report Queensland Curriculum & Assessment Authority
2022 cohort February 2023
Page 37 of 39



External assessment

QUESTION 7 (21 marks)

Your school is making a time capsule to be opencd in 20 years. As a graduate ol the 2022 Japamesc class,
. you have been asked to write a message to your fiture self addressing the following arcas:

. BREZOPT fAr—FXUTLEN.
 BE GOLBCTIGUpAFRERELD,
o PR EAGEMCLNEWLTT S,

*L\ TANE - R Information
7 s b ~ - Add 3 topi d elabs
Au 135 SE A 4{: ¥ % LAT L) A9, "PC"E&@_ a2 dotpoints - e claborates on
= - o Most important part of high
L—i— {’ #CH.E tm B% ?Gq 4& - ékﬂ] ‘= L‘C_L')g;a; "ﬁ fs\ v school life _
*L\ P . 7j %— i o rI?Eelgdlness to enter their chosen
BV et = X3 =
i " v LQL’C(M f } = i” ifz_ o The type of adult they want to
F LTy 3574 1B 85 vo i aLean =Y Le whatype of peraon they woul
k0 2 tITAT g, 513 AR BB vyt LS S
+ o . =5 W N~ T - ", Meani
& 4oL i'%- V; ﬁ% ? e <i’)\ b= l T-— 2 = é‘ Tt = e?nln_?he stud_ent has eﬁeclivelv_ .
LA 1 T2 AT ALV T RIB B ES e i ogcasncngf e
TR A I B ¥ LT 0 MOVA £ 1500 g e e pano
T RHCT Y f (Tt 0T, B0 {55 0 Lok where o rombeey

Rovi £ ZARINT TITOEEA,

Language Elements
- The student has accurately formed
their characters (writing is highly

accurate)

- A wide range of grammar has been
used, accurately

- The student has used 3 tenses
(present, present continuous and past)

- Register is consistent

= . Textual Conventions:
ff:]--, T Ht<l) 7. A w Z..‘:—)L Mﬁ—m e - Introduction (Dear me. | am really
- j t senior high
S5 e A fe s T AR b B By o et e
E 7*5 522 3 == S : - Closing Statement (Do your bestl From
a1, 15K £ arus Y I T SHAELVA V2T me)
V2B . 2A le T A Lo, THS e

stoteEadA ooy, BLC Yo LE R PENSAY
BV BT B0k 20 B E A RAILTY
£330 TERA - gt FERe =T Ay
o Fh & LU AL R Lo B BAC 1ILOTY,

faxy. R

Practices to strengthen
It is recommended that when preparing students for external assessment, teachers consider:

¢ providing opportunities for students to learn how to effectively paraphrase information from the
stimulus texts. This would allow students the opportunity to demonstrate both their
comprehension and composition skills without reproducing sentences from the texts (in both
Japanese and English)

e providing opportunities for students to learn how to deduce meaning of unfamiliar words and
kanji characters from context. Teachers should encourage students to develop resilience,
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perseverance and the skills to comprehend the meaning of unfamiliar words based on the
context of the text surrounding the unfamiliar word or character

e encouraging students to read the questions carefully to ensure they are addressing it properly,
e.g. if students are asked to identify the audience of a text, this is the element they should
focus on, rather than providing other elements of PACT

e providing opportunities for students to learn words, expressions and grammatical features to
express PACT in both English and Japanese

¢ instructing and encouraging students to read the task instructions carefully to ensure they are
responding in the correct language

e encouraging and reminding students not to respond to a task with a hybrid response or a mix
of languages

e ensuring students are exposed to a wide range of genres of texts, e.g. letters, reports, and
diaries, and examining the textual conventions required for different genres, such as the use of
‘dear’ and ‘from’ in a letter

o for the short response in English

- providing learning opportunities for students to effectively evaluate. This includes coming to
a clear conclusion, and providing relevant evidence to justify the conclusion

o for the short response in Japanese

- providing learning opportunities for students to practise writing English words into katakana
to develop their capacity to demonstrate better accuracy in the spelling words in katakana

- providing opportunities for students to write in variety of tenses in short responses
o for the extended response in Japanese

- instructing students not to include personal information (e.g. given name, family name,
school name) within their responses to examination questions

- providing learning opportunities to guide and help students develop writing skills to sequence
their responses in a logical order for cohesion and meaning. This may include encouraging
students to plan their response in English to ensure similar ideas are organised together

- providing opportunities for students to write in variety of tenses in extended responses

- guiding students to establish a process to ensure they clearly identify all task requirements.
This will enable them to address each component to be awarded maximum marks,
particularly in the Information criterion

- encouraging students to attempt the task in the target language so they can be awarded
some potential points, rather than being awarded ‘NA’.
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