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Introduction

Despite the challenges brought about by the COVID-19 pandemic, Queensland’s education
community can look back on 2021 with satisfaction at having implemented the first full
assessment cycle in the new Queensland Certificate of Education (QCE) system. That meant
delivering three internal assessments and one external assessment in each General subject.

This report analyses that cycle — from endorsing summative internal assessment instruments to
confirming internal assessment marks, and designing and marking external assessment. It also
gives readers information about:

¢ applying syllabus objectives in the design and marking of internal and external assessments
e patterns of student achievement.
The report promotes continuous improvement by:

¢ identifying effective practices in the design and marking of valid, accessible and reliable
assessments

e recommending where and how to enhance the design and marking of valid, accessible and
reliable assessment instruments

¢ providing examples of best practice where relevant, possible and appropriate.

Audience and use

This report should be read by school leaders, subject leaders and teachers to:
¢ inform teaching and learning and assessment preparation

e assist in assessment design practice

e assist in making assessment decisions

¢ help prepare students for external assessment.

The report is publicly available to promote transparency and accountability. Students, parents,
community members and other education stakeholders can learn about the assessment practices
and outcomes for General subjects (including alternative sequences (AS) and Senior External
Examination (SEE) subjects, where relevant) and General (Extension) subjects.

Report preparation

The report includes analyses of data and other information from endorsement, confirmation and
external assessment processes. It also includes advice from the chief confirmer, chief endorser
and chief marker, developed in consultation with and support from QCAA subject matter experts.
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@ Subject data summary

Subject completion

The following data includes students who completed the General subject or AS.

For the purposes of this report, while the 2021 summative units for the AS are AS units 1 and 2,
this information will be included with the General summative Units 3 and 4.

Note: All data is correct as at 17 December 2021. Where percentages are provided, these are
rounded to two decimal places and, therefore, may not add up to 100%.

Number of schools that offered the subject: 162.

Completion of units Unit 1 Unit 2 Units 3 and 4
Number of students 1442 1344 1255
completed

Units 1 and 2 results

Number of students Satisfactory Unsatisfactory
Unit 1 1359 83
Unit 2 1265 79

Units 3 and 4 internal assessment (IA) results

Total marks for IA
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Subject data summary

IA1 marks
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Subject data summary

IA2 marks
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Subject data summary

IA3 marks
IA3 total
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Subject data summary

External assessment (EA) marks
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Subject data summary

Final subject results

Final marks for IA and EA
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Grade boundaries

The grade boundaries are determined using a process to compare results on a numeric scale to
the reporting standards.

Standard A B C D E
Marks 100-83 82-63 62-43 42-16 15-0
achieved

Distribution of standards

The number of students who achieved each standard across the state is as follows.

Standard A B C D E

Number of 486 488 235 44 2

students
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@ Internal assessment

The following information and advice pertain to the assessment design and assessment
decisions for each IA in Units 3 and 4. These instruments have undergone quality assurance
processes informed by the attributes of quality assessment (validity, accessibility and reliability).

Endorsement

Endorsement is the quality assurance process based on the attributes of validity and accessibility.
These attributes are categorised further as priorities for assessment, and each priority can be
further broken down into assessment practices.

Data presented in the Assessment design section identifies the reasons why IA instruments were
not endorsed at Application 1, by the priority for assessments. An IA may have been identified
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to
both the subject matter and the assessment objective/s.

Refer to the quality assurance tools for detailed information about the assessment practices for
each assessment instrument.

Percentage of instruments endorsed in Application 1

Number of instruments submitted 1A1 1A2 IA3
Total number of instruments 161 161 161
Percentage endorsed in Application 1 43% 38% 23%

Confirmation

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses
provisional criterion marks determined by teachers to identify the samples of student responses
that schools are required to submit for confirmation.

Confirmation samples are representative of the school’s decisions about the quality of student
work in relation to the ISMG and are used to make decisions about the cohort’s results. If further
information is required about the school’s application of the ISMG to finalise a confirmation
decision, the QCAA requests additional samples.

Schools may request a review where an individual student’s confirmed result is different from the
school’s provisional mark in one or more criteria and the school considers this result to be an
anomaly or exception.

The following table includes the percentage agreement between the provisional marks and
confirmed marks by assessment instrument. The Assessment decisions section of this report for
each assessment instrument identifies the agreement trends between provisional and confirmed
marks by criterion.
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Internal assessment

Number of samples reviewed and percentage agreement

IA Number of schools Number of Number of Percentage
samples requested additional samples agreement with
requested provisional marks
1 159 772 91 56.6%
2 159 761 54 73.58%
3 159 737 77 64.15%
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Examination — short response (15%)

Internal assessment 1 (IA1) is a short response examination where students analyse Japanese
texts in English. Stimulus includes visual, written and audio/audiovisual stimulus (Syllabus
section 4.6.1).

Student responses must be completed individually, under supervised conditions, and in a
set timeframe.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 75
Authentication 0
Authenticity 10
Item construction 7
Scope and scale 18

*Each priority might contain up to four assessment practices.
Total number of submissions: 161.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

e provided opportunities for students to demonstrate their understanding of the subject matter
for Unit 3 Topic 1

¢ allowed for unique student responses, using clear instructions and question cues

¢ included questions that could be answered within the 100-word limit while still providing the
required depth to demonstrate the highest mark range of the ISMG

¢ included three to five (including at least one written, at least one audio/audiovisual and at least
one visual) stimulus texts

¢ included an audiovisual stimulus text that did not contain any subtitles.
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Practices to strengthen
It is recommended that assessment instruments:

e provide the opportunity to cover the required assessable objectives and performance-level
descriptors of the ISMG, e.g. analysing and evaluating information and ideas to draw
conclusions and justify opinions, ideas and perspectives related to the subject matter of
Unit 3 Topic 1

¢ include one question that requires the use of more than one stimulus text

¢ include written texts and transcripts (including the visual text) that, when combined, are within
the 1200-1700-character limit

¢ use visual stimulus that contains no more than 85 characters in Japanese
¢ ensure audiovisual stimulus does not include subtitles

¢ include indicative responses (in English) to help ensure validity.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 30
Language 10
Layout 7
Transparency 17

*Each priority might contain up to four assessment practices.
Total number of submissions: 161.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

e provided clear instructions using cues that aligned to the syllabus specifications, objectives
and ISMG

e avoided bias, inappropriate content, jargon, specialist language and colloquial language,
e.g. by using Kaniji only from the mandatory list

e used bold, italics and other formatting features only where relevant.

Practices to strengthen
It is recommended that assessment instruments:
e clearly label stimulus items to align with questions

¢ include stimulus texts that are free of errors and model accurate spelling, grammar,
punctuation and other textual features. Images, diagrams and other visual elements need to
be legible, clear, relevant and accessible

Japanese subject report Queensland Curriculum & Assessment Authority
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¢ include audio stimulus that is clear, audible and recorded at an appropriate pace, using
judicious pausing where relevant

¢ include response space that is reflective of the required length. If a separate response book is

to be distributed to students, schools must specify this in task instructions.

Additional advice

e The audiovisual stimulus must not contain any subtitles, words and/or other cues that would
lead students to an expected response.

e Schools should apply a school assessment policy when managing responses that exceed
100 words.

¢ Indicative responses are highly recommended. These should be in full sentences and model
expected responses at the highest performance levels. Preparing indicative responses at the
time of assessment design can help to ensure questions are clear and allow students to
achieve the highest standards within the assessment conditions and specifications.

Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing 56.6% 22.64% 0.63% 20.13%
Japanese texts in
English

Effective practices

Accuracy and consistency of the application of the ISMG for this IA was most effective when:

e cognitive verbs in student responses were accurately identified, e.g. analysis and evaluation in

Assessment objective 3

e there was a shared understanding of qualifiers and how they were reflected in student
responses, e.g. recognising the differences between ‘discerning analysis and evaluation’ and
‘effective analysis and evaluation’

e there was a shared understanding of the definitions of characteristics in the performance-level

descriptor, e.g. what it means to recognise tone and context

¢ there was a shared understanding of how to correctly apply the ISMG, e.g. the correct mark to

award when student work displayed characteristics of three performance-level descriptors

o flexibility was applied when matching student work to evidence where the match was not
evident in the indicative responses, e.g. appropriate marks were awarded for a correctly
established purpose that did not match the indicative responses but was adequately justified.
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Internal assessment 1 (IA1)

Samples of effective practices

The following are excerpts from responses that illustrate the characteristics for the criterion at the
performance level indicated. The excerpts may provide evidence of more than one criterion. The
characteristics identified may not be the only time the characteristics have occurred throughout a

response.

These student response excerpts have been included:

¢ to demonstrate the shared understanding of the definitions of characteristics in the
performance-level descriptor, e.g. what it means to recognise purpose, audience, context and
tone (PACT) in the stimulus texts

¢ to showcase the application of the relevant cognitive verbs in student responses to draw well-
constructed and valid conclusions, e.g. analysis and evaluation in Assessment objective 3.

Analysing Japanese
texts in English
(14-15 marks)

e thorough
comprehension of
information, ideas
and/or opinions in all
the stimulus texts
related to
relationships and
roles in society

o discerning analysis
and evaluation of
relevant information
and ideas in stimulus
texts to draw well-
constructed and valid
conclusions with well-
substantiated
justification of
opinions, ideas and
perspectives related
to relationships and
roles in society
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Internal assessment 1 (IA1)

Excerpt 2
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Internal assessment 1 (IA1)

Analysing Japanese
texts in English
(12-13 marks)

e perceptive
identification of tone,
purpose, context and
audience to draw a
valid interpretation of
inferences about
meaning, values and
attitudes related to
relationships and
roles in society

Excerpt 1
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Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is
recommended that:

e when marks are awarded for identification of purpose, audience, context and tone (PACT),
responses must be checked carefully to ensure the evidence is from the stimulus and not from
general knowledge

e marks are not awarded when a student provides a response with evidence linked to a different
question or refers to an incorrect stimulus, e.g. the identification of tone when the question
requires the identification of audience

o if student responses include incorrect information from the stimulus, then comprehension
cannot be considered as thorough

e adjectives to describe tone need to be more descriptive and replaced by more specific words.
‘Informative’ or ‘formal/informal’ are not acceptable as tones. The language should indicate or
convey emotion, feeling or attitude to subject matter and/or audience

¢ quoting whole sentences from the text/s should be avoided, as it does not indicate
comprehension of the information and/or ideas. Students should paraphrase and be
encouraged to formulate their own unique answers.

Additional advice

e When awarding the top two performance-level descriptors for Assessment objective 2,
responses must cover the identification of tone, context, purpose and audience, i.e. if tone is
not identified, marks in the higher performance levels cannot be awarded.

¢ Anindicative response does not necessarily reflect the only valid response for a question.
Student work should be matched to evidence in the stimulus texts. A relevant mark range
should be awarded by matching the student work to the characteristics of the performance-
level descriptors, regardless of whether the information was stipulated in the indicative
responses.

e Teachers should apply the ISMG to make judgments. The ISMG enables teachers to
determine which mark to award when student results are split across three different mark
ranges, or what mark range in Assessment objective 2 is given if a student does not identify a
particular component of PACT. Please see the Making judgments webinar resource on the
QCAA Portal for further assistance and advice.

e |tis strongly encouraged that teachers annotate their student work and provide indicative
responses to help confirmers support school and teacher judgments.

e Teachers are strongly encouraged to annotate the ISMG fully to support teacher judgments
and school provisional marks, e.g. highlighting not only the overall mark, but also the mark
range for each descriptor.
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@ Internal assessment 2 (IA2)

Examination — combination response (30%)

Internal assessment 2 (IA2) is a combination response examination held in two sessions. In
Session 1, students analyse Japanese stimulus in English and create Japanese texts using
Japanese stimulus. In Session 2 there is a student-centred conversation (3—7 minutes) where
students exchange information and ideas in Japanese with reference to stimulus and unseen
guestions. This examination assesses the application of a range of cognitions to multiple
provided items — questions, scenarios and/or problems related to unseen Japanese stimulus
texts (written, audio, audiovisual or visual).

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 93
Authentication 0
Authenticity 18
Item construction 12
Scope and scale 25

*Each priority might contain up to four assessment practices.
Total number of submissions: 161.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:
e provided students with opportunities to demonstrate their understanding of the subject matter

e provided students with opportunities to cover the required assessable objectives and
performance-level descriptors of the ISMG

¢ included stimulus items that were relevant to the task and of a suitable scope and scale.
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Internal assessment 2 (1A2)

Practices to strengthen
It is recommended that assessment instruments:

¢ include instructions that match task specifications, e.g. Session 1 Part 2 extended response
requires students to justify their response using ideas and information from all the stimulus
texts in Session 1

¢ include a stimulus text in Session 2 that represents a different perspective to the stimulus texts
provided in Session 1. Note, a different perspective does not necessarily mean different
subject matter

e provide written texts (including the visual text) and transcripts that adhere to the combined
1200-1700-character limit. Schools should include a transcript to verify the length of the audio
stimulus. The audiovisual stimulus must not include subtitles

e provide visual stimulus texts that contain no more than 85 characters in Japanese or 60 words
in English

¢ include stimulus texts and Session 2 questions that differ from the QCAA sample to allow for
unique student responses

¢ include sample questions that are referenced to the new stimulus text in Session 2 and are
related to the Unit 3 Topics 2 and 3 subject matter

¢ include questions that can be answered within the 100-word limit while still providing the
required depth to demonstrate the highest mark range of the ISMG. Schools should provide
indicative responses (in English) with the endorsement submission.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 28
Language 4
Layout 8
Transparency 37

*Each priority might contain up to four assessment practices.
Total number of submissions: 161.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:
¢ used bold, italics and other formatting features only where relevant

¢ provided response space that reflected the required length of the response. Schools can
include response lines directly below questions or include clear instructions about the use of a
separate response booklet.

Japanese subject report Queensland Curriculum & Assessment Authority
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Internal assessment 2 (1A2)

Practices to strengthen

It is recommended that assessment instruments:

e provide clear instructions to answer Part 1 questions in English and Part 2 in Japanese

e model correct English grammar in questions to ensure requirements are clear to students

¢ include audio texts recorded at an appropriate pace and without unnecessary background noise

¢ include stimulus texts that are free from errors in target language and punctuation.
Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion  Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing 89.94% 8.81% 0% 1.26%
Japanese texts in
English
2 Creating 84.91% 7.55% 2.52% 5.03%

Japanese texts
with Japanese
stimulus

3 Exchanging 79.25% 11.32% 2.52% 6.92%
information and
ideas in
Japanese
Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:
¢ the school assessment policy was implemented consistently to manage response length issues

e teachers made annotations in student responses (in the short response and extended
response sections) and the ISMG when matching evidence to the characteristics in the ISMG

o teachers placed a time stamp on the student-centred conversation in Session 2 when it
exceeded 7 minutes, e.g. ‘judgment is based on 2:05-8:30 minutes’

e in Session 2, the questions guided by the teacher prompted students to respond to stimulus
items from both Session 1 and Session 2

¢ the teacher’s questioning technique allowed students the opportunity to demonstrate their
understanding of Session 2

e teachers were flexible in asking each student open-ended questions in random order, which
encouraged students to generate and maintain conversation
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Internal assessment 2 (IA2)

¢ students were able to respond to tone-related questions accurately. Students successfully
identified a tone as the feelings and emotions writers used in the stimulus texts.
Samples of effective practices

The following is an excerpt from a response that illustrates the characteristics for the criteria at
the performance level indicated. The excerpt may provide evidence of more than one criterion.
The characteristics identified may not be the only time the characteristics have occurred
throughout a response.

This student response excerpt has been included:
e as the teacher judgment matched the characteristics of the ISMG appropriately
e as the school assessment policy was implemented when managing response length concerns.

Teacher annotation in Excerpt 1
the ISMGs when cerp

S y ot 1L
making judgment z e
« implementation of \“; 54 mlbi s Qhw yefledion on #8 how she {ouu) Decornn afker whisy at a ﬂwp "
SC?OOI assessment_ Ha/u)u\hv./\ ank o F case b Lunq&k(/ \Fe. The (yd’e-f{* a ygﬂecfgm may be up[wJ?k
policy when managing
response length o0 hes youlube thannd w> avideo 6& W he iy fo be—obleds- ey heseH n the {uwe ¢
concerns e st Find A eopiogers
st ,j/ultk-ﬂ-*h) net yea: WM Job the Atbeult, As JohT ray
not hre he  due to ke prigM hois onl ﬁa:h* loohy 51\( 1o dede/magd 1o £ak a job
J e Lot ef
Whet vhe will be 4&@{#& YA suh she wishey | (onvey fhe |Mjoa/*m\ & of do) A w/ —
)nu,i (ommeAl> <
You want . Feelas cate Wearing cute cofiiey ﬁ'\qu peaple with the samg hobbyes  be! ng ab l}z
uz,\aa‘-, iR /
crpreywen hene W0 Very iMportant Hm\qs fo Bilear There are many people who Low ke
dewn é‘t)k on M"‘L “‘A/ lem/ bu\J 5{\“,‘% by H Y ab)olv\l’lu MY’W"“'H o (u“(?u
Yaus whhto. T4 Lte °L““‘i.‘_‘.“.)..f‘.f‘f..kﬁ!..!’f“f..t‘.?...hﬁ’ A mach happles peryon.
............ y{ ——————— T ETTTTTETETEr ===
__________________________________ pRlity U o <
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Internal assessment 2 (IA2)

Excerpt 1 (continued)

Criterion: Exchanging information and ideas in Japanese

Assessment objectives
1. comprehend Japanese to understand information, ideas, opinions and experiences related to socialising and societal issues and/or ideas

4. apply knowledge of Japanese language elements , structures and textual conventions to convey meaning appropriate to context , purpose,
audience and cultural conventions related to socialising and societal issues and/or ideas

5. structure , sequence and synihesise information to justify opinions, ideas and perspectives related to socialising and societal issues and/or
ideas

6. use siralegies to maintain communication and exchange meaning in Japanese fo discuss socialising and societal issues and/or ideas with
peers and Japanese-speaking community members.

In exchanging information and ideas in Japanese, the student work has the following characteristics: M

* synthesis of relevant information and ideas in stimulus texts to draw well and valid ions with well- tiated
justification of opinions, ideas and perspectives related to socialising and societal issues and/or ideas

discerning application of conventions and use of language features in a spoken conversation to respond to the stimulus related to
socialising and societal issues and/or ideas

use of sirategies fo generale and maintain communication to provide a personal response related to socialising and sccietal issues and/or
ideas.

11-12

.

synthesis of most relevant information and ideas in texts to draw valid conclusions with justification of opinions, ideas and perspectives
related to socialising and societal issues and/or ideas

proficient application of conventions and use of language features with occasional errors in a spoken conversation in Japanese to 9-10
respond to the stimulus related to socialising and societal issues and/or ideas

use of strategies to maintain communication to provide a personal response related to socialising and societal issues and/or ideas.

synthesis of some relevant information and ideas in stimulus texts to draw conclusions with justification of opinions, ideas and
perspectives related to socialising and societal issues and/or ideas

use of suitable language features with errors that do not impede meaning in a spoken conversation related to the stimulus 7-8

occasional need for prompting to maintain communication and provide a personal response related to socialising and societal issues and/
of ideas.

comprehension of some relevant information and ideas in stimulus texts and draw conclusions with some justification from the text /s
related to socialising and societal issues and/or ideas

use of language features with errors that impede meaning but overall response can be understood
frequent need for prompting to maintain communication and provide a response related to socialising and societal issues andjor ideas.

comprehension of some information in stimulus texts related to socialising and societal issues and/or ideas
use of language features with frequent errors that impede meaning but some information can be understood 34
is hesitant, relying heavily on prompts and cues to communicate related to socialising and societal issues and/or ideas.

comprehension of some words and phrases in the stimulus texts
isolated use of some Japanese phrases or words related to socialising and societal issues and/or ideas.

.

does not satisfy any of the descriptors above. 0

Analysing Japanese
texts in English

e perceptive % (e ) :
identification of byl ar_sitreles 4, belreve Pt nee ,L”[,,‘,/?&, heshed «

purpose, context / i l/ -
and/or audience to negtd hpark 0n how young pesple melitain socicl relobonibjor. i,

Excerpt 2

T

\
draw a valid and 4 ,
justifiable () L-—auc o e 20 od 30 L old erpsiniees * Seys 26 ere OOUA

interpretation of

infergnces about brchle b hoce o trae wv‘évl/o,. on Amaron E% and  borgle Mokl
meaning, values and y ;

attitudeg related to Theehoce, e becone noe /“({/;,V‘ T03s idcctey Pk puce home teckaobsa,
socialising and i

societal issues and/or Jad oy loogly tome sd fpazon Ghg hve mede wy boeome won

deas bouly “acd Mt s coens reclly cmneity A Tams, Ta_schir o neis
R Jooidd /‘9/0”!04.;/-!,; Yo Mot ‘ffué connct %/c, Theretore
A fext U he ey W ol Aeir fedaa 9t _aros e briome
o re /a'w(j lt{r‘ O (CHLA ‘«QLZ{, 4o mmaintedq Jaoi-e/ fv/-“}ih.rk{pt o Yoy
adlts, (/V
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Internal assessment 2 (1A2)

Excerpt 3
74 ‘v’.‘cu e /;'Ll/-, ca’:’hu, pr J/ﬂf\v/w.l | M‘-JD/ Lr, WOMU‘{/WHV
> A

Oveaqd 29 4 g0 P ladd old. Thiy i+ beeouse o'p.’n{uu from ofle » 20

Mﬁl Jo \[’404'/0(/4/19& J-/./r/ Jub‘ brs "f\.« //Ipe..‘,l‘ e Gt w.»«/{b, ﬁoo«,{
JM; Z feel Aiskocad ! CX;IO’U-/J:?-} Thelr ’[VJé;\q( e/?vk../m AN -h,c,w.., ”
Bty it 0 ead J0 ypcobly o thaty KD L, 0 iyt cerrs
4 L / 3
b rlde b people i Sl badpbyy erperieces. T aloa holroe
Ale 'pw'fwo a“/.r/fm/\,\; TR J’n'fv/p./ cecders cheut M 4@44,’(4.:
OL W”‘::Q 1"'61'40‘:;3 :ﬁﬂ/nu of ‘4;&‘/,’._!. 7‘:4 ’ v‘/‘bwa ﬂo"v" ”ﬁa«m

Y2 et wot ""’b « fued fee tont s fion it becones n—«’i, lon oé," :J-u:( ecte

ko J"l'z“(‘:a; ) "'1“‘\’»-{-_: J"fa/f’:, swr toneions idh ’,u,,#k Tiis &3 abo wrifon AP
f,,rkr.ﬁJ 'I\,t"]": sheadicy  Jlat dl w7 ety Mo reader & brow 'ﬂ-)J, el reobrg e terts

Popose.

[
dadd Po/)"&'
Excerpt 4
T bobie Mo lholy ba of slbuby 3 1y Crisilly and a\gul. 7hs

W becepse a LF ot geenny Sr Ghed soch ”WL’ das gfabnn xR A
= 2
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Tl tﬁl ] ‘r/-lo CGabAl (%] ﬂc @UV "A’:‘ﬂ ‘-w! $s Jeen h " O

and "/.,4:4 i sy 514& thut Aere 5o il *ﬁnv/rj, h Y l»u’]:y.l oF
v/ [ i v

Meir senpencsy This lecds inte o context ik could be to"Fried,

Mﬂ"nﬁ‘/ﬁf a/:j\,/-(‘é 7{{1 " ’Lw/ﬂmﬁ ﬂ.«,:/ [CJM/GV/ 49;‘0.//

énc ")",QJJ GQCL 4,,/ by q,n.[l ad fn w .‘,f/‘y ,'f‘“LG’Ou

! wad able 1o
Ctre ek T et ARade?  TRL ahctesr a ey fn\./é, Ace iy t.,(;-,,{
v T

J?!wéﬂc curdent of dfod, od fx bnt # Oty /,,«‘A/el/

Japanese subject report
2021 cohort

Queensland Curriculum & Assessment Authority
February 2022

Page 22 of 47



Internal assessment 2 (IA2)

Creating Japanese
texts with Japanese
stimulus

o discerning application
of conventions and
use of language
elements to write a
comprehensive
response to stimulus
texts and the task

o proficient and
complex Japanese
related to socialising
and societal issues
and/or ideas

o discerning selection,
sequencing and
synthesis of details
from Japanese
stimulus texts to
support the personal
response/justified
opinions related to
socialising and
societal issues and/or
ideas

Excerpt 5
_;j T2/~ 1t bet 184) z{? Fh W T2/0 3= %
,xw T?%u‘?z TEXh— ML )3y 2R P9¢B A YK
3L I/VJ’r 127 39 X532 22— by Lt 22t
18 %4 zf/ta Wrizi-Bae s fu ge e
R, z037, Toli nzwn..r-fr,é,né SiLry
Trla=hLs Lz‘ é@» LY uy, (29756 & T e 22+
W bzt Bz TEF)Poz 2R W ’f;&"u}/f 7't NSz P3RS
t43 e,t,u;/& S e o g;l/(;é ko
2RI EH LXK o4z ":h(/.:r AI kY Lwh L zf
TERb— Lz X3 BLBIp, 2l L R AL T o z"i/ﬂﬂlb,
LINT"F A ix FER A~ éﬁn z;o/m A £ NS (E
3y mw’i"f;’u LAV, FL2F (47 23-0 g Fo bk
LY 1y ’;777} BEk E525 L1 vfa& v;‘/‘-iﬂ{::\zéc;
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These student response excerpts have been included:

Internal assessment 2 (IA2)

as the student response used strategies to generate and maintain communication to provide a

personal response

as the student response demonstrated information and ideas from more than two stimulus
texts from Session 1 and Session 2

as the teacher provided a time stamp to conform to the syllabus conditions of a 3—7-minute
conversation when managing a response length issue.

Exchanging
information and ideas
in Japanese

e use of strategies to
generate and maintain
communication to
provide a personal
response related to
socialising and
societal issues and/or
ideas

Japanese subject report

2021 cohort

Excerpt 1
Teacher | QOF A, #2534 2T I—TDA si=TFH7
Are yvou o member of an online group?
Student: | 13w, A =¥, EEOEHIZ, Ty b ZIL—T1E& T
52TT (LET) .
Yes, [ participate on Pocket Group for work.
Teacher: | L7 4w b ZIL=T2HBOT T 7?7
Hmnm? Is Pocket Group o work opp?
Student: | 13w, A=k, AEFOTFFINE, A-¥, ORF-%Rk
I.J . 2 0w
Yes, well, o work app where you can [ike see rosters
and ...
Teacher: | H & ~.
Oooh.
Student. | A —k, RRALHEET 2E0°ERIT T,
And [ ike contact the boss.
Teacher: | ~. THITTH,
Right, T see,

Excerpt 1 content (audio, 44 sec)

https://www.qcaa.qld.edu.au/curriculum-
assessment/portal/media/snr_japanese_19_ia2_sr_el.mp3

Excerpt 2
Teacher | AlEF 7/ 0V =T, AYc2LE5E0HELZ B
THT7
Are people really able to connect via technology?
Student: | Z— ¥, SNSIZ (T) REO 2L e T 5280 E%kTE

Ao AL, FRYDOGYE, AZFr@BEE»r->TLE
T, A—k, THFALZIL, REEETIIOVWTERTY
(HHYET) .

Feople are unable to truly connect by SNS. Uhm,  true
connections are by facing people in person (face to
facel). In Text 3, there are photos of (about)
talking to friends.

Excerpt 2 content (audio, 43 sec)

https://www.qcaa.qld.edu.au/curriculum-
assessment/portal/media/snr_japanese_19_ia2_sr_e2.mp3
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Japanese s
2021 cohort

Excerpt 3

Time stamp: 1:03-2:26min

Internal assessment 2 (IA2)

Teacher

COTAIR, A X299 TSLTERERMLETH?
Do you vpload photos to fnstagram?

Student:

@ @dv, @Bl Ho~ RERERSRFETT. &
ﬂﬁ"‘ T F—T 7 Fi =N A g i —A

N FEEBTENETT,
i’s I dof! I love photos, so I ought to upload (photos

of) holidays, fomily vacations and spori events.

Teacher

Z3TTH. A Lrb LABAE-YOIX>INER
ERABL 2T

I see. 5o, whot fype of sporiting events do you upload

photos of?

Student:

[Eus, [dwve, v o~ FNARNSA4F T+ /E

T, HO~, BEF v i, HO~, ToiFid ) I

Aol
Yes, well, I watch the Brisbane Lions so I must go fo
the Gaobba,

Teacher

T 94,
Right,

Student:

Hh b AF TF vy b0A A7 TSLT, HO~,
FREHEBLIT,

Therefore, 1 uplood photos to Snap Chot and Instogrom.

Teacher

F94a, LTV ARSAF L IAHREGE ]
Thaot's great. T fove the Lions foo.

Excerpt 3 content (audio, 1 min 22 sec)

https://www.qcaa.qld.edu.au/curriculum-
assessment/portal/media/snr_japanese_19 ia2_sr_e3.mp3

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, itis

recommended that:

e context must be descriptive and identified clearly, including justification in the response, such

as a description of an environment in which an event occurs/context of the situation and its

specific features

¢ adjectives to describe tone are appropriately descriptive and specific words, e.g. ‘informative’
or ‘formal/informal’ are not acceptable as a description of tone. The language should indicate

or convey emotion, feeling or attitude to subject matter and/or audience

e for Session 1, Part 2

- teachers develop students’ abilities to manipulate the spoken language spontaneously,
rather than prepare rehearsed responses

- adequate referencing of the stimulus texts is a requirement to meet the assessment criteria
and match the highest performance-level descriptors

ubject report
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Internal assessment 2 (1A2)

- synthesis of ideas needs to demonstrate efficient justification of arguments, as it affects the
flow and the body of the text. The response needs to be cohesive, with a logical transition
from one point to another, and be supported by personal opinion/s and/or perspective/s

- for a response to be considered discerning, language elements should display complexity
and a wide variety of grammatical and lexical features that reflect a final year of
language study

- students should be taught to paraphrase rather than to give direct quotes when creating
responses in Japanese for either written or spoken tasks (IA2, Session 1 Part 1 and
Part 2). Long direct quotations only show an adequate selection of details from the texts
(mark range 5-6)

e for Session 2

- responses are a two-way conversation. The third characteristic cannot be marked in the
highest band if only the teacher asks the questions, as this would not meet the ‘generating
and maintaining conversation’ requirement

- hesitant responses requiring prompting with not enough reference to the stimulus text/s
cannot be described as spontaneous

- students must be given opportunities to demonstrate their knowledge and understanding of
the criterion or criteria and provide an authentic/sufficient response by being asked open-
ended questions

- guestions that are being reworded or repeated match the descriptor 8 on ISMG, as the
student struggles to maintain a conversation

- the responses should be unrehearsed and should not overlap with the written response
from Session 1. Rehearsed or verbatim responses are not considered to be a conversation
and should be assessed as low in terms of ‘provision of an adequate response’.

Additional advice

e Schools are reminded to ensure they implement a strategy that aligns with the school
assessment policy when a student response exceeds the syllabus specifications as outlined in
the syllabus, e.g. exceeding 100 words in Session 1 Part 1, 400 characters in Session 1
Part 2, 3—7 minutes in Session 2.

e Teachers are advised to upload the indicative response for the short response in English to
their endorsed assessment instrument to assist the confirmation review.

e Teachers are reminded that questions used in Session 2 should be unseen to students to
ensure students are being assessed on the spontaneity of the student-centred conversation.
Students should not have access to the questions on paper, or questions prior to the
administration of the assessment to meet syllabus specifications.

e Teachers should ensure the quality of the student-centred conversation in Session 2 is clear
and audible by placing their recording device close to the student, with the microphone facing
the student. If teachers are using their laptop to record the conversation, the laptop should be
placed facing the student to allow for a clear recording. (Having the laptop positioned with the
screen facing the teacher will clearly record the teacher’s voice but not the student’s voice.)

e Teachers should refer to Module 3 provided by the QCAA to ensure they have developed a
clear understanding of how to apply the ISMG to derive to the overall result, e.g. if a student
has three performance-level descriptors highlighted across three separate mark ranges, the
lower of the middle mark range must become the overall grade.
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Internal assessment 2 (1A2)

¢ When matching characteristics of student work to the ISMG, to demonstrate discerning
analysis and evaluation in Session 1 Part 1, the student response should not exceed the word
limit specified in the syllabus.

¢ When matching characteristics of student work to the ISMG, to demonstrate perceptive
identification of PACT in Session 1 Part 1, the student response should go beyond simply
stating what the element (e.g. tone) is. To demonstrate perceptive identification, the student
response should also include relevant justification.

¢ When matching characteristics of student work to the ISMG, to demonstrate thorough
comprehension in Session 1 Part 1, teachers should match the evidence by examining the
student response as a whole, rather than looking at specific questions, as comprehension of
the stimulus items is embedded throughout all questions.
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@ Internal assessment 3 (IA3)

Extended response (30%)

Internal assessment 3 (IA3) is an extended response completed as two components.
Component 1 requires students to analyse Japanese stimulus in Japanese over a period that
includes class and home time over 2—3 weeks. Stimulus includes visual, written and
audio/audiovisual stimulus. The student analysis is delivered as a multimodal presentation
(4-8 minutes) in Japanese. Component 2 is a student-centred conversation (5—7 minutes)

in Japanese using unseen questions.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 137
Authentication 16
Authenticity 10
Item construction 17
Scope and scale 6

*Each priority might contain up to four assessment practices.

Total number of submissions: 159.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

¢ included stimulus texts that provide students with the opportunity to demonstrate their
understanding of the subject matter

e employed strategies that reflected QCAA guidelines for assuring student authorship.

Practices to strengthen
It is recommended that assessment instruments:

¢ include one seen stimulus text from the authentic text types listed in the syllabus
specifications. The seen stimulus should provide rich exposure to Unit 4 subject matter with
opportunities for in-depth and explicit teaching of content and skills. Schools must not modify
the excerpt of the text shown to students. Scaffolding can be delivered to students in the
teaching and learning of the seen stimulus
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Internal assessment 3 (1A3)

¢ include two unseen stimulus texts (one written, and the other audio, audiovisual or a series of
visual texts) that align with the assessment specifications and have a combined character
count of 1000-1500 characters. A series of visual texts is more than one standalone visual
text, with each visual stimulus containing up to 85 Japanese characters

o differ from the QCAA sample to allow for unique student responses, e.g. Part 2 questions must
be distinct from the QCAA sample

e provide checkpoints that align with the syllabus specifications — 2—3 weeks of working time (in
class and at home)

¢ include open-ended questions for Session 2 that centre around the student’s multimodal
presentation, information and ideas related to Unit 4 subject matter that allow students to
communicate and exchange information.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 25
Language 1
Layout 5
Transparency 20

*Each priority might contain up to four assessment practices.
Total number of submissions: 159.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

e avoided inappropriate content, unnecessary jargon, specialist language and colloquial
language, e.g. in unseen stimuluses, using only Kanji included in the mandatory list

¢ included images, diagrams and other visual elements that were legible, clear, relevant
and accessible

¢ used bold, italics and other formatting features only where relevant.

Practices to strengthen
It is recommended that assessment instruments:

e provide instructions using cues that align to the specifications, objectives and ISMG, e.g.
schools must provide a task question for Part 1 to allow students to access the stimulus and
respond appropriately. The task question needs to include appropriate scaffolding that
prompts students to identify tone, purpose, audience and context, and to analyse and evaluate
the stimulus. This allows students to respond to the range of cognitions required and achieve
the highest performance-level descriptors of the ISMG
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Internal assessment 3 (1A3)

¢ include audio stimulus that is clear, uses judicious pausing, and in the case of a conversation,

uses two distinguishable speakers

e notinclude URLs in stimulus texts. This could provide an English translation of some content

¢ model correct spelling, grammar and punctuation in stimulus texts.

Additional advice

e The audio or audiovisual stimulus cannot include subtitles, words or cues that would
compromise students’ ability to listen to and engage with the stimulus as per syllabus
requirements.

e Teachers should provide clear scaffolding of the task, e.g. context statements and instructions

need to ensure students understand what is expected from them in Part 1 and Part 2 to
demonstrate the full range of performance-level descriptors of the ISMG.

e Teachers should provide open-ended questions for Session 2 that centre around information
and ideas related to Unit 4 subject matter, which allow students to communicate their ideas
and exchange information, including personal opinions.

Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing 77.36% 12.58% 4.4% 5.66%
Japanese texts in
Japanese
2 Exchanging 69.81% 13.21% 6.92% 10.06%
information and
ideas in
Japanese

Effective practices

Accuracy and consistency of the application of the ISMG for this IA was most effective when:

e multimodal presentations for Part 1 were uploaded in the appropriate format as recommended

in the Confirmation submission information sheet for electronic files, e.g. pptx with embedded

files, MP4, MOV or AVI

¢ schools implemented their assessment policy to manage response length issues consistently

in the cohort. Additionally, the teacher’s annotations identified the sections teacher judgment
was based on

¢ in Part 2, the student-centred conversation was spontaneous and related to the student’s
multimodal presentation
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¢ the teacher’s judgment was made accurately when matching characteristics in the ISMG to the
student response

e schools demonstrated an effective understanding of the task requirements for the multimodal
(Part 1), which included comprehending the stimulus texts by identifying purpose, audience,
context and tone (PACT), and analysing and evaluating the stimulus texts

e Part 1 responses showed clear and explicit analysis and evaluation of the stimulus with the
student’s clear personal justification and conclusions

¢ the presentation included both a formal and personal conclusion

¢ in Part 2, students were given the opportunity to sustain unprepared/spontaneous
communication and exchange meaning in Japanese

¢ schools applied the school assessment policy regarding length specified by the syllabus.

Samples of effective practices

The following is an excerpt from a response that illustrates the characteristics for the criterion at
the performance level indicated. The excerpt may provide evidence of more than one criterion.
The characteristics identified may not be the only time the characteristics have occurred
throughout a response.

This student response excerpt has been included:

¢ to demonstrate the fine-grained understanding of stimulus texts and how a personal and
interesting conclusion from the analysis can be reached

e to demonstrate accurate teacher judgment and annotation when awarding the match to
characteristics in the ISMG for analysing Japanese texts in Japanese for the Analysing
Japanese texts in Japanese criterion

¢ toillustrate how a student can engage in a conversation with the teacher and provide a
structured, personal and reasoned perspective on the question.

Analysing Japanese Excerpt 1

texts in Japanese

e comprehensive
understanding of
information, ideas
and/or opinions in all
the stimulus texts

SR il — X [T ) 7 D%
responsibilities @{Z:éﬁ k #%{ﬁ@&i}é

* perceptive
identification of tone,
purpose, context and
audience to draw valid
and justifiable
interpretation of
inferences about
meaning, values and
attitudes in proficient

Excerpt 1 content (video, 3 min 26 sec)

and complex
Japanese related to https://www.qcaa.qld.edu.au/curriculum-
finishing secondary assessment/portal/media/snr_japanese_19 ia3 sr_el.mp4

school, future plans
and responsibilities

o discerning analysis
and evaluation of
relevant information
and ideas in the
stimulus texts to draw
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© DAU-2ALEPHEART ZEEEBREZFEOMFYL>TOVT Redacted

ZEUETY
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BOEFLOVTHETTETT.
(1% 0

HALA—=2 7 ) TR BROEDYVET, A—ZX 7 )T LHERDEHD
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In exchanging information and ideas in Japanese, the student work has the following characteristics:

* discerning application of conventions and use of language features in a spoken conversation in Japanese to exchange
information and ideas about their presentation related to finishing secondary school, future plans and responsibilities

.

.

.

.

.

.

.

.

.

.

structured , sequenced and synthesised use of strategies to generate and maintain the conversation in a discerning manner 14-15
provision of a perceptive and justified personal response using relevant information related to finishing secondary school,
future plans and responsibilities

effective and proficient application of conventions and use of Janguage features in a spoken conversation in Japanese
to exchange information and ideas about their presentation related to finishing secondary school, future plans and
responsibilities 15-13
structured , sequenced and synthesised use of strategies to generate and maintain the conversation i n an effective manner 3
provision of an effective personal response using relevant information related to finishing secondary school, future plans and
responsibilities.

proficient application of conventions and use of language features in a spoken conversation in Japanese to exchange
information and ideas about their presentation related to finishing secondary school, future plans and responsibilities 10-11
structured , sequenced and synthesised use of strategies to generate and maintain the conversation ina purposeful manner

provision of a clear personal response related to finishing secondary school, future plans and responsibilities

use of suitable language features with errors that do not impede meaning in a spoken conversation in Japanese to
exchange information and ideas related to finishing secondary school, future plans and responsibilities a9
can maintain communication in a structured and sequenced manner

provision of an appropriate personal response related to finishing secondary school, future plans and responsibilities.

use of Japanese |anguage features with some errors that impede meaning at times related to finishing secondary school,
future plans and responsibilities 67
occasional need for prompting to maintain communication in a structured manner

provision of an adequate response related to finishing secondary school, future plans and responsibilities.

use of Japanese language with errors that impede meaning but can be understood related te finishing secondary school,
future plans and responsibilities 45
frequent need for prompting to maintain communication

fragmented response to finishing school, future plans and responsibilities.

use of Japanese language with frequent errors but some information can be understoed related to finishing secondary
school, future plans and responsibilities 23
is hesitant, relying heavily on prompts and cues to communicate a
disjointed response to finishing school, future plans and responsibilities.

solated use of Japanese phrases or words related to finishing secondary school, future plans and responsibilities. 1
does not satisfy any of the descriptors above. 0

These student response excerpts have been included:

to demonstrate the use of complex language elements in a student-centred conversation
related to the multimodal presentation

to demonstrate the spontaneity of a student-centred conversation

to show the consistent implementation of the school assessment policy to manage response

length issues in the cohort.

Exchanging
information and ideas
in Japanese

» discerning application

of conventions and
use of language
features in a spoken
conversation in
Japanese to
exchange information
and ideas about their
presentation related to
finishing secondary
school, future plans
and responsibilities

Japanese subject report
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Excerpt 1

OOXARF vy TPy T 2EYEVTTHN?
Do you want to take a gap year?

Teacher

Student

£
No, ubm, after I graduate, I plan to go to uni.

WWA, Ak BERLER A8 KREANIKTFET

Teacher | I3\, KEFETHZHMAELEVTIN?

Right. What do you want to study atf uni?

Student
BEOERETHBLIEZWVWTT,

want to study (the course of) Japanese

A—¥. REBBARBOXREIIRYEVOT, 2—¥, BR

Uhm, because I want to become a Japanese teacher, u

H~. TTTH,
I see.

Teacher

Excerpt 1 content (audio, 44 sec)

https://www.qcaa.qld.edu.au/curriculum-
assessment/portal/media/snr_japanese_19 _ia3_sr_el.mp3

Internal assessment 3 (1A3)
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Internal assessment 3 (1A3)

Excerpt 2

Teacher | OOXA+=—F4£IINLVTTH?

Is Year Twelve busy for you?

Student [ T\ 1 iZW !, HO~, +=FE£DEFIF L THNELVE
Buwid, FlAE, R+ =F4£%20T, ZE¥T 280,
HDO~, FlTLTI 2 I—FILOREBRX, THA A bR,
HD~, EFERTVE0OT, IR FLZHEE-TL
I,

Yes, well, I think |ife as a Year /2 student is very
busy. For example, because I'm in Year 12, I can't
help but get stressed because I'm looking at external

exams, assignments and my tertiary pathwoy.
Teacher | ¥ 5 T¥ 5. XZETI1.
I see. That's no fun is it.

Excerpt 2 content (audio, 1 min 03 sec)

https://www.qcaa.qld.edu.au/curriculum-
assessment/portal/media/snr_japanese_19 ia3_sr_e2.mp3

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is
recommended that:

e in Part 1, teachers provide instructions to students about the use of the three stimulus texts to
respond to the task. Additional information from students’ independent research or knowledge
will be required, and should be used to develop a personal response, but this task assesses
students’ ability to analyse Japanese texts in Japanese — it is not a multimodal presentation
on any topic. All characteristics of the ISMG are based on the comprehension, analysis and
evaluation of the three stimulus. If students do not do this, they will not be able to achieve at
the highest levels of the performance-level descriptors

e in Part 1, teachers consider that the second characteristic of the Analysing Japanese texts in
Japanese criterion includes both identification of purpose, audience, context and tone and the
use of proficient and complex Japanese, which includes pronunciation.

Additional advice

¢ In the instance the student response length exceeds syllabus specifications (8 minutes in
Part 1 and 7 minutes in Part 2), the school should apply a strategy that aligns with their school
assessment policy to complete the marking, rather than speeding up the recording to meet
time requirements.

e Across the multimodal presentation, the student must address PACT to meet Assessment
objective 2.

e Teachers are encouraged to check the student submission to ensure the multimodal
presentation includes working audio. The ISMG should include a short note, if the audio file
has deliberately not been included for a particular LUI, to support confirmers in the
Confirmation event.
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Internal assessment 3 (1A3)

e Part 2 is a student-centred spontaneous conversation. Students should not have access to the
questions during or prior to the assessment. To align with syllabus specifications, teachers are
encouraged to not over-scaffold in preparing students for this component of the assessment.

e Teachers should refer to the Making Judgments webinar in the Resources tab for Units 3 and 4
to ensure they have developed a clear understanding of how to apply the ISMG to derive the
overall result, e.g. if a student has three performance-level descriptors highlighted across three
separate mark ranges, the lower of the middle mark must become the overall grade.

e Teachers should ensure the quality of the student-centred conversation in Part 2 is clear and
audible by placing their recording device close to the student, with the microphone facing the
student. If teachers are using their laptop to record the conversation, the laptop should be
placed facing the student to allow for a clear recording. (Having the laptop positioned with the
screen facing the teacher will clearly record the teacher’s voice but not the student’s.)

e Teachers are encouraged to highlight relevant characteristics of each performance-level
descriptor (rather than just highlighting the overall number) so confirmers are able to better
support the school’s judgment.
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@D External assessment

External assessment (EA) is developed and marked by the QCAA. The external assessment for a
subject is common to all schools and administered under the same conditions, at the same time,
on the same day.

Examination (25%)

Assessment design

The assessment instrument was designed using the specifications, conditions and assessment
objectives described in the summative external assessment section of the syllabus. The
examination consisted of one paper:

e Paper 1, Section 1 consisted of short response questions (17 marks)
e Paper 1, Section 2 consisted of short response questions (17 marks)
e Paper 1, Section 3 consisted of an extended response task (21 marks).

The examination assessed subject matter from Unit 4. Questions were derived from the context
of Topic 1: Finishing secondary school, plans and reflections and Topic 2: Responsibilities and
moving on.

The assessment required students to analyse stimulus texts in both English and Japanese, and
to create a written extended response in Japanese.

The stimulus texts included an audio text in Japanese for the Section 1 short response in
Japanese with two associated questions, and two written texts in Japanese for the Section 2
short response in English with four associated questions.

The AS assessment instrument was designed using the specifications, conditions and
assessment objectives described in the summative external assessment section of the AS.
The AS examination consisted of one paper:

e Paper 1, Section 1 consisted of short response questions (18 marks)
e Paper 1, Section 2 consisted of short response questions (17 marks)
e Paper 1, Section 3 consisted of an extended response task (21 marks).

The AS examination assessed subject matter from AS unit 2. Questions were derived from
the context of Roles and relationships, Socialising and connecting with my peers and
Groups in society.

The AS assessment required students to analyse stimulus texts and to create a written
extended response.

The AS stimulus texts included two audio texts in Japanese for the Section 1, short response in
English with associated four questions, and one written stimulus text in Japanese for the
Section 2 short response in Japanese with two associated questions.
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External assessment

Assessment decisions

Assessment decisions are made by markers by matching student responses to the external
assessment marking guide (EAMG). The external assessment papers and the EAMG are
published in the year after they are administered.

Effective practices

Overall, students responded well to:

¢ illustrate clear conclusions and supporting evidence from the stimulus items to justify
their responses

o flexibly use familiar language to respond creatively to questions in a way that ensured the
intended meaning could be inferred

e provide complete and thorough responses that clearly addressed all aspects of the question
and included the required number of examples.

The following excerpts have been selected to illustrate effective student responses in one or
more of the syllabus assessment objectives. The characteristics identified may not be the only
time the characteristics have occurred throughout a response.

Samples of effective practices
Short response

Paper 1

Section 1

Criterion: Analysing Japanese texts in Japanese
This section required students to:
e respond in Japanese to two questions referring to an audio stimulus

e comprehend Japanese to understand information, ideas, opinions and experiences related to
finishing secondary school, future plans and responsibilities

¢ analyse and evaluate information and ideas to draw conclusions and justify opinions, ideas
and perspectives related to finishing secondary school, future plans and responsibilities.

Effective student responses:

e addressed all aspects of the question

o were justified with examples, as required by the question
e demonstrated the student’s ability to write succinctly

o flexibly used familiar language to respond creatively to questions in a way that ensured
the intended meaning could be inferred

o effectively used katakana words to substitute words they were unable to recall/know in
Japanese, e.g. hard worker

e were clearly structured and met task criteria.
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External assessment

These student response excerpts have been included:

¢ to showcase complete and thorough short responses in Japanese, which clearly address all

aspects of the question and are justified with examples as required.

Analysing Japanese
texts in Japanese
(17 marks)

identification of
challenges faced by
the speaker

identification of three
personality traits and
justification of the
response with
provision of three
examples that helped
the speaker to
overcome obstacles
demonstration of
language ability to
write succinctly

Section 2

Excerpt 1
FRANL QWAL —H— (& 2008 (2 Wy AT 7- 2 K1, BEA

R
R e T

VS AFE R AS AV FTH, RE-h- (T RS

LTtz Fhelc %ag(ﬁﬁi”}ftthﬂﬁ‘ﬁ:ﬁﬁ’,WWT'N?‘)

T-1"%, g 152 ¢H” Lm»wwem B E2O Tl

(LT T A2 ¢ FARO Y < W?th middovy f,

Excerpt 2

RE- - (FUT4S, wAu mA+- Ba5, FESBINH L,

FH b 2 44 (2 £ &% » W38 T35 1 (2. T 0

BLAESDLTE 427, ZL . e Iy L T Al te. AL~ h

'r")»s_
(h /- b9 - b5 G0 B OE G B Ik, T-0 &
Bl t") TLe & B9 (£l RLTRE - 4= (E WL A28,

BE 7 A5 HDFIC T4, FOE DO MAN (FAE DR $0420,)

<Mt B3,

Criterion: Analysing Japanese texts in English

This section required students to:

respond in Japanese to three questions referring to two stimulus texts

comprehend Japanese to understand information, ideas, opinions and experiences related to

finishing secondary school, future plans and responsibilities

identify the purpose and tone to infer meaning, values and attitudes

analyse and evaluate information and ideas to draw conclusions and justify opinions, ideas
and perspectives related to finishing secondary school, future plans and responsibilities.
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External assessment

Effective student responses:

were succinct and structured clearly, stated a conclusion, and provided the number of
examples specified in the task

demonstrated a clear understanding of purpose, audience, context and tone

identified tone using words consistent with what is acceptable as tone, e.g. not informative and
more than register

demonstrated an effective understanding of the stimulus through detailed analysis.

These student response excerpts have been included:

to demonstrate the student’s ability to flexibly respond to the task and effectively convey
meaning relevant to the questions

to show how good cohesion is achieved through the student’s selection and logical
organisation of their thoughts and ideas.

Analysing Japanese

texts in English Excerpt 3

(14 marks) )

« demonstration of The water uwent bom enjownd Haels LiFR n Tokyo working at o
thorough 3 . )
comprehension to _bj%__(,omﬂmr_l%_._ 40 Pma&d.‘f\g +hear wovie ot Haia -Fe\m"f«ﬂjé
analyse and evaluate ) 3
Japanese texts Sea werd Larm . The aviten Mﬂ%&d e gpinion  pecount

statement of valid and )
conclusions, justified lile w@_g@mn&mdxé‘ﬁ_m ?n_to_fc_yo__- QM_HM%&M@_

with three examples
from the stimulus work  ( e . 'ﬂﬂ%\j Als0 veeded to work

S’}”Cawfdtgﬁ"?iw okl ate ok nignt, ,spi%mg@& ro_spendl ook

stimulus fime_ it Haghy family. The ks soid dnok voe
comedd o _gceumulobon o} stess _amd wliems Haeny
wemt ot for e Obon  \nolidaw ; e devided fo.
take up UL job offer Pown bvis family. Tie wnlles also
Hnoughh  MUach Mauw foien woudd be _unoble do do vne
Jarming en e own afe s i growdfodun

wus+ hane

retired , ool womded dn  hedp. S
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Excerpt 3 (continued)

What does the writer in Stimulus 2 mean when he says [ D% EE L HATE D 272 2 Justify your
response with four examples from the stimulus.

T waddey Yo 15 &Qﬂiﬂ@ ok hes s glm he hag  £hosen
wwis  tdestyle whve e com  suppot s fcamn_m‘é

usiness. e sous s becouade presiausly he oy (ovihg
ok a big compouny i Tkyo, wazve e Hnomgnt s hfe
wod Qevith. Homenew, ik tuwned oud ok ofer hawing
A cwild, Wis wolke pecomi move dAEELc_lAM'_._He_Smﬁ\S Hna
Ve hod\ fo worte unbil Lokl every olasy and dvidin't gek
Yo spend _owthe e valbin s favnily Thio enoed ap
camsing  im  shess, Tlhe wrtew enjoys i inesd
Westyle. \ifestyle  bebler becounr [+ allews him
dospond  meve bimg wikn WS (omiy owd

hoo o provked wave For S yeass , seling seaned

Identify the purpose and 4 likely audience for Stimulus 3 in the stimulus book. Justify your response with
one example for purpose and one example for audience from the stimulus.

uh\

The  Quipie o) Har dexd s do in%ovrr\_qs_&&mjmdjmuw
Yne  costs Of aniveasity. TS is swown n wne nie eb

Wt Segmembs WM MEA) OGN QNSWeAIVg ke
asleed guestion: A ol R G R
3 {EN30), wn rresmdag T “ whod— (S dacludad in
univenty  fees 7 The aviice incdes  formovtvon
ook enbrepnee  exam Q’M},IMMOWJUw}% feeo Jor
wniversiy e \icely ountkive oumdasnee_is futane
Univensihy _ Studamts who wWont o kEvosw Ooowt
Mne  Cost  ©fF unhersidn. ‘Th_re_ihmmwf\ onimen e

Al

gt Jov OWQCLSMM{IMJ_" Vg

Topomwune

nwlovimahone 15 also  admed] o eveasean sludentn
oversens
Vo womd  bo  go te  unives! *f'\,j *""'—-JW— S

Queensland Curriculum & Assessment Authority
February 2022

Page 44 of 47



External assessment

Extended response

Criterion: Creating Japanese texts

Paper 1

Question 7

This question required students to respond in up to 400 characters in Japanese.

Effective student responses:

demonstrated the student’s ability to flexibly respond to the task and effectively convey meaning

relevant to the task

used appropriate textual conventions in line with what the task demanded, e.g. to write a letter

conveyed meaning relevant to the task proficiently, demonstrating the ability to select and
logically organise the student’s thoughts and ideas to ensure good cohesion was achieved, and
elaborated proficiently on the three points specified by the task (General and Alternative

Sequence)

used an appropriate register consistently throughout the task

used a range of tenses, e.g. present, past, present negative, past negative, past continuous

This student response excerpt has been included:

as it demonstrates the student’s ability to flexibly respond to the task and effectively convey

relevant meaning

to show how good cohesion is achieved through the student’s selection and logical
organisation of their thoughts and ideas.

Creating Japanese
texts (19 marks)

o elaboration on all the
information and
question posed in the
extended response
task

e proficient
communication and
conveying of
meaning relevant to
the task

o purposeful use of a
wide range of
characters

e purposeful use of a
wide range of
grammar

o purposeful use of
used a wide range of
tenses

e use of consistent
register for context

e accurate use of
textual conventions

Your Japanese teacher is leaving the school at the end of the year. The school is organising a farewell and
students have been asked to write the teacher a goodbye letter.

You have been asked to reflect on:

- OARFOEEREILTVWRELLEVET D,

s BEBOS/FAED, —EOLVBLBIREATT Y,

s FTHEEORE, AREOREREIFOESTCRELED,

e E AN

SRR R B LATL AV TIFACH VYD, KE
A D —ERFE W LT, FT LR EOR D T
4 Oy it WVERT DX %7 %5;_1,1#;0532&1@_@35@ ([
¢ 0 h Lk TAEL BAOTIE 1L E ORI

BYrthrilt, T2 EE O VLT3 LA LY

oo T K HELICLT AL H VD
£ £ B K DT ve@mak e IF D RT,

AL EEN OF ICEAR 95X T BELAT A

I ELVER TV 25 RR THhA - S5 v 1e 15,
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71
-k Y

Practices to strengthen

It is recommended that when preparing students for external assessment, teachers consider:

¢ instructing students not to include personal information (e.g. given name, family name, school
name) within their responses to examination questions

e providing more opportunities for students to learn writing techniques in target language that
employ synonyms and antonyms. This would permit students to demonstrate knowledge of
Japanese language elements and afford them the opportunity to sequence and synthesise
information in the stimulus, without copying and/or plagiarising sentences

e encouraging decoding and deciphering skills. Teachers should provide ample opportunities for
students to become resilient and persevere when they are met with words they do not
understand in a stimulus

o for a short response in Japanese

- instructing and encouraging students to read the task/question carefully to ensure they
address what is required

- providing learning opportunities for students to identify context, audience, purpose and tone
in Japanese to convey meaning and understanding when analysing Japanese texts

Japanese subject report Queensland Curriculum & Assessment Authority
2021 cohort February 2022

Page 46 of 47



External assessment

- instructing and encouraging students to read the task instructions carefully to ensure they
are responding in the correct language

- giving students the opportunity to practise writing unfamiliar words in katakana, to develop
their capacity to demonstrate better accuracy in spelling words in katakana

o for a short response in English

- providing opportunities for students to be exposed to a range of different texts to find words
that are viable options to describe tone

- encouraging students not to respond to a task with a hybrid response or a mix of language
(where there is a mix of English and Japanese)

o for an extended response
- instructing and reminding students to follow the correct layout for responding to a task

- ensuring students are exposed to a wide range of genres of texts (e.g. letters, reports,
diaries) and examining the textual conventions required for different genres, such as the
use of Dear/From in a letter

- guiding students to sequence their responses in a logical order for cohesion and meaning.
This may include encouraging students to plan their response in English to ensure similar
ideas are organised together

- guiding students to establish a process to ensure they clearly identify all task requirements.
This will enable them to address each component to be awarded maximum marks,
particularly in the ‘information’ criteria.

Japanese subject report Queensland Curriculum & Assessment Authority
2021 cohort February 2022

Page 47 of 47



	Japanese subject report: 2021 cohort
	Introduction
	Audience and use
	Report preparation

	Subject data summary
	Subject completion
	Units 1 and 2 results
	Units 3 and 4 internal assessment (IA) results
	Total marks for IA
	IA1 marks
	IA2 marks
	IA3 marks

	External assessment (EA) marks
	Final subject results
	Final marks for IA and EA
	Grade boundaries
	Distribution of standards


	Internal assessment
	Endorsement
	Percentage of instruments endorsed in Application 1

	Confirmation
	Number of samples reviewed and percentage agreement


	Internal assessment 1 (IA1)
	Examination — short response (15%)
	Assessment design
	Validity
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen

	Accessibility
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen

	Additional advice

	Assessment decisions
	Reliability
	Agreement trends between provisional and confirmed marks
	Effective practices
	Samples of effective practices

	Practices to strengthen

	Additional advice



	Internal assessment 2 (IA2)
	Examination — combination response (30%)
	Assessment design
	Validity
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen

	Accessibility
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen


	Assessment decisions
	Reliability
	Agreement trends between provisional and confirmed marks
	Effective practices
	Samples of effective practices

	Practices to strengthen

	Additional advice



	Internal assessment 3 (IA3)
	Extended response (30%)
	Assessment design
	Validity
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen

	Accessibility
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen

	Additional advice

	Assessment decisions
	Reliability
	Agreement trends between provisional and confirmed marks
	Effective practices
	Samples of effective practices

	Practices to strengthen

	Additional advice



	External assessment
	Examination (25%)
	Assessment design
	Assessment decisions
	Effective practices
	Samples of effective practices
	Short response
	Paper 1
	Section 1
	Criterion: Analysing Japanese texts in Japanese
	Section 2
	Criterion: Analysing Japanese texts in English

	Extended response
	Criterion: Creating Japanese texts
	Paper 1
	Question 7


	Practices to strengthen






