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Introduction 

Despite the challenges brought about by the COVID-19 pandemic, Queensland’s education 

community can look back on 2021 with satisfaction at having implemented the first full 

assessment cycle in the new Queensland Certificate of Education (QCE) system. That meant 

delivering three internal assessments and one external assessment in each General subject.  

This report analyses that cycle — from endorsing summative internal assessment instruments to 

confirming internal assessment marks, and designing and marking external assessment. It also 

gives readers information about: 

• applying syllabus objectives in the design and marking of internal and external assessments 

• patterns of student achievement. 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 

assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 

reliable assessment instruments 

• providing examples of best practice where relevant, possible and appropriate. 

Audience and use 

This report should be read by school leaders, subject leaders and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions  

• help prepare students for external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 

community members and other education stakeholders can learn about the assessment practices 

and outcomes for General subjects (including alternative sequences (AS) and Senior External 

Examination (SEE) subjects, where relevant) and General (Extension) subjects. 

Report preparation 

The report includes analyses of data and other information from endorsement, confirmation and 

external assessment processes. It also includes advice from the chief confirmer, chief endorser 

and chief marker, developed in consultation with and support from QCAA subject matter experts. 
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Subject data summary 

Subject completion 

The following data includes students who completed the General subject or AS.  

For the purposes of this report, while the 2021 summative units for the AS are AS units 1 and 2, 

this information will be included with the General summative Units 3 and 4.  

Note: All data is correct as at 17 December 2021. Where percentages are provided, these are 

rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered the subject: 162. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 

completed 

1442 1344 1255 

Units 1 and 2 results 

Number of students Satisfactory Unsatisfactory 

Unit 1 1359 83 

Unit 2 1265 79 

Units 3 and 4 internal assessment (IA) results 

Total marks for IA 
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IA1 marks 

IA1 total 

 

IA1 Criterion: Analysing Japanese texts in 

English 
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IA2 marks 

IA2 total 

 

IA2 Criterion: Analysing Japanese texts in 

English 

 IA2 Criterion: Creating Japanese texts with 

Japanese stimulus 

 

 

 

IA2 Criterion: Exchanging information and 

ideas in Japanese 
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IA3 marks 

IA3 total 

 

IA3 Criterion: Analysing Japanese texts in 

Japanese 

 IA3 Criterion: Exchanging information and 

ideas in Japanese 
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External assessment (EA) marks 
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Final subject results 

Final marks for IA and EA 

 

Grade boundaries 

The grade boundaries are determined using a process to compare results on a numeric scale to 

the reporting standards. 

Standard A B C D E 

Marks 

achieved 

100–83 82–63 62–43 42–16 15–0 

Distribution of standards 

The number of students who achieved each standard across the state is as follows. 

Standard A B C D E 

Number of 

students 

486 488 235 44 2 
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Internal assessment 

The following information and advice pertain to the assessment design and assessment 

decisions for each IA in Units 3 and 4. These instruments have undergone quality assurance 

processes informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 

Endorsement is the quality assurance process based on the attributes of validity and accessibility. 

These attributes are categorised further as priorities for assessment, and each priority can be 

further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 

not endorsed at Application 1, by the priority for assessments. An IA may have been identified 

more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 

both the subject matter and the assessment objective/s. 

Refer to the quality assurance tools for detailed information about the assessment practices for 

each assessment instrument. 

Percentage of instruments endorsed in Application 1 

Number of instruments submitted IA1 IA2 IA3 

Total number of instruments 161 161 161 

Percentage endorsed in Application 1 43% 38% 23% 

Confirmation 

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 

provisional criterion marks determined by teachers to identify the samples of student responses 

that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 

work in relation to the ISMG and are used to make decisions about the cohort’s results. If further 

information is required about the school’s application of the ISMG to finalise a confirmation 

decision, the QCAA requests additional samples. 

Schools may request a review where an individual student’s confirmed result is different from the 

school’s provisional mark in one or more criteria and the school considers this result to be an 

anomaly or exception. 

The following table includes the percentage agreement between the provisional marks and 

confirmed marks by assessment instrument. The Assessment decisions section of this report for 

each assessment instrument identifies the agreement trends between provisional and confirmed 

marks by criterion. 
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Number of samples reviewed and percentage agreement 

IA Number of schools Number of 

samples requested 

Number of 

additional samples 

requested 

Percentage 

agreement with 

provisional marks 

1 159 772 91 56.6% 

2 159 761 54 73.58% 

3 159 737 77 64.15% 
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Internal assessment 1 (IA1) 

Examination — short response (15%) 

Internal assessment 1 (IA1) is a short response examination where students analyse Japanese 

texts in English. Stimulus includes visual, written and audio/audiovisual stimulus (Syllabus 

section 4.6.1). 

Student responses must be completed individually, under supervised conditions, and in a 

set timeframe. 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 75 

Authentication 0 

Authenticity 10 

Item construction 7 

Scope and scale 18 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 161. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• provided opportunities for students to demonstrate their understanding of the subject matter 

for Unit 3 Topic 1 

• allowed for unique student responses, using clear instructions and question cues 

• included questions that could be answered within the 100-word limit while still providing the 

required depth to demonstrate the highest mark range of the ISMG 

• included three to five (including at least one written, at least one audio/audiovisual and at least 

one visual) stimulus texts 

• included an audiovisual stimulus text that did not contain any subtitles. 
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Practices to strengthen 

It is recommended that assessment instruments: 

• provide the opportunity to cover the required assessable objectives and performance-level 

descriptors of the ISMG, e.g. analysing and evaluating information and ideas to draw 

conclusions and justify opinions, ideas and perspectives related to the subject matter of 

Unit 3 Topic 1 

• include one question that requires the use of more than one stimulus text 

• include written texts and transcripts (including the visual text) that, when combined, are within 

the 1200–1700-character limit 

• use visual stimulus that contains no more than 85 characters in Japanese 

• ensure audiovisual stimulus does not include subtitles 

• include indicative responses (in English) to help ensure validity. 

Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 30 

Language 10 

Layout 7 

Transparency 17 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 161. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• provided clear instructions using cues that aligned to the syllabus specifications, objectives 

and ISMG 

• avoided bias, inappropriate content, jargon, specialist language and colloquial language, 

e.g. by using Kanji only from the mandatory list 

• used bold, italics and other formatting features only where relevant. 

Practices to strengthen 

It is recommended that assessment instruments: 

• clearly label stimulus items to align with questions 

• include stimulus texts that are free of errors and model accurate spelling, grammar, 

punctuation and other textual features. Images, diagrams and other visual elements need to 

be legible, clear, relevant and accessible 
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• include audio stimulus that is clear, audible and recorded at an appropriate pace, using 

judicious pausing where relevant 

• include response space that is reflective of the required length. If a separate response book is 

to be distributed to students, schools must specify this in task instructions. 

Additional advice 

• The audiovisual stimulus must not contain any subtitles, words and/or other cues that would 

lead students to an expected response. 

• Schools should apply a school assessment policy when managing responses that exceed 

100 words. 

• Indicative responses are highly recommended. These should be in full sentences and model 

expected responses at the highest performance levels. Preparing indicative responses at the 

time of assessment design can help to ensure questions are clear and allow students to 

achieve the highest standards within the assessment conditions and specifications. 

Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Analysing 

Japanese texts in 

English 

56.6% 22.64% 0.63% 20.13% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• cognitive verbs in student responses were accurately identified, e.g. analysis and evaluation in 

Assessment objective 3 

• there was a shared understanding of qualifiers and how they were reflected in student 

responses, e.g. recognising the differences between ‘discerning analysis and evaluation’ and 

‘effective analysis and evaluation’ 

• there was a shared understanding of the definitions of characteristics in the performance-level 

descriptor, e.g. what it means to recognise tone and context 

• there was a shared understanding of how to correctly apply the ISMG, e.g. the correct mark to 

award when student work displayed characteristics of three performance-level descriptors 

• flexibility was applied when matching student work to evidence where the match was not 

evident in the indicative responses, e.g. appropriate marks were awarded for a correctly 

established purpose that did not match the indicative responses but was adequately justified. 
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Samples of effective practices 

The following are excerpts from responses that illustrate the characteristics for the criterion at the 

performance level indicated. The excerpts may provide evidence of more than one criterion. The 

characteristics identified may not be the only time the characteristics have occurred throughout a 

response. 

These student response excerpts have been included: 

• to demonstrate the shared understanding of the definitions of characteristics in the 

performance-level descriptor, e.g. what it means to recognise purpose, audience, context and 

tone (PACT) in the stimulus texts 

• to showcase the application of the relevant cognitive verbs in student responses to draw well-

constructed and valid conclusions, e.g. analysis and evaluation in Assessment objective 3. 

Analysing Japanese 
texts in English 
(14–15 marks) 

• thorough 
comprehension of 
information, ideas 
and/or opinions in all 
the stimulus texts 
related to 
relationships and 
roles in society 

• discerning analysis 
and evaluation of 
relevant information 
and ideas in stimulus 
texts to draw well-
constructed and valid 
conclusions with well-
substantiated 
justification of 
opinions, ideas and 
perspectives related 
to relationships and 
roles in society 

Excerpt 1 
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 Excerpt 2 

 

Excerpt 3 

 



 ________________________________________________________________________________ Internal assessment 1 (IA1) 

Japanese subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 15 of 47 
 

Analysing Japanese 
texts in English 
(12–13 marks) 

• perceptive 
identification of tone, 
purpose, context and 
audience to draw a 
valid interpretation of 
inferences about 
meaning, values and 
attitudes related to 
relationships and 
roles in society 

Excerpt 1 

 

Excerpt 2 
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Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• when marks are awarded for identification of purpose, audience, context and tone (PACT), 

responses must be checked carefully to ensure the evidence is from the stimulus and not from 

general knowledge 

• marks are not awarded when a student provides a response with evidence linked to a different 

question or refers to an incorrect stimulus, e.g. the identification of tone when the question 

requires the identification of audience 

• if student responses include incorrect information from the stimulus, then comprehension 

cannot be considered as thorough 

• adjectives to describe tone need to be more descriptive and replaced by more specific words. 

‘Informative’ or ‘formal/informal’ are not acceptable as tones. The language should indicate or 

convey emotion, feeling or attitude to subject matter and/or audience 

• quoting whole sentences from the text/s should be avoided, as it does not indicate 

comprehension of the information and/or ideas. Students should paraphrase and be 

encouraged to formulate their own unique answers. 

Additional advice 

• When awarding the top two performance-level descriptors for Assessment objective 2, 

responses must cover the identification of tone, context, purpose and audience, i.e. if tone is 

not identified, marks in the higher performance levels cannot be awarded. 

• An indicative response does not necessarily reflect the only valid response for a question. 

Student work should be matched to evidence in the stimulus texts. A relevant mark range 

should be awarded by matching the student work to the characteristics of the performance-

level descriptors, regardless of whether the information was stipulated in the indicative 

responses. 

• Teachers should apply the ISMG to make judgments. The ISMG enables teachers to 

determine which mark to award when student results are split across three different mark 

ranges, or what mark range in Assessment objective 2 is given if a student does not identify a 

particular component of PACT. Please see the Making judgments webinar resource on the 

QCAA Portal for further assistance and advice. 

• It is strongly encouraged that teachers annotate their student work and provide indicative 

responses to help confirmers support school and teacher judgments. 

• Teachers are strongly encouraged to annotate the ISMG fully to support teacher judgments 

and school provisional marks, e.g. highlighting not only the overall mark, but also the mark 

range for each descriptor. 
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Internal assessment 2 (IA2) 

Examination — combination response (30%) 

Internal assessment 2 (IA2) is a combination response examination held in two sessions. In 

Session 1, students analyse Japanese stimulus in English and create Japanese texts using 

Japanese stimulus. In Session 2 there is a student-centred conversation (3–7 minutes) where 

students exchange information and ideas in Japanese with reference to stimulus and unseen 

questions. This examination assesses the application of a range of cognitions to multiple 

provided items — questions, scenarios and/or problems related to unseen Japanese stimulus 

texts (written, audio, audiovisual or visual). 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 93 

Authentication 0 

Authenticity 18 

Item construction 12 

Scope and scale 25 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 161. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• provided students with opportunities to demonstrate their understanding of the subject matter 

• provided students with opportunities to cover the required assessable objectives and 

performance-level descriptors of the ISMG 

• included stimulus items that were relevant to the task and of a suitable scope and scale. 
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Practices to strengthen 

It is recommended that assessment instruments: 

• include instructions that match task specifications, e.g. Session 1 Part 2 extended response 

requires students to justify their response using ideas and information from all the stimulus 

texts in Session 1 

• include a stimulus text in Session 2 that represents a different perspective to the stimulus texts 

provided in Session 1. Note, a different perspective does not necessarily mean different 

subject matter 

• provide written texts (including the visual text) and transcripts that adhere to the combined 

1200–1700-character limit. Schools should include a transcript to verify the length of the audio 

stimulus. The audiovisual stimulus must not include subtitles 

• provide visual stimulus texts that contain no more than 85 characters in Japanese or 60 words 

in English 

• include stimulus texts and Session 2 questions that differ from the QCAA sample to allow for 

unique student responses 

• include sample questions that are referenced to the new stimulus text in Session 2 and are 

related to the Unit 3 Topics 2 and 3 subject matter 

• include questions that can be answered within the 100-word limit while still providing the 

required depth to demonstrate the highest mark range of the ISMG. Schools should provide 

indicative responses (in English) with the endorsement submission. 

Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 28 

Language 4 

Layout 8 

Transparency 37 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 161. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used bold, italics and other formatting features only where relevant 

• provided response space that reflected the required length of the response. Schools can 

include response lines directly below questions or include clear instructions about the use of a 

separate response booklet. 
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Practices to strengthen 

It is recommended that assessment instruments: 

• provide clear instructions to answer Part 1 questions in English and Part 2 in Japanese 

• model correct English grammar in questions to ensure requirements are clear to students 

• include audio texts recorded at an appropriate pace and without unnecessary background noise 

• include stimulus texts that are free from errors in target language and punctuation. 

Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Analysing 

Japanese texts in 

English 

89.94% 8.81% 0% 1.26% 

2 Creating 

Japanese texts 

with Japanese 

stimulus 

84.91% 7.55% 2.52% 5.03% 

3 Exchanging 

information and 

ideas in 

Japanese 

79.25% 11.32% 2.52% 6.92% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• the school assessment policy was implemented consistently to manage response length issues 

• teachers made annotations in student responses (in the short response and extended 

response sections) and the ISMG when matching evidence to the characteristics in the ISMG 

• teachers placed a time stamp on the student-centred conversation in Session 2 when it 

exceeded 7 minutes, e.g. ‘judgment is based on 2:05–8:30 minutes’ 

• in Session 2, the questions guided by the teacher prompted students to respond to stimulus 

items from both Session 1 and Session 2 

• the teacher’s questioning technique allowed students the opportunity to demonstrate their 

understanding of Session 2 

• teachers were flexible in asking each student open-ended questions in random order, which 

encouraged students to generate and maintain conversation 
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• students were able to respond to tone-related questions accurately. Students successfully 

identified a tone as the feelings and emotions writers used in the stimulus texts. 

Samples of effective practices 

The following is an excerpt from a response that illustrates the characteristics for the criteria at 

the performance level indicated. The excerpt may provide evidence of more than one criterion. 

The characteristics identified may not be the only time the characteristics have occurred 

throughout a response. 

This student response excerpt has been included: 

• as the teacher judgment matched the characteristics of the ISMG appropriately 

• as the school assessment policy was implemented when managing response length concerns. 

Teacher annotation in 
the ISMGs when 
making judgment 

• implementation of 
school assessment 
policy when managing 
response length 
concerns 

Excerpt 1 
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 Excerpt 1 (continued) 

 

 

Analysing Japanese 
texts in English 

• perceptive 
identification of 
purpose, context 
and/or audience to 
draw a valid and 
justifiable 
interpretation of 
inferences about 
meaning, values and 
attitudes related to 
socialising and 
societal issues and/or 
ideas 

Excerpt 2 
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 Excerpt 3 

 

Excerpt 4 
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Creating Japanese 
texts with Japanese 
stimulus 

• discerning application 
of conventions and 
use of language 
elements to write a 
comprehensive 
response to stimulus 
texts and the task 

• proficient and 
complex Japanese 
related to socialising 
and societal issues 
and/or ideas 

• discerning selection, 
sequencing and 
synthesis of details 
from Japanese 
stimulus texts to 
support the personal 
response/justified 
opinions related to 
socialising and 
societal issues and/or 
ideas 

Excerpt 5 
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These student response excerpts have been included: 

• as the student response used strategies to generate and maintain communication to provide a 

personal response 

• as the student response demonstrated information and ideas from more than two stimulus 

texts from Session 1 and Session 2 

• as the teacher provided a time stamp to conform to the syllabus conditions of a 3–7-minute 

conversation when managing a response length issue. 

Exchanging 
information and ideas 
in Japanese 

• use of strategies to 
generate and maintain 
communication to 
provide a personal 
response related to 
socialising and 
societal issues and/or 
ideas 

Excerpt 1 

 

Excerpt 1 content (audio, 44 sec) 

https://www.qcaa.qld.edu.au/curriculum-

assessment/portal/media/snr_japanese_19_ia2_sr_e1.mp3 

Excerpt 2 

 

Excerpt 2 content (audio, 43 sec) 

https://www.qcaa.qld.edu.au/curriculum-

assessment/portal/media/snr_japanese_19_ia2_sr_e2.mp3 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia2_sr_e1.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia2_sr_e1.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia2_sr_e2.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia2_sr_e2.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia2_sr_e1.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia2_sr_e2.mp3
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Excerpt 3 

Time stamp: 1:03-2:26min  

 

Excerpt 3 content (audio, 1 min 22 sec) 

https://www.qcaa.qld.edu.au/curriculum-

assessment/portal/media/snr_japanese_19_ia2_sr_e3.mp3 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• context must be descriptive and identified clearly, including justification in the response, such 

as a description of an environment in which an event occurs/context of the situation and its 

specific features 

• adjectives to describe tone are appropriately descriptive and specific words, e.g. ‘informative’ 

or ‘formal/informal’ are not acceptable as a description of tone. The language should indicate 

or convey emotion, feeling or attitude to subject matter and/or audience 

• for Session 1, Part 2 

- teachers develop students’ abilities to manipulate the spoken language spontaneously, 

rather than prepare rehearsed responses 

- adequate referencing of the stimulus texts is a requirement to meet the assessment criteria 

and match the highest performance-level descriptors 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia2_sr_e3.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia2_sr_e3.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia2_sr_e3.mp3
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- synthesis of ideas needs to demonstrate efficient justification of arguments, as it affects the 

flow and the body of the text. The response needs to be cohesive, with a logical transition 

from one point to another, and be supported by personal opinion/s and/or perspective/s 

- for a response to be considered discerning, language elements should display complexity 

and a wide variety of grammatical and lexical features that reflect a final year of 

language study 

- students should be taught to paraphrase rather than to give direct quotes when creating 

responses in Japanese for either written or spoken tasks (IA2, Session 1 Part 1 and 

Part 2). Long direct quotations only show an adequate selection of details from the texts 

(mark range 5–6) 

• for Session 2 

- responses are a two-way conversation. The third characteristic cannot be marked in the 

highest band if only the teacher asks the questions, as this would not meet the ‘generating 

and maintaining conversation’ requirement 

- hesitant responses requiring prompting with not enough reference to the stimulus text/s 

cannot be described as spontaneous 

- students must be given opportunities to demonstrate their knowledge and understanding of 

the criterion or criteria and provide an authentic/sufficient response by being asked open-

ended questions 

- questions that are being reworded or repeated match the descriptor 8 on ISMG, as the 

student struggles to maintain a conversation 

- the responses should be unrehearsed and should not overlap with the written response 

from Session 1. Rehearsed or verbatim responses are not considered to be a conversation 

and should be assessed as low in terms of ‘provision of an adequate response’. 

Additional advice 

• Schools are reminded to ensure they implement a strategy that aligns with the school 

assessment policy when a student response exceeds the syllabus specifications as outlined in 

the syllabus, e.g. exceeding 100 words in Session 1 Part 1, 400 characters in Session 1 

Part 2, 3–7 minutes in Session 2. 

• Teachers are advised to upload the indicative response for the short response in English to 

their endorsed assessment instrument to assist the confirmation review. 

• Teachers are reminded that questions used in Session 2 should be unseen to students to 

ensure students are being assessed on the spontaneity of the student-centred conversation. 

Students should not have access to the questions on paper, or questions prior to the 

administration of the assessment to meet syllabus specifications. 

• Teachers should ensure the quality of the student-centred conversation in Session 2 is clear 

and audible by placing their recording device close to the student, with the microphone facing 

the student. If teachers are using their laptop to record the conversation, the laptop should be 

placed facing the student to allow for a clear recording. (Having the laptop positioned with the 

screen facing the teacher will clearly record the teacher’s voice but not the student’s voice.) 

• Teachers should refer to Module 3 provided by the QCAA to ensure they have developed a 

clear understanding of how to apply the ISMG to derive to the overall result, e.g. if a student 

has three performance-level descriptors highlighted across three separate mark ranges, the 

lower of the middle mark range must become the overall grade. 



 ________________________________________________________________________________ Internal assessment 2 (IA2) 

Japanese subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 27 of 47 
 

• When matching characteristics of student work to the ISMG, to demonstrate discerning 

analysis and evaluation in Session 1 Part 1, the student response should not exceed the word 

limit specified in the syllabus. 

• When matching characteristics of student work to the ISMG, to demonstrate perceptive 

identification of PACT in Session 1 Part 1, the student response should go beyond simply 

stating what the element (e.g. tone) is. To demonstrate perceptive identification, the student 

response should also include relevant justification. 

• When matching characteristics of student work to the ISMG, to demonstrate thorough 

comprehension in Session 1 Part 1, teachers should match the evidence by examining the 

student response as a whole, rather than looking at specific questions, as comprehension of 

the stimulus items is embedded throughout all questions. 
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Internal assessment 3 (IA3) 

Extended response (30%) 

Internal assessment 3 (IA3) is an extended response completed as two components. 

Component 1 requires students to analyse Japanese stimulus in Japanese over a period that 

includes class and home time over 2–3 weeks. Stimulus includes visual, written and 

audio/audiovisual stimulus. The student analysis is delivered as a multimodal presentation 

(4–8 minutes) in Japanese. Component 2 is a student-centred conversation (5–7 minutes) 

in Japanese using unseen questions. 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 137 

Authentication 16 

Authenticity 10 

Item construction 17 

Scope and scale 6 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 159. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• included stimulus texts that provide students with the opportunity to demonstrate their 

understanding of the subject matter 

• employed strategies that reflected QCAA guidelines for assuring student authorship. 

Practices to strengthen 

It is recommended that assessment instruments: 

• include one seen stimulus text from the authentic text types listed in the syllabus 

specifications. The seen stimulus should provide rich exposure to Unit 4 subject matter with 

opportunities for in-depth and explicit teaching of content and skills. Schools must not modify 

the excerpt of the text shown to students. Scaffolding can be delivered to students in the 

teaching and learning of the seen stimulus 
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• include two unseen stimulus texts (one written, and the other audio, audiovisual or a series of 

visual texts) that align with the assessment specifications and have a combined character 

count of 1000–1500 characters. A series of visual texts is more than one standalone visual 

text, with each visual stimulus containing up to 85 Japanese characters 

• differ from the QCAA sample to allow for unique student responses, e.g. Part 2 questions must 

be distinct from the QCAA sample 

• provide checkpoints that align with the syllabus specifications — 2–3 weeks of working time (in 

class and at home) 

• include open-ended questions for Session 2 that centre around the student’s multimodal 

presentation, information and ideas related to Unit 4 subject matter that allow students to 

communicate and exchange information. 

Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 25 

Language 1 

Layout 5 

Transparency 20 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 159. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• avoided inappropriate content, unnecessary jargon, specialist language and colloquial 

language, e.g. in unseen stimuluses, using only Kanji included in the mandatory list 

• included images, diagrams and other visual elements that were legible, clear, relevant 

and accessible 

• used bold, italics and other formatting features only where relevant. 

Practices to strengthen 

It is recommended that assessment instruments: 

• provide instructions using cues that align to the specifications, objectives and ISMG, e.g. 

schools must provide a task question for Part 1 to allow students to access the stimulus and 

respond appropriately. The task question needs to include appropriate scaffolding that 

prompts students to identify tone, purpose, audience and context, and to analyse and evaluate 

the stimulus. This allows students to respond to the range of cognitions required and achieve 

the highest performance-level descriptors of the ISMG 
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• include audio stimulus that is clear, uses judicious pausing, and in the case of a conversation, 

uses two distinguishable speakers 

• not include URLs in stimulus texts. This could provide an English translation of some content 

• model correct spelling, grammar and punctuation in stimulus texts. 

Additional advice 

• The audio or audiovisual stimulus cannot include subtitles, words or cues that would 

compromise students’ ability to listen to and engage with the stimulus as per syllabus 

requirements. 

• Teachers should provide clear scaffolding of the task, e.g. context statements and instructions 

need to ensure students understand what is expected from them in Part 1 and Part 2 to 

demonstrate the full range of performance-level descriptors of the ISMG. 

• Teachers should provide open-ended questions for Session 2 that centre around information 

and ideas related to Unit 4 subject matter, which allow students to communicate their ideas 

and exchange information, including personal opinions. 

Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Analysing 

Japanese texts in 

Japanese 

77.36% 12.58% 4.4% 5.66% 

2 Exchanging 

information and 

ideas in 

Japanese 

69.81% 13.21% 6.92% 10.06% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• multimodal presentations for Part 1 were uploaded in the appropriate format as recommended 

in the Confirmation submission information sheet for electronic files, e.g. pptx with embedded 

files, MP4, MOV or AVI 

• schools implemented their assessment policy to manage response length issues consistently 

in the cohort. Additionally, the teacher’s annotations identified the sections teacher judgment 

was based on 

• in Part 2, the student-centred conversation was spontaneous and related to the student’s 

multimodal presentation 
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• the teacher’s judgment was made accurately when matching characteristics in the ISMG to the 

student response 

• schools demonstrated an effective understanding of the task requirements for the multimodal 

(Part 1), which included comprehending the stimulus texts by identifying purpose, audience, 

context and tone (PACT), and analysing and evaluating the stimulus texts 

• Part 1 responses showed clear and explicit analysis and evaluation of the stimulus with the 

student’s clear personal justification and conclusions 

• the presentation included both a formal and personal conclusion 

• in Part 2, students were given the opportunity to sustain unprepared/spontaneous 

communication and exchange meaning in Japanese 

• schools applied the school assessment policy regarding length specified by the syllabus. 

Samples of effective practices 

The following is an excerpt from a response that illustrates the characteristics for the criterion at 

the performance level indicated. The excerpt may provide evidence of more than one criterion. 

The characteristics identified may not be the only time the characteristics have occurred 

throughout a response. 

This student response excerpt has been included: 

• to demonstrate the fine-grained understanding of stimulus texts and how a personal and 

interesting conclusion from the analysis can be reached 

• to demonstrate accurate teacher judgment and annotation when awarding the match to 

characteristics in the ISMG for analysing Japanese texts in Japanese for the Analysing 

Japanese texts in Japanese criterion 

• to illustrate how a student can engage in a conversation with the teacher and provide a 

structured, personal and reasoned perspective on the question. 

Analysing Japanese 
texts in Japanese  

• comprehensive 
understanding of 
information, ideas 
and/or opinions in all 
the stimulus texts 
related to finishing 
secondary school, 
future plans and 
responsibilities 

• perceptive 
identification of tone, 
purpose, context and 
audience to draw valid 
and justifiable 
interpretation of 
inferences about 
meaning, values and 
attitudes in proficient 
and complex 
Japanese related to 
finishing secondary 
school, future plans 
and responsibilities 

• discerning analysis 
and evaluation of 
relevant information 
and ideas in the 
stimulus texts to draw 

Excerpt 1 

 

Excerpt 1 content (video, 3 min 26 sec) 

https://www.qcaa.qld.edu.au/curriculum-

assessment/portal/media/snr_japanese_19_ia3_sr_e1.mp4 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia3_sr_e1.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia3_sr_e1.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia3_sr_e1.mp4
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well-constructed and 
valid conclusions with 
well-substantiated 
justification of 
opinions, ideas and 
perspectives related 
to finishing secondary 
school, future plans 
and responsibilities 
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These student response excerpts have been included: 

• to demonstrate the use of complex language elements in a student-centred conversation 

related to the multimodal presentation 

• to demonstrate the spontaneity of a student-centred conversation 

• to show the consistent implementation of the school assessment policy to manage response 

length issues in the cohort. 

Exchanging 
information and ideas 
in Japanese 

• discerning application 
of conventions and 
use of language 
features in a spoken 
conversation in 
Japanese to 
exchange information 
and ideas about their 
presentation related to 
finishing secondary 
school, future plans 
and responsibilities 

Excerpt 1 

 
Excerpt 1 content (audio, 44 sec) 

https://www.qcaa.qld.edu.au/curriculum-
assessment/portal/media/snr_japanese_19_ia3_sr_e1.mp3 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia3_sr_e1.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia3_sr_e1.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia3_sr_e1.mp3
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Excerpt 2 

 

Excerpt 2 content (audio, 1 min 03 sec) 

https://www.qcaa.qld.edu.au/curriculum-

assessment/portal/media/snr_japanese_19_ia3_sr_e2.mp3 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• in Part 1, teachers provide instructions to students about the use of the three stimulus texts to 

respond to the task. Additional information from students’ independent research or knowledge 

will be required, and should be used to develop a personal response, but this task assesses 

students’ ability to analyse Japanese texts in Japanese — it is not a multimodal presentation 

on any topic. All characteristics of the ISMG are based on the comprehension, analysis and 

evaluation of the three stimulus. If students do not do this, they will not be able to achieve at 

the highest levels of the performance-level descriptors 

• in Part 1, teachers consider that the second characteristic of the Analysing Japanese texts in 

Japanese criterion includes both identification of purpose, audience, context and tone and the 

use of proficient and complex Japanese, which includes pronunciation. 

Additional advice 

• In the instance the student response length exceeds syllabus specifications (8 minutes in 

Part 1 and 7 minutes in Part 2), the school should apply a strategy that aligns with their school 

assessment policy to complete the marking, rather than speeding up the recording to meet 

time requirements. 

• Across the multimodal presentation, the student must address PACT to meet Assessment 

objective 2. 

• Teachers are encouraged to check the student submission to ensure the multimodal 

presentation includes working audio. The ISMG should include a short note, if the audio file 

has deliberately not been included for a particular LUI, to support confirmers in the 

Confirmation event. 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia3_sr_e2.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia3_sr_e2.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_japanese_19_ia3_sr_e2.mp3
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• Part 2 is a student-centred spontaneous conversation. Students should not have access to the 

questions during or prior to the assessment. To align with syllabus specifications, teachers are 

encouraged to not over-scaffold in preparing students for this component of the assessment. 

• Teachers should refer to the Making Judgments webinar in the Resources tab for Units 3 and 4 

to ensure they have developed a clear understanding of how to apply the ISMG to derive the 

overall result, e.g. if a student has three performance-level descriptors highlighted across three 

separate mark ranges, the lower of the middle mark must become the overall grade. 

• Teachers should ensure the quality of the student-centred conversation in Part 2 is clear and 

audible by placing their recording device close to the student, with the microphone facing the 

student. If teachers are using their laptop to record the conversation, the laptop should be 

placed facing the student to allow for a clear recording. (Having the laptop positioned with the 

screen facing the teacher will clearly record the teacher’s voice but not the student’s.) 

• Teachers are encouraged to highlight relevant characteristics of each performance-level 

descriptor (rather than just highlighting the overall number) so confirmers are able to better 

support the school’s judgment. 
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External assessment 

External assessment (EA) is developed and marked by the QCAA. The external assessment for a 

subject is common to all schools and administered under the same conditions, at the same time, 

on the same day. 

Examination (25%) 

Assessment design 

The assessment instrument was designed using the specifications, conditions and assessment 

objectives described in the summative external assessment section of the syllabus. The 

examination consisted of one paper: 

• Paper 1, Section 1 consisted of short response questions (17 marks) 

• Paper 1, Section 2 consisted of short response questions (17 marks) 

• Paper 1, Section 3 consisted of an extended response task (21 marks). 

The examination assessed subject matter from Unit 4. Questions were derived from the context 

of Topic 1: Finishing secondary school, plans and reflections and Topic 2: Responsibilities and 

moving on. 

The assessment required students to analyse stimulus texts in both English and Japanese, and 

to create a written extended response in Japanese. 

The stimulus texts included an audio text in Japanese for the Section 1 short response in 

Japanese with two associated questions, and two written texts in Japanese for the Section 2 

short response in English with four associated questions. 

The AS assessment instrument was designed using the specifications, conditions and 

assessment objectives described in the summative external assessment section of the AS. 

The AS examination consisted of one paper: 

• Paper 1, Section 1 consisted of short response questions (18 marks) 

• Paper 1, Section 2 consisted of short response questions (17 marks) 

• Paper 1, Section 3 consisted of an extended response task (21 marks). 

The AS examination assessed subject matter from AS unit 2. Questions were derived from 

the context of Roles and relationships, Socialising and connecting with my peers and 

Groups in society. 

The AS assessment required students to analyse stimulus texts and to create a written 

extended response. 

The AS stimulus texts included two audio texts in Japanese for the Section 1, short response in 

English with associated four questions, and one written stimulus text in Japanese for the 

Section 2 short response in Japanese with two associated questions. 
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Assessment decisions 

Assessment decisions are made by markers by matching student responses to the external 

assessment marking guide (EAMG). The external assessment papers and the EAMG are 

published in the year after they are administered. 

Effective practices 

Overall, students responded well to: 

• illustrate clear conclusions and supporting evidence from the stimulus items to justify 

their responses 

• flexibly use familiar language to respond creatively to questions in a way that ensured the 

intended meaning could be inferred 

• provide complete and thorough responses that clearly addressed all aspects of the question 

and included the required number of examples. 

The following excerpts have been selected to illustrate effective student responses in one or 

more of the syllabus assessment objectives. The characteristics identified may not be the only 

time the characteristics have occurred throughout a response. 

Samples of effective practices 

Short response 

Paper 1 

Section 1 

Criterion: Analysing Japanese texts in Japanese 

This section required students to: 

• respond in Japanese to two questions referring to an audio stimulus 

• comprehend Japanese to understand information, ideas, opinions and experiences related to 

finishing secondary school, future plans and responsibilities 

• analyse and evaluate information and ideas to draw conclusions and justify opinions, ideas 

and perspectives related to finishing secondary school, future plans and responsibilities. 

Effective student responses: 

• addressed all aspects of the question 

• were justified with examples, as required by the question 

• demonstrated the student’s ability to write succinctly 

• flexibly used familiar language to respond creatively to questions in a way that ensured 

the intended meaning could be inferred 

• effectively used katakana words to substitute words they were unable to recall/know in 

Japanese, e.g. hard worker 

• were clearly structured and met task criteria. 
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These student response excerpts have been included: 

• to showcase complete and thorough short responses in Japanese, which clearly address all 

aspects of the question and are justified with examples as required. 

Analysing Japanese 
texts in Japanese 
(17 marks) 

• identification of 
challenges faced by 
the speaker 

• identification of three 
personality traits and 
justification of the 
response with 
provision of three 
examples that helped 
the speaker to 
overcome obstacles 

• demonstration of 
language ability to 
write succinctly 

Excerpt 1 

 

Excerpt 2 

 

Section 2 

Criterion: Analysing Japanese texts in English 

This section required students to: 

• respond in Japanese to three questions referring to two stimulus texts 

• comprehend Japanese to understand information, ideas, opinions and experiences related to 

finishing secondary school, future plans and responsibilities 

• identify the purpose and tone to infer meaning, values and attitudes 

• analyse and evaluate information and ideas to draw conclusions and justify opinions, ideas 

and perspectives related to finishing secondary school, future plans and responsibilities. 
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Effective student responses: 

• were succinct and structured clearly, stated a conclusion, and provided the number of 

examples specified in the task 

• demonstrated a clear understanding of purpose, audience, context and tone 

• identified tone using words consistent with what is acceptable as tone, e.g. not informative and 

more than register 

• demonstrated an effective understanding of the stimulus through detailed analysis. 

These student response excerpts have been included: 

• to demonstrate the student’s ability to flexibly respond to the task and effectively convey 

meaning relevant to the questions 

• to show how good cohesion is achieved through the student’s selection and logical 

organisation of their thoughts and ideas. 

Analysing Japanese 
texts in English 
(14 marks) 

• demonstration of 
thorough 
comprehension to 
analyse and evaluate 
Japanese texts 

• statement of valid and 
conclusions, justified 
with three examples 
from the stimulus 

• identification of the 
purpose and the likely 
audience of the 
stimulus 

Excerpt 3 
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Excerpt 3 (continued) 

 

 



 _____________________________________________________________________________________ External assessment 
 

Japanese subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 45 of 47 
 

Extended response 

Criterion: Creating Japanese texts 

Paper 1 

Question 7 

This question required students to respond in up to 400 characters in Japanese. 

Effective student responses: 

• demonstrated the student’s ability to flexibly respond to the task and effectively convey meaning 

relevant to the task 

• used appropriate textual conventions in line with what the task demanded, e.g. to write a letter 

• conveyed meaning relevant to the task proficiently, demonstrating the ability to select and 

logically organise the student’s thoughts and ideas to ensure good cohesion was achieved, and 

elaborated proficiently on the three points specified by the task (General and Alternative 

Sequence) 

• used an appropriate register consistently throughout the task 

• used a range of tenses, e.g. present, past, present negative, past negative, past continuous 

This student response excerpt has been included: 

• as it demonstrates the student’s ability to flexibly respond to the task and effectively convey 

relevant meaning 

• to show how good cohesion is achieved through the student’s selection and logical 

organisation of their thoughts and ideas. 

Creating Japanese 
texts (19 marks) 

• elaboration on all the 
information and 
question posed in the 
extended response 
task 

• proficient 
communication and 
conveying of 
meaning relevant to 
the task 

• purposeful use of a 
wide range of 
characters 

• purposeful use of a 
wide range of 
grammar 

• purposeful use of 
used a wide range of 
tenses 

• use of consistent 
register for context 

• accurate use of 
textual conventions 
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Practices to strengthen 

It is recommended that when preparing students for external assessment, teachers consider: 

• instructing students not to include personal information (e.g. given name, family name, school 

name) within their responses to examination questions 

• providing more opportunities for students to learn writing techniques in target language that 

employ synonyms and antonyms. This would permit students to demonstrate knowledge of 

Japanese language elements and afford them the opportunity to sequence and synthesise 

information in the stimulus, without copying and/or plagiarising sentences 

• encouraging decoding and deciphering skills. Teachers should provide ample opportunities for 

students to become resilient and persevere when they are met with words they do not 

understand in a stimulus 

• for a short response in Japanese 

- instructing and encouraging students to read the task/question carefully to ensure they 

address what is required 

- providing learning opportunities for students to identify context, audience, purpose and tone 

in Japanese to convey meaning and understanding when analysing Japanese texts 
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- instructing and encouraging students to read the task instructions carefully to ensure they 

are responding in the correct language 

- giving students the opportunity to practise writing unfamiliar words in katakana, to develop 

their capacity to demonstrate better accuracy in spelling words in katakana 

• for a short response in English 

- providing opportunities for students to be exposed to a range of different texts to find words 

that are viable options to describe tone 

- encouraging students not to respond to a task with a hybrid response or a mix of language 

(where there is a mix of English and Japanese) 

• for an extended response 

- instructing and reminding students to follow the correct layout for responding to a task 

- ensuring students are exposed to a wide range of genres of texts (e.g. letters, reports, 

diaries) and examining the textual conventions required for different genres, such as the 

use of Dear/From in a letter 

- guiding students to sequence their responses in a logical order for cohesion and meaning. 

This may include encouraging students to plan their response in English to ensure similar 

ideas are organised together 

- guiding students to establish a process to ensure they clearly identify all task requirements. 

This will enable them to address each component to be awarded maximum marks, 

particularly in the ‘information’ criteria. 
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