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Introduction

Despite the challenges brought about by the COVID-19 pandemic, Queensland’s education
community can look back on 2021 with satisfaction at having implemented the first full
assessment cycle in the new Queensland Certificate of Education (QCE) system. That meant
delivering three internal assessments and one external assessment in each General subject.

This report analyses that cycle — from endorsing summative internal assessment instruments to
confirming internal assessment marks, and designing and marking external assessment. It also
gives readers information about:

¢ applying syllabus objectives in the design and marking of internal and external assessments
e patterns of student achievement.
The report promotes continuous improvement by:

¢ identifying effective practices in the design and marking of valid, accessible and reliable
assessments

e recommending where and how to enhance the design and marking of valid, accessible and
reliable assessment instruments

¢ providing examples of best practice where relevant, possible and appropriate.

Audience and use

This report should be read by school leaders, subject leaders and teachers to:
¢ inform teaching and learning and assessment preparation

e assist in assessment design practice

e assist in making assessment decisions

¢ help prepare students for external assessment.

The report is publicly available to promote transparency and accountability. Students, parents,
community members and other education stakeholders can learn about the assessment practices
and outcomes for General subjects (including alternative sequences (AS) and Senior External
Examination (SEE) subjects, where relevant) and General (Extension) subjects.

Report preparation

The report includes analyses of data and other information from endorsement, confirmation and
external assessment processes. It also includes advice from the chief confirmer, chief endorser
and chief marker, developed in consultation with and support from QCAA subject matter experts.
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@ Subject data summary

Subject completion

The following data includes students who completed the General subject or AS.

For the purposes of this report, while the 2021 summative units for the AS are AS units 1 and 2,
this information will be included with the General summative Units 3 and 4.

Note: All data is correct as at 17 December 2021. Where percentages are provided, these are
rounded to two decimal places and, therefore, may not add up to 100%.

Number of schools that offered the subject: 18.

Completion of units Unit 1 Unit 2 Units 3 and 4
Number of students 175 168 147
completed

Units 1 and 2 results

Number of students Satisfactory Unsatisfactory
Unit 1 171 4
Unit 2 164 4

Units 3 and 4 internal assessment (IA) results
Total marks for IA

6.0% 1
4.0% 1

2.0% 1

Percentage (%)

0.0% 1

0 5 10 15 20 25 30 35 40 45 50 55 60 65 70 75
Mark
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Subject data summary

IA1 marks
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Subject data summary

IA2 marks
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Subject data summary

IA3 marks
IA3 total
12.0% -
. 9.0%"
S
S
& 6.0%1
c
)
e
)
- I|| IIIII I
0.0% A [} III H N I
0 5 10 15 20 25 30
Mark
IA3 Criterion: Analysing Italian texts in Italian IA3 Criterion: Exchanging information and
ideas in Italian
0/, 4
§20_0%_ § 20.0%
o l o 15.0% 1
8115‘0% B ¢
£ 10.0% £ 10.0%1
c 0% 1 »
8 8
S 5.0%- I 5 5.0%- I I
¢ [ ¢ |
0o 5 10 15 o 5 10 15
Mark Mark

Italian subject report

Queensland Curriculum & Assessment Authority
2021 cohort

February 2022
Page 5 of 36



Subject data summary

External assessment (EA) marks
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Subject data summary

Final subject results

Final marks for IA and EA

4.0% 1

Percentage (%)

2.0% 1

0.0% 1

0 10 20 30 40 50 60 70 80 90 100
Final Mark

Grade boundaries

The grade boundaries are determined using a process to compare results on a numeric scale to
the reporting standards.

Standard A B C D E
Marks 100-82 81-62 61-42 41-16 15-0
achieved

Distribution of standards

The number of students who achieved each standard across the state is as follows.

Standard A B C D E

Number of 58 47 35 7 0

students
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@ Internal assessment

The following information and advice pertain to the assessment design and assessment
decisions for each IA in Units 3 and 4. These instruments have undergone quality assurance
processes informed by the attributes of quality assessment (validity, accessibility and reliability).

Endorsement

Endorsement is the quality assurance process based on the attributes of validity and accessibility.
These attributes are categorised further as priorities for assessment, and each priority can be
further broken down into assessment practices.

Data presented in the Assessment design section identifies the reasons why IA instruments were
not endorsed at Application 1, by the priority for assessments. An IA may have been identified
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to
both the subject matter and the assessment objective/s.

Refer to the quality assurance tools for detailed information about the assessment practices for
each assessment instrument.

Percentage of instruments endorsed in Application 1

Number of instruments submitted 1A1 1A2 IA3
Total number of instruments 17 17 17
Percentage endorsed in Application 1 29% 35% 29%

Confirmation

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses
provisional criterion marks determined by teachers to identify the samples of student responses
that schools are required to submit for confirmation.

Confirmation samples are representative of the school’s decisions about the quality of student
work in relation to the ISMG and are used to make decisions about the cohort’s results. If further
information is required about the school’s application of the ISMG to finalise a confirmation
decision, the QCAA requests additional samples.

Schools may request a review where an individual student’s confirmed result is different from the
school’s provisional mark in one or more criteria and the school considers this result to be an
anomaly or exception.

The following table includes the percentage agreement between the provisional marks and
confirmed marks by assessment instrument. The Assessment decisions section of this report for
each assessment instrument identifies the agreement trends between provisional and confirmed
marks by criterion.
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Internal assessment

Number of samples reviewed and percentage agreement

1A Number of schools Number of Number of

Percentage
samples requested additional samples agreement with
requested provisional marks
1 16 91 22 50%
2 16 79 11 56.25%
3 16 78 20 56.25%
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Examination — short response (15%)

Internal assessment 1 (IA1) is a short response examination in which students analyse Italian
texts in English. Stimulus includes visual, written and audio/audiovisual stimulus (Syllabus
section 4.6.1).

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 7
Authentication 0
Authenticity 0
Item construction 9
Scope and scale 4

*Each priority might contain up to four assessment practices.
Total number of submissions: 17.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

o featured item constructions that allowed students to construct an independent response
demonstrating complex thought processes

e provided sufficient opportunities for students to demonstrate an understanding of the topic
from the subject matter by including authentic sources with realistic contexts that were both
accessible to and interesting for students

e used clear, direct language that was accessible to students and met the syllabus requirements

e provided questions that allowed students to demonstrate the range of performance levels in
responses of up to 100 words for each question

e provided at least one question that required a response using a combination of stimulus.
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Practices to strengthen
It is recommended that assessment instruments:

e provide questions that do not lead students to a predetermined answer by giving
context/information in the question itself, therefore limiting wording conclusions drawn by
students (comprehension and analysis)

o use fit-for-purpose stimulus, e.g. an email is not an appropriate audio stimulus. The stimulus
text type should be clear, and the context should be clear to students, e.g. where a stimulus
has a protagonist reporting the views of others, the question must specify whose views the
student is required to comment on

e give students the opportunity to cover the required assessable objectives and performance-
level descriptors of the ISMG. Characteristic 2 of the ISMG requires the assessment to cover
purpose, audience, context and tone; this is not optional

e contain questions that are within scope and scale, and that ask for an amount of information
that is appropriate for the 100-word limit.
Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 2
Language 6
Layout 2
Transparency 4

*Each priority might contain up to four assessment practices.
Total number of submissions: 17.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:
¢ had stimulus with a logical and clear layout, for efficient use in the timed examination

¢ provided audio/audiovisual stimulus that were accessible, used an appropriate pace, and were
learning-level appropriate

¢ had well-constructed, unambiguous questions that clearly related to the stimulus and
contained clearly expressed cognitions taken from the objectives

¢ instructed students to engage with correctly labelled stimulus and requested answers to
correctly numbered, and the overall correct number of, questions.

Practices to strengthen

It is recommended that assessment instruments:

e are subject to internal quality assurance practices that check spelling, punctuation and
grammar in both languages
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e are constructed using unambiguous, economical and direct questions with clear cognition
intentions, correlating to correctly labelled stimulus

e use stimulus appropriate to a Year 12 level of Italian. Significant amounts of regional/dialect
language should be avoided, and pronunciation and stress should have a high approximation
to standard Italian.

Additional advice

e The visual stimulus must not contain more than 60 words in Italian.

e The audiovisual stimulus must not contain any subtitles, words and/or other cues that would
lead students to the expected response.

e Schools must apply a word limit policy for responses that exceed 100 words.
e The stimulus must be aligned with the subject matter of Unit 3.

e The assessment instrument and stimulus distributed to students must be downloaded from the
QCAA Endorsement application to ensure the correct versions of the endorsed instrument and
stimulus are administered.

¢ Indicative responses are highly recommended. These should be written in full sentences and
model expected responses at the highest performance levels. By preparing indicative
responses at the time of assessment design, teachers can ensure questions are clear and
provide students with sufficient opportunity to achieve at the highest standards within the
assessment conditions and specifications.

¢ Indicative responses will also assist endorsers to confirm that the responses are achievable.
Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing Italian 50% 18.75% 6.25% 25%

texts in English

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

¢ school assessment policies for managing length were applied consistently when marking
responses, e.g. teacher annotated the location where marking stopped (at 100 words) and the
quality of the response was reflected in the ISMG

e responses were clear and conclusions were straightforward, with justification from a range of
information, ideas and/or opinions from the relevant stimulus
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Internal assessment 1 (IA1)

¢ student responses were marked according to the requirements of the question

e student responses requiring evaluation and analysis were clearly stated and justified with
evidence from the stimulus.

Samples of effective practices

The following are excerpts from a response that illustrates the characteristics for the criterion at
the performance level indicated. The excerpts may provide evidence of more than one criterion.
The characteristics identified may not be the only time the characteristics have occurred
throughout a response.

This student response excerpt has been included:

e to demonstrate how the perceptive identification of purpose, audience, context and tone was
used to draw a valid and justifiable interpretation of meaning and values within the syllabus
word limit

e to demonstrate discerning analysis and evaluation through clear explanations and the use of
well-chosen information from the stimulus to substantiate justifications

¢ as an example of clearly stated conclusions that were well supported with evidence from the
stimulus.

Analysing lItalian texts

in English Excerpt 1

(15/15 marks)

e perceptive SeLano Speals (?ca\'f\vu&s Alaciak lw\n[o akx home a3 ke
identification of tone, — 4 > ;
purpose, context and S s nck Mk ek howentig s a \We ugser ke
audience to draw a , ) . i )
valid and justifiable can 't suppork himsedd as e says. Ay sa'anj doeyn “+
interpretation of
inferences about
meaning, values and

attitudes values s shonoy commeebices il bis_parents as_he saus
Lwe. aek :kmc;& lalltzs*’éﬂa hawd\:) At s mawm -

allen e to e aome’. Tk can be waplyed Mok he  #¥

'

Francexca i app'u(ah‘% of hex parents an she says 'fuey
do o lok for me', hayuevtr anbupates leauing houw £

bung mmrmdwf}n She =W T cant wait to live alone”

valuey bung = ;
These e, demonshiating She. -opints do—be- abic © SUPY harsel.
$——her—tife .
1 St p
! . ( L | A
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Internal assessment 1 (IA1)

Analysing Italian texts

in English

(15/15 marks)

¢ discerning analysis
and evaluation of
relevant information
and ideas in stimulus
texts to draw well-
constructed and valid
conclusions with well-
substantiated
justifications

Excerpt 2
st wo

Thea mag% a(;_ku_nmmm
blaapi\ép‘cau\j patwmachat 3 exvundect vadihaal Halian (bm:hdk.//
The_ontcamporony Bl uilies e porraryed as bom% Awne.
Compautd _lo (e past with images  uepusenting Py % s»qc—paw«t
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L

dewonstae K

‘“““’“3 3# matan usedecney - This. hgkluﬁh}s the exolubon of
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parcv\!s ' With Gy metenr § ahcs\cnmﬁhnﬂm £ alsa
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)t . \
Yol \)‘ﬁr,c\ \"\" ANS

This student response excerpt has been included:

e to demonstrate discerning analysis and evaluation of multiple stimulus with clearly stated and
justified conclusions within the syllabus word limit.

Analysing ltalian texts

in English

(15/15 marks)

e discerning analysis
and evaluation of
relevant information
and ideas in stimulus
texts to draw well-
constructed and valid
conclusions with well-
substantiated
justifications

Poth St e SHoin gl Valw'w i OVek pRIECioNn o vivty e
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Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is
recommended that:

¢ student responses cannot be considered beyond 100 words

¢ when marks are awarded for identification of purpose, audience, context and tone, responses
must be checked carefully to ensure the evidence is from the stimulus and not from general
knowledge

e marks are awarded for appropriate identification of context. The evidence inferred from the
stimulus can include where text can be found, the environment (place and time) in which it
was created, including any relevant social, historical and cultural conditions, inferred from the
stimulus

e marks are awarded for information that has been extrapolated from the stimulus — not from
general knowledge. The identification of a ‘social context’ that is not inferred from information
and ideas in the text — but rather from the student’s background or previous knowledge —
should not be considered adequate and valid

¢ if student responses include incorrect information from the stimulus, comprehension cannot be
considered thorough

¢ marks are not awarded when a student provides a response to a different question or refers to
an incorrect stimulus, e.g. the identification of tone when the question requires the
identification of audience

¢ when identifying audience, a specific group relevant to the stimulus must be identified. It is not
acceptable to make generalisations, e.g. ‘Italians’ is not acceptable as an audience

e adjectives to describe tone need to be more descriptive and replaced by more specific words.
‘Informative’ or ‘formal/informal’ are not acceptable as tones. The language should indicate or
convey emotion, feeling or attitude to subject matter and/or audience

e when awarding marks for comprehension, the responses must include a wide range of
information from the stimulus

e when awarding marks for the justification of opinions, ideas and perspectives, student
responses need to include explanations for how the evidence from the text supports the
answer given

e quoting whole sentences from the text/s should be avoided, as it does not indicate
comprehension of the information and/or ideas. Students should paraphrase and be
encouraged to formulate their own unique answers.

Additional advice

¢ Schools should continue to instruct students to provide justification from the text in English
rather than Italian.

e Schools should apply their school assessment policy to responses that exceed the 100-word
limit, and provide clear annotations on the student response and ISMG to describe how the
policy has been applied.

e Strategies for managing response length according to each school’s assessment policy must
be consistently applied to all responses across the entire cohort, e.g. apply the school
assessment policy to only mark the first 100 words of the answer. It cannot be adjusted for an
individual student response.
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e Teachers should be familiar with the ISMGs to understand the performance-level descriptors
and how marks are awarded at each level.

¢ When student work is matched to all three descriptors in the same performance-level
descriptor, the higher mark of the performance-level descriptor must be awarded.

¢ When marks are awarded for identification of purpose, audience, context and tone, responses
must be checked carefully to ensure the evidence is from the stimulus and not from general
knowledge.
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@ Internal assessment 2 (IA2)

Examination — combination response (30%)

Internal assessment 2 (IA2) is a combination response examination held in two sessions. In
Session 1, students analyse Italian stimulus in English and create Italian texts using Italian
stimulus. Session 2 incorporates a student-centred conversation (3—7 minutes) where students
exchange information and ideas in Italian with reference to stimulus and unseen questions.
Stimulus includes visual, written and audio/audiovisual stimulus (Syllabus section 4.6.2).

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 8
Authentication 0
Authenticity 2
Item construction 4
Scope and scale 1

*Each priority might contain up to four assessment practices.
Total number of submissions: 17.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

¢ used open-ended questions that did not lead students to a predetermined answer. These
questions permitted students to draw their own conclusions and demonstrate comprehension
and analysis that was matched to the highest performance level-descriptors of the ISMG

¢ had well-constructed questions in Session 1 Part 2 and Session 2 that permitted students to
demonstrate their understanding of the stimulus and topics

e were relevant to the school context, original, and different from the sample instrument on the
QCAA website

¢ had tasks that could be completed in the time allocated for the examinations in both Session 1
and Session 2, and reflected the recommended classroom time provided in the syllabus.
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Internal assessment 2 (1A2)

Practices to strengthen
It is recommended that assessment instruments:

¢ include stimulus that is of a suitable type and complies with Syllabus section 4.6.2 for target
language, word length (individual and combined) and use of subtitles

e ensure Session 1 Part 2 refers to more than one stimulus used in Part 1. Student work will not
match the higher performance-level descriptors if the Part 2 extended response question does
not include reference to more than one stimulus

e ensure Session 2 includes at least one question that explicitly asks students to refer to/use
Stimulus 4 in conversation

e ensure Session 2 includes at least one question that explicitly asks students to refer to/use
stimulus from Session 1

e ensure Session 2 includes a visual stimulus that presents a different perspective to the
stimulus used in Session 1. Note that a different perspective does not necessarily mean new
subject matter

e are within scope and scale and focus on topics from Unit 3. The task should not include a
significant focus on topics from Units 1 and 2

o allow for open-ended questions in Session 2. Questions that begin with how, why and what in
Italian will give students opportunities to achieve at the higher performance levels.
Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 3
Language 3
Layout 2
Transparency 4

*Each priority might contain up to four assessment practices.
Total number of submissions: 17.

Effective practices

Accessibility priorities were effectively demonstrated in assessment instruments that:

¢ had a clear layout, with both questions and stimulus numbered clearly and correctly
¢ were free from irrelevant material, especially in visual/audiovisual stimulus

e used clear instructions and error-free stimulus.

Additional advice

e The ISMG file uploaded for confirmation should only contain the ISMG,; it should not contain
the student’s response.
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¢ Student responses are not written on thin lined paper, especially if the paper is used on both
sides, as ink can come through and cause a response to become illegible.

Internal assessment 2 (1A2)

e Appropriate response space should be provided under each question. The space provided will

give students an indication of the expected response length.

¢ Indicative responses should be in full sentences and within the word limit.

e For Session 1 Part 2, students should be taught to write different types of texts and to use the

correct format features for the required text type, e.g. formal emails to the editor.
Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing Italian 93.75% 6.25% 0% 0%
texts in English
2 Creating Italian 68.75% 6.25% 6.25% 18.75%
texts with Italian
stimulus
3 Exchanging 68.75% 6.25% 0% 25%

information and
ideas in Italian
Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

¢ school assessment policies for managing length were applied consistently when marking

responses, e.g. teacher annotated the location where marking stopped (at 100 words) and the

quality of the response was reflected in the ISMG

e teachers understood that when the three characteristics were matched to the performance-
level descriptors for three bands, e.g. the band for the 11-12 mark range, the band for the
9-10 mark range and the band for the 7—8 mark range, the lower mark in the middle band
(9 in this example) must be awarded. Refer to the ISMG document in the QCAA Portal

¢ the exchange of information and ideas in Italian (Session 2) is a conversation between the
student and the teacher rather than an interview. Rehearsed or verbatim responses are not
conversations, so they are not personal responses

¢ students used a variety of strategies to maintain communication (see syllabus glossary) and

teachers adapted their questions to students’ responses to further investigate their comments

¢ the assessment instrument allowed the student to cover a range of subject matter from Unit 3

Topics 2 and 3.
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Internal assessment 2 (IA2)

Samples of effective practices

The following are excerpts from a response that illustrates the characteristics for the criteria at the
performance level indicated. The excerpts may provide evidence of more than one criterion. The
characteristics identified may not be the only time the characteristics have occurred throughout a
response.

These student response excerpts have been included:

¢ to demonstrate perceptive identification of purpose, audience, context and tone, used to draw
a valid and justifiable interpretation of meaning and values

¢ to show the effective use of teacher annotations on a student response to indicate where
evidence is found.

Analysing Italian texts Excerpt 1

in English
(6/6 marks) i . ) -. )
- kY

identification of tone,

acluerhse & prwghe W“ﬁﬁ&—ﬂﬁd“ﬁﬂak pmgrauiﬁ'uea

purpose, context and . . o .
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valid and justifiable Y . ; R
interpretation of a0l enthuiashic “Honey a5 Aoy desciibe Hdlingy Plens
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meaning, values and mfu"%h;‘:t.;]ﬂ"‘“""“:\j CL“;;S/RHME! sap b hip wial )
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Internal assessment 2 (IA2)

Analysing Italian texts Excerpt 2

in English

(6/6 marks) % . <K : :

« discerning analysis - Both sty m[‘j m\d Ahat T
and evaluation of
releve::n ?nf(;rmation mwg M A onsesseal N’QA K(}’\hab% Sam
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Griterion: Analysing [talian texts in English

Assessment objectives

1. comprehand ltalian to understand information, ideas, opinions and experiences related to sodalising and sociatal Issues andlor ideas

2, idenlify lose , purpose, contex! and pudiencs to infar meaning, values and attitedes related to saclalising and soclatal lsues andfor ideas

3. analyss and evaluate information and ideas to draw conclusions and justity opinions, ideas and perspectives related to socialising and
societal issues andior ideas

I responding ko italian texts in Engllsh, the student work has the following characterlstics; ' Marks

@ wsion of ideas andior opinions in all 5 teats ralalod Yo socialising and sodatal issues anddor
ideas -
@mrm hnau% purmo Mnnﬁ auu/m 1o dranw & valld and of about 8
ﬂk‘i ol aifiludes related to sockalising and soclatal lasues andior ideas -
and evaluation of and ideas in stimulus texts to draw MEMMH%MMH

rebovant
WMMdWﬂW!M mﬁhﬂ Wedloooddhitﬁmdudﬂdhmun&brldm

* gifactis compeshansion of information and ideas in most of the stimulus teds relatad hsﬂdalhﬂu:ndwdatalw“aldrorm

*  effective identification of tong , wpnu. conlead and sudience 1o draw an interp about meaning, yalues and
alifludes relabed lo socialising and socletal lssues andlor ideas |

* gifective analysis and evaluation of most ralevand information and kaas in stimubes eds fo. draw conclusions with justification of opinions, ‘
Mdoas and persgoclives related to soclalising and societal issues andlor ideas.

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is
recommended that:

¢ teachers do not award a mark out of 6 for each question (Session 1 Part 1)

e teachers do not award marks for purpose, audience, context and tone in student responses
when the question does not require these to be identified (Session 1 Part 1)

e context must be descriptive enough and identified clearly, including justification, such as a
description of an environment in which an event occurs/context of the situation and its specific
features (Session 1 Part 1)
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Internal assessment 2 (1A2)

¢ adjectives to describe tone need to be more descriptive and replaced by more specific words,
e.g. ‘informative’ or ‘formal/informal’ are not acceptable tones. The language should indicate or
convey emotion, feeling or attitude to subject matter and/or audience (Session 1 Part 1)

e where two characteristics are highlighted in one band and one characteristic is highlighted in
the band below, the lower mark in the higher band must be awarded (Session 1 Part 1)

¢ if a comparable assessment is used, schools must ensure all required documents are clearly
named and correctly uploaded. Indicative responses should be included for comparable
assessment (Session 1 Part 1)

e teachers lead the conversation — if students digress out of topic, teachers should interrupt
them and redirect them to the topic (Session 1 Part 2)

o teachers develop students’ ability to manipulate the language spontaneously, rather than
prepare rehearsed responses (Session 1 Part 2)

e adequate referencing to the stimulus texts is required to meet the assessment criteria
(Session 1 Part 2)

e synthesis of ideas needs to demonstrate efficient justification of arguments, as it impacts on
the flow and the body of the text. The response needs to be cohesive, with a logical transition
from one point to another, and be supported by personal opinion/s and/or perspective/s
(Session 1 Part 2)

o for a response to be considered discerning, language elements should display complexity and
a wide variety of grammatical and lexical features which reflect a student’s final year of senior
Italian (Session 1 Part 2)

e students should be taught to paraphrase, rather than to give direct quotations, when creating
responses in Italian for either written or spoken tasks. Long direct quotations show only an
adequate selection of details from the texts (Session 1 Part 2)

e responses are a two-way conversation. If the teacher asks all the questions, the third
characteristic cannot be marked in the highest band because the ‘generating and maintaining
conversation’ requirement will not be met (Session 2)

e hesitant responses that require prompting and do not have enough reference to the stimulus
text/s cannot be described as spontaneous (Session 2)

e students must be asked open-ended questions to give them sufficient opportunity to
demonstrate their knowledge and understanding of the criterion or criteria and provide an
authentic/sufficient response (Session 2)

¢ responses should be unrehearsed and not overlap with the written response from Session 1.
Rehearsed or verbatim responses are not considered to be a conversation, and they should
be assessed at a low level for provision of an adequate response’ (Session 2).

Additional advice

e Conversations must be recorded as MP3 or MP4 files.

e Teachers need to understand how to apply the ISMG, e.g. ticks for all three characteristics in
the band for the 9-10 mark range must be awarded a mark of 10.

e Teachers need to clearly indicate the characteristics on the ISMG they have awarded.
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Internal assessment 2 (1A2)

e \When a student is awarded a mark across three different bands, the final mark awarded
should be the lower mark in the middle band, e.g. where there is one mark in the band for the
11-12 mark range, a second mark in the band for the 9—10 mark range and a third mark in the
band for the 7-8 mark range, the final mark awarded should be 9.

e Schools need to implement their policies on word and/or time limits to reflect the syllabus
specifications.

e Strategies for managing response length according to each school’s assessment policy must
be consistently applied to all responses across the entire cohort, e.g. apply the school
assessment policy to only mark the first 100 words of the answer. It cannot be adjusted for an
individual student response.

e The quality of the audio recording must be checked for clarity before it is uploaded to the
Confirmation application in the QCAA Portal.
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@ Internal assessment 3 (IA3)

Extended response (30%)

Internal assessment 3 (I1A3) is an extended response completed as two parts. Part 1 requires
students to analyse Italian stimulus in Italian over a period that includes class time and home time
(2—3 weeks including holiday time). Stimulus includes visual, written, and audio/audiovisual
stimulus. The student analysis is delivered in Italian as a multimodal presentation (4—8 minutes).
Part 2 is a student-centred conversation in Italian (5—-7 minutes) using unseen questions
(Syllabus section 5.5.1).

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 16
Authentication 3
Authenticity 0
Item construction 1
Scope and scale 2

*Each priority might contain up to four assessment practices.

Total number of submissions: 17.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:
¢ chose authentic and effective stimulus with a clear text type

e ensured alignment between the content of stimulus texts and the focus of the task question,
while balancing the appropriateness of students having to provide a personal perspective

¢ included context statements constructed in the QCAA Endorsement application, which were
concise and clear. These provided only necessary context and did not anticipate or confuse
the task/question

e were constructed with appropriate scope and scale and provided opportunities for students to
respond within syllabus conditions (4—-8 minutes) and the opportunity to reach the higher
performance-level descriptors of the ISMG

Italian subject report Queensland Curriculum & Assessment Authority
2021 cohort February 2022
Page 24 of 36



Internal assessment 3 (1A3)

¢ ensured authentication checkpoints were timed and clearly indicated to students to meet the
syllabus conditions for the IA3.

Practices to strengthen
It is recommended that assessment instruments:

e use, and clearly identify as the stimulus that has been studied in class, an appropriate stimulus
selected from the list prescribed in the syllabus: Italian film, documentary, television series
episode, extended interview, newspaper, magazine article, journal, short story, novella,
website or printed materials

e select two additional unseen stimulus items, which are checked for compliance with the
syllabus word limit condition: unseen texts must have a combined length of 400—-700 words in
Italian (Syllabus section 5.5.1)

o explicitly ask students to identify purpose, audience, context and tone in the stimulus to give
them the opportunity to achieve at the highest performance levels

o explicitly ask students in Session 1 Part 2 to relate their personal perspective on the
information in the stimulus, and to refer to the texts in their presentation, to give them the
opportunity to achieve at the highest performance levels

e construct checkpoints that meet the syllabus conditions for the task, e.g. there is no
checkpoint 4, and the inclusion of checkpoint 4 could potentially extend the time spent on the
task to 4—6 weeks. Checkpoints must be timed and clearly indicated to ensure the task meets
the syllabus requirements.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 1
Language 1
Layout 0
Transparency 2

*Each priority might contain up to four assessment practices.
Total number of submissions: 17.

Effective practices

Accessibility priorities were effectively demonstrated in assessment instruments that:
¢ used language economically and effectively to communicate clear directions

¢ had a clear layout, and included instructions in the appropriate section

e presented students with clear, error-free assessment papers. These papers had labelled
stimulus, published dates linked to checkpoints, and page and line breaks used to good effect.
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Practices to strengthen

Internal assessment 3 (1A3)

‘ There were no significant issues identified for improvement.

Additional advice

e The assessment instrument allows the student to cover a range of subject matter from Unit 4

Topics 1 and 2.

e The audio or audiovisual stimulus cannot include subtitles, words and/or cues that would
compromise students’ ability to listen to and engage with stimulus as per syllabus

requirements.

e Teachers should provide clear scaffolding of the task, e.g. context statements and instructions
need to ensure students understand what is expected from them in Part 1 and Part 2 to

demonstrate the full range of performance-level descriptors of the ISMG.

e Provide open-ended questions for Session 2 that centre around information and ideas related
to Unit 4 subject matter, which allow students to communicate their ideas and exchange

information (including a personal opinion).
Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which

the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion | Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing Italian 68.75% 18.75% 0% 12.5%
texts in Italian
2 Exchanging 75% 18.75% 6.25% 0%

information and
ideas in Italian

Effective practices

Accuracy and consistency of the application of the ISMG for this 1A was most effective when:

¢ identification of purpose, audience, context and tone were used by the student to draw
interpretation of inferences about meaning, values and attitudes, rather than mere

identification for the sake of meeting assessment requirements (Session 1)

¢ the exchange of information and ideas in Italian was a conversation between the student and

the teacher rather than an interview. Rehearsed or verbatim responses were not considered to

be conversations; therefore, they were not personal responses (Session 2)

e students used a variety of strategies to maintain communication (see syllabus glossary) and
teachers adapted their questions to students’ responses to further investigate their comments

and ask for clarifications (Session 2)
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Internal assessment 3 (1A3)

¢ the conversation was managed within the time limit (5—7 minutes) and explanations of the
school’s time policy were given in the teacher’s annotated ISMG (Session 2)

e teachers managed the conversation with a good balance of questions centring on both the
student’s presentation and a personal response related to Unit 4 subject matter (Session 2).

Samples of effective practices

The following is an excerpt from a response that illustrates the characteristics for the criterion at
the performance level indicated. The excerpt may provide evidence of more than one criterion.
The characteristics identified may not be the only time the characteristics have occurred
throughout a response.

This student response excerpt has been included:

¢ to demonstrate a natural and spontaneous exchange rather than an interview as it provides
evidence of structured, sequenced and synthesised use of strategies to generate and maintain
the conversation in a discerning manner throughout the conversation — the student uses
pause fillers and expressions typical of a natural conversation where they would be thinking
about what they are saying (e.g. ‘allora’, ‘mi faccia pensare’), self-correcting, asking questions
and commenting on the interlocutor’s (teacher’s) information and ideas.
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Internal assessment 3 (I1A3)

Exchanging
information and ideas
in Italian

(15/15 marks)

o discerning application
of conventions and
use of language
features

structured, sequenced
and synthesised use
of strategies to
generate and maintain
the conversation in a
discerning manner

provision of a
perceptive and
justified personal
response

Conversation transcript - In italics: Teacher’s interventions

[..]
.... Ho scoperto che per i diplomati italiani SilliSRINCISoNg tantissimi...I...iroblemi con BHiffl trovare

un lavoro dopo le superiori, studiare all’'universita, per gli italiani
trovare un lavoro... ho parlato delle difficolta e possibilita per i giovani diplomati [
..... ] e il primo testo ...ha parlato del'anno sabbatico e cosa @h...hai fatto, per i diplomati italiani
nell’anno sabbatico, per esempio si puo fare il volontario all’estero o anche lavorare all’estero perché
quando si prende un anno sabbatico si [IICHEMMPuo imparare le nuove destrezza...per.. Eiif. ..il
lavoro in futuro, come imparare una lingua straniera. E per gli italiani & pit importante parlare altre
lingue per il Iavoroi
E per te invece? E importante? Cosa pensi delle lingue straniere?
, penso che in Australia non & importante...

mhm
HEMIRGIIEGSSE parlare 3 lingue: linglese, italiano, tedesco. Non & pill importante nel lavoro. ..
Si, sei un caso raro tu...

so che in Italia e in Europa & piti importante, non si puo...[fililfi...non si puo trovare un
lavoro senza due lingue...
Si hai ragione...

i@, qui & facile trovare un lavoro con l'inglese. .. EORISOIOIENGICSEIN

Purtroppo...

.| ...capire meglio altre persone con altre culture, altrefpersone nel mondo e anche

Si sono totalmente d’accordo. Tu che cosa pensi di fare in futuro?
non mi piace la scuola, {6, perché. .. SRR nel mio percorso scolastico
ho tantissimi problemi con studenti e le altre persone perché alla mia eta le persone non sono molto
simpatiche...

Sono adolescenti, cosa ti aspettavi..
Sille dopo la scuola vorrei andare in Inghilterra perché vorrei fare I'audizione per il corso di musical
theatre a Londra e

Si si
Sarebbe bello.. anch’io ho studiato in Germania...

T response

Non vedevo l'ora che finisse...

Senti, parlami un po’ delle tue esperienze lavorative invece...

...ho un lavoretto. Sono una receptionist in una clinica di fisioterapia e lavoro da 3
anni... non mi piace molto, mi annoio perché....voglio... Efifillavorare e usare le mie
lingue che so, conosco...

Si si

comment]

Va bene, senti, e invece, che cosa consiglieresti agli studenti della classe decima?

(%))

-ﬁer una iersona che trova la scuola e lo studio iiﬂ difficile, darei consigli chelll Roitfovatoiin

Oh
¢ italiano ... e consiste nel mettere un timer per 25 minuti e una pausa per 5 minuti
e...ogni 25 minuti... PEHIMEM posso concentrarmi e organizzare il mio studio perché questo timer per

Excerpt 1 content (audio, 7 min 27 sec)

www.qgcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_italian_19 ia3_sr_snip2.mp3

This student response excerpt has been included:

¢ to demonstrate an overall effective presentation that engages the audience from the start and
strategies to maintain the listener's engagement, e.g. the use of questions throughout the text,
especially at the beginning of every paragraph

¢ to demonstrate the purposeful intonation and clear pronunciation that facilitates the effective delivery
of a presentation, e.g. stressing specific words, speeding up and slowing down as appropriate
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Internal assessment 3 (I1A3)

to exemplify discerning analysis and evaluation of a variety of information from all stimulus and
effective use of these to support opinions, make relevant conclusions and comment on the
usefulness of the stimulus

to showcase the use of a variety of complex structures in well-linked, purposeful sentences.

Analysing Italian texts
in Italian
(15/15 marks)

demonstration of
comprehensive
understanding

perceptive
identification of tone,
purpose, context and
audience to draw valid
and justifiable
interpretation of
inferences about
meaning, values and
attitudes

use of proficient and
complex ltalian
discerning analysis
and evaluation
well-constructed and
valid conclusions with
well-substantiated
justification

Italian subject report

2021 cohort

Che cosa possiamo fare noi giovani dopo la scuola superiore? Buongiorno a tutti, ho analizzato 3
testi grazie ai quali
. Quali sono le nostre oizioni? Lavorare o

continuare a studiare? Fondamentalmente la scelta sembra limitata, ma
. Invece quali possibilita ci sono per un

diplomato italiano rispetto a uno del Queensland?
, immagina di essere un diplomato che vuole iscriversi all’'universita, quali difficolta

potresti affrontare? Riusciresti a essere indipendente o dovresti continuare a vivere a casa
perché non ce la faresti da solo? Dalla mia analisi, sembra che un diplomato italiano sia molto
sotto pressione perché deve scegliere il perfetto corso universitario subito dopo la fine dei suoi

. L’autrice
sembra essere molto
Concordo che per i
iplomati sia importante informarsi sui lavori piu richiesti per scegliere subito I'indirizzo W
e diventare indipendenti e sistemarsi velocemente. Per questo
erché per loro invece & molto piu facile cambiare

che,
it il tasso di disoccupazione in Queensland non & alto e in generale EfEdg

Ma perché sembra piu difficile trovare lavoro dopo le superiori in Italia rispetto a qui? Secondo il

terzo testo, I'ltalia & il terzo peggior paese in Europa per tasso di disoccupazione . @Uindiy e moltd
& la domanda supera l'offerta, o, come

dice Anna, che i lavori disponibili sono diversi dalle gualifiche ottenute.

. Un ostacolo
per i giovani italiani & che non hanno esperienza lavorativa e la maggioranza delle aziende non
assume le persone con zero esperienza. Al contrario, tantissimi studenti del Queensland hanno
lavorato durante le superiori.

Come potrebbero i diplomati di entrambi i paesi superare queste difficolta?

I'autore afferma che quando si
prende un anno sabbatico si maturano diverse esperienze che aumentano le proprie
competenze. Per esempio,

Tuttavia, come
Paola nel secondo testo, tantissimi italiani non vogliono trasferirsi per lavoro o per l'universita
diversamente dagli australiani. Questo limita i diplomati italiani perche gli stipendi all’estero sono

piu alti che in Italia. Infatti un altro intervistato, Francesco, dice che vivendo all’estero & piu
indipendente perché pagato di piu.

Perche gli australiani trovano lavoro piu facilmente e quindi migliorano le proprie competenze per
essere indipendenti, mentre gli italiani sono ‘bloccati’ e non riescono a conquistare la propria
indipendenza non sfruttando le occasioni che hanno? Personalmente,

come la maggior parte degli adolescenti australiani.

Excerpt 2 content (video, 6 min 56 sec)

www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_italian_19 ia3_sr_snipl.mp4

Excerpt 2 content (audio, 6 min 56 sec)

www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_italian_19 ia3_sr_snipl.mp3
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Internal assessment 3 (1A3)

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is
recommended that:

¢ teachers highlight the need to use the three stimulus texts to respond to the task. Extra
information from students’ experience and/or knowledge (especially of their own country) will
be required and should be used to develop a personal response, but because this task
specifically assesses students’ ability to analyse Italian texts in Italian, all characteristics of the
ISMG are based on the comprehension, analysis and evaluation of the stimulus. If students do
not do this, they will not be able to achieve at the highest performance levels, even if their
Italian is excellent in terms of both language and pronunciation (Session 1)

¢ teachers note that Characteristic 2 of the Analysing Italian texts in Italian criterion includes
identification of purpose, audience, context and tone as well as the use of proficient and
complex Italian, which includes pronunciation (Session 1)

e grammar structures are considered part of well-constructed conclusions in Characteristic 3
(Session 1)

¢ teachers ensure students understand that they need to identify purpose, audience, context
and tone at least once across the three stimulus in their multimodal presentation (Session 1)

e teachers ask questions that lead students to discuss the content of their presentation and
stimulus from Session 1 (Session 2)

¢ teachers understand that endorsed sample questions are just samples. To ensure
spontaneity, questions should be modified in wording and order to fit the exchange (Session 2)

e students are taught — and given the opportunity to practise — a range of strategies to
maintain and generate conversation (Session 2)

e teachers understand how to apply the ISMG, e.g. if two characteristics are at the standard for
the 14-15 mark range and one is at the standard for the 10-11 mark range, the mark awarded
should be 14, not 12. Refer to the ISMG document on the QCAA Portal (Session 2).

Additional advice

e Teachers and school officers involved in the submission should check to ensure that each
uploaded multimodal presentation contain the student’s audio. A presentation is best exported
as one video document.

¢ Students should be encouraged to export their PowerPoint into a video — this allows the
duration of the presentation to be checked without having to calculate time of each recording
on each slide and it is easier to watch at confirmation, as well as for teachers marking. Also,
students can easily see if their presentation is over the time limit and reduce the length if
required.

e To create ‘lighter video files, encourage students to export their finalised PowerPoint with
audio into an MP4 file. This can be done also when using a ‘green room’ for the recording
which, if available, can help students make more compelling presentations.

e Characteristic 2 should be marked when assessing pronunciation, while Characteristic 3 refers
to grammar and grammatical complexity for the Analysing Italian texts in Italian criterion.

e The Italian word stimolo does not have the same meaning as the English word stimulus in this
context. Teachers can encourage students to paraphrase using more appropriate terminology,
such as ‘il primo/secondo/terzo testo’.
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@» External assessment

External assessment (EA) is developed and marked by the QCAA. The external assessment for a
subject is common to all schools and administered under the same conditions, at the same time,
on the same day.

Examination — combination response (25%)

Assessment design

The assessment instrument was designed using the specifications, conditions and assessment
objectives described in the summative external assessment section of the syllabus. The
examination consisted of one paper:

e Paper 1, Section 1 consisted of short response questions (15 marks)
e Paper 1, Section 2 consisted of short response questions (14 marks)
e Paper 1, Section 3 consisted of an extended response question (21 marks).

The examination assessed subject matter from Unit 4. Questions were derived from the context
of Topic 1: Finishing secondary school, plans and reflections and Topic 2: Responsibilities and
moving on.

The assessment required students to analyse Italian stimulus texts in both English and Italian,
and to create a written extended response in Italian.

The stimulus texts included an audio text in Italian for the Section 1 short response in Italian, with
two associated questions, and two written texts in Italian for the Section 2 short response in
English with three associated questions.

Assessment decisions

Assessment decisions are made by markers by matching student responses to the external
assessment marking guide (EAMG). The external assessment papers and the EAMG are
published in the year after they are administered.

Effective practices

Overall, students responded well to:

e Questions 3, 4 and 5 (short response in English). Students were able to identify the context
and audience, and to make judgments about usefulness

e Question 6 (extended response in Italian). Students were able to create Italian texts that were
structured logically and covered all aspects of the task.
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Short response
Section 1: Short response in Italian

Question 1 and 2

These questions required students to:

¢ identify what the conversation in Stimulus 1 was about

¢ identify the motivation of the female speaker in the stimulus

¢ justify both responses with specific examples from the audio stimulus
e convey meaning relevant to the questions, in Italian.

The following excerpts have been selected to illustrate effective student responses in one or
more of the syllabus assessment objectives. The characteristics identified may not be the only
time the characteristics have occurred throughout a response.

Samples of effective practices

Effective student responses:

¢ identified that the stimulus conversation was about a driving lesson between father and
daughter (Question 1)

¢ cited detailed examples from the stimulus identifying context-specific vocabulary such as car
seat, mirrors, pedals and instructional phrases from the father, such as turn the key and put it
into first, don’t ever be distracted/take your eyes of the road, turn right here, now park
(Question 1)

¢ identified that the motivation of the female speaker was to learn to drive before going off to live
on her own in January (Question 2)

e provided two examples to justify the female speaker’s motivation. These were paraphrased
from the daughter’s words: | need to learn to drive before going off to live on my own at the
end of January, otherwise it will be difficult to get to university and work (Question 2)

e demonstrated understanding of the audio stimulus by conveying meaning relevant to the
guestions in Italian with few errors (Questions 1 and 2).

These student response excerpts have been included:
¢ to demonstrate the identification of context, justified with relevant examples

¢ to demonstrate the identification of the motivation of the female speaker, justified with
relevant examples

e to show the conveying of meaning in Italian language with few errors.
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Receptive mode Excerpt 1

(4/4 marks) )
Question 1.

Productive mode Questa conversazione si tratta di una ragazza adolescente che sta imparando a guidare una
EAILTLE) macchina. Questo si puo vedere quando il pappa
* statement that the dice "puoi fare tutta la pratica che vuoi", qui il pappa vuol dire che la figlia pud praticare per
;o;Y\ﬁrnsgarlezrlsgsnabout potere t"quo senza stressgrsi. (\llro cs.cmpi.o ¢ quando la figlia dicc. che si s;cnlc ncrvu.)si.ssima.
questo ci afferma che lei sta in una situazione stressante. Anche dice che ¢ necessario imparare

e provision of three
examples to justify . .
this in proficient and suo1 genitort.
accurate [talian

prima che si vada a vivere da sola, questo ci dice che lei ¢ una adolescente che vive ancora con i

Receptive mode Excerpt 2
(3/3 marks) P

astion 2
Productive mode Question 2.

(4/4 marks) La motivazione per la parlante nel audio & che vuole andarsi a vivere da sola, per quello deve

o correct identification imparare a guidare la macchina. Un esempio di questo ¢ quando dice che bisogna che impari
of the female prima di che vada a vivere da sola, perché altrimenti sara difficile andare all'Universita oppure al
Elp2El @ MO lavoro. Lo sappiamo anche perché il pappa le dice alla sua figlia che deve praticare adesso con

to learn to drive
before leaving to live
on her own so work
and university would
be facilitated, justified
with two examples
from the text in ltalian
with few errors

lui perché non & ancora a suo agio nella macchina.

Section 2: Short response in English

Question 3,4 and 5
These questions required students to:

e analyse and evaluate how helpful Stimulus 2 would be for a student planning an exchange trip
to Italy and justify the response with four examples from the text (Question 3)

¢ identify the intended audience of Stimulus 3 and justify the response with one example from
the stimulus (Question 4a)

e state where Stimulus 3 might be found and justify the response with one example from the text
(Question 4b)

¢ analyse how the writer used tone to achieve the intended purpose and justify the response
with two examples from the stimulus (Question 5).

Effective student responses:

e stated an appropriate tone and an appropriate purpose and provided two examples of how the
tone supported the purpose. These included persuasive, advisory, instructional, supportive,
reassuring but with a sense of urgency or importance (Question 5)

¢ identified that the purpose of the stimulus was to urge parents to recognise how valuable it
was to prepare their own children to be independent and functional (Question 5)

¢ emphasised that teaching these skills to young people would make a big difference
(Question 5)

e acknowledged that teens with the skills to track their progress were much more likely to stay
motivated (Question 5)
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¢ identified ways in which the tone supports the purpose. The stimulus used language to
influence parents to help their children transition into adulthood by using consistent phrasing to
repeat the message of independence (Question 5)

e recognised that the writer’s tone of confidence and certainty was created using high modality
verbs such as ‘must’ and ‘all’, and strong adjectives such as ‘fundamental’, ‘essential’ and
‘important’ (Question 5).

This student response excerpt has been included:
¢ to demonstrate the statement of an appropriate tone and purpose
¢ to show the provision of two examples of how the tone supports the purpose.

estion 5 . . ) 3 :
(Qslljs ?nlarks) Tk wrHer. sl LV\CMS;‘\%/,-,%,,_S%%LA&\_/C unformostuse.

o statement of
appropriate tone
(encouraging,
suggestive)

» statement of an _Slbe waes tlhetercol q/wu*ugrm_ do ol reaolers wn . Cor
appropriate purpose 7

Cogesistalegiesto | txtumnple chrs ok, hich skills o e waekiak 2! She: o

ol _taamal Jﬁvvﬂk«q%é."’" _ochugve. ber P,MP_Q\LQ___@_SLL%M"‘
_5h:x'r_u3u>; Ao prepoce escketese. aololesemnts for oot (fe ..

e provision of two Ve A_br_\m,(;\fgﬁ ne 1o reaclerd wien A,.AAqu,_.mﬂa,g. it p_themn
examples of how the 13 35 F

tone supports the +o erww‘. M Than mcow»Qij.o Yo« to +eoch Thewn to sleslls

purpose
‘.S‘—_\n;%&_,:kadmd mMore. ..

Extended response

Question 6

This question required students to write a 200-300-word response in Italian to an email from a
friend in Florence. Students were required to address the three points stated in the task: what to
expect from an Australian school, what activities other than soccer are on offer, and why it's great
to be part of a team.

Effective student responses:
e addressed all three points required by the task, and elaborated on each one

e communicated proficiently and in a way that was relevant to the task. Ideas were selected and
sequenced logically using layout and paragraphing, and synthesised using cohesive language
and consistent register

¢ used a wide range of vocabulary, grammar and tenses to create purposeful, original and task-
appropriate responses.

These student response excerpts have been included:
¢ to demonstrate the inclusion of an informal opening and an informal conclusion

¢ to show a response that addresses, logically sequences and elaborates on all three points
required by the task

¢ to show ideas that are purposefully selected, logically sequenced using layout and
paragraphing, and synthesised using cohesive language and consistent register

¢ toillustrate the use of correct auxiliaries (contractions, articles and agreement) and tenses
(recent past, present, present progressive, conditional, future, subjunctive) to create
purposeful, original and task-appropriate responses.
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Textual conventions Excerpt 1
(2/2 marks) P

: ) try out othiér activitieswhen they come torAustralia oni éxchange next year? \
¢ an informal opening y E : Y A g Y ~arah OJW/‘QA\- am
e an informal conclusion In your response, you must address the following questions: Da-_ ,\’. ; =

+ Cosa si possono aspettare dalla tua scuola? 2 A Qorce @ epnanl. o
* Quali sono le altre attivita a disposizione del tuo amico? Q?_PFAQ T\ MO sCambic W
* Perché ¢ bello far parte di una squadra? Avslreis .

C,i,ao Flovence
Coms sloi’! 30 mole bene. Yo io N o il e
non yedo \'ora thguandn % K avaw ih_#pushalia !

Aloxs 2. Yardl e mia mamad M Chisie per & Cena.

Fm_m__q;m_.mﬂm N Ausvana .
Bann € asbbvaci, ) .
T\ e awico . Savah

Meaning Excerpt 2

(5/5 marks) P

* use of a wide range of £ codne  impoctante  che—to-  Ospeskacas  mone  feste
vocabulary with few
errors 14 Glotnate i spiaggia. @eschie  Guil ne cdolov'eumo

¢ use of a wide range of
grammar with few
errors - SN 2 - s UAG o SGQadenn.. 0. ,,,&.{l‘.ﬁ . Pocte [P (-

e use of a wide range of
tenses with few errors

o use of consistent e ticocd PO o _(ome M swen¥o (i ande  Sooe ia
register

ternpo - Cosane ta descclul Vrapottenza A faw

A guapee  che M€a pec M\a shessa  squadcami

__Aowne n Mies el

Language elements
(6/8 marks) - S

e conveying of meaning Qremde ™ serca @ &\ o Aeape dll Tn ST
relevant to the task .

o proficient Neswee el Ao .. Smcosdaio o, 4D ool uedere  copme'
communlcatlon o paste — detlee _mia Sgavadea ki eundel
through selection,
logical sequencing, —Llno o Gued  dewmpo, 4.  dewo  salvtace .

and synthesis of ideas

Alla prostima _Omito

Practices to strengthen
It is recommended that when preparing students for external assessment, teachers consider:

e encouraging students to paraphrase the excerpts from the stimulus they wish to use as evidence
when responding in Italian by using their own words (synonyms and phrasing), rather than
including directs quotations from the provided texts. This would permit students to demonstrate
knowledge of Italian language elements and afford them the opportunity to sequence and
synthesise information in the stimulus, without copying and/or plagiarising sentences
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e consolidating students’ application of grammar rules for writing in Italian with accurate gender
and number agreement, and use of pronouns, possessive adjectives and
prepositions/prepositional phrases

¢ revising the uses of formal and informal language structures, including in singular and plural
forms, particularly relating to register and regional norms

¢ reinforcing the tools of textual analysis as keys to evaluating and making evidence-based
judgments on stimulus texts. Students should have vocabulary in both languages to accurately
describe and explain how purpose, audience, context and tone are achieved. Responses that
identified ‘informal/formal’ or ‘informative’ as a tone were not awarded marks. The analysis of
language choices in a text to reveal tone was challenging for many students

¢ providing more opportunities for students to learn to write topic statements and qualifying
sentences that elaborate the topic in Italian, e.g. teaching students to set up the topic
sentence in the Italian style of posing a question, and then answer it in the elaboration. This
would improve structure and cohesion in student writing in target language

e encouraging students to develop decoding and deciphering skills. Teachers should provide
ample opportunities for students to become resilient and persevere when they are met with
words they do not understand in a stimulus

e continuing to teach students to ‘error hunt’ and proofread for basic orthographical accuracy
(spelling, accents, articulated prepositions) as well as agreement in gender and number. Basic
inaccuracy in written Italian was a significant weakness across responses in the Creating
Italian texts criterion

¢ developing students’ capacity to create an extended response in Italian that adheres to the
prescribed word length of between 200 and 300 words

¢ instructing students not to include personal information (e.g. given name, family name, school
name) within their responses to examination questions.
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