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Introduction 'FQ//

The annual subject reports seek to identify strengths and opportunities for improvement of
internal and external assessment processes for all Queensland schools. The 2024 subject report
is the culmination of the partnership between schools and the QCAA. It addresses school-based
assessment design and judgments, and student responses to external assessment for General
and General (Extension) subjects. In acknowledging effective practices and areas for refinement,
it offers schools timely and evidence-based guidance to further develop student learning and
assessment experiences for 2025.

The report also includes information about:

¢ how schools have applied syllabus objectives in the design and marking of internal
assessments

¢ how syllabus objectives have been applied in the marking of external assessments
¢ patterns of student achievement.
The report promotes continuous improvement by:

¢ identifying effective practices in the design and marking of valid, accessible and reliable
assessments

e recommending where and how to enhance the design and marking of valid, accessible and
reliable assessment instruments

¢ providing examples that demonstrate best practice.

Schools are encouraged to reflect on the effective practices identified for each assessment,
consider the recommendations to strengthen assessment design and explore the authentic
student work samples provided.

Audience and use

This report should be read by school leaders, subject leaders, and teachers to:
¢ inform teaching and learning and assessment preparation

e assist in assessment design practice

e assist in making assessment decisions

¢ help prepare students for internal and external assessment.

The report is publicly available to promote transparency and accountability. Students, parents,
community members and other education stakeholders can use it to learn about the assessment
practices and outcomes for senior subjects.

Subject highlights

49 91.67% 7 98.96% 0
schools offered agreement with @ of students 0
French provisional marks I I I received a
for IA3 C or higher
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Subject data summary ] H H

Subject completion

The following data includes students who completed the General subject.

Note: All data is correct as at January 2025. Where percentages are provided, these are rounded
to two decimal places and, therefore, may not add up to 100%.

Number of schools that offered French: 49.

Completion of units Unit 1 Unit 2 Units 3 and 4
Number of students 698 697 672
completed

Units 1 and 2 results

Number of students Satisfactory Unsatisfactory
Unit 1 689 9
Unit 2 688 9

Units 3 and 4 internal assessment (lA) results

Total marks for IA
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Subject data summary

IA1 marks

I1A1 total
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Subject data summary

IA2 marks
1A2 total
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Subject data summary

IA3 marks
1A3 total
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Subject data summary

External assessment (EA) marks
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Subject data summary

Grade boundaries

The grade boundaries are determined using a process to compare results on a numeric scale to
the reporting standards.

Standard A B C D E
Marks 100-83 82-66 65-46 45-19 18-0
achieved

Distribution of standards

The number of students who achieved each standard across the state is as follows.

Standard A B Cc D E

Number of 374 237 54 7

students
French subject report Queensland Curriculum & Assessment Authority
2024 cohort January 2025
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Internal assessment

The following information and advice relate to the assessment design and assessment decisions
for each IA in Units 3 and 4. These instruments have undergone quality assurance processes
informed by the attributes of quality assessment (validity, accessibility and reliability).

Endorsement

Endorsement is the quality assurance process based on the attributes of validity and accessibility.
These attributes are categorised further as priorities for assessment, and each priority can be
further broken down into assessment practices.

Data presented in the Assessment design section identifies the reasons why IA instruments were
not endorsed at Application 1, by the priority for assessment. An IA may have been identified
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to
both the subject matter and the assessment objective/s.

Refer to QCE and QCIA policy and procedures handbook v6.0, Section 9.5.

Percentage of instruments endorsed in Application 1

Instruments submitted 1A1 1A2 1A3

Total number of instruments 50 50 48

Percentage endorsed in Application 1 70 46 33
Confirmation

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses
provisional criterion marks determined by teachers to identify the samples of student responses
that schools are required to submit for confirmation.

Confirmation samples are representative of the school’s decisions about the quality of student
work in relation to the instrument-specific marking guide (ISMG), and are used to make decisions
about the cohort’s results.

Refer to QCE and QCIA policy and procedures handbook v6.0, Section 9.6.

The following table includes the percentage agreement between the provisional marks and
confirmed marks by assessment instrument. The Assessment decisions section of this report for
each assessment instrument identifies the agreement trends between provisional and confirmed
marks by criterion.

Number of samples reviewed and percentage agreement

1A Number of schools Number of Number of Percentage
samples requested additional samples agreement with
requested provisional marks

1 48 305 5 89.58

2 48 306 8 91.67

3 48 308 17 91.67
French subject report Queensland Curriculum & Assessment Authority
2024 cohort January 2025
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Examination — short response (15%)

Summative internal assessment 1 assesses subject matter from Unit 3 Topic 1: Roles and
relationships.

The examination assesses the application of a range of cognitions to multiple provided items —
questions related to unseen French stimulus texts.

Student responses must be completed individually, under supervised conditions, and in a
set timeframe.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions
Alignment 11
Authentication 0
Authenticity 0
Item construction 0

Scope and scale 1

Effective practices

Validity priorities were effectively demonstrated in assessment instruments that:

e posed questions of a scope and scale that could be met within the required response limit
¢ included the required text types of the word length specified in the syllabus

¢ included questions that cued students to perform the cognitions and skills specified in the
assessment objectives and ISMG, allowing student responses to satisfy the highest
performance-level descriptors.

Practices to strengthen
It is recommended that assessment instruments:

¢ include stimulus texts conforming to syllabus requirements, e.g. audio and audiovisual texts
should not contain written text or subtitles in any language and written texts should not include
visual texts

e provide stimulus texts of 500—-800 words in length when combined, aligning with syllabus
specifications

o offer the syllabus-specified maximum of 60 words to support a visual text.

French subject report Queensland Curriculum & Assessment Authority
2024 cohort January 2025
Page 9 of 28



French subject report

2024 cohort

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged

in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions
Bias avoidance 2
Language 2
Layout 0
Transparency 3

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

e labelled stimulus texts and numbered them consistently across examination instructions
and questions

e provided clear instructions to students.

Practices to strengthen
It is recommended that assessment instruments:

e model accurate use of French and English that is free from errors, to ensure clarity
for students

¢ avoid bias by being transparent and legible.
Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion Criterion name Percentage Percentage Percentage Percentage
number agreement less than greater than  both less and
with provisional provisional greater than
provisional provisional
1 Analysing French 89.58 10.42 0 0

texts in English

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

¢ schools considered the qualifying terms of thorough, perceptive, discerning and effective
when matching student responses to the ISMG, and differentiated responses accordingly

e students and teachers shared understanding of the key characteristics required for meeting
Assessment objective 2, and responses included relevant, specific justification through

Page 10 of 28
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paraphrasing and/or making valid inferences based on information and ideas within the
texts, i.e.

- in relation to purpose, responses answered the questions: Why was this text written? What
is the goal that the text is trying to achieve?

- in relation to audience, responses referred to the specific group of people for whom the text
was created, rather than a general group. They answered the questions: Who is the text
specifically designed for? Who is the message specifically targeted at?

- in relation to context, responses referred to the circumstances and conditions in which the
text was created and identified the issue or scenario raised. Context provided background
on the time period, societal norms, specific events and/or conditions relevant to the text’s
production. Student responses considered: What is the scenario or situation in which this
text has been created and exists?

- inrelation to tone, responses referred to attitude or emotional stance toward the subject
matter and related it to the language. Words such as informative, informational, formal,
informal, casual or professional are not considered tones as they do not convey a feeling of
an emotion. Student responses considered: What adjectives and emotive words are used
to convey the intended message?

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is
recommended that:

e marks are allocated at the highest performance-level descriptor for the characteristic of
comprehension when student responses overall demonstrate a thorough comprehension of
all stimulus texts and do not contain misunderstandings or misinterpretations

e student responses provide detailed and discerning justifications to support their analysis and
evaluation decisions using relevant information and ideas from within the stimulus texts

¢ the elements of purpose, audience, context and tone are explicitly taught as outlined in the
effective practices and in the syllabus glossary definitions.

Samples

The following excerpt demonstrates the application of thorough comprehension to perceptively
identify the text’s audience (adults, specifically parents and teachers, who have a hard time
believing that boys and girls can defy stereotypes) and its purpose (to denounce stereotypes and
to convince and encourage equality).

Excerpt 2 demonstrates the application of thorough comprehension to perceptively identify the
context and purpose of the text. The text type is identified, as is the reason this text exists — to
address the issue of gender roles and present the argument that greater progress is needed. The
response clearly articulates the text’s purpose in promoting change.

Both excerpts include appropriate, specific justification from the stimulus.

Note: The characteristic/s identified may not be the only time the characteristic/s occurred
throughout a response.

French subject report Queensland Curriculum & Assessment Authority
2024 cohort January 2025
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Internal assessment 1 (IA1)

Excerpt 1
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Additional advice

e Student responses:

- must identify each element of purpose, audience, context and tone perceptively to satisfy
the highest performance level for that descriptor in the ISMG, i.e. if one element identified is
matched to effective, the overall response is effective not perceptive

- should use evidence directly from the stimulus text rather than rely on general knowledge
to support conclusions.

e Schools:

- must use the endorsed assessment instrument from the Endorsement application (app) to
ensure the validity of the assessment instrument

- are encouraged to upload indicative responses to support the confirmation process

- should annotate how the school’'s assessment policy has been applied when responses
exceed the assessment conditions specified by the syllabus

- should use a best-fit approach to determine a result where evidence in an assessment
response matches descriptors at different performance levels in a criterion (Syllabus
section 1.3). For further guidance, see

» QCE and QCIA policy and procedures handbook v6.0, Section 9.6.1
» Making judgments webinar resource, in the Syllabuses app

=  Module 3: Making reliable judgments, in the Assessment Literacy app.

French subject report Queensland Curriculum & Assessment Authority
2024 cohort January 2025
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Internal assessment 2 (I1A2)

Examination — combination response (30%)

Summative internal assessment 2 assesses subject matter from both:
¢ Unit 3 Topic 2: Socialising and connecting with my peers
e Unit 3 Topic 3: Groups in society.

The examination assesses the application of a range of cognitions to multiple provided items —
questions, scenarios and/or problems related to unseen French stimulus texts, i.e. written, audio,
audiovisual or visual.

Student responses must be completed individually, under supervised conditions, and in a set
timeframe.

This instrument is designed to be delivered over two sessions, but schools must ensure that the
integrity of the examination is not compromised.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions
Alignment 18
Authentication 0
Authenticity 0
Item construction 1
Scope and scale 2

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

¢ included stimulus texts that met syllabus specifications for word length and text type, e.g.
audiovisual text did not include any written text or subtitles in any language

e directed where students should respond in French and where they should respond in English.

Practices to strengthen
It is recommended that assessment instruments:

e specify that all Session 1 Part 1 stimulus texts are used as stimulus material for Session 1
Part 2, ensuring student responses can satisfy the requirements of the ISMG

e instruct students to refer to at least one stimulus text from Session 1, in addition to the
Session 2 stimulus text, when exchanging information in Session 2

French subject report Queensland Curriculum & Assessment Authority
2024 cohort January 2025
Page 14 of 28



Internal assessment 2 (IA2)

¢ include Session 2 sample teacher questions that elicit consideration of Session 1 stimulus
text/s, in addition to the Session 2 stimulus text.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions
Bias avoidance 4
Language 3
Layout 0
Transparency 1

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

e provided clear, transparent instructions for the requirements of the task and specified the
conditions of the task

e consistently prompted students to refer to the requisite stimulus text/s for the different
sessions and parts of the assessment.

Practices to strengthen
It is recommended that assessment instruments:
e model accurate French and English language, enhancing clarity for students

¢ avoid stimulus material demonstrating bias through references not appropriate for the age
level of students.

Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion Criterion name Percentage Percentage Percentage Percentage
number agreement less than greater than  both less and
with provisional provisional greater than
provisional provisional
1 Analysing French 100.00 0.00 0 0
texts in English
2 Creating French 93.75 6.25 0 0
texts with French
stimulus
French subject report Queensland Curriculum & Assessment Authority
2024 cohort January 2025
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Internal assessment 2 (IA2)

Criterion Criterion name Percentage Percentage Percentage Percentage
number agreement less than greater than  both less and
with provisional provisional greater than
provisional provisional
Exchanging 93.75 6.25 0 0

information and
ideas in French

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

o for Creating French texts with French stimulus, marks at the highest performance levels were
allocated when responses

- were well sequenced, with sentences and paragraphs effectively linked using proficient and

complex French language, and only minor errors that did not affect meaning

- incorporated ideas from the stimulus texts in Part 1, providing well-justified and cohesive

personal opinions that demonstrated thoughtful selection, sequencing, and synthesis of
relevant details

e for Exchanging information and ideas in French, marks were allocated where student

responses demonstrated proficient grammatical features and language conventions of spoken
French, while addressing the given stimulus texts and providing elaborations and justifications

in their communication, to support their opinions and ideas.

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is

recommended that:

e for Creating French texts with French stimulus

- marks are allocated where extended responses include personal opinions and perspectives

that are supported by a thorough synthesis of valid information/ideas from the Part 1
stimulus texts

to be allocated the highest marks in the first descriptor, responses demonstrate a
sophisticated use of language, including a wide range of vocabulary and grammatical
structures, tenses and moods.

for Exchanging information and ideas in French

- student responses are matched to the 11-12 mark performance level for the synthesising

characteristic when they demonstrate understanding and integration of relevant information
and ideas from across both Session 2 and Session 1 stimulus when substantiating
conclusions and justifying opinions

teachers vary conversation questions to encourage genuine, authentic dialogue. While
example questions are uploaded at endorsement and can be used as a starting point, it is
essential that questions provide opportunities to sustain communication and elaborate on
personal responses, facilitating dynamic input from students.

Samples

The following excerpt illustrates discerning application of conventions and use of language
elements to provide a cohesive and detailed personal response written in proficient French,
despite minor errors occurring in some more complex grammar. The response incorporates a

French subject report

2024 cohort
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Internal assessment 2 (IA2)

discerning synthesis of details from the stimulus texts, referring to general ideas raised in the
stimulus (e.g. how friendships can help during difficult times), followed by further integration of

details from the stimulus, with direct reference to a situation outlined. This is a high-level
response at the 11-12 mark range.

Note: The characteristic/s identified may not be the only time the characteristic/s occurred
throughout a response.
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2023 - 2024

The following excerpt illustrates proficient use of language conventions and grammatical features
of spoken French. Meaning is communicated via a wide range of tenses and moods, as well as
the use of strategies to maintain and generate the conversation. There are some minor errors.
The excerpt discerningly synthesises information and ideas from the stimulus and provides
elaborations to support the detailed personal response. There is a well-substantiated justification
of opinions and ideas. This is a high-level response at the 11-12 mark range.

Note: The characteristic/s identified may not be the only time the characteristic/s occurred
throughout a response.

French subject report Queensland Curriculum & Assessment Authority
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Internal assessment 2 (IA2)

1)

Audio content: (1 min, 51 secs)
www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_french_ia2_e3.mp3

Additional advice
e Schools should:

- use a best-fit approach to determine a result where evidence in an assessment response
matches descriptors at different performance levels in a criterion (Syllabus section 1.3).
For further guidance, see

» QCE and QCIA policy and procedures handbook v6.0, Section 9.6.1
» Making judgments webinar resource, in the Syllabuses app
» Module 3: Making reliable judgments, in the Assessment Literacy app.

- apply their assessment policy to ensure academic integrity when student responses exceed
the assessment conditions specified by the syllabus. This should be clearly annotated on
the student response in Session 1 and/or on the ISMG in Session 2, with a time stamp
indicating which consecutive part of the response was considered in marking. Refer to QCE
and QCIA policy and procedures handbook v6.0 (Section 8.2.6) for further guidance about
managing response lengths and redacting continuous responses.

French subject report Queensland Curriculum & Assessment Authority
2024 cohort January 2025
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1A3

Internal assessment 3 (IA3)

Extended response (30%)

Summative internal assessment 3 assesses subject matter selected from:
e Unit 4 Topic 1: Finishing secondary school, plans and reflections
¢ Unit 4 Topic 2: Responsibilities and moving on.

This assessment focuses on the communication and exchange of ideas and information. It is an
open-ended task responding to three French stimulus texts. While students may undertake some
research when developing the extended response, it is not the focus of this technique.

Student responses must be completed individually and in a set timeframe.

Students may choose to support their response with additional resources; these do not form part
of the stimulus for the task.

This assessment occurs over an extended period of time. Students may use class time and their
own time to develop a response. Some parts of the preparation time for the response may be
conducted under supervised conditions to ensure authenticity.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions

Alignment 20

—_

Authentication
Authenticity

Item construction

N~ N o

Scope and scale

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:
¢ labelled the seen stimulus text and numbered all stimulus texts clearly and accurately

o provided Unit 4 related stimulus texts offering a range of perspectives with which students
could engage

¢ included, if selected as an option, a series of visual stimulus texts (at least two), with up to 60
words in French for each visual text

e provided scaffolding to enhance the clarity of the process steps without leading students to a
predetermined response.
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Practices to strengthen
It is recommended that assessment instruments:
¢ include a seen stimulus from the syllabus list of permitted genres (Syllabus section 5.5.1)

e explain to students that the instrument is composed of two parts, a multimodal presentation
and an individual spoken response

¢ include Part 1 and Part 2 assessment requirements on the assessment instrument
e provide a question and stimulus texts within a scope and scale commensurate with

syllabus-defined conditions for stimulus text word length and assessment duration.

Accessibility

Internal assessment 3 (1A3)

Accessibility in assessment design ensures that no student or group of students is disadvantaged

in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions
Bias avoidance 6
Language 6
Layout 0
Transparency 2

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:
e avoided written text and subtitles in audiovisual stimulus texts

e directed students to perform the assessment objectives of identification, and analysis
and evaluation.

Practices to strengthen
It is recommended that assessment instruments:
¢ avoid bias and content inappropriate for high school students

e model accurate French and English language that is free from errors, to avoid distractors and
provide students with clarity.

Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.
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Internal assessment 3 (1A3)

Agreement trends between provisional and confirmed marks

Criterion Criterion name Percentage Percentage Percentage Percentage
number agreement less than greater than  both less and
with provisional provisional greater than
provisional provisional
1 Analysing French 93.75 6.25 0 0.00
texts in French
2 Exchanging 91.67 6.25 0 2.08

information and
ideas in French

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:
o for Analysing French texts in French

- marks were allocated where the multimodal presentation demonstrated thoughtful analysis
and evaluation of relevant information and ideas in the stimulus texts, rather than only
translating them

- a personal response to the assessment task was clearly demonstrated, featuring the
student’s own perspectives in relation to the stimulus texts, based on their analysis

- responses identified purpose, audience, context and tone, addressing each element at
least once across the three stimulus texts to meet the performance-level descriptors at the
12—-13 mark range or higher

o for Exchanging information and ideas in French

- the interaction between the student and teacher resembled a student-centred conversation
rather than an interview, with teachers minimising their own input. Marks were allocated
where the student employed strategies to generate and maintain communication, while the
teacher posed questions based on the student’s responses to clarify their comments and/or
seek elaboration.

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is
recommended that:

o for Exchanging information and ideas in French

- when evaluating the spontaneity of student responses, consideration should be given to
Characteristic 2. Effective conversation arises from the development of ideas and personal
perspectives that go beyond simple answers to the teacher’s questions. If responses
appear entirely rehearsed and impede spontaneous engagement, they are considered as
generating and maintaining a structured, sequenced and purposeful interaction, or simply
maintaining a structured and sequenced response

- when allocating marks at the highest performance levels for Characteristics 1 and 3,
student input includes the proficient use of an appropriate range of language features to be
deemed discerning and conveys sufficient depth and detail to qualify as having
communicated a perceptive and justified personal response.
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Internal assessment 3 (1A3)

Samples
The following excerpt illustrates:

e perceptive identification of audience and tone, supported by relevant analysis and references
to the stimulus

¢ justification of conclusions by recounting the scene and evaluating the meaning of the song’s
lyrics, with the student paraphrasing their interpretation in their own words

¢ use of the analysis to draw well-constructed and valid conclusions, justifying ideas, opinions
and perspectives in relation to the student’s current situation and future plans.

Note: The characteristic/s identified may not be the only time the characteristic/s occurred
throughout a response.

Stimulus 1

Video content: (2 min, 1 sec)
www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_french_ia3_e2.mp4

The following excerpt illustrates an authentic personal response within a broader student-centred
conversation. The student response:

o directly answers the question, referencing the stimulus to provide a perceptive and justified
response

e elaborates on their ideas with information from their presentation, maintaining and generating
the conversation by leading to related topics.

Note: The characteristic/s identified may not be the only time the characteristic/s occurred
throughout a response.

)

Audio content: (1 min, 23 secs)
www.qcaa.qgld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_french_ia3_e2.mp3
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Internal assessment 3 (1A3)

Additional advice

e Teachers should ask questions that directly refer to Part 1 in order to facilitate opportunities for
students to exchange information and ideas related to their presentation.

e Schools:

- must apply their school assessment policy clearly and consistently when managing
response lengths. Schools must provide clear annotations on the ISMG to describe how the
policy has been applied and which evidence was used to make a judgment (QCE and
QCIA policy and procedures handbook v6.0, Section 8.2.6)

- are responsible for ensuring the correct sample files are uploaded in the Confirmation app,
including that files match the student’s learner unique identifier (LUI) and the interim
assessment item/s being reviewed (QCE and QCIA policy and procedures handbook v6.0,
Section 9.6.3)

- must check that the provisional mark entered into the Confirmation app and the annotated
mark on the ISMG correspond.
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External assessment 0—

External assessment (EA) is developed and marked by the QCAA. The external assessment for a
subject is common to all schools and administered under the same conditions, at the same time,
on the same day.

Examination — combination response (25%)

Assessment design

The assessment instrument was designed using the specifications, conditions and assessment
objectives described in the summative external assessment section of the syllabus.

The examination consisted of one paper with six short response questions and one extended
response question (53 marks):

e Section 1 consisted of short response questions in French (14 marks)

e Section 2 consisted of short response questions in English (18 marks)

e Section 3 consisted of an extended response question in French (21 marks).

The assessment required students to analyse French stimulus texts in both English and French.

The stimulus for Section 1 was an audio text in French with two associated questions. The
stimulus for Section 2 consisted of two written texts in French with four associated questions.

Assessment decisions

Assessment decisions are made by markers by matching student responses to the external
assessment marking guide (EAMG). The external assessment papers and the EAMG are
published in the year after they are administered.

Effective practices

e Overall, students responded well to:

e Question 1

e Question 2

e Question 5

e Question 7.

Practices to strengthen
When preparing students for external assessment, it is recommended that teachers:

¢ remind students to provide examples in the specified language when responding to short
response questions

e remind students not to repeat examples from the stimulus to respond to different short
response questions

e encourage students to address clearly and elaborate on each of the three dot points specified
in the extended response

e practise the accurate application of textual conventions and the associated language elements.
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External assessment

Samples

Short response in French

The following excerpt is from Question 1. It required students to identify the purpose of Stimulus 1
and justify their response with two examples from the stimulus.

Effective student responses:

¢ identified that the purpose of Stimulus 1 was to promote working as an English language
assistant

¢ justified the response with two different examples in French, conveying meaning relevant to
the question with few errors, e.g.

- there are opportunities for contracts of six, nine and 12 months
- accommodation is free of charge.

This excerpt has been included:

e because it names the purpose and provides two supporting examples in French with
few errors.

le 19_01)"_0!‘4_iﬂ>(+¢t est_de Convainre et encourmer |
le public de _prendre une annie Wﬁbbfﬁfu ed

de tavulles et pour ewx.  Premiecement, le texte
a Jﬁ' ‘ _ _ & travalles comfie
asistant d/qn’j!m}>3 olo(z(, "" veut ?'»(/on 'f’ral_fm”c- avece

N t. %5
eux. Pewsiemerent, le texte a_dct 4G4 4 o
fw"' ge9nti de. f/arJUhL et avoir_ 4 WW

[Oje,me,nf Lajfronht;_sj a{o{"s le. texte 69&{'(’. J@_ﬂaﬂ‘_"‘%&l_

ilc, cete c,xfg&;_'erzc.a -

Question 2 required students to name the intended audience for Stimulus 1 and justify their
response with two examples from the stimulus.

Effective student responses:

¢ identified that the intended audience for Stimulus 1 was students in their last year of
high school

¢ justified their response with two different examples in French, conveying meaning relevant
to the question with few errors, e.g.

- are you in your last year of high school?

- are you interested in travel?

French subject report Queensland Curriculum & Assessment Authority
2024 cohort January 2025
Page 25 of 28



External assessment

Short response in English

Question 3 required students to analyse why living arrangements have changed across the
generations, according to the author of Stimulus 2, and to justify their conclusion with three
examples from the stimulus.

Effective student responses:

¢ identified that the living arrangements of young French people have changed across
generations, with young people having no choice but to stay in the family home due to
difficulties in gaining stable employment leading to financial pressures

¢ justified their response with three different examples in English, e.qg.
- rent has increased in big cities, compounded by decreasing salaries
- young people study for longer
- young people face increasing student debt.

Question 4 required students to conclude to what extent Julie benefits from her decision in
Stimulus 2, justifying their conclusion with four examples from the stimulus.

Effective student responses:

¢ identified that Julie benefits greatly from her decision to live with her parents and feels her
living arrangements have had a very positive impact on her life

¢ justified their response with four different examples in English, e.g.
- Julie can spend more time with her family
- Julie’s parents live less than 30 minutes away from her job
- Julie does not have to spend 750 euros a month on rent

- until she can save enough money to buy her own home, Julie is happy to continue with this
arrangement.

The following excerpt is from Question 5. It required students to identify how the author’s change
in tone in Stimulus 3 reflects his feelings about his dream career, justifying their conclusion with
one example for each tone from the stimulus.

Effective student responses:

¢ identified a valid conclusion about the author’s initial tone (e.g. excited, happy, optimistic),
reflecting the author’s feelings about their dream career, and the change in tone (e.g.
uncertain, pessimistic, confused, exhausted)

¢ justified their response with one example for each tone in English, e.g.

- atfirst, the author was happy about landing a job as a sous-chef patissier at an
internationally renowned patisserie because he loves making sweets

- by the end of his diary entry, Jean-Luc is uncertain about his job as he longs for adventure.
This excerpt has been included:

¢ because the initial and subsequent tones were identified, with examples from the stimulus
justifying the author’s change in feelings.
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External assessment
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Question 6 required students to conclude how likely the author of Stimulus 3 is to remain in his
current job, justifying their conclusion with four examples from the stimulus.
Effective student responses:

¢ identified that Jean-Luc is not likely to carry on working at his current job. He has encountered
a problem and is unsure if he wants to stay. Valid conclusions also included that Jean-Luc is
likely to stay in his job

¢ justified their response with four examples in English, e.g.
- the hours are long
- he never sees his friends
- he has already started applying for jobs elsewhere

- he has secured a job interview for next week.

Extended response in French

The following excerpt is from Question 7. It required students to write an email of 200-300 words
in French to their French-speaking friend, inviting the friend to visit for four weeks and proposing
that they visit their friend in return. In the email, students had to address:

¢ the advantages of doing this exchange
e advice on how to organise this visit

e how this experience would enrich their future.
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External assessment

Effective student responses:

provided information by addressing and elaborating on all three dot points
structured the email with paragraphs, linking words and cohesive devices
opened and closed the email with an informal greeting

used complex French proficiently and with accuracy.

This excerpt has been included:

to illustrate the purposeful application of a wide range of vocabulary, grammar and tenses with
a high level of accuracy and consistent register for context.

Ah
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Additional advice

French subject report

2024 cohort

It is recommended that students write clearly, especially when responding in French, in order
to provide evidence of accurate spelling.

Page 28 of 28

Queensland Curriculum & Assessment Authority

January 2025



	French subject report: 2024 cohort
	Introduction
	Audience and use
	Subject highlights

	Subject data summary
	Subject completion
	Units 1 and 2 results
	Units 3 and 4 internal assessment (IA) results
	Total marks for IA
	IA1 marks
	IA2 marks
	IA3 marks

	External assessment (EA) marks
	Final subject results
	Final marks for IA and EA
	Grade boundaries
	Distribution of standards


	Internal assessment
	Endorsement
	Percentage of instruments endorsed in Application 1

	Confirmation
	Number of samples reviewed and percentage agreement


	Internal assessment 1 (IA1)
	Examination — short response (15%)
	Assessment design
	Validity
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen

	Accessibility
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen


	Assessment decisions
	Reliability
	Agreement trends between provisional and confirmed marks
	Effective practices
	Practices to strengthen
	Samples

	Additional advice



	Internal assessment 2 (IA2)
	Examination — combination response (30%)
	Assessment design
	Validity
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen

	Accessibility
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen


	Assessment decisions
	Reliability
	Agreement trends between provisional and confirmed marks
	Effective practices
	Practices to strengthen
	Samples

	Additional advice



	Internal assessment 3 (IA3)
	Extended response (30%)
	Assessment design
	Validity
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen

	Accessibility
	Reasons for non-endorsement by priority of assessment
	Effective practices
	Practices to strengthen


	Assessment decisions
	Reliability
	Agreement trends between provisional and confirmed marks
	Effective practices
	Practices to strengthen
	Samples

	Additional advice



	External assessment
	Examination — combination response (25%)
	Assessment design
	Assessment decisions
	Effective practices
	Practices to strengthen
	Samples
	Short response in French
	Short response in English
	Extended response in French

	Additional advice




