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Introduction

Despite the challenges brought about by the COVID-19 pandemic, Queensland’s education
community can look back on 2021 with satisfaction at having implemented the first full
assessment cycle in the new Queensland Certificate of Education (QCE) system. That meant
delivering three internal assessments and one external assessment in each General subject.

This report analyses that cycle — from endorsing summative internal assessment instruments to
confirming internal assessment marks, and designing and marking external assessment. It also
gives readers information about:

¢ applying syllabus objectives in the design and marking of internal and external assessments
e patterns of student achievement.
The report promotes continuous improvement by:

¢ identifying effective practices in the design and marking of valid, accessible and reliable
assessments

e recommending where and how to enhance the design and marking of valid, accessible and
reliable assessment instruments

¢ providing examples of best practice where relevant, possible and appropriate.

Audience and use

This report should be read by school leaders, subject leaders and teachers to:

¢ inform teaching and learning and assessment preparation

e assist in assessment design practice

e assist in making assessment decisions

¢ help prepare students for external assessment.

The report is publicly available to promote transparency and accountability. Students, parents,
community members and other education stakeholders can learn about the assessment practices

and outcomes for General subjects (including alternative sequences (AS) and Senior External
Examination (SEE) subjects, where relevant) and General (Extension) subjects.

Report preparation

The report includes analyses of data and other information from endorsement, confirmation and
external assessment processes. It also includes advice from the chief confirmer, chief endorser
and chief marker, developed in consultation with and support from QCAA subject matter experts.
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@ Subject data summary

Subject completion

The following data includes students who completed the General subject.

Note: All data is correct as at 17 December 2021. Where percentages are provided, these are
rounded to two decimal places and, therefore, may not add up to 100%.

Number of schools that offered the subject: 60.

Completion of units Unit 1 Unit 2 Units 3 and 4
Number of students 861 831 703
completed

Units 1 and 2 results

Number of students Satisfactory Unsatisfactory
Unit 1 841 20
Unit 2 807 24

Units 3 and 4 internal assessment (lA) results

Total marks for IA
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Subject data summary

IA1 marks

IA1 total
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IA2 marks

I1A2 total
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Subject data summary

IA3 marks
IA3 total
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Subject data summary

External assessment (EA) marks

Chinese subject report
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Subject data summary

Final subject results

Final marks for IA and EA
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Grade boundaries

The grade boundaries are determined using a process to compare results on a numeric scale to
the reporting standards.

Standard A B C D E
Marks 100-85 84-65 64-43 42-16 15-0
achieved

Distribution of standards

The number of students who achieved each standard across the state is as follows.

Standard A B C D E

Number of 422 210 65 6 0

students
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@ Internal assessment

The following information and advice pertain to the assessment design and assessment
decisions for each IA in Units 3 and 4. These instruments have undergone quality assurance
processes informed by the attributes of quality assessment (validity, accessibility and reliability).

Endorsement

Endorsement is the quality assurance process based on the attributes of validity and accessibility.
These attributes are categorised further as priorities for assessment, and each priority can be
further broken down into assessment practices.

Data presented in the Assessment design section identifies the reasons why IA instruments were
not endorsed at Application 1, by the priority for assessments. An IA may have been identified
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to
both the subject matter and the assessment objective/s.

Refer to the quality assurance tools for detailed information about the assessment practices for
each assessment instrument.

Percentage of instruments endorsed in Application 1

Number of instruments submitted 1A1 1A2 IA3
Total number of instruments 61 61 58
Percentage endorsed in Application 1 52% 41% 29%

Confirmation

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses
provisional criterion marks determined by teachers to identify the samples of student responses
that schools are required to submit for confirmation.

Confirmation samples are representative of the school’s decisions about the quality of student
work in relation to the ISMG and are used to make decisions about the cohort’s results. If further
information is required about the school’s application of the ISMG to finalise a confirmation
decision, the QCAA requests additional samples.

Schools may request a review where an individual student’s confirmed result is different from the
school’s provisional mark in one or more criteria and the school considers this result to be an
anomaly or exception.

The following table includes the percentage agreement between the provisional marks and
confirmed marks by assessment instrument. The Assessment decisions section of this report for
each assessment instrument identifies the agreement trends between provisional and confirmed
marks by criterion.

Chinese subject report Queensland Curriculum & Assessment Authority
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Chinese su
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Internal assessment

Number of samples reviewed and percentage agreement

IA Number of schools Number of Number of Percentage
samples requested additional samples agreement with
requested provisional marks
1 58 311 58 75.86%
2 58 310 28 75.86%
3 58 309 32 77.59%
bject report Queensland Curriculum & Assessment Authority
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Examination — short response (15%)

Internal assessment 1 (IA1) is a short response examination where students analyse Chinese
texts in English. Stimulus includes visual, written and audio/audiovisual stimulus (Syllabus
section 4.6.1).

Student responses must be completed individually, under supervised conditions, and in a set
timeframe.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 21
Authentication 0
Authenticity 6
Item construction 0
Scope and scale 9

*Each priority might contain up to four assessment practices.

Total number of submissions: 61.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

o featured alignment with syllabus requirements, assessment objectives, assessment
specifications and Unit 3, Topic 1 subject matter

e provided an indicative response to assist the endorsement decision-making process

e provided opportunities for students to demonstrate their knowledge and application of the topic
and the range of performance levels in their responses of up to 100 words for each question

e provided a meaningfully realistic and appropriate local context that allowed for unique student
responses and authentic engagement with the stimulus texts

o featured 3-5 stimulus texts including one written, one visual and one audio or audiovisual text
according to syllabus specifications (with a combined word length of 700—21200 characters).

Chinese subject report Queensland Curriculum & Assessment Authority
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Practices to strengthen
It is recommended that assessment instruments:

e assess all required assessment objectives, including all of Objective 2: purpose, audience,
context and tone (Syllabus section 4.6.1) across a range of questions

¢ allow students to successfully complete short response questions at the highest performance
levels within the allowed timeframe and with written responses of up to 100 words per
guestion, as outlined by the syllabus conditions

¢ include written texts and transcripts of 700-1200 characters in length, when combined
¢ do not contain subtitles in an audio or audiovisual stimulus

¢ include questions that enable students to demonstrate the range of cognitive verbs required
for them to achieve the highest performance-level descriptors in the syllabus, e.g. ‘analyse’,
‘evaluate’, ‘justify’

e include visual stimulus that contain no more than 75 characters in Chinese

¢ should be sufficiently different from the QCAA samples and unique to each school’s cohort,
which will enable students to produce individual responses

¢ include stimulus materials and questions that are succinct enough to allow students sufficient
time to engage with them, but complex enough to allow them to demonstrate the range of
performance-level descriptors of the ISMG

¢ include at least one question that requires students to analyse multiple stimulus texts.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 2
Language 7
Layout 4
Transparency 4

*Each priority might contain up to four assessment practices.

Total number of submissions: 61.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

¢ included written and visual stimulus with different perspectives on the topic, covering a range
of opinions and avoiding bias and inappropriate content

o featured clear instructions aligned to the syllabus requirements, objectives and the ISMG

¢ included language that was clear, free of grammatical errors and contained only simplified
Chinese characters

bject report Queensland Curriculum & Assessment Authority
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¢ included clear, accessible and legible audio, audiovisual and/or visual stimulus texts.

Practices to strengthen

It is recommended that assessment instruments:

¢ include clear, concise and explicit instructions in questions and avoid complex wording

¢ include only stimulus texts that relate to Unit 3, Topic 1 subject matter

e avoid including URLSs for visual stimulus texts, as they may reveal important information in the
stimulus that students are required to comprehend and understand independently.

Additional advice

e The audiovisual stimulus must not contain any subtitles, words, characters and/or other cues

that would lead students to the expected response.

e Schools should apply their school assessment policy when managing responses that exceed

100 words.

¢ Indicative responses are highly recommended. These should be written in full sentences and
model expected responses at the highest performance levels. By preparing indicative
responses at the time of assessment design, teachers can ensure questions are clear and
provide sufficient opportunity for students to achieve at the highest standards within the

assessment conditions and specifications.
Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage
number agreement with less than
provisional provisional
1 Analysing 75.86%
Chinese texts in
English

Effective practices

Percentage Percentage

greater than both less
provisional and greater
than
provisional
1.72% 13.79%

Accuracy and consistency of the application of the ISMG for this IA was most effective when:

e Characteristic 1 was fully met — comprehension of information, ideas and/or opinions in all the
stimulus texts related to the subject matter for Unit 3: Our society Topic 1: Roles and

relationships

e Characteristic 2 was fully met — analysis and evaluation of information and ideas to draw
conclusions and justify opinions, ideas and perspectives related to the subject matter for Unit 3:

Our society Topic 1: Roles and relationships

Chinese subject report
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e cognitive verbs in student responses were accurately identified, e.g. analysis and evaluation in
Assessment objective 3

e there was a shared understanding of qualifiers and how they were reflected in student
responses, e.g. recognising the differences between ‘discerning analysis and evaluation’ and
‘effective analysis and evaluation’

e there was a shared understanding of the definitions of characteristics in the performance-level
descriptor, e.g. what it means to recognise tone and context

¢ schools matched evidence to each complete characteristic of the ISMG, and applied the best
fit judgment to the performance level.
Samples of effective practices

The following are excerpts from responses that illustrate the characteristics for the criterion at the
performance level indicated. The excerpts may provide evidence of more than one criterion. The
characteristics identified may not be the only time the characteristics have occurred throughout a
response.

These student response excerpts have been included:

¢ to demonstrate a thorough comprehension, which uses relevant information from all stimulus
texts to respond to questions in the assessment

¢ as the student response was marked according to the requirements of each question

¢ to demonstrate the significant process of identification of tone, purpose, context, and audience
from the stimulus texts.

Analysing Chinese Excerpt 1
texts in English

(24-15 marks) T ) _ , g - .
e thorough e Core )T‘r‘)hffr-ﬁt/f\,'ﬂt‘ ‘:f(’u Leosand 1le - JL”W!/H’/_) in Simulus
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! "
3 o P TR JOTY e ol o
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and/or opinions in all ( 74

the stimulus texts o Heur daughtn tfrue 3‘3\‘3/"‘% Candrd s ruzdg L. “"‘;
related to . \ v o i o ; A g L E
relationships and rou'd F‘,"’:"J'V"-’ TP £\) P (T ondA e Eich (Qu#

roles in society

identification of tone,
purpose, context and

/ J ~ r
audience to draw a H,O[/}‘C]‘/{'/, ('\“’(/ "St(qm? '(/U HJ{(/ ’Jﬂus‘}’a/miﬂ ¢l

valid interpretation of .
inferencespabout wanfyn 9 to ;U‘ A e (gre. #e ’“*‘-)/L"//),/ '#{*;« Aawﬁ
meaning, values and b(’ - ,
attitudes related to (RO (e G u’/'{( ‘c}, ard Sw/]'b'.’f/“?’
relationships and
roles in society
o discerning analysis
and evaluation of
relevant information
and ideas in stimulus
texts to draw well-
constructed and valid
conclusions with well-
substantiated
justification of
opinions, ideas and
perspectives related
to relationships and
roles in society
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Excerpt 2

Stimuluy 2 fowwser more on Hle olde"gorevbeo AS. Lt
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This student response excerpt has been included:

Internal assessment 1 (IA1)

¢ to demonstrate a discerning analysis and evaluation, as it provides evidence of processing the
information to reach the conclusion with justification.

Analysing Chinese
texts in English
(14-15 marks)

o thorough
comprehension of
information, ideas
and/or opinions in all
the stimulus texts
related to
relationships and
roles in society

o discerning analysis
and evaluation of
relevant information
and ideas in stimulus
texts to draw well-
constructed and valid
conclusions with well-
substantiated
justification of
opinions, ideas and
perspectives related
to relationships and
roles in society

The auttor s atfiude i~ Stauhiy, ¢ Shops Hat
lakels guen by ofters doao charge your self ~tmag.c
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P Or-N

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is

recommended that:

¢ schools and teachers apply the school assessment policy when managing student responses
exceeding the word length conditions specified in the syllabus

¢ schools ensure that all relevant documents, including responses and the annotated ISMGs,

are scanned and uploaded accurately

e teachers are encouraged to revisit the Making judgments webinar document (in the Syllabus

resources section) to apply the best fit judgment when awarding student marks against the

ISMG
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¢ the highest mark cannot be awarded when an element of the purpose, audience, context and
tone (PACT) is missing in a student response, i.e. if tone is not identified, marks in the higher
performance levels cannot be awarded

¢ the highest mark range can only be awarded when the evidence in a student response
matches the entirety of the characteristics in the mark range

e adjectives to describe tone need to be more descriptive and replaced by more specific words.
‘Informative’ or ‘formal/informal’ are not acceptable as tones. The language should indicate or
convey emotion, feeling or attitude to the subject matter and/or audience

¢ quoting whole sentences from the text/s should be avoided as it does not indicate
comprehension of the information and/or ideas. Students should paraphrase and be
encouraged to formulate their own unique answers

o if student responses include incorrect information from the stimulus, then comprehension
cannot be considered as thorough.

Additional advice

¢ Anindicative response does not necessarily reflect the only valid response for a question.
Student work should be matched to evidence in the stimulus texts. A relevant mark range
should be awarded by matching the student work to the characteristics of the performance-
level descriptors, regardless of whether the information was stipulated in the indicative
responses.

e Teachers should apply the ISMG when making judgments, e.g. to understand which mark to
award when student results are split across three different mark ranges. Please see the
Making judgments webinar resource on the QCAA Portal for further assistance and advice.

e Teachers are strongly encouraged to annotate student work and provide indicative responses
to help confirmers support school provisional marks and teacher judgments.
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@ Internal assessment 2 (IA2)

Examination — combination response (30%)

Internal assessment 2 (IA2) is a combination response examination held in two sessions. In
Session 1, students analyse Chinese stimulus texts in English and create Chinese texts using
Chinese stimulus. Session 2 comprises a student-centred conversation (3—7 minutes) where
students exchange information and ideas in Chinese, with reference to stimulus and unseen
questions. Stimulus includes visual, written and audio/audiovisual stimulus. This examination
assesses the application of a range of cognitions to multiple provided items — questions,
scenarios and/or problems related to unseen Chinese stimulus texts (written, audio, audiovisual
or visual).

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 25
Authentication 0
Authenticity 1
Item construction 4
Scope and scale 7

*Each priority might contain up to four assessment practices.

Total number of submissions: 61.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

o featured alignment with the assessment objectives, assessment specifications and the subject
matter, which provided opportunities for students to demonstrate the knowledge and skills
required for Unit 3, Topics 2 and 3

o featured meaningful and realistic contexts that provided opportunities for unique student
responses. Students were instructed to analyse and evaluate information, draw conclusions
and provide personal responses based on the stimulus provided

e were appropriate in scope and scale, and were succinct enough but also sufficiently
challenging to allow students to demonstrate the highest performance-level descriptors within
the allowed time and word limits as outlined by the syllabus conditions

Chinese subject report Queensland Curriculum & Assessment Authority
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Internal assessment 2 (I1A2)

¢ included one question that relied on the use of more than one stimulus text for Session 1
Part 1

¢ included an unseen written or visual stimulus text for Session 2 that provided a different
perspective from those offered in Session 1. Note that a different perspective does not
necessarily mean different subject matter.

Practices to strengthen

It is recommended that assessment instruments:

e assess all required assessment objectives and performance-level descriptors of the ISMG, in
particular, all of Objective 2: purpose, audience, context and tone (Syllabus section 4.6.2) in
Session 1

e provide an indicative response to assist the endorsement decision-making process

¢ include multiple questions, rather than one question to assess the four elements of Objective 2
(purpose, audience, context, tone), e.g. assessing all four elements in one question will not
give students opportunities or sufficient time to demonstrate the highest performance-level
descriptors of the ISMG within the 100-word limit

e in Session 2, should include an unseen written or visual stimulus text on a task related to the
stimulus used in Session 1 Part 1 (Syllabus section 4.6.2)

¢ include open-ended unseen questions in Session 2 that provide opportunities for students to
sustain communication, exchange meaning and provide a spontaneous and unique personal
response to the stimulus. Stimulus texts from Session 1 must be referenced in Session 2

e ensure that the written or visual stimulus text in Session 2 provides a different perspective
from those offered in Session 1, and contains no more than 75 characters in Chinese or
60 words in English

¢ should not be direct (or highly similar) copies of exemplars provided by the QCAA, including
sample questions for Session 2.
Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 5
Language 7
Layout 5
Transparency 5

*Each priority might contain up to four assessment practices.

Total number of submissions: 61.
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Internal assessment 2 (I1A2)

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:
o featured stimulus texts and questions that were clear and accessible to all students

¢ included clear instructions and cues that aligned with the assessment specifications,
objectives and ISMG

¢ provided adequate space for student responses to reflect syllabus length requirements

¢ did not include unnecessary jargon, specialist language or colloquial language.

Practices to strengthen
It is recommended that assessment instruments:

e provide audio or audiovisual stimulus without subtitles or cues that would compromise
students’ ability to listen to and engage with the stimulus as per syllabus requirements

¢ include an authentic audio or audiovisual stimulus text with an appropriate pace of delivery
suitable for students in the summative phase of learning (slower than background speaker
pace, but not excessively slow or excessively fast)

e provide opportunities for students to sustain communication, exchange meaning and provide a
spontaneous and unique personal response to the stimulus in Session 2. Teachers are
advised to prepare a number of different questions for different students and adapt to
individual students’ performance

¢ be reviewed and adjusted each year, in line with the requirements of each unique cohort.

Additional advice

e Schools should ensure they administer the endorsed task. Some assessment instruments did
not meet the syllabus specifications as the short response in English did not assess the
analysis cognition.

e The audiovisual stimulus must not contain any subtitles, words and/or other cues that would
lead students to the expected response.

e The task questions must ask students to provide information/analysis/evaluation that can be
drawn from the stimulus. Providing an answer that is not drawn from the stimulus text does not
show comprehension.

e Schools are encouraged to upload the indicative response for the short response in English.
This allows teachers to see the possible response students could provide, and gives them an
opportunity to provide achievable answers to questions.

Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Chinese subject report Queensland Curriculum & Assessment Authority
2021 cohort February 2022
Page 18 of 43



Internal assessment 2 (I1A2)

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing 93.1% 5.17% 1.72% 0.00%
Chinese texts in
English
2 Creating Chinese 87.93% 3.45% 6.9% 1.72%
texts with

Chinese stimulus

3 Exchanging 82.76% 5.17% 5.17% 6.9%
information and
ideas in Chinese

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

e questions assessed the comprehension of information, ideas and/or opinions in all the
stimulus texts

e questions assessed the identification of tone, purpose, context and audience to enable
students to draw a valid and justifiable interpretation of inferences about meaning, values and
attitudes

¢ student responses demonstrated the application of conventions and use of language elements
to write a comprehensive response in proficient and complex Chinese in the Creating Chinese
texts with Chinese stimulus criterion

e opportunities were created to assess the application of conventions and use of language
features in a spoken conversation responding to the stimulus texts

¢ in the Creating Chinese texts with Chinese stimulus criterion, the task allowed students to
make reference to two or more stimulus texts fluidly, to provide a personal response and
achieve at the highest performance level of the ISMG

¢ teacher judgment was applied accurately and consistently across the cohort in all three criteria

¢ the school assessment policy was implemented when managing response length concerns in
all three criteria

¢ in the Exchanging information and ideas in Chinese criterion, the student-centred conversation
provided opportunities for students to drive the conversation using complex and proficient
spoken Chinese

¢ the teacher provided differentiated, open-ended and unseen questions to meet the syllabus
specifications and students’ needs to allow for unique student responses.

Samples of effective practices

The following are excerpts from responses that illustrate the characteristics for the criteria at the

performance level indicated. The excerpts may provide evidence of more than one criterion. The
characteristics identified may not be the only time the characteristics have occurred throughout a
response.
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Internal assessment 2 (IA2)

These student response excerpts have been included:

¢ to demonstrate thorough comprehension of information, ideas and/or opinions in most of the

stimulus texts

e to provided discerning evidence of identification of purpose, context and/or audience

¢ to provide an effective teacher annotation to match the evidence in the student response

¢ to demonstrate the school’s implementation of the school assessment policy when managing

response length concerns.

Analysing Chinese

texts in English Excerpt 1
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Internal assessment 2 (IA2)

Analysing Chinese
texts in English
(6 marks)

e thorough
comprehension of
information, ideas
and/or opinions in all
the stimulus texts
related to socialising
and societal issues
and/or ideas

discerning analysis
and evaluation of
relevant information
and ideas in stimulus
texts to draw well-
constructed and valid
conclusions with well-
substantiated
justification of
opinions, ideas and
perspectives related
to socialising and
societal issues and/or
ideas

Analysing Chinese
texts in English
(6 marks)

o thorough
comprehension of
information, ideas
and/or opinions in all
the stimulus texts
related to socialising
and societal issues
and/or ideas

school assessment
policy implemented
when managing
response length
concerns

Excerpt 3
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Internal assessment 2 (IA2)

These student response excerpts have been included:

e to demonstrate discerning application of conventions and use of language elements to write a
comprehensive response to stimulus texts and the task in proficient and complex Chinese
related to socialising and societal issues and/or ideas (Excerpts 1 and 2)

as high-level examples of responses to a question that required them to write an email, in
200-300 characters, where they explored how they socialise and stay connected to others,
using a range of stimulus to justify ideas and opinions (Excerpts 1 and 2)

to show a student-centred conversation at the high performance level for the Exchanging
information and ideas in Chinese criterion (Excerpt 3).

Creating Chinese texts
with Chinese stimulus
(11-12 marks)

o discerning application
of conventions and
use of language
elements to write a
comprehensive
response to stimulus
texts and the task in
proficient and
complex Chinese
related to socialising
and societal issues
and/or ideas

provision of a
cohesive and detailed
personal
response/justified
opinion in relation to
topics identified in
stimulus texts and the
task related to
socialising and
societal issues and/or
ideas

Excerpt 1
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Internal assessment 2 (IA2)

Creating Chinese texts Excerpt 2
with Chinese stimulus S
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Exchanging
information and ideas
in Chinese (12 marks)

synthesis of relevant
information and ideas
in stimulus texts to
draw well-constructed
and valid conclusions
with well-
substantiated
justification of
opinions, ideas and
perspectives related
to socialising and
societal issues and/or
ideas

use of strategies to
generate and maintain
communication to
provide a personal
response related to
socialising and
societal issues and/or
ideas

Excerpt 3

Excerpt 3 content (audio, 2 min 59 sec)

www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_chinese_19 ia2_snip2.mp3

Transcript

Student: A FERIZE KB KR. FARSE L+ Z4FE%, ALl
RAMABZMERK, BERZOMEL. oL, RERERZ
[P [] 2 2]

Teacher: #, VREREERII A —H IS ?

Student: KNI b+ Z4FEg, WEEAG, W, BARER K
—EIr. VRE AR IR —Dr ) LG ?

Teacher: IRIFEIRM:, WBEA N EIERI A A —ED,

Student: &,

Teacher: JI§, RIIAEST THE?

Student: FXINEFT T. B ARV, RAUNFAFESIBE.
JOE, Wdar. SIS TikdRFE S, Wik E Dk,
R LART, AT T2

Teacher: IEEHT L. AAEE, i R EE,
Student: R DA — R ?

Teacher: i, FEHrmHE, BET T,

Student: M,

Teacher: X515 5% ) LR E 2L

Student: M,

Teacher: #5, Sophie, RERACEEHPIRREARE?

Student: IR BEPI R RIR Y o FORAATTE S HFF K. LI
PR GTF AT, MATER SRR, A TRIR 2 5lih. IRERIRIIACEE
TFANGF S ?

Teacher: IR P BER ZAEE . FRATH & — 2 AR .
A8, Sophie, IR L—, IRECBINFEBMNMMENR? AN TE 8
SEEEAR T ?

Student: HIEIEGIRFNE B E—FE. FOAERAN A F XL
B BN, A SGERAEREE Sk, mH RS2
o TN N T SCEEFH, WELFR, FARATUAHBE. K
AN N FE SO P 2

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is

recommended that:

Internal assessment 2 (I1A2)

¢ the school assessment policy be implemented when managing response length issues, where
applicable, to conform to the syllabus conditions (Session 1 Part 1)
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Chinese su
2021 cohort

Internal assessment 2 (I1A2)

e teachers develop students’ abilities to manipulate the language spontaneously, rather than
preparing rehearsed responses (Session 1 Part 2)

e adequate referencing to the stimulus texts is required to meet the assessment criteria
(Session 1 Part 2)

¢ the student’s personal response makes references to the information and ideas of the two
stimulus texts in Session 1 Part 1 (Session 1 Part 2)

¢ synthesis of ideas needs to demonstrate efficient justification of arguments, as it impacts the
flow and the body of the text. The response needs to be cohesive, with a logical transition from
one point to another, and be supported by personal opinion/s and/or perspective/s (Session 1
Part 2)

o for a response to be considered discerning, language elements should display complexity and
a wide variety of grammatical and lexical features that reflect a final year of language study
(Session 1 Part 2)

¢ students should be taught to paraphrase, rather than give long direct quotations when creating
responses in Chinese for either written or spoken tasks. Long direct quotations show only an
adequate selection of details from the texts (Session 1 Part 2)

e responses are a two-way conversation. If the teacher asks all the questions, the third
characteristic cannot be marked in the highest band because the ‘generating and maintaining
conversation’ requirement will not be met (Session 2)

¢ hesitant responses that require prompting and do not have enough reference to the stimulus
text/s cannot be described as spontaneous (Session 2)

e the unprepared student-centred conversation is a two-way conversation. If the teacher asks all
the questions, the third characteristic cannot be marked in the highest band because the
‘generating and maintaining conversation’ requirement will not be met (Session 2)

¢ schools check the submission carefully, as some submitted files are of low quality or do not
contain evidence of the student’s response (Session 2)

¢ schools ensure the ISMG is annotated correctly and consistent with the provisional mark
(Session 2).

Additional advice

e Consider limiting scaffolding for the Session 2 unprepared response. This is an unseen task
with a new stimulus text. Students have 10 minutes planning time with the stimulus to prepare
for the task. The unseen questions need to allow students to sustain communication and
exchange meaning, and to provide a spontaneous personal response to the stimulus.

e Teachers need to pose open-ended questions related to the Unit 3 subject matter and ideas
and information from at least two stimulus texts including the new stimulus text in Session 2 to
allow students to achieve at the highest level of the ISMG.

e Teachers should select stimulus texts in which tone is vivid and can be identified.
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@ Internal assessment 3 (IA3)

Extended response (30%)

Internal assessment 3 (IA3) is an extended response with two components. Component 1 requires
students to analyse Chinese stimulus in Chinese over a period that includes class time and home
time (2—3 weeks). Stimulus includes visual, written and audio/audiovisual stimulus. The student
analysis is delivered as a multimodal presentation (4—8 minutes) in Chinese. Component 2 is a
student-centred conversation (5—7 minutes) in Chinese using unseen questions.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 43
Authentication 0
Authenticity 0
Item construction 0
Scope and scale 0

*Each priority might contain up to four assessment practices.

Total number of submissions: 58.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

o featured alignment with the assessment objectives, assessment specifications and subject
matter, which provided opportunities for students to demonstrate the knowledge and skills
required for Unit 4 subject matter

¢ included appropriate stimulus texts, e.g. the stimulus text to be studied in class must be
chosen from the list on page 54 of the syllabus. The other two stimulus texts must be unseen
materials with a combined length of 500—1000 characters in Chinese, with one being written
and one being audio or audiovisual or a series of visual texts (Syllabus section 5.5.1)

o featured open-endedness where the response was to be completed individually over 2—3 weeks
of preparation, including both in-class and out-of-class time

¢ included authentic stimulus texts that were relevant and sufficiently challenging, and that
offered different perspectives to allow students to demonstrate their skills and abilities across
the syllabus objectives and performance levels of the ISMG.
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Internal assessment 3 (1A3)

Practices to strengthen
It is recommended that assessment instruments:

e provide a clear context, overview and explicit instructions for students to construct individual
extended responses that would provide opportunities for them to achieve all the assessable
objectives as required by the syllabus, including the range of cognitions and the identification
of purpose, audience, context and tone (Syllabus section 5.5.1)

¢ identify and include one seen stimulus studied in class that is chosen from: a Chinese film,
documentary, television series episode, extended interview, newspaper, magazine article,
journal, short story, novella, website or printed materials. This stimulus is not included in the
combined word length specification and should be labelled correctly and clearly to differentiate
between the seen stimulus and unseen stimulus texts

¢ include two unseen stimulus texts studied outside of class with a combined length of
500-100 characters in Chinese

¢ provide open-ended questions for Session 2 that centre around the multimodal presentation,
information and ideas related to Unit 4 subject matter, which allow students to communicate
their ideas and exchange information by providing their unique responses

e are contextualised to the school and not be a direct copy of a QCAA sample assessment
instrument

¢ include tasks and stimulus texts that are complex and challenging enough to allow for students
to sufficiently demonstrate the full range of performance-level descriptors of the ISMG

¢ include an authentic audio or audiovisual stimulus text with an appropriate pace of delivery
and complexity suitable for the level required in Year 12

e provide audio or audiovisual stimulus without subtitles or cues that would compromise
students’ ability to listen to and engage with the stimulus as per syllabus requirements

e include no more than 75 characters for each visual stimulus if a series of visual stimulus texts
is used.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 2
Language 2
Layout 0
Transparency 12

*Each priority might contain up to four assessment practices.

Total number of submissions: 58.
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Internal assessment 3 (1A3)

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

o featured clear and explicit instructions aligned to syllabus objectives, specifications and
the ISMG

o featured accurate spelling, grammar, punctuation and textual features and avoided distractors,
jargon, specialist language and colloquial language

¢ included stimulus texts that were engaging, relevant and accessible to all students, without
inappropriate content.

Practices to strengthen

It is recommended that assessment instruments:

¢ include clear language in the scaffolding of the task, context statements and instructions so
that students clearly understand what is expected of them in Part 1 and Part 2 in order to
demonstrate the full range of performance-level descriptors of the ISMG

e include clear, audible, relevant and accessible audio and visual stimulus

¢ include audio/audiovisual stimulus of an appropriate pace of delivery for students in the
summative phase of learning in Year 12. Audio/audiovisual stimulus should be free from noise
and distractors

¢ include audio that clearly differentiates between speakers

e ensure that all stimulus and the task are accessible to all students.

Additional advice

e The audio/audiovisual stimulus cannot include subtitles, words or cues that would compromise
students’ ability to listen to and engage with the stimulus as per syllabus requirements.

e Teachers should provide clear scaffolding of the task, e.g. context statements, and instructions
need to ensure students understand what is expected from them in Part 1 and Part 2 to
demonstrate the full range of performance-level descriptors of the ISMG.

e Teachers should provide open-ended questions for Session 2 that centre around the student’s
multimodal presentation and information and ideas related to Unit 4 subject matter, which
allow students to communicate their ideas and exchange information (including a personal
opinion).

Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.
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Internal assessment 3 (1A3)

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Analysing 79.31% 10.34% 3.45% 6.9%
Chinese texts in
Chinese
2 Exchanging 87.93% 6.9% 0.00% 5.17%

information and
ideas in Chinese

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

¢ in assessing the Analysing Chinese texts in Chinese criterion for Part 1, students
demonstrated comprehensive understanding of information, ideas and/or opinions in all the
stimulus texts

¢ students identified all the elements of purpose, audience, context and tone to draw valid and
justifiable interpretation of inferences about meaning, values and attitudes from the stimulus
texts and ideas related to Unit 4 subject matter in proficient and complex Chinese

e students provided discerning analysis and evaluation of relevant information and ideas in the
stimulus texts to draw well-constructed and valid conclusions with well-substantiated
justifications of opinions, ideas and perspectives related to Unit 4 subject matter

¢ students provided unique personal responses to the task and made reference to all the
stimulus texts

¢ in assessing the Exchanging information and ideas in Chinese criterion for Part 2, the student-
centred conversation is spontaneous and related to the student’s multimodal presentation

¢ the teacher’s judgment was made accurately when matching all the characteristics in the
ISMG to the student response

¢ the school assessment policy was implemented when managing response length issues in
both components of IA3 to ensure marks were awarded appropriately.
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Samples of effective practices

Internal assessment 3 (1A3)

The following is an excerpt from a response that illustrates the characteristics for the criterion at
the performance level indicated. The excerpt may provide evidence of more than one criterion.

The characteristics identified may not be the only time the characteristics have occurred
throughout a response.

This student response excerpt has been included:

¢ to demonstrate the use of proficient and complex language elements in the multimodal

presentation to identify the purpose, audience, context and tone (PACT)

as the student response was at the top performance level for all three characteristics of both
the Analysing Chinese texts in Chinese and Exchanging information and ideas in Chinese

criteria.

Analysing Chinese
texts in Chinese
(14-15 marks)

comprehensive
understanding of
information, ideas
and/or opinions in all
the stimulus texts
related to finishing
secondary school,
future plans and
responsibilities
perceptive
identification of tone,
purpose, context and
audience to draw valid
and justifiable
interpretation of
inferences about
meaning, values and
attitudes in proficient
and complex Chinese
related to finishing
secondary school,
future plans and
responsibilities
discerning analysis
and evaluation of
relevant information
and ideas in the
stimulus texts to draw
well-constructed and
valid conclusions with
well-substantiated
justification of
opinions, ideas and
perspectives related
to finishing secondary
school, future plans
and responsibilities
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Internal assessment 3 (1A3)

Redacted
for

Fe R YE copyright
- |

W A2 B3 A R Redacted Redacted
SEN I EERE R, for for

SHE T N IE X copyright copyright

Excerpt 1 — part 1, content (video, 4 min, 5 sec)

www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_chinese_19 ia3_partl.mp4

Excerpt 1 — part 2, content (video, 1 min 21 sec)

www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_chinese_19 ia3_part2.mp4

Transcript

IRXE—EBR/ LanLan #1 D'arcy —#%, BN &E=MEEICEERMIIN
Zi, LERESPEWEIIERE, M LanLan #1 D'arcy BIXiEH, R
AILUASRE] LanLan RO, #iRIEOE SRFAER N & EPHE
MEFBEEL, 1B D'arcy FIESFIRENM, MRS X RBRLF, XEEW
ERAEETR T H5,

FERXESMENREEETRANABEER, i, XE—H, LanLan#9
REFLEMEHFS], SEZHEFRS, RIFEZLERARFE. MA,
LanLan BIRBASIFMBEFA T RNER, RAFRRERTE, H
RAEI, ERRNRBELGEZRTH CRER, M) ENTERINM
BERFEERER, T, TERRMXFEZTERE, BASHEZF
BATEFHIAK, FREKRRONEDZREHER,

BEARFFES=2ENPIEN, RABTASMNSE, BE2RMNE
MERBERZEUMBENE L, IE, RERXIEXR, BNREE
BT, BHRERRE, W2 E2REHKFN. FHIAE D'arcy AYHE
BZHME, BESMR LanLlan 8EEN LRE, —ERUREEINM
i, FRUEOE, ESAIERE,
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EXEZf, RUPEARGEPEMFRUNPERR TEW, MIES
XHBEX R BRTRBMIIESIRA S HEEW LS, thREE X ]
WHS, shE=NFENBEEYEWENEE,

HEMLRERIFUERMA LFNIE BE MEXEZRR, TIEIR
FERRVERAW R 2, REREHZ S, FEB MR, [FREMENES
MERTEECHNE, ERXENE. NE, BEtbBklsX, Bk
LM B ELLFE P NRIFEKE, IRE—X, aFEFERH
SERVRYR, ARMEEBEAREE), RFBRBXNMPERRINS, XE
M7 AEEFHNEFREXNEM, HDAEBIFEERT

XE=ZFHREE THEESNNMEN RAESD, TTHER", XIERT
HEZZPRFA, RAANENZDEL EBT HRIKIEY, FrUAEESN
RPN RZETAEFRERREY, XE=ZMRENKRF A LULRZ IR
R, XHERE, TICIREWE, ZeeFPRAIUEEBIR,

BB EERARANTZEBEREESN LRF, T, PEMNPERRL,
BT EREER, &%?Ekiﬁﬁﬁomﬁﬁmﬁﬁ% nES §, B
RRAZRARE LRRMNENARTE, BE=KP, RRFERHERS, B
RHRIREIEE TR HAVERE,
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This student response excerpt has been included:

Internal assessment 3 (1A3)

to demonstrate the highest mark range performance level for the Exchanging information and
ideas in Chinese criterion to maintain and generate the conversation

to show the student’s use of complex language in speaking to exchange information and ideas
about their presentation related to finishing secondary school, future plans and responsibilities.

Exchanging
information and ideas
in Chinese

(14-15 marks)

discerning application
of conventions and
use of language
features in a spoken
conversation in
Chinese to exchange
information and ideas
about the student’s
presentation

structured, sequenced
and synthesised use
of strategies

to generate and
maintain the
conversation in

a discerning manner

provision of a
perceptive and
justified personal
response using
relevant information
related to finishing
secondary school,
future plans and
responsibilities

Chinese subject report
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Excerpt 1

Excerpt 1 — part 1, content (audio, 19 sec)
www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_chinese_19 ia3_partl.mp3

Transcript
& D'arcy —#, BAZEAKRFE—F, AR, MIRFAFRZNIRESE, &K
MEZRELE, KEEEKRSET - HEEKIT,
Excerpt 1 — part 2, content (audio, 23 sec)
www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_chinese_19 ia3_part2.mp3
Transcript
> S

HIUEIT L, ER"HNERNBHSNEERIHE,
RSP AEFTHE, FARRIGSMITATUERFEMRIL
EeNV AR, fBiINZIEE L NEES,

RIBFNIE,

AR, REEsT

Al

Excerpt 1 — part 3, content (audio, 26 sec)

www.gcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_chinese_19 ia3_part3.mp3

Transcript

CRRERE, HERWNE, —=)l. KE[FRMENNE, TEZTE
X, e, TENRERES, MEKFTURESHRX, & D'arcy —#,
BEEREEHPX, ATURAIUEER R,
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Excerpt 1 — part 4, content (audio, 14 sec)

www.qcaa.qgld.edu.au/curriculum-
assessment/portal/media/snr_chinese_19 ia3_part4.mp3

Transcript

BROEBNRWER AR RREL TED, RARRER, MBLZFE, M
Bt EWERDE,

Excerpt 1 — part 5, content (audio, 19 sec)

www.gcaa.qgld.edu.au/curriculum-
assessment/portal/media/snr_chinese_19 ia3_part5.mp3

Transcript
REBALUMRERREM, EA, MAEHNNE KeTB—EER A
&, BARRRE. tan, HZAMEsHEUVLE, REERE=KP,
e ?

Excerpt 1 — part 6, content (audio, 34 sec)

www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_chinese_19 ia3_part6.mp3

Transcript
MRFBF T, HEAERPR-EWR, RHARRERFTHIINEE.
RfE, BMBHHREMEE, B, HEXNXE—RITNE, FAKRTSFE5E
MESRIIHA, UK, i, REREFERED, REXK
B, We, NzAURrkllI4k, FrLl, MEBRMRE—EIR, ARRXA
B, 1RIE?

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, itis
recommended that:

¢ the Part 1 multimodal presentation contains two modes, including written and spoken
components

¢ the Part 1 multimodal presentation is uploaded according to recommended file requirements,
e.g. PPTX with embedded files, PM4, MOV or AVI

¢ the school assessment policy be implemented when managing response length issues, such
as presentation 4—-8 minutes or conversation 5—-7 minutes

e teachers provide instructions that focus on the use the three stimulus texts to respond to the

Internal assessment 3 (1A3)

task. Additional information from students’ independent research or knowledge will be required

and should be used to develop a personal response, but because this task specifically

assesses students’ ability to analyse Chinese texts in Chinese, all characteristics of the ISMG
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Internal assessment 3 (1A3)

are based on the comprehension, analysis and evaluation of the stimulus. If students do not
do this, they will not be able to achieve at the highest performance levels.

e teachers note that Characteristic 2 of the Analysing Chinese texts in Chinese criterion includes
the identification of purpose, audience, context and tone as well as the use of proficient and
complex Chinese, which includes pronunciation.

Additional advice

e Itis recommended that schools provide the transcript of the multimodal presentation to
support the low file quality of audio files.

e The student response needs to address purpose, audience, context and tone across at least
two stimulus texts, where applicable, at least once to satisfy Characteristic 2 of the Analysing
Chinese texts in Chinese criterion.

e The student-centred conversation must focus on the individual student’s multimodal
presentation and be relevant to the Unit 4 subject matter for a unique student response.
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@D External assessment

External assessment (EA) is developed and marked by the QCAA. The external assessment for a
subject is common to all schools and administered under the same conditions, at the same time,
on the same day.

Examination (25%)

Assessment design

The assessment instrument was designed using the specifications, conditions and assessment
objectives described in the summative external assessment section of the syllabus. The
examination consisted of one paper:

e Paper 1, Section 1 consisted of short response questions (15 marks)

e Paper 1, Section 2 consisted of short response questions (14 marks)

e Paper 1, Section 3 consisted of an extended response task (21 marks)

The examination assessed subject matter from Unit 4. Questions were derived from the context

of two topics from Unit 4: My future Topic 1: Finishing secondary school, plans and reflections
and Topic 2: Responsibilities and moving on.

The assessment required students to show comprehension and analysis of stimulus texts and to
create a written extended response.

The stimulus consists of an audio text in Chinese for the Section 1 short response in Chinese with
two associated questions, and two written texts in Chinese for the Section 2 short response in
English with four associated questions.

Assessment decisions

Assessment decisions are made by markers by matching student responses to the external
assessment marking guide (EAMG). The external assessment papers and the EAMG are
published in the year after they are administered.

Short response

Section 1: Short response in Chinese

The section required students to respond in Chinese to two questions about an audio
stimulus text.

Effective student responses:
e addressed all aspects of the questions
e itemised, or justified clearly, to support the examples required

e drew valid conclusions with substantiated evidence to support the conclusion.
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External assessment

These student response excerpts have been included:

¢ to demonstrate complete and thorough responses, which address all aspects of the questions
clearly with justifications and the required examples.

Effective practices

Overall, students responded well to:

e provide clear conclusions and supporting evidence from the stimulus items to justify their
responses

¢ flexibly use familiar language to respond creatively to questions so the meaning could be
clearly inferred

e produce complete and thorough responses that addressed all aspects of the question clearly
with the required examples.

The following excerpts have been selected to illustrate effective student responses in one or
more of the syllabus assessment objectives. The characteristics identified may not be the only
time the characteristics have occurred throughout a response.

Samples of effective practices

Short response

Criterion: Analysing Chinese texts in Chinese
Paper 1

Questions 1 and 2
These questions required students to

e comprehend Chinese to understand information, ideas, opinions and experiences related to
finishing secondary school, future plans and responsibilities

e analyse and evaluate information and ideas to draw conclusions and justify opinions, ideas
and perspectives related to finishing secondary school, future plans and responsibilities.

Effective student responses:

e demonstrated the student’s ability to understand the questions and make relevant, succinct
and valid responses

o flexibly used familiar language to respond creatively to questions where the meaning could be
clearly inferred

e were clearly structured and met the task criteria.
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External assessment

These student response excerpts have been included:

¢ as they effectively convey relevant meaning and understanding of each question

Analysing Chinese
texts in Chinese
(6 marks)

For the receptive mode,
this response was
awarded 3 marks and
demonstrated:

o the student’s ability to
flexibly respond to the
task and effectively
convey meaning,
relevant to the
guestions

e avalid conclusion
about the popularity of
the product

e the provision of two
suitable examples.

For the productive
mode, this response
was awarded 3 marks
and demonstrated:

e aresponse that
conveys meaning in
Chinese relevant to
the question with few
errors.

Analysing Chinese
texts in Chinese

(8 marks)

For the receptive mode,
this response was
awarded 4 marks and
demonstrated:

o the identification of
how language is used
to convey the
speaker’s opinion

o the provision of three
suitable examples.

For the productive
mode, this response
was awarded 4 marks
and:

e conveyed meaning in
Chinese relevant to
the question with few
errors.

Chinese subject report

2021 cohort

¢ as they draw valid conclusions, justified with evidence from the stimulus.

Excerpt 1

QUESTION 1 (7 marks)

Why does the speaker in Stimulus | believe the product is popular? Justify your response with
two examples from the stimulus.

5 e éb/\i%i_ e«&,m AR 17
éw\ LE8 K, et ,Eﬂfﬁmf%mﬁ
tﬁﬁs?ﬁf/\%t/\ﬁ,ﬁfl k% 8L

zzo%m N E AR TS 45 1 5 69 A ém
%Q& ""Lz /Jw AR A R FED

AR

Excerpt 2

QUESTION 2 (8 marks)

How does the speaker in Stimulus 1 use language to convey their opinion? Justify your response with
three examples from the stimulus.

R At thE -t )it

IR T AR RN G A
(EOFE4T £

%P6 @ A AF§ R TT.
%,,m 7 1% ﬁ?ﬁ&ﬂff 4%«5,%%%@3%’3—%L
sz;&cé %% AR B EHBVE R [ B kA Fa K RF L%,

B

%=, UBAEeS, KA bl fo BT ETU 65 ) e NBE5 Bt Ers
$ R, KA BATHW RAAT FVCIEES AL pp AT
B9 TR B35 NP 5% B % ERD k.
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External assessment

Short response

Section 2: Short response in English
These questions required students to identify a likely audience, purpose, and certain information
to draw conclusions, and to justify their response with examples from the stimulus.

Questions 3-6

Criterion: Analysing Chinese texts in English
Effective student responses:

¢ identified and stated an appropriate, tone, purpose, audience and context and provided valid
supporting examples

e were succinct and structured clearly, stating a conclusion and providing the correct number of
examples as specified in the questions

e demonstrated a clear understanding of purpose, audience, context and tone

¢ identified tone using words consistent with what is acceptable as tone, e.g. not ‘informative’
and more than register

e demonstrated an effective understanding of the stimulus through detailed analysis.

These student response excerpts have been included:

¢ as they demonstrate the student’s ability to flexibly respond to the task and effectively convey
meaning, relevant to the questions

¢ as they convey meaning relevant to the task and demonstrate the student’s ability to select
and logically organise their thoughts and ideas to ensure good cohesion is achieved.

Analysing Chinese

texts in English

o demonstration of clear
understanding of

Excerpt 1
QUESTION 3 (4 marks)

purpose, audience,
context and tone

a succinct, clearly
structured response
that states a
conclusion and
provides the specific
number of examples
required

detailed analysis to
demonstrate an
effective
understanding of the
stimulus

Identify two pieces of information about the author revealed by Stimulus 2 in the stimulus book.
Justify each piece of information with one example from the stimulus.

,,,,, Wweed Yo voneh
O SRRC W \3\0\(,&5 Yo AR YW OWOMRMCR, (Moo
\~0p2b o v U desr e

WS ¥y /’\vgw WM WS_QL\QWRMS Y
o (odvng. K ols0  rentols ok Ak QUINDY njoys  nun
ond AKCRN N £000, SUAMIVY_ 0undh PN \O\j mnmblﬁ
ok e (muopk VS wo VY Spenod P\l
WY ok W W\D\)o\gr\’( A dauS won NOY oo

AL Yo o OOVL WS neaw Do
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External assessment

Chinese subject report
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Excerpt 2

QUESTION 4 (3 marks)
To what extent did the writer of Stimulus 2 enjoy the experience? Justify your response with two examples

from the stimulus.

The Wy Wwvvwx‘b\\ﬁ w\\]b\i\}d\ wis panune, in (unsg,
Avsivakigr. s 16 SOV Yo adin, huis LYo MmN dohion

1o XML QUM YO 0p ' Coovng  gund rom e guttor
m&vx\w\i\) (g 0% o0 vMu\ SQUAGA &oo’f T o LDV\\RN\?d\

Qe WS POV Yone ‘%m&kﬁ)\\ ) e uAUAC  wwat
Mran A ond e enONY orout N Scunic Spots,fi\)ooo\

COOA  and X\ne. ONONDS NU\):\ 0ok

Excerpt 3

QUESTION 5 (4 marks)
Identify the likely audience and purpose of Stimutus 3 in the stimulus book. Justify your response with
an example for audience and an example for purpose from the stimulus.

The \‘\u\\i\) ouuvee  fov Simulus twve 1R Sudyus oY
vecnk md\umx (\TYA%e kwo%w% o W (om poay S

Wwrde v Uk iy w\noo\ W Sovied ov &\ ‘WM Qttm%.

The ‘“\L“Wj VDS of anmulvg D S adwen *{\%\’\SO’)
Andare ONE. DOOMM virg kv coA av{’/\’l\wi j_\hw’{jl__ﬁ%j@_‘
_InCovnodon ahoovt e compmus ond_then o email
0OV, 1O WO opPMCanUS Vot X0 YRAPOVA yutn
Angh SOV WAL NG SWAY LYWL OOy LW
C(on WOV MO s owo X0 (Onedh fhem.

Excerpt 4

QUESTION 6 (3 marks)
Identify the context of Stimulus 3 and describe two key qualities required with evidence from the

stimulus.

The Consexd of Samt e i gdverhiSing o Job. oppm’funﬁj
POWAOV 1S Sagwn W auain e £ ovioh ouekieviy e

LNAN revidiASor exprerSions of inkerost. Two  kew

QBN reauwed Qv PROPUL whO Con S{rak/write
LeySn A Nt O WM BRina 0. teunoger ey
Sadank wo & happu owd Wb ko wovk.,
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External assessment

Extended response
Question 7

Criterion: Creating Chinese texts

This question required students to write a letter to a friend to address topics including feelings
about leaving high school, future plans and influences from their family on their future.

Effective student responses:

e demonstrated the student’s ability to flexibly respond to the task and effectively convey
meaning relevant to the task

¢ used appropriate textual conventions in line with the genre of the task, e.g. to write a letter
e used an appropriate register consistently throughout the task

e addressed and elaborated on all of the required topics, including feelings about leaving high
school, future plans and influences from their family on their future

e conveyed meaning relevant to the task and proficiently communicated through the selection,
logical sequencing, and synthesis of ideas

¢ used a wide range of vocabulary and characters purposefully, a wide range of grammar
accurately, and a wide range of tenses accurately.

This student response excerpt has been included:

¢ to show the student’s thorough comprehension, analysis and evaluation of the unseen
question and their drawing of valid conclusions to justify their opinions, ideas and perspectives
on their future plans, with perspectives substantiated through detailed elaborations

¢ to demonstrate the effective communication of meaning relevant to the task through the
selection, synthesis and logical sequencing of ideas

¢ to demonstrate effective application of knowledge of the Chinese language elements,
structures and textual conventions through creating Chinese texts

¢ to show how the student conveys meaning relevant to the task by proficiently demonstrating
their ability to select and logically organise their thoughts and ideas to ensure good cohesion
is achieved.
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External assessment

Creating Chinese with
Chinese stimulus

a response that
addresses and
elaborates on all
topics required

a response that
conveys meaning
relevant to the task

proficient
communication
through selection of
ideas

proficient
communication
through logical
sequencing of ideas

synthesis of ideas

purposeful use of a
wide range of
vocabulary and
characters

accurate use of a
wide range of tenses
use of a consistent
register for context
use of salutation/s

and concluding
remark/s

R =AY, X B, B4
£EBfr £ % B /.Ji}Eﬁ # 10 2 LF)HE

KB (2R “m-R E M BT R EACT

Aﬁm 4 imm ATI3RE, AR BT

EDL s&ﬂj@ 812,
R A F) T I RE 5
K AT 2

/) !l

é" tzTr] QQS‘%&
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External assessment

Practices to strengthen
It is recommended that when preparing students for external assessment, teachers consider:

e instructing students not to include personal information (e.g. given name, family name, school
name) within their responses to examination questions

¢ providing more opportunities for students to learn writing techniques in Chinese that use
synonyms and antonyms. This would permit students to demonstrate knowledge of Chinese
language elements and afford them the opportunity to sequence and synthesise information in
the stimulus, without copying and/or plagiarising sentences

e encouraging students to develop decoding and deciphering skills. Teachers should provide
ample opportunities for students to become resilient and persevere when they are met with
words they do not understand in a stimulus

¢ providing learning opportunities for students to identify context, audience, purpose and tone in
Chinese to convey meaning and understanding when analysing Chinese texts (short response
in Chinese)

e guiding students through a process enabling the key parts of each question to be identified to
ensure all aspects of the question are addressed in a response (short response in Chinese)

e modelling clear structures for responding to short response questions, which align a clear
answer to the question in the first one or two sentences (short response in Chinese)

e ensuring relevant information and evidence from the stimulus texts is provided for students to
justify their responses (short response in Chinese)

¢ modelling and using the mandatory grammar patterns and characters when responding in
Chinese, enabling students to demonstrate their knowledge and understanding (short
response in Chinese)

e providing students with opportunities to engage with a range of different texts, so they will
encounter words that are viable options to describe tone (short response in English)

e encouraging students not to respond to a task with a hybrid (mix of English and Chinese
language) response (short response in English)

¢ instructing and reminding students to follow the correct layout for responding to a task
(extended response)

e providing students with opportunities to engage with a wide range of genres of texts (e.g.
letters, reports, diaries, blogs) and examine the textual conventions that are required for
differing genres, e.g. the use of Dear/From in a letter (extended response)

e providing sufficient opportunities for students to create Chinese texts (in alignment with the
subject matter of Unit 4: My future), e.g. highlight sections in the sample responses that
demonstrate the correct use of textual conventions and the use of a wide range of characters,
grammar features and tenses (extended response).
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