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Introduction

The first summative year for the new Queensland Certificate of Education (QCE) system was
unexpectedly challenging. The demands of delivering new assessment requirements and
processes were amplified by disruptions to senior schooling arising from the COVID-19
pandemic. This meant the new system was forced to adapt before it had been introduced — the
number of summative internal assessments was reduced from three to two in all General
subjects. Schools and the QCAA worked together to implement the new assessment processes
and the 2020 Year 12 cohort received accurate and reliable subject results.

Queensland’s innovative new senior assessment system combines the flexibility and authenticity
of school-based assessment, developed and marked by classroom teachers, with the rigour and
consistency of external assessment set and marked by QCAA-trained assessment writers and
markers. The system does not privilege one form of assessment over another, and both teachers
and QCAA assessors share the role of making high-stakes judgments about the achievement of
students. Our commitment to rigorous external quality assurance guarantees the reliability of both
internal and external assessment outcomes.

Using evidence of student learning to make judgments on student achievement is just one
purpose of assessment. In a sophisticated assessment system, it is also used by teachers to
inform pedagogy and by students to monitor and reflect on their progress.

This post-cycle report on the summative assessment program is not simply being produced as a
matter of record. It is intended that it will play an active role in future assessment cycles by
providing observations and findings in a way that is meaningful and helpful to support the
teaching and learning process, provide future students with guidance to support their
preparations for summative assessment, and promote transparency and accountability in the
broader education community. Reflection and research are necessary for the new system to
achieve stability and to continue to evolve. The annual subject report is a key medium for making
it accessible to schools and others.
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Background

Purpose

The annual subject report is an analysis of the previous year’s full summative assessment cycle.
This includes endorsement of summative internal assessment instruments, confirmation of
internal assessment marks and external assessment.

The report provides an overview of the key outcomes of one full teaching, learning and
assessment cycle for each subject, including:

¢ information about the application of the syllabus objectives through the design and marking of
internal and external assessments

¢ information about the patterns of student achievement in each subject for the assessment
cycle.

It also provides advice to schools to promote continuous improvement, including:

¢ identification of effective practices in the design and marking of valid, accessible and reliable
assessments

¢ identification of areas for improvement and recommendations to enhance the design and
marking of valid, accessible and reliable assessment instruments

e provision of tangible examples of best practice where relevant, possible and appropriate.

Audience and use

This report should be read by school leaders, subject leaders and teachers to inform teaching
and learning and assessment preparation. The report is to be used by schools and teachers to
assist in assessment design practice, in making assessment decisions and in preparing students
for external assessment.

The report is publicly available to promote transparency and accountability. Students, parents,
community members and other education stakeholders can learn about the assessment practices
and outcomes for General subjects (including alternative sequences and Senior External
Examination subjects, where relevant) and General (Extension) subjects.

Report preparation

The report includes analyses of data and other information from the processes of endorsement,
confirmation and external assessment, and advice from the chief confirmer, chief endorser and
chief marker, developed in consultation with and support from QCAA subject matter experts.
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Subject data summary

Subject enrolments

e Number of schools offering the subject: 55.

Completion of units Units 3 and 4*
Number of students 611 645 619
completed

*Units 3 and 4 figure includes students who were not rated.

Units 1 and 2 results

Number of students Satisfactory Unsatisfactory Not rated
Unit 1 611 9 0
Unit 2 645 6 0

Units 3 and 4 internal assessment results

2020 COVID-19 adjustments

To support Queensland schools, teachers and students to manage learning and assessment during the
evolving COVID-19 pandemic in 2020, the QCAA Board approved the removal of one internal
assessment for students completing Units 3 and 4 in General and Applied subjects.

In General subjects, students completed two internal assessments and an external assessment. Schools
made decisions based on QCAA advice and their school context. Therefore, across the state some
instruments were completed by most schools, some completed by fewer schools and others completed
by few or no schools. In the case of the latter, the data and information for these instruments has not
been included.
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I1A1 results
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IA2 results
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IA3 results
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External assessment results
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Final standards allocation

The number of students awarded each standard across the state are as follows.

Standard

Number of 362 191 47 13 0
students

Grade boundaries

The grade boundaries are determined using a process to compare results on a numeric scale to
the reporting standards.

Standard

Marks 100-84 83-64 6342 41-14 13-0

achieved
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Internal assessment

The following information and advice pertain to the assessment design and assessment
decisions for each IA in Units 3 and 4. These instruments have undergone quality assurance
processes informed by the attributes of quality assessment (validity, accessibility and reliability).

Endorsement

Endorsement is the quality assurance process based on the attributes of validity and accessibility.
These attributes are categorised further as priorities for assessment and each priority can be
further broken down into assessment practices. Data presented in the assessment design
sections identifies the reasons why IA instruments were not endorsed at Application 1, by the
priority for assessments. An IA may have been identified more than once for a priority for
assessment, e.g. it may have demonstrated a misalignment to both subject matter and to the
assessment objective. Refer to the quality assurance tools for detailed information about the
assessment practices for each assessment instrument.

Total number of items endorsed in Application 1

Number of items submitted each event | IA1 1A2 1A3
Total number of instruments 55 55 55
Percentage endorsed in Application 1 44 47 69

Confirmation

Confirmation is the quality assurance process based on the attribute of reliability. Teachers make
judgments about the evidence in students’ responses using the instrument-specific marking guide
(ISMG) to indicate the alignment of students’ work with performance-level descriptors and
determine a mark for each criterion. These are provisional criterion marks. The QCAA makes the
final decision about student results through the confirmation processes. Data presented in the
assessment decisions section identifies the level of agreement between provisional and final
results.

Number of samples reviewed at initial, supplementary and extraordinary review

Number of Number of Supplementary Extraordinary | School Percentage
schools samples samples review review agreement
requested requested with
provisional
1 55 274 36 0 3 95.47
2 23 123 17 0 0 99.46
3 31 150 11 0 5 94.75
Chinese General Senior Syllabus 2019 v1.4 Queensland Curriculum & Assessment Authority
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Internal assessment 1 (1A1)

Examination — short response (15%)

Internal assessment 1 (IA1) is a short response examination where students analyse Chinese
stimulus texts in English. Stimulus is varied: visual, written and audio or audiovisual.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment — validity practices

Validity priority Number of times priority was identified in decisions*

Alignment
Authentication
Authenticity

Item construction

Scope and scale

*Total number of submissions: 55. Each priority might contain up to four assessment practices.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that featured:

e opportunities for students to demonstrate their knowledge and application of the topic by
providing them with a range of stimulus that related to Unit 3, Topic 1 subject matter

e opportunities for students to demonstrate all assessible objectives; comprehension and
understanding of information; analysis and evaluation to draw conclusions and justify opinions;
and identification of purpose, context, audience and tone

e 3-5 stimulus texts including one written, one audio or audiovisual and one visual text
according to syllabus specifications (a combined word length of 700-1200 words).

Practices to strengthen

It is recommended that assessment instruments:

e assess all required assessment objectives, including all four assessable elements of
Assessment objective 2 — context, tone, purpose and audience (Syllabus section 4.6.1)

e provide appropriately constructed questions that enable students to respond within the word
limits provided in the syllabus, e.g. 100 words for short responses

¢ include questions that instruct students to demonstrate the range of cognitive verbs required
by the syllabus, e.g. ‘analyse’, ‘evaluate’

e provide questions which direct students to particular aspects of the stimulus

e use Chinese simplified characters in stimulus texts and questions

Chinese General Senior Syllabus 2019 v1.4 Queensland Curriculum & Assessment Authority
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¢ include visual stimulus that contain no more than 75 words in Chinese or 60 words in English.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment — accessibility practices

Accessibility priority Number of times priority was identified in decisions*
Transparency 3
Language 0
Layout 1
Bias avoidance 5

*Total number of submissions: 55. Each priority might contain up to four assessment practices.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that featured:

e written and visual stimulus with different perspectives on the topic covering a range of opinions
and avoiding bias and inappropriate content

e clear instructions that align with syllabus requirements and the ISMG
e language that is clear and free of errors

e authentic stimulus texts that model appropriate textual features and contain only simplified
Chinese characters.

Practices to strengthen
It is recommended that assessment instruments:

¢ use explicit instructions in questions, e.g. specify the number of speakers students must
respond to if there are multiple speakers in a stimulus

¢ direct students to answer in full sentences where appropriate, using up to 100 words per
answer

e avoid complex wording of questions
e use bold, italics and other text formatting features only where relevant

e contain clear, legible visual stimulus — students need to be able to engage with stimulus texts,
which may require enlargement of the stimulus prior to endorsement in order to be accessible

¢ include only stimulus texts that relate to Unit 3, Topic 1 subject matter

¢ use audio recordings of people speaking, rather than computer-generated recordings.
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Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and final results

Criterion Criterion name Percentage Percentage less Percentage

number agreement with than provisional greater than
provisional provisional

Analysing Chinese | 9547 4.08 0.45

1
texts in English

Effective practices

Accuracy and consistency of the application of the ISMG for this IA was most effective when:

¢ the ISMG was applied accurately, over a range of questions, for comprehension of Chinese

o the ISMG was applied accurately, over a range of questions, for identification of tone, purpose,
context and audience to infer meaning, values and attitudes.

Samples of effective practices

The following are excerpts from responses that illustrate the characteristics for the criteria at the

performance level indicated. The samples may provide evidence of more than one criterion. The
characteristics highlighted may not be the only time the characteristics have occurred throughout
the responses.

Analysing Chinese Excerpt 1
texts in English
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Analysing Chinese Excerpt 2

texts in English

This response provides: {.sw*“‘(] MM@@_@MWMM
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Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG in this IA, itis
recommended that:

e when awarding marks for the characteristics of ‘analysis’ and ‘evaluation’ at the mark range of
10-11, justification be provided to show comprehension and evaluation of why student
decisions were valid

¢ when students ‘evaluate information and ideas to draw conclusions and justify’, marks be
awarded only for the inclusion of relevant information

o the ISMG be applied accurately to match responses using the performance-level descriptors
and mark range, e.g. marks in the 10—11 range are appropriately awarded when the response
identifies the ‘context’ or ‘audience’ of a stimulus text accurately but, if the context is not
identified correctly, marks in the 6—7 range are more appropriate.

Additional advice

Students should be encouraged to respond to questions within the lengths required by the
syllabus. Strategies for managing response lengths, as outlined in a school's assessment policy,
should be applied consistently.
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Internal assessment 2 (1A2)

Examination — combination response (30%)

Internal assessment 2 (IA2) is a combination response examination held in two sessions. In
Session 1, students analyse Chinese stimulus texts in English and create Chinese texts using
Chinese stimulus. Session 2 comprises a student-centred conversation (3—7 minutes) where
students exchange information and ideas in Chinese, with reference to stimulus and unseen
questions. The stimulus is varied: visual, written and audio or audiovisual. This examination
assesses the application of a range of cognitions to multiple provided items — questions,
scenarios and/or problems related to unseen Chinese stimulus texts (written, audio, audiovisual
or visual).

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment — validity practices

Validity priority Number of times priority was identified in decisions*
Alignment 27

Authentication 0

Authenticity 1

Item construction 0

Scope and scale 2

*Total number of submissions: 55. Each priority might contain up to four assessment practices.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that featured:

e opportunities for students to demonstrate the knowledge and skills required for Unit 3,
Topics 2and 3

e explicitly worded questions, which satisfied scope and scale by ensuring students were not
instructed to draw on knowledge outside the stimulus

¢ questions that allowed students to respond in 100 words and still achieve the higher
performance levels.

Practices to strengthen

It is recommended that assessment instruments:

¢ include questions that provide opportunities for unique student responses, where students
exchange ideas and information for the purposes of constructing their own opinions and
drawing conclusions in an open-ended conversation in Session 2

¢ include relevant and meaningful stimulus without information that leads to a predetermined

response
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¢ include multiple questions, rather than one question, to assess the four assessable elements
of Assessment objective 2 (tone, purpose, audience and context), as asking students to write
about all four of the assessable elements within the 100-word limit will not allow them to
demonstrate the higher performance levels

¢ not be direct copies of exemplars provided by the QCAA

¢ provide only authentic genres for students to respond to, e.g. creating a blog in a school
newsletter is a confusing, inauthentic mix of genres.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment — accessibility practices

Accessibility priority Number of times priority was identified in decisions*

Transparency

Language 1
Layout 1
Bias avoidance 0

*Total number of submissions: 55. Each priority might contain up to four assessment practices.

Effective practices

Accessibility priorities were effectively demonstrated in assessment instruments that featured:
o stimulus texts that were accessible to all students

e clearinstructions using cues aligned to the specifications, objectives and ISMG

e adequate space for student responses, reflecting the required length of the response

e audio and written stimulus that were engaging, relevant and accessible, and free from
inappropriate content.

Practices to strengthen
It is recommended that assessment instruments:
e avoid the use of bold, italics and other text formatting features where not relevant

¢ include questions that are accessible for all students, e.g. asking a question about the impact
of migration may affect accessibility for some students

¢ allow all students to be able to engage with an authentic listening text (note: a computer-
generated audio may impede comprehension)

¢ provide audiovisual stimulus without subtitles or cues that would compromise students’ ability
to listen and view the stimulus

e provide appropriate scaffolding that does not impede students’ opportunities to sustain
communication, exchange meaning and provide a spontaneous personal response to the
stimulus in Section 2: Unprepared response

e be reviewed and adjusted each year, in line with the requirements of each unique cohort

e use written and visual stimulus with legible, simplified Chinese characters
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Additional advice
It is recommended that:

e teachers print only assessment instruments from the Endorsement application for
administration with students, not from their own school internal files, to avoid administering a
task that is not endorsed

e audio stimulus aligns with the relevant assessment question/s
e crafting questions and stimulus at the same time improves alignment between the two, as
does ensuring that all uploaded files are correct.

Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and final results

Criterion Criterion name Percentage Percentage less Percentage
number agreement with than provisional greater than
provisional provisional

1 Analysing Chinese

texts in English 99.35 0.65 0
2 Creating Chinese

texts with Chinese

stimulus 99.68 0.32 0
3 Exchanging

information and

ideas in Chinese 99.35 0.65 0

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

e Session 1 questions clearly guided responses to identify the context, audience, purpose and
tone of stimulus, and this evidence in student responses was awarded appropriate marks

¢ the stimulus provided information that gave students opportunities to make relevant inferences
about meaning, values and attitudes, and this evidence in student responses was awarded
appropriate marks

e marks were awarded for the provision of personal responses when students provided
justifications of ideas and opinions.

Samples of effective practices

The following are excerpts from responses that illustrate the characteristics for the criteria at the

performance level indicated. The samples may provide evidence of more than one criterion. The
characteristics highlighted may not be the only time the characteristics have occurred throughout
the responses.
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Analysing Chinese

texts in English

This response

demonstrates:

e thorough
comprehension of
information, ideas
and/or opinions in the
stimulus text related
to socialising and
societal issues and/or
ideas

¢ understanding of the
context and attitude of
the stimulus text.

Analysing Chinese

texts in English

This response provides:

¢ discerning analysis
and evaluation of
relevant information
and ideas in the
stimulus text to draw
well-constructed and
valid conclusions

well-substantiated
justification of
opinions, ideas and
perspectives related
to socialising and
societal issues and/or
ideas.
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Criterion: Creating Excerpt 3
Chinese texts with

I KX AR A L5 B 569 4 58 BH TIRA 695
demonsfrates: D]‘j 7/{3 1 7 ;Eﬁ Zj )7\(\ ;}E\r f‘ﬁ '3( ﬁ 7€ ? 1 /% 9)-91 iy

e i e RE T LTI RS AT |
k’”ﬂ'j/mﬁ%%nﬁﬁ %415 4

elements to write a

comprehensive 4 Vr ﬁ% 1k “2 5('%{,1, )’L % E }:'I' 'H .4\ $ /l\i /LE) ,E@]/

response to stimulus = .
texts in proficient and \ad Y«f Xi )( ? 'ﬁ\ 'U’b F/ l} ,\[ﬁil X’]L/\ MLM
complex Chinese > v ~
related to socialising % )ﬁ 7 ’P . —? 69 E % j’b 4{3 {434 )
and societal issues /\/ /F/L /‘(\ )2/\ /L/lj @ ’fA} ﬁf] %’j\ﬂa
and/or ideas LHYY
. K A /) \ ) ~ %]
ommems s (1090050 |
response/justified 4 \5 _!Z— DF L/( .{x’.ll! “ L‘j D] éD ? ’fﬁl (l ] {’b \
opinion in relation to {; D 1 /\ y
topics identified in the ¥ 19 % %4 % 3% »}*i bﬁﬂ 1k '{’ﬁ 1‘ ‘—J
Z?srzzlr:lsn lecti [swrg o] € o e % /(-:f éD % 2
3 g selection, TR i
sequencing and I

3

315

1 7)& 2k Afi R
synthesis of details )
from stimulus texts to

4
HREYCY YTy
support the personal

response. UP;,.:M\ -

Exchanging L . .
information and ideas = Conversation in Chinese: Audio excerpt 1
in Chinese

This response Conversation in Chinese: Audio excerpt 2
demonstrates:

o effective

communicationand  Student: ¥ AJ B FIX L F AEZIRETE_EE FL,

comprehension in

Chinese Teacher: {ROTSMA X AEMNT XS ?
o effecti f
Strategies to maintain | Student: S IKEEMAN . B IR RTZE IR,
the conversation. .
Teacher: /RN IBE HAY ARG ?

Student: FANXEE P HIATR, AAEZ RIS EHRTBF, HZWR.

Conversation in Chinese: Audio excerpt 3

Teacher: 1R FHUHUT 2 ?
Student: H=WAFN M AN I7E Instagram Msnapchat BIX, FAFHLE
B, BFENELEW,

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG in this IA, itis
recommended that:

¢ students be encouraged to provide relevant evidence in their responses to support their
conclusions and decisions

e students be reminded that for the Exchanging information and ideas in Chinese criterion, it is a
two-way conversation (note: the highest performance level and mark range requires that
responses demonstrate the use of strategies to generate and maintain communication with
spontaneity to provide personal responses related to stimulus texts).
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Additional advice
It is recommended that:

¢ the quality of the audio/videos be checked for clarity before these are uploaded to the
Confirmation application

e in Session 2, an award of the highest mark range require unrehearsed responses to
spontaneous questions to be evident — students should initiate or respond to questions
without teacher prompting

o strategies for managing response length according to each school’'s assessment policy be
consistently applied in order to meet the conditions specified in the syllabus for Session 2.
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Internal assessment 3 (I1A3)

Extended response (30%)

Internal assessment 3 (IA3) is an extended response with two components. Component 1
requires students to analyse Chinese stimulus in Chinese over a period that includes class
time and home time (2—-3 weeks). Stimulus is varied: visual, written and audio or audiovisual.
The student analysis is delivered as a multimodal presentation (4—8 minutes) in Chinese.
Component 2 is a student-centred conversation (5—7 minutes) in Chinese using unseen
questions.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment — validity practices

Validity priority Number of times priority was identified in decisions*
Alignment 15

Authentication 0

Authenticity 1

Item construction 0

Scope and scale 0

*Total number of submissions: 55. Each priority might contain up to four assessment practices.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that featured:

e opportunities for students to demonstrate their knowledge and understanding of the Unit 4
subject matter

e appropriate stimulus, e.g. the first stimulus text needed to be chosen from a Chinese film,
documentary, television series episode, extended interview, etc. The other two stimulus texts
needed to be unseen materials with a combined length of 500—1000 characters in Chinese,
including one written text and one that was audio, visual or audiovisual

¢ open-endedness where the response was to be completed individually over 2—3 weeks of
preparation

¢ authentic stimulus texts that were relevant and sufficiently challenging to allow students to
demonstrate their skills and abilities across syllabus objectives and performance levels

o different perspectives across the selected stimulus.
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Practices to strengthen
It is recommended that assessment instruments:

e provide, in the extended response, an appropriate level of scaffolding to support students,
particularly in terms of how to respond, e.g. ‘Create a persuasive multimodal presentation,
which includes a title, an introduction with an opening statement, two body paragraphs and a
conclusion related to Unit 4 subject matter’

¢ include stimulus that are complex enough to allow students to demonstrate the full range of
performance standards as described by the ISMG

¢ include stimulus that contain enough language or content for students to sufficiently
demonstrate the assessment objectives

¢ include audio stimulus at a speech rate appropriate for the level required in Year 12

¢ identify and include one stimulus (not included in the combined word length), which must be
studied in class and chosen from a Chinese film, documentary, television series episode,
extended interview, newspaper, magazine article, journal, short story, novella, website or
printed materials.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment — accessibility practices

Accessibility priority Number of times priority was identified in decisions*
Transparency 1
Language 0
Layout 0
Bias avoidance 0

*Total number of submissions: 55. Each priority might contain up to four assessment practices.

Effective practices

Accessibility priorities were effectively demonstrated in assessment instruments that featured:

e clear language using cues that instructed students explicitly about what they needed to do

e accurate spelling, grammar, punctuation and other textual features

¢ stimulus that were engaging, relevant and accessible to all students, and free from
inappropriate content.

Practices to strengthen

It is recommended that assessment instruments:

¢ include audio stimulus where the pace and clarity are clear for listening purposes

¢ ensure that all stimulus and questions are accessible to all students

¢ include audio that clearly differentiates between speakers.
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Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and final results

Criterion Criterion name Percentage Percentage less Percentage

number agreement with than provisional greater than
provisional provisional

1 Analysing Chinese | o5 1o 3.18 0.64
texts in Chinese
Exchanging

2 information and 93.31 6.05 0.64
ideas in Chinese

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:

o for the Analysing Chinese texts in Chinese criterion, marks were aligned to the following
qualities in student responses

- identification of perspectives and demonstration of an ability to ‘comprehend’ and ‘analyse’
Chinese stimulus (Assessment objectives 1 and 3)

- clear identification of the purpose, audience, context and tone in stimulus, with evidence
correctly identified

- identification of tone, purpose, context and audience to infer meaning, values and attitudes
in the multimodal presentation

e for the Exchanging information and ideas in Chinese criterion, marks were aligned to the
following qualities in student responses

- correctly identified evidence, e.g. in spontaneous conversations in Chinese where students
elaborate with anecdotes and further details

- the exchange of information and ideas directly related to finishing secondary school, future
plans and responsibilities.

Samples of effective practices

The following are excerpts from responses that illustrate the characteristics for the criteria at the

performance level indicated. The samples may provide evidence of more than one criterion. The
characteristics highlighted may not be the only time the characteristics have occurred throughout
the responses.
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Analysing Chinese

texts in Chinese

This response provides:

o discerning analysis,
and evaluation of
relevant information
and ideas in the
stimulus texts, to draw
valid conclusions

* perceptive Redacted
identification of tone, for
purpose, context and copyright o MEHHKEEINRT —ANERE
audience to draw « FKibMARE EXRE, %M
interpretations in CBEHOBAE LR AP

proficient and . 0 e oA 7
complex Chinese ERLERKRERT RS Ak

o well-substantiated
perspectives.

®HF A AR

Multimodal response: Audio excerpt 1

Multimodal response: Audio excerpt 2

BRER—IXAF, FENBINL T PERKODBERKNY ZTFERE
RETWHIZME, FEINRN—MEERRNZIL, RARSAE R LA
B ENART, BERMEFNEERTWHEET —x5. AR DNRRMBEIR
RIUCFMBT ERFEMMERERNEIE- VISR, AT BEEEACHHE
1T, AFZEMET TRNERBE-—FLIRZFIBYOLES,

FENEBSTHENERAFBRCFERANETPEIEZTF R TRFENT
WG ERE, TEE'E SHMHEBERARNRK, FERBIER T ER
MEBRMNOWNR, XEXENERURES =ZFENRK, BRZREIN

B=FENR !%*ET:EEE’]?&?H&%U:V?EE £, REZTELE
XI5 T ERRER Y, WEERES, BHIURAIUSTEBREME
, NSERZFNINZEIREE SE KB R,

—

“rd

H >3' o}
H>d

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG in this IA, it is
recommended that:

e marks accurately match the identification of tone, purpose, context and audience evident in
responses when students use complex Chinese to analyse and evaluate relevant information
from stimulus texts, e.g. marks for tone are only awarded when it is identified in responses

¢ only relevant information and ideas required by questions are awarded marks

¢ in exchanging information and ideas, students use strategies to generate and maintain
conversations e.g. using Chinese to ask questions, seeking clarification about unfamiliar
words and ideals of stimulus texts or repeating information to maintain communication: doing
so allows the required evidence to be more easily extracted, identified and awarded marks.

Chinese General Senior Syllabus 2019 v1.4 Queensland Curriculum & Assessment Authority
Subject report 2020 February 2021
Page 22 of 31


https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_chinese_ia3_snip01.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_chinese_19_ia3_snip2.mp3

Additional advice

It is recommended that:

o the best-fit approach be used to ensure the correct mark is awarded when the evidence in a
response spans multiple performance levels

e a monitoring or checking strategy system be implemented to ensure all relevant documents
are in order and scanned correctly, which will assist the confirmation process, e.g.

- upload only the correct ISMGs

- upload the indicative response to support school judgments and provisional marks.
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External assessment

Examination — combination response (25%)

Assessment design

Assessment specifications and conditions

The summative external assessment covers the subject matter from Unit 4. The examination
assesses the application of a range of cognitions to multiple provided items — questions related
to unseen Chinese stimulus texts, questions, scenarios and/or problems.

The assessment instrument consisted of one paper with questions derived from the context of
two topics from Unit 4: My future (Topic 1: Finishing secondary school, plans and reflections and
Topic 2: Responsibilities and moving on). For the Analysing Chinese texts in English and Chinese
criterion, one was an audio and the other two were written texts. Each stimulus text offered a
different perspective on the topic of reflecting on end of schooal lives. For the Creating Chinese
texts criterion, there was no stimulus text; however, the questions were asked in Chinese. A total
of 600—1000 characters in the stimulus texts were used. This assessment was used to determine
student achievement in the following assessment objectives:

1. comprehend Chinese to understand information, ideas, opinions and experiences related to
finishing secondary school, future plans and responsibilities

2. identify tone, purpose, context and audience to infer meaning, values and attitudes related to
finishing secondary school, future plans and responsibilities

3. analyse and evaluate information and ideas to draw conclusions and justify opinions, ideas
and perspectives related to finishing secondary school, future plans and responsibilities

4. apply knowledge of Chinese language elements, structures and textual conventions to
convey meaning appropriate to context, purpose, audience and cultural conventions related
to finishing secondary school, future plans and responsibilities

5. structure, sequence and synthesise information to justify opinions, ideas and perspectives
related to finishing secondary school, future plans and responsibilities.

Paper 1 was divided into the following three sections:
e Section 1 — four short response questions — respond in English (17 marks)
e Section 2 — two short response questions — respond in Chinese (17 marks)

e Section 3 — one extended response question — respond in Chinese (21 marks).

Assessment decisions
Overall, students responded well to the following assessment aspects:
e when they demonstrated close alignment with the assessment objectives

- for the Analysing Chinese texts in English and Chinese criterion, student responses
demonstrated thorough comprehension, discerning analysis and evaluation

- for the Creating Chinese texts criterion, student responses demonstrated discerning
application of language elements, structures and textual conventions
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¢ when they provided responses to stimulus texts that were thorough, logically sequenced,
synthesised, well constructed, well justified, and substantiated with the required number of
examples from the stimulus texts and relevance to the subject matter

¢ when they followed the instructions of the assessment questions with fidelity and provided
responses that were clearly and logically sequenced (note: the assessment’s level of difficulty
provided students with opportunities to demonstrate the highest syllabus standards).

Effective practices

The following samples were selected to illustrate highly effective student responses in some of
the assessment objectives of the syllabus.

Short response

Item: Section 1

Criterion: Analysing Chinese texts in English
Effective student responses:

¢ identified and stated the tone, purpose, audience and context, and provided supporting
examples

e compared and contrasted the context in stimulus texts and provided supporting examples

¢ identified the context, stated a conclusion about how the audience may be influenced, and
provided supporting evidence.

Student sample of effective responses
This excerpt has been included to:
e demonstrate thorough comprehension of the range of stimulus texts

e demonstrate a clear and perceptive identification of the tone, purpose, context and audience,
and further elaboration with supporting examples and evidence

¢ demonstrate discerning analysis and evaluation, as well as well-justified/substantiated
conclusions and personal perspectives

e demonstrate clear meaning and communication in the Analysing Chinese texts in English

criterion.
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Analysing Chinese

texts in English

This response provides:

e a statement of the
purpose

e 2 supporting
examples.

Analysing Chinese
texts in English

This response provides:

¢ a statement of how
the audience is
feeling

e 2 supporting
examples.

Analysing Chinese
texts in English

This response provides:

e a statement of how
the speaker feels

e 3 supporting
examples.

QUESTION 1 (6 marks)

a) Why was the speaker in Stimulus 1 giving this speech? Justify your response with
two examples from the stimulus.

The speaker in timulus 1 1 giviny thiz spech 4o Gulle abont Lo process
ool work pat_in o pMMR/m'N) thon /VLM?VL-Z.MI how el & Eovped
b ok o fhak evoryore for patbing n so yuch efferd. 143 53
Sll»wh M #e stawlus LJ/\‘M s&@ {w//és ot bow fondl o vy e

orapnsL Eiee $> fahe WIGone's ,p/wﬁ’ bt i B ovo/l o M/{EL@W{
ont S0 Lfd/

b) How would the intended audience be feeling after listening to the speaker? Justify
your response with two examples from the stimulus.

Tre nbencd oundience_of Stuclonto o befpoel peblid ot Stheo/
would Jo feoling veey provol ol hugpy of ol et
auhdevmons . ﬂ% B hecause uﬁ?/ pwﬁﬁm Mo Lo¥ of a/ér&
all studunbs aned_Beackers lpecd rz%a /Mqazmg 7Zey also /\o,//pg/

C“ﬁm fle WMM eent] ol M}W&m&n@j JN #leo ,4{,,( /2
shutleais who ont about 0 @ Grobate -

[3 marks]

[3 marks]

QUESTION 3 (4 marks)

In Stimulus 2, how does the speaker feel about their experience? Justify your response with three
examples from the stimulus.

Ta 567)/»»%[«»& Z the speu/w/ (gee/,x ab ot owlh hate ﬂ\a,,,, Kem./ﬁ hipeso
bak also a pers cultire m/\ lofe ayeden e wlvfaé le 3 o0/ tery

{wa %ﬂ‘f ,Fra‘m AN“S U/’WM@‘ g0 9 scL»/ ch Cauemfﬁm/
ﬂ%sm@ sinbs bl aeey peorndg in rais iy ghe Chiese JORLY
sivy e notova) owblen yhile on Aol F 3 puncl, pepre e .
He abso o((,scrjé% &le classreoms éa&nj; nob ver peodarn o 0h petas
G conclphoniey of pesl, Tn he yeer be spates blot he has pos
only Lot Chvese | bot also o news onlbve ol s Vledkfod Lo 67

new eXpulence!,
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Analysing Chinese QUESTION 4 (4 marks)
texts in English

This response provides:
e a statement of which

Evaluate which speaker (Stimulus | or Stimulus 2) had a more enriching experience. Justify your response
with three examples.

speaker had a more Te speaker T §thmules 2 hed o puuch pore enrlchicy eoperente. Jhs
enriching experience = - o ST 2 T ST SRS S T e S S
) 2%“52&?”9 R becwse he Of'c)ammq whbended school i /ilmaémd- CQMMM

ik tavelled & &ZMW\ whih % a c@mﬂm&/«) N RKpels fence
[mqwme’, biviey sbandels oo gudiine. Tle ouutleor Jon st sle
NMZWOI/S facdbes cre wob a8 modegn as fustades, bvies ro aly
LDW/L%M wd henttr g0 in by tley bod w0 vrec riony W5
ol 0&;67/»‘1«15) He olso ford €1t in Chiva, Memg;zﬁ %ﬂﬂ&wﬁ/};‘%

& Ruddendin He &JJO Curﬂi‘ & cm},p[@geéq new Cnlire ol /”"’7%@
Tn stinulos j sle g/@mﬁfr Kébﬁx/ﬁ%m frwr 4o ronage Bhax

mck wolk y ¥ pers Mvﬂ 0 /ro ﬂwpzztaw’ but, pot as puch d//c»m
r/lm/vy zx/ﬂnfmw ccw,yww/’ po mﬂ@/ % §tmifees <

Item: Section 2

Criterion: Analysing Chinese texts in Chinese

Effective student responses:

¢ stated a conclusion on how audience may be influenced

¢ identified that this was an informative text or advertisement

e provided three examples to support their conclusions.

Student sample of effective responses
This excerpt has been included to:
e demonstrate an example of thorough comprehension of the stimulus texts

e demonstrate a clear identification of the tone, purpose, context and audience, and further
elaboration with supporting examples and evidence

e demonstrate discerning analysis and evaluation, as well as well-justified/substantiated
conclusions and personal perspectives.

e demonstrate clear meaning communication in the Analysing Chinese texts in Chinese

criterion.
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Section 2

Instructions
* This section has two questions and is worth 17 marks.

« Respond in Chinese.

Analysing Chinese QUESTION 5 (9 marks)
texts in Chinese
This response provides:
e a conclusion about
; —
how the audience zZE frg 37 %QMM A *ﬁ £ 9" Ju ﬁ; E%
may be influenced

¢ arelevant context ‘_U_, '{95 ”’l"z’ &F}R /’" @ @ '/\’/i")ﬂ’,)z’ 4@ Q’% . ;é

e 3 supporting

How could Stimulus 3 in the stimulus book affect its intended audience? In your response, refer to its
context and justify your explanation with three examples from the stimulus.

examples. 5% ,'? 4“0 I/VF iR Q 5? LX 27 i 'ﬂ:) tﬂ/ﬁ: é
h QN TR FBR( PR IAAIC, L W n
% & ﬁé 58 bihs ¢35 2 ks 443
by dAg AR T EWE ¥ 50 B 27 4
(855 B3T H A0 0 0 A B 91 (0 3l 101
H x4
[ o

QUESTION 6 (8 marks)

Analysing Chinese Identify how the type of language used by the writer in Stimulus 3 develops the tone. Justify your

texts in Chinese response with three examples from the stimulus.

o identfoatonofthe % F = 324 2WRAH %@j A ARF
tone /\‘ //
¢ 3 supporting % 3 é {’0 Z”Z 2% j'-‘f: ’fp *ﬂ Zo

3
. /— - \
examples % - % }éé.
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Extended response
Criterion: Creating Chinese texts

This question required students to respond in Chinese to unseen questions, scenarios, problems
and/or Chinese stimulus.

Effective student responses:

e addressed and elaborated on all of the following
- how their future plans compared to friends’ plans
- how they would keep in contact with friends
- what defined success within their peer group

e conveyed meaning relevant to the task and proficiently communicated through the selection,
logical sequencing, and synthesis of ideas

e used all of the following
- a wide range of vocabulary and characters purposefully
- awide range of grammar accurately
- awide range of tenses accurately
- consistent register for context

e used a title and concluding remark/s.

Student sample of effective responses
This excerpt has been included to:

e demonstrate a student’s thorough comprehension, analysis and evaluation of the unseen
questions and drawing of valid conclusions to justify their opinions, ideas and perspectives on
their future plans, with perspectives substantiated through detailed elaborations

e demonstrate proficient meaning communication relevant to the task through the selection,
synthesis and logical sequencing of ideas

e demonstrate discerning application of knowledge of the Chinese language elements,
structures and textual conventions through creating Chinese texts.
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Creating Chinese with You are a writer for a youth magazine. Write a short article describing how you see the future.

Chinese stimulus In your article, you must include the following:
;jl'his restpo?se o FRRBARBIARAT RIARI AT IR Sk it-K)
emonstrates: y S ™ e v 2
S SNV & R S R A R FPBE R

elaborating on all the o AR AR R R SRR T2

topi A
. CT)F:\(ijing meaning é’h /919 * ;F\,

relevant to the task

o proficiently ———

g sosaonot < B A5L K D B X B pke, 5 KL {2 FLE

2.

ideas RSN N N ;
. proficient_ly _ /@[ % _t ﬂ_fj(/ % (/:['P: 1l <. M ﬁ ’ﬁ ’é% ﬁ l“j- L@
troughloaieel -~ PR xR

sequencing of ideas
e synthesising ideas

“omiyand - BH G FEB Lu s ph 'f/c ﬁ ek

characters

purposefully ,Lfi’ 1’,0 L/< Iﬁ 19,%) Z/+ wo % ﬁé %j @ \ﬂj_ /TE 5 fﬁf li:/[i

e usi id f ) ~ = 5 W A
s scormey | B DL ko % Hh BRA ) 3T H T A 42
e Usi istent b N2 ! >
il WP S RS B AN
e using a title and
concluding remark/s.

s BT F My 03§22 # A E s
- EN 4345 39 14,

a3 4 ER, %%ﬂ%@ﬁé% 57
2 2
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%
FEx 23 (% # 89,
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Practices to strengthen
It is recommended that when preparing students for external assessment, teachers consider:

¢ enhancing students’ skills in language comprehension and meaning communication within the
subject matter of Unit 4: My future

e consulting the syllabus, noting the mandatory language elements of the syllabus subject
matter (Syllabus section 1.2.5) are paramount in building students’ foundational knowledge in
the Chinese language elements — vocabulary, grammar, tenses and register

e focusing on developing students’ skills in identifying the tone, purpose, context and audience,
and providing examples in a logical sequence to further elaborate on their ideas and
perspectives

e providing opportunities for students to practise analysing and evaluating information to draw
valid conclusions in English and Chinese

¢ providing sufficient opportunities for students to practise responding to the following three
types of responses within the relevant word/time limits

- short response in English
- short response in Chinese
- extended response in Chinese

¢ providing sufficient opportunities for students to create Chinese texts (in alignment with the
subject matter of Unit 4: My future), e.g. providing exemplars with colour-coded sections to
highlight textual conventions, language elements and assessment objectives to provide visual
alignment with the syllabus requirements

e providing practice questions that align with the external assessment specifications while
developing students’ skills in following assessment instructions and providing the required
number of examples/evidence to justify their perspectives

e examining questions (both short and extended response) across external assessments in all
Languages subjects, to experience different wording and requirements for responses.
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