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Introduction

Despite the challenges brought about by the COVID-19 pandemic, Queensland’s education
community can look back on 2021 with satisfaction at having implemented the first full
assessment cycle in the new Queensland Certificate of Education (QCE) system. That meant
delivering three internal assessments and one external assessment in each General subject.

This report analyses that cycle — from endorsing summative internal assessment instruments to
confirming internal assessment marks, and designing and marking external assessment. It also
gives readers information about:

¢ applying syllabus objectives in the design and marking of internal and external assessments

e patterns of student achievement.

The report promotes continuous improvement by:

¢ identifying effective practices in the design and marking of valid, accessible and reliable
assessments

e recommending where and how to enhance the design and marking of valid, accessible and
reliable assessment instruments

¢ providing examples of best practice where relevant, possible and appropriate.

Audience and use

This report should be read by school leaders, subject leaders and teachers to:

¢ inform teaching and learning and assessment preparation

e assist in assessment design practice

e assist in making assessment decisions

¢ help prepare students for external assessment.

The report is publicly available to promote transparency and accountability. Students, parents,
community members and other education stakeholders can learn about the assessment practices

and outcomes for General subjects (including alternative sequences (AS) and Senior External
Examination (SEE) subjects, where relevant) and General (Extension) subjects.

Report preparation

The report includes analyses of data and other information from endorsement, confirmation and
external assessment processes. It also includes advice from the chief confirmer, chief endorser
and chief marker, developed in consultation with and support from QCAA subject matter experts.
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@ Subject data summary

Subject completion

The following data includes students who completed the General subject or AS.

For the purposes of this report, while the 2021 summative units for the AS are AS units 1 and 2,
this information will be included with the General summative Units 3 and 4.

Note: All data is correct as at 17 December 2021. Where percentages are provided, these are
rounded to two decimal places and, therefore, may not add up to 100%.

Number of schools that offered the subject: 369.

Completion of units Unit 1 Unit 2 Units 3 and 4
Number of students 7136 6703 6025
completed

Units 1 and 2 results

Number of students Satisfactory Unsatisfactory
Unit 1 6350 786
Unit 2 6190 513

Units 3 and 4 internal assessment (IA) results

Total marks for IA
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Subject data summary
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Subject data summary

IA2 marks
IA2 total
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Subject data summary

IA3 marks
IA3 total
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Subject data summary

External assessment (EA) marks
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Subject data summary

Final subject results

Final marks for IA and EA

2.0% 1
1'0%- ||‘| | “|
- il lIll-lIIIII.IIlIIl‘I‘“|“|| ‘llll

Percentage (%)

0.0% 1

0 10 20 30 40 50 60 70 80 90 100
Final Mark

Grade boundaries

The grade boundaries are determined using a process to compare results on a numeric scale to
the reporting standards.

Standard A B C D E
Marks 100-82 81-66 65-45 44-19 18-0
achieved

Distribution of standards

The number of students who achieved each standard across the state is as follows.

Standard A B C D E

Number of 1144 2221 2254 389 17

students
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@ Internal assessment

The following information and advice pertain to the assessment design and assessment
decisions for each IA in Units 3 and 4. These instruments have undergone quality assurance
processes informed by the attributes of quality assessment (validity, accessibility and reliability).

Endorsement

Endorsement is the quality assurance process based on the attributes of validity and accessibility.
These attributes are categorised further as priorities for assessment, and each priority can be
further broken down into assessment practices.

Data presented in the Assessment design section identifies the reasons why IA instruments were
not endorsed at Application 1, by the priority for assessments. An IA may have been identified
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to
both the subject matter and the assessment objective/s.

Refer to the quality assurance tools for detailed information about the assessment practices for
each assessment instrument.

Percentage of instruments endorsed in Application 1

Number of instruments submitted 1A1 1A2 IA3
Total number of instruments 372 372 370
Percentage endorsed in Application 1 22% 61% 55%

Confirmation

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses
provisional criterion marks determined by teachers to identify the samples of student responses
that schools are required to submit for confirmation.

Confirmation samples are representative of the school’s decisions about the quality of student
work in relation to the ISMG and are used to make decisions about the cohort’s results. If further
information is required about the school’s application of the ISMG to finalise a confirmation
decision, the QCAA requests additional samples.

Schools may request a review where an individual student’s confirmed result is different from the
school’s provisional mark in one or more criteria and the school considers this result to be an
anomaly or exception.

The following table includes the percentage agreement between the provisional marks and
confirmed marks by assessment instrument. The Assessment decisions section of this report for
each assessment instrument identifies the agreement trends between provisional and confirmed
marks by criterion.
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Internal assessment

Number of samples reviewed and percentage agreement

IA Number of schools Number of Number of Percentage
samples requested additional samples agreement with
requested provisional marks
1 364 2138 426 73.08%
2 364 2005 300 84.07%
3 362 2019 266 79.83%
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Project — folio (25%)

This assessment focuses on an inquiry process that requires the application of a range of
cognitive and technical processes and skills, and theoretical understandings. Students document
the iterative process of demonstrating and applying conceptual understandings through the
psychomotor domain to devise a personal tactical strategy. Students evaluate the effectiveness
of the tactical and movement strategies and justify using primary and secondary data. The
multimodal response is a coherent work that includes visual, written and/or spoken modes.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 298
Authentication 23
Authenticity 10
Item construction 43
Scope and scale 25

*Each priority might contain up to four assessment practices.
Total number of submissions: 372.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

e accurately replicated the syllabus specifications in the task, providing clear instructions that
informed students about the processes and elements required to complete the response,
without leading students to a pre-determined response or repeating cognitions

o featured authentication strategies reflecting QCAA guidelines for assuring student authorship

e provided appropriate information, in line with syllabus conditions, about the scale of knowledge
and skills students are required to demonstrate when completing the task.
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Practices to strengthen
It is recommended that assessment instruments:

¢ match the syllabus specifications. Concise and consistent specifications are essential to make
clear the requirements for all elements of the assessment task

¢ include and clarify specifications for the supporting evidence, which should address
assessment Objectives 2 and 3 only

¢ align the selected physical activity context with the prescribed categories and subject matter
found within the syllabus

¢ state clearly that students should focus on the specialised movement sequences for one
movement strategy to devise a personal tactical strategy, rather than specifying a principle of
play, which would potentially narrow the task.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 0
Language 55
Layout 23
Transparency 29

*Each priority might contain up to four assessment practices.
Total number of submissions: 372.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

e accurately used the syllabus specifications improving bias avoidance, language, layout and
transparency

e used appropriate language and avoid unnecessary jargon, specialist language and/or
colloquial language

o presented free from errors, modelling accurate spelling, grammar, punctuation and other
textual features

e provided subject-specific information directing students to the prescribed subject matter.

Practices to strengthen
It is recommended that assessment instruments:

¢ avoid using bold, italics and other formatting features to alter specifications, making some
specifications appear more important

e are free from errors in spelling, grammar and punctuation

¢ model the language and prescribed terminology of the syllabus.
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Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
Explaining 90.66% 8.52% 0.82% 0%
Demonstrating 85.44% 12.64% 0.82% 1.1%
and applying
Analysing 85.71% 13.74% 0% 0.55%
Evaluating and 78.02% 20.88% 0.55% 0.55%
justifying
Communicating 92.03% 6.32% 1.37% 0.27%

Effective practices

Accuracy and consistency of the application of the ISMG for this IA was most effective when:

the evaluation of personal performance was located in the 9—11 minute multimodal and not in
the 2—3 minutes of supporting evidence (General and Alternative Sequence)

analysis of primary and secondary data was relevant to the personal tactical strategy and
ascertained relationships between the below characteristics (rather than analysing each one
in isolation)

- demands of the specialised movement sequences and one movement strategy

- task, learner and environmental constraints that limit or enable personal or team
performance

- application of the principles of decision-making based on the presented opportunities for
action

submission of the supporting evidence was accompanied by appropriate student identification
and contained appropriate commentary with no distracting elements or background noises
(General and Alternative Sequence)

the evaluation regarding the effectiveness of the tactical strategy included appraisal of the
outcome, implications and limitations of the applied principles of decision-making (i.e. Read,
React, Respond, Recover)

consideration was given to the qualifiers in matching evidence to the characteristics in the
demonstrating and applying ISMG (General and Alternative Sequence).

Page 12 of 44
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Internal assessment 1 (IA1)

Samples of effective practices

The following are excerpts from a response that illustrates the characteristics for the criteria. The
excerpts may provide evidence of more than one criterion. The characteristics identified may not
be the only time the characteristics have occurred throughout a response.

These student response excerpts have been included:

¢ to demonstrate insightful analysis and discerning synthesis of primary and secondary data to
ascertain the most significant relationships between the demands relating to movement,
constraints, and principles of decision-making. This ensured the depth required for the upper
performance level for the Analysing criterion

¢ to demonstrate critical evaluation of the specialised movement sequences and movement
strategy

¢ to demonstrate appraisal of elements of the outcomes, implications and limitations in the task

¢ to demonstrate learner and environmental constraints and the applied principles of decision-
making

¢ to demonstrate insightful analysis and discerning synthesis of data in devising a personal
tactical strategy for optimising performance for one movement strategy.

Analysing Excerpt 1
(3-4 marks) P

IDENTIFICATION OF MOVEMENT STRATEGIES

Movement Strategy: Defending Against Attack by placing shuttles in open areas to shift Movement Strategy Execution
momentum of play: Comparison

* Execution of movement sequences to gain control, creation of scoring opportunity

* Outcome of dominance in games influenced by affordances and decision making skills
* Effective tactical awareness, inclusion of quality of movement and spatial awareness were —
efficient, allowing specialised movement sequences to be performed
DEFENDING AGAINST ATTACK SETTING UP ATTACK
Movement Strategy: Sefting Up Attack by controlling rally, drawing opponents into specific Successful Attempts  # Neutral Rollies  ® Unsuccessful Attempts

areas and executing finishing plays:
Figure 2, Comparison of Princiglp of Play attempts within
* Not many opportunities were executed, 65% total from 10 minutes of game footage 10 minutes of footage analysed
—_——

* Outcome occurred from the inability to execute offensive specialised movement sequences

* Learner constraint of height, restricts/limits accessibility to have control over trajectory and
angle over shuttle.

L[]
" « > wmn 4

* | Ineffective strategy causes loss of control over rally and forced into defending against

attack

Excerpt 1 content (audio, 1 min 37 sec)

www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_pe_19 ial_snip_1.mp3
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Evaluating
(67 marks)

Analysing
(3-4 marks)

Excerpt 2

STRATEGY

y: Setting Up Attack by controlling rally, drawing opponents into specific areas and executing

Offensive Execution and Control of Rallies (Setting Up Attack)
Effective
I (8)

Personal Conversion Rate
of Executing Offensive
Attempts/Setups

* Successful
Conversions

# Unsuccessful /Recei
ved Shots

Figure 4, pie chart
showing the rate which
shots are successfully
converted in
comparison to the
amount attempted

Figure 5, heat map/shot map shows the shots attempted or winners
attempted within a 10 —minute period. Where Red is Unforced
Error, Orange is received by opponent and Blue is point winner. It is
clear that although | have a number of point winners, the ratio to
received shots will need fo change to enhance future performance

Excerpt 2 audio file (audio, 1 min 9 sec)

https://www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_pe_19 ial_snip_3.mp3

Excerpt 3

DEVELOPMENT OF PERSONAL TACTICAL STRATEGY

Placement, Force and Trajectory from contact will need to *

be controlled to enhance accuracy of shots

Pie chart indicating the attempts in the areas around the
court

It is apparent that there are too many shuttles placed in

the middle of the opposing court

In addition, low success rate for attempted sideline or
corner shots

Consideration of movement concepts will support
gameplay during the strategy

Responding and reacting will need to be effective to
allow execution of setting up attack

Ideally maintaining authentic game environment to
replicate game scenarios

Task constraints will be implemented to target weaknesses

and improve overall gameplay

Excerpt 3 audio file (audio, 47 sec)

Breakdown:

Forced into rear
right corner

*  Scanned court to see

available options

* Plays clear fo rear

left corner
Missed placement,
where drop shot

would have been - R 2 l
most effective since N / =
opponent has short £ d

reach.

Rate of Attempted Shots
Around the Court

Figure 6, a pie chart
displaying the rate
which shots were
attempted during @ fen-
minute period.

= Comers

» Sideline

= Middle of Court

u Middle Rear /Front

https://www.qcaa.qgld.edu.au/curriculum-
assessment/portal/media/snr_pe_19 ial_snip_4.mp3

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is

recommended that:

Internal assessment 1 (IA1)

¢ evaluation of personal performance occurs in the 9—11 minute multimodal. Some submissions
had evidence of ‘evaluation of performance’ in the supporting video of 2—3 minutes of
demonstrating and applying evidence. It is imperative for the 9-11 minute multimodal to
provide evidence of Objectives 1, 4, 5, 6 and 7 only, and for the supporting evidence (separate
to the multimodal) of 2—3 minutes to provide evidence of Objectives 2 and 3 only

Physical Education subject report
2021 cohort
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¢ students have a greater understanding of the relevance of, and process in, delivering the
evaluation of personal performance in informing the tactical strategy design, implementation
and justification of the performance

e analysis is comprised of both primary and secondary data — what this data looks like, its
purpose and its importance. Often, students relied on only primary or only secondary data.
This was a limiting factor in applying the ISMG (General and Alternative Sequence)

e the multimodal contains the mandatory visual features in conjunction with either written and/or
spoken modes, as prescribed in the syllabus. Commonly, multimodal pieces use all modes,
with each mode contributing significantly to the response, i.e. visual features throughout the
folio; written text on slides or annotations; and a voice overlay that provides further elaboration
of ideas. However, as specified in the Confirmation submission information document (see the
QCAA Portal > Syllabus tile > Resources tab), scripts are not used in matching evidence to
the ISMG and do not constitute engagement with the written mode (General and Alternative
Sequence)

¢ subject matter relating to ‘principles of decision-making’ is specifically referenced in student
submissions. This subject matter relates to ‘Read, Respond, React, Recover’, and was often
addressed in a superficial or general manner or missing from student responses altogether.
This subject matter was also often included in a ‘definition’ manner rather than applied to
personal performance or the effectiveness of the tactical strategy and, as such, not meeting
the needs of the performance-level descriptors in the ‘Explaining and analysing’ criteria

¢ students analyse primary and secondary data to inform their evaluation of performance in
order to devise their tactical strategy. The interconnected relationships between these
elements within the folio are important to ensure the depth of the upper performance level is
achieved within assessment conditions.

Additional advice

e The submission of the supporting evidence (2—3 minute video) should be a separate MP4 file
(as per confirmation submission information) that clearly and appropriately identifies the
student. The supporting evidence provided should accurately reflect the school’s provisional
marks, showing evidence of the student performing multiple movement strategies within
multiple principles of play. The supporting evidence should not contain commentary or
distracting or inappropriate comments/music from behind the camera and should be within an
authentic performance environment, as per syllabus requirements, and not merely a
demonstration of movement sequences or strategies in isolation (General and Alternative
Sequence).

e Support students to develop their understanding of the definitions of ‘strategy’, ‘tactical
awareness’ and ‘tactical strategies’ found in the syllabus glossary to strengthen the delivery
and clarity for students in addressing the syllabus requirements.

e The school’s assessment policy regarding redaction is reflective of the QCIA and QCE policy
and procedures handbook. When work exceeds assessment conditions, requiring redaction,
the applied redaction processes should be clearly indicated on the ISMG (General and
Alternative Sequence).

Physical Education subject report Queensland Curriculum & Assessment Authority

2021 cohort

February 2022
Page 15 of 44



@ Internal assessment 2 (IA2)

Investigation — report (20%)

Students are required to research an ethical dilemma through the collection, analysis and
synthesis of primary data and secondary data. The investigation uses research or investigative
practices to assess a range of cognitions in a class, school or community physical activity
context. Students devise an ethics strategy and analyse and synthesise data relating to this
dilemma in the process of evaluating the effectiveness of the strategy in optimising engagement
in the identified physical activity context.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 116
Authentication 12
Authenticity 15
Item construction 20
Scope and scale 23

*Each priority might contain up to four assessment practices.
Total number of submissions: 372.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

e accurately embedded the syllabus specifications into the task. The task required supporting
authentication through the provision of an appropriate class, school or community
contextualisation, focusing on the ethical dilemma, and providing meaningful connection to the
framework of the assessment instrument

o featured authentication strategies, reflecting QCAA guidelines for assuring student authorship

e provided an accurate scale of information representative of syllabus conditions, knowledge,
and skills students are required to demonstrate when completing the task.

Physical Education subject report Queensland Curriculum & Assessment Authority
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Internal assessment 2 (1A2)

Practices to strengthen
It is recommended that assessment instruments:

¢ replicate the prescribed syllabus specifications to direct students to investigate one ethical
dilemma in a class, school, or community physical activity context to devise an ethics strategy

e contain a point of difference from the previous year. This may include a change in the class,
school or community context, or a change to the prescribed datasets or time periods around
the analytics required in devising the ethics strategy.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 1
Language 39
Layout 7
Transparency 14

*Each priority might contain up to four assessment practices.
Total number of submissions: 372.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

e accurately used the syllabus specifications for improving bias avoidance, language, layout and
transparency

e used appropriate language and avoided unnecessary jargon, specialist language and
colloquial language

e presented free from errors and modelled accurate spelling, grammar, punctuation and other
textual features.

Practices to strengthen

It is recommended that assessment instruments:

¢ use the language from the subject matter, transferred into an educational setting, reflecting
alignment to the assessment objectives and delivering a personal and contextualised learning
experience

e provide the opportunity for students to use research or investigative practices to assess a
range of cognitions in a class, school, or community physical activity context.

Physical Education subject report Queensland Curriculum & Assessment Authority
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Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Internal assessment 2 (1A2)

Criterion  Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Explaining 93.41% 5.77% 0.55% 0.27%
2 Analysing 90.11% 9.07% 0.82% 0%
3 Evaluating and 87.91% 11.26% 0.55% 0.27%
justifying
4 Communicating 96.98% 1.37% 1.65% 0%

Effective practices

Accuracy and consistency of the application of the ISMG for this IA was most effective when:

¢ subject matter within the student response clearly aligned with the subject matter in the ISMG

and syllabus, including coverage of ethical dilemma, ethics and values, and integrity and fair
play

¢ the ethical dilemma within the assessment task provided appropriate scope, accessibility and

opportunity for each student to develop an individual response

e primary and secondary data was embedded within the analysis, evaluation and justifications
relating to the course of action in response to the ethical dilemma.

Samples of effective practices

The following are excerpts from a response that illustrate the characteristics for the indicated
criteria. The excerpts may provide evidence of more than one criterion. The characteristics
identified may not be the only time the characteristics have occurred throughout a response.

These student response excerpts have been included:

¢ to demonstrate insightful analysis of primary and secondary data which shows the tensions
between unethical conduct, positive engagement, fair play and integrity. The language is
technical and uses the subject matter from the ISMG and syllabus, demonstrating a clear
match to the characteristics in the upper performance levels in the ISMG

¢ to demonstrate discerning synthesis using primary and secondary data to explore the ethical
dilemma, using subject matter relevant to the ethical dilemma and ISMG. This ensures the

Investigation report upholds assessment specifications in length, whilst providing the depth of

response for the upper performance level in the Analysing criterion. The student insightfully
articulates the tensions that exist between stakeholders, fair play, and integrity.
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Internal assessment 2 (IA2)

Analysing Excerpt 1
(5-6 marks) P . ,
2.0 Discussion

2.1  The Ethical Dilemma and Tensions in Integrity and Fair play

The ethical dilernma which exists in regards the unequitable team selections
resulting in teams unfairly based on past performance, further perpetuated by the unethical conduct
of selectors spending uneven levels of time with each trialling sguad. Trialling squads, formed by
football administrators, groups students based on past team placements, assigning specific level
selectors to one designated squad of that level. Thiz unethically increases the likelihood of teams to
remain almost exactly the same, simultaneously limiting the opportunity for players ta mave
between teams and for their skills be appropriately considered, with survey results confirming,
within the top three teams, 70% remained in the same team, of these players, 70% were members
of the A team(figure 1){Lambert, 2020). Ultimately, in decreasing a player's opportunity to play at
their respective level, the trialling process impacts the positive engagement of students in the sport,
with ower 70% of players stating being placed in a team that did not match their skill level, decreased
enjoyment{figure 2){Lambert, 2020). In decreasing the enjoyment of students, fair play is thereby
decreaszed, perpetuated by the lack of integrity induced by unethical conduct. Further, in mis-grading
participants, players and teams are led to play against unfairly graded opponents who may vary in
technical development, diminishing fair play in competition and thus the positive engagement of
students. Paul Kennedy, local sports presenter states, "it's very important to help kids enjoy sport.”
and thus, in not supporting positive engagement through integrity of processzes, fair play is
diminished|{Kennedy, n.d.).

This creates tensions both within teams and between administrators and students. By diminishing
the integrity of the trials in not fairly segmenting time for each squad, over 80% of students surveyed
suggest themselves and others have been disadvantaged by team placements{figure 3}){Lambert,
2020). Consequently, this limits the positive engagement of students not participating at their
respective level, decreasing motivation and commitment levels to the team which can cause tension
with teammates who feel disadvantaged by the player’s motivation(Fair Play International, 2015).
Tensions also exist between students and the administrative department and selectors, wherein
participants see the unethical conduct, and thus see administrators don't respect the level of
players. This is evident with 80% of students acknowledging they felt the trials were conducted
unfairly, with coaches and selectors not paying even amounts of attention to all trialling
squads|figure 4)(Lambert, 2020). This ultimately decreases the integrity of the trialling process
through not applying ethical values, and thereby limiting the fair play and team cohesion in future
competition, and thus levels of positive engagement(Stewart et.al., 2019).

Number of repeat players in teams

A B -

' Humber of players

plumber of repeat plyyers

Figure 1. Number of repeat players in foctball tearms, (Lambert, 2020)
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Internal assessment 2 (1A2)

Excerpt 1 (continued)
Did being placed in a team that did not match your skill level make

participation less enjoyable or more enjoyable?

---—v-

I I

Figure 2. Enjoyment levels of players, {Lambert, 2020)

Have you heard/seen a player or have you, yourself, ever felt disadvantaged
or impacted by team placements (either playing too high or too low)?

% Wh J0W N W% A N WA N KA O

Figure 3. level of disadvantaged players from mis-grading in trials, (Lambert, 2020)

10 you think trials were conducted fairly and coaches payed even amounts of
ttention to all trialing groups?

LI T

Figure 4. Student thoughts on fai of trials, (Lambert, 2020)
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Internal assessment 2 (IA2)

Analysing
(5-6 marks)

Excerpt 2
2.2 nfluence of Stakeholders and the Dilemma

Both local stakeholders, such as the sports department, coaches and players, and national
football stakeholders like Football Federation AustralialFFA) have influence over the school sport

values and ethicality exhibited through the trialling processes. Within . each sport is
encouraged to uphold a series of school values including respect, joy, and integrity to ensure
equality among participants and further, maximise positive engagement| L 2020).

However, football trials do not replicate these values due to negative administrator behaviour
causing bias team placements which leads to limited respect for player's skill levels and joy, resultant
of the limited trialling integrity. Most prominently, the local stakeholder administrators, the
sports department, are heavily involved in the selection process through coordinating dates, times
and further, designating trialling squads from past team placements prior to trials|

, 2019). This process does not abide by ethical standards characterised by the school values of

justice, respect, and joy through disregarding and not respecting player improvement between
seasons, while unjustly decreasing participant’s opportunity to trial for their favoured teams.
Further, if mis-graded, trials inhibit the level of joy gained through the sport for player stakeholders.
Further, local coach and selector stakehalders have similar influence over the ethical standards of
trials and similarly decrease the involvement of school values including integrity by not spending
even amounts of time with each trialling squad which facilitates the unfair selections process. This
further diminishes respect for players invalved through neglecting their performance, and thereby
diminishing integrity and justice of the selections, eventually disrupting the joy of participants.
Correspondingly, the sports department does not provide a specific mention of selector conduct
during trials, signifying a need for review of the ethical code of conduct to support the values upheld
by the school to pravide an ethical trialling environment.

Further, national stakehalders including the FFA and International Federation of Foothball
Association(FIFA), have a significantly smaller influence over the ethics and values upheld in the
football trialling process due to their limited influence over grassroots level programs like that
adopted at . However, with their professionalism, these institutions provide clear ethical basis of
trials and selections regarding both the participation and conduct of players, coaches and selectors
necessary for high levels of playing which should ultimately be integrated to improve the
endorsement of values through fair and just conduct{FFA, 2007).

The expected outcome of implementing this stratepgy is likely to improve the integrity and fair play of
the football selection processes through ensuring the enforcement of ethical rules and fair team
formation. The strategy does so by ensuring selectors pay even amounts of time with each trialling
group, guaranteeing players are fairly judged on recent experience and thus supporting the equality
associated with integrity and fair competition involved in fair play, ultimately ensuring greater
positive engagement of students playing at appropriate levels. Further, implications of applying this
strategy is likely to see an improvement in team cohesion and an improvement in team
results through decreasing the bias in games wherein students are not playing at apprapriate levels.
Additionally, the improverment in integrity and fair play in the sport, will, through increasing the
overall positive engagement of players, encourage more students to continue and start playing the
sport. Unfortunately, while these improvements are able to increase the integrity, and ultimately the
fair play involved with the sport, the strategy proposed also aims to extend the number of trial
sessions where time may not be available, and increase the cost of hiring selectors for more trials.
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Internal assessment 2 (1A2)

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is
recommended that:

e when analysing the selected primary and secondary data, the response shows the relationship
between the ethical dilemma, the influence of local and national stakeholders, integrity and fair
play, and previously used strategies. The analysis of primary and secondary data for any other
purpose does not align with the ISMG and should be avoided

o teachers explicitly reinforce the importance of evaluating the effectiveness of the ethics
strategy in optimising integrity and positive engagement within the chosen context. This is
specifically achieved through appraising the potential outcome, implications, and limitations of
the strategy

e teachers ensure scaffolding does not lead students to deliver consistent or pre-determined
responses. Teachers should limit task scaffolding, instead providing frameworks to support
students to unpack the concepts independently, and to gather and synthesise meaning from
the data independently, to support the development of unique student responses (General and
Alternative Sequence)

¢ the justification pertaining to the course of action is supported by primary and secondary data
(General and Alternative Sequence).

Additional advice

e Ensure that teacher annotations and highlighting on the ISMG does not impact a confirmer’s
ability to read and match characteristics within the student response (General and Alternative
Sequence).

e Teachers are encouraged to highlight the matched characteristics in the ISMG to the student
work rather than merely circling a numerical result (General and Alternative Sequence).

e The school’s assessment policy regarding redaction is reflective of the QCIA and QCE policy
and procedures handbook. When work exceeds assessment conditions, requiring redaction,
the applied redaction processes should be clearly indicated on the ISMG (General and
Alternative Sequence).
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@ Internal assessment 3 (IA3)

Project — folio (30%)

This assessment focuses on an inquiry process that requires the application of a range of
cognitive and technical processes and skills, and conceptual understandings. Students document
the iterative process of demonstrating and applying conceptual understandings through the
psychomotor domain to devise a personal training strategy. Students evaluate the effectiveness
of the personal training strategy and movement strategies and justify using primary and
secondary data. The multimodal response is a coherent work that includes visual, written and/or
spoken modes.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions*
Alignment 138
Authentication 10
Authenticity 9
Item construction 24
Scope and scale 12

*Each priority might contain up to four assessment practices.

Total number of submissions: 370.

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

e accurately replicated the syllabus specifications in the task, providing clear instructions that
informed students about the processes and elements required to complete the response,
without leading students to a pre-determined response or repeating cognitions

o featured authentication strategies reflecting QCAA guidelines for assuring student authorship

e provided appropriate information in line with syllabus conditions about the scale of knowledge
and skills students are required to demonstrate when completing the task.
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Internal assessment 3 (1A3)

Practices to strengthen
It is recommended that assessment instruments:

o clearly state that students will focus on the specialised movement sequences for one
movement strategy to devise a personal training strategy, rather than specifying a principle of
play and potentially narrowing the task

e match the syllabus specifications. Concise and consistent specifications are essential to clarify
what is required in the development of a training strategy within the folio, and the needs
relating to the evaluation and justification of personal performance

¢ clearly specify the requirements of the supporting evidence assessment objectives 2 and 3.
Consideration must be given to the physical activity context endorsed in IA1 to ensure schools
meet the syllabus requirement. In Units 3 and 4, physical activities must be selected from
different categories: one physical activity from either the ‘Invasion’ or ‘Net and court’ category
in Unit 3: Topic 1; and one physical activity from the ‘Invasion’, ‘Net and court’ or
‘Performance’ category in Unit 4: Topic 1

¢ align the selected physical activity context to the prescribed categories and subject matter
found within the syllabus.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions*
Bias avoidance 0
Language 27
Layout 7
Transparency 13

*Each priority might contain up to four assessment practices.

Total number of submissions: 370.

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:
e used syllabus specifications to improve bias avoidance, language, layout and transparency

o featured assessment instruments that used appropriate language and avoided unnecessary
jargon, specialist language, and colloquial language

o featured assessment instruments that were free of errors and modelled accurate spelling,
grammar, punctuation, and other textual features.

Practices to strengthen

It is recommended that assessment instruments:

e avoid using bold, italics and other formatting features to alter specifications and make some
specifications appear more important
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Internal assessment 3 (1A3)

o are free from errors in spelling, grammar and punctuation, and model the language and
prescribed terminology of the syllabus.

Assessment decisions

Reliability

Reliability is a judgment about the measurements of assessment. It refers to the extent to which
the results of assessments are consistent, replicable and free from error.

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement with less than greater than both less
provisional provisional provisional and greater
than
provisional
1 Explaining 90.88% 8.84% 0.28% 0%
2 Demonstrating 90.06% 6.63% 1.93% 1.38%
and applying
3 Analysing 90.33% 8.84% 0.55% 0.28%
4 Evaluating and 85.91% 12.98% 1.1% 0%
justifying
5 Communicating 94.75% 4.42% 0.83% 0%

Effective practices
Accuracy and consistency of the application of the ISMG for this IA was most effective when:
¢ the evaluation of personal performance informed the devised training strategy

¢ the evaluation of personal performance was located in the 9—11 minute multimodal and not in
the 2—3 minutes of supporting evidence (General and Alternative Sequence)

¢ the evaluation regarding the effectiveness of the training strategy included appraisal of the
outcome, implications, and limitations referring to the principles of training, training methods,
energy systems and fitness components

¢ the physical activity context selected is listed in the syllabus, and the supporting evidence
addressed the descriptions in the physical activity subject matter (General and Alternative
Sequence)

e primary and secondary data was used in the processes of analysis, synthesis and justification
(General and Alternative Sequence)

e consideration was given to the qualifiers in matching evidence to the characteristics in the
demonstrating and applying ISMG (General and Alternative Sequence).
Samples of effective practices

The following are excerpts from a response that illustrates the characteristics for the criteria. The
excerpts may provide evidence of more than one criterion. The characteristics identified may not
be the only time the characteristics have occurred throughout a response.
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These student response excerpts have been included:

¢ to demonstrate insightful analysis and discerning synthesis (using primary and secondary

data) to ascertain the most significant relationships between the demands of the specialised

movement sequences and movement strategy, relevant energy systems, and personal
performance relating to the specified movement strategy

¢ to demonstrate critical evaluation of the effectiveness of the training strategy, using selected

principles of training to appraise the outcomes, implications, and limitations of the selected
training methods, energy systems and fithess components.

Analysing
(4-5 marks)

Excerpt 1
| ENERGY SYSTEMS
Secondary data shows that the main requirements of fitness for link players is
speed, agility, power and anerobic capacity.
Fitness test
Aerobic Capacity Beep Test 9.1 Very good
Strength Hand Grip Dynamometer 32.1 weak
Muscular Endurance Push up test 36 Excellent
Sit up test 32
Flexibility Sit and reach test 23 cm Average
Power Standing long jump 1.6m Average
Speed 20m sprint test 44s Excellent
Agility lllinois agility test 17.7 s Excellent

Excerpt 1 video file (video, 29 sec)

https://www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_pe_19 ia3_sr_snip_1.mp4
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Internal assessment 3 (1A3)

Evaluating
(7-8 marks) Excerpt 2

DaplTraieg Meshod
Girnut training.
| Grill winh muliple activites that tikes up 2 50
60 minute rainng serson
Sexsion Objectiver:
To increase power and endurance
o fgrive huomios theahald To improve lactate threshold
Yo targee ATP enargy spicem sty
s Spocc i focur: Dvemman ruck, dlemsivs movemars £© SR 018 1SCHC 304 wrsiem i
Equipment neoted aghty poes. cones. foothel Laupmens neeted apley poles. coner. foceball

Warm.cp: Opmamic fexiblicy warm Warm-upc
| mse of wach Dynarmsc fewtebey warm op.
¢ Hgimn | misute of each

Do bk o Mghinees

Ve Bt hicks

Grape vine o Legiwap

o Iacressing esnty spees bom WX 1o WX ol o Grape vise
Sncrensing mcmsty tprinc from 0% 6 R of  manimnam peed

SESSIONS | Mw Contitissing Pase: - m::qvmhmwnwmu

“Su Prssng exercine, ruming $0m ceorplesng 10
ecenstd pases each way

TRAINING

onditsonng Phase:

Complete | of the following actvity for § rounds:

Team passing to woee: sprint out to agiity poles and
. " arcund, the pat the ball dowe to the end.

nd acg 20 seconds reat Vo o an layer

<D Making a touch ot gty poles S apart wnd reniing 30 seconds rest

Backmards $om e formards 10 for S0

Erpe—
- $x Sprincing ¢ agity poses 40 spart
e souch, dumping ad spbasng fo Yo, S om e

Hancis drik
0% inensicy
20 seconss re 1 i rest

090X intarsty

S ) man- rack grining 10m €ach rum, sheccng 90 U ageral plyomesric jamps:
25 qach agley ot for Som

» 3:00/9:31

TRAINING SESSION | | s ooy

Training Method:

Short interval training

2-3 drills

30-40 minutes

Session Objectives:

To increase speed and agiity,to improve lactate threshold,To target ATP energy

system
Specific skill focus: effecting the touch, forward sprints
Equipment needed: agility poles, cones, football

Increasing intensity sprints from 60% to 90% of maximum speed
Conditioning Phase:

-5x Suicide runs  30m, cones |0m apart,

Top Speed : 557 nvs | minute rest,

Bt - 85-95% intensity

Intensity

Distance/min : 5824 m/min 5 - 5x Sprinting at agility poles 10m apart and effecting the touch, dumping and splitting
for 30m, then on the way back

80-90%intenisty

| min rest

-5x 50 m sprin, walk back to start,
Ll ratio.

> 3:18/931

Excerpt 2 (video, 3 min 6 sec)

https://www.qcaa.gld.edu.au/curriculum-
assessment/portal/media/snr_pe_19 ia3_sr_snip_2.mp4

Practices to strengthen

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is
recommended that:

e student work contains subject matter relevant to the outcome, implications, and limitations of
the selected training methods, energy systems, and fithess components when students are
evaluating the effectiveness of their training strategy

¢ the multimodal contains the mandatory visual features in conjunction with either written and/or
spoken modes, as prescribed in the syllabus. Commonly, multimodal pieces use all modes,
with each mode contributing significantly to the response, i.e. visual features throughout the
folio; written text on slides or annotations; and a voice overlay that provides further elaboration
of ideas. However, as specified in the Confirmation submission information document (see the
QCAA Portal > Syllabus tile > Resources tab), scripts are not used in matching evidence to
the ISMG and do not constitute engagement with the written mode (General and Alternative
Sequence)

¢ evaluation of personal performance occurs in the 9—11 minute multimodal. Some submissions
had evidence of ‘evaluation of performance’ in the supporting folio of 2—3 minutes of

Physical Education subject report Queensland Curriculum & Assessment Authority
2021 cohort February 2022
Page 27 of 44


https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_pe_19_ia3_sr_snip_2.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_pe_19_ia3_sr_snip_2.mp4

Internal assessment 3 (I1A3)

demonstrating and applying evidence. It is imperative for the 9—11 minute multimodal to
provide evidence of Objectives 1, 4, 5, 6 and 7 only, and for the supporting evidence (separate
to the multimodal) of 2—3 minutes to provide evidence of Objectives 2 and 3 only. Ensure that
students have a greater understanding of the relevance of, and process in, delivering the
evaluation of personal performance in informing the training strategy design, implementation,
and justification.

Additional advice

e Teachers are required to provide a physical activity context within the syllabus prescribed
parameters. This is two different categories across Units 3 and 4: Unit 3 prescribed contexts
within ‘Net and court’ and ‘Invasion’ categories; and Unit 4 prescribed contexts within ‘Net and
court’, ‘Invasion’ and prescribed events/distances within the performance category.

e The school’'s assessment policy regarding redaction is reflective of the QCIA and QCE policy
and procedures handbook. When work exceeds assessment conditions, requiring redaction,
the applied redaction processes should be clearly indicated on the ISMG (General and
Alternative Sequence).

e The submission of the supporting evidence (2—-3 minute video folio) should be a separate MP4
file (as per confirmation submission information) that clearly and appropriately identifies the
student. The supporting evidence provided should accurately reflect the school's provisional
mark, showing evidence of the student performing multiple movement strategies within
multiple principles of play. The supporting evidence should not contain commentary or
distracting or inappropriate comments/music from behind the camera and should be within an
authentic performance environment as per syllabus requirements, and not merely a
demonstration of movement sequences or strategies in isolation (General and Alternative
Sequence).
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@» External assessment

External assessment (EA) is developed and marked by the QCAA. The external assessment for a
subject is common to all schools and administered under the same conditions, at the same time,
on the same day.

Examination — combination response (25%)

Assessment design

The General assessment instrument was designed using the specifications, conditions and
assessment objectives described in the summative external assessment section of the syllabus.
The General examination consisted of one paper:

e Section 1 consisted of multiple choice questions (10 marks)

e Section 2 consisted of short response questions (28 marks)

e Section 3 consisted of an extended response question (14 marks)

The General examination assessed subject matter from Unit 4. Questions were derived from the

context of ‘Energy, fithess and training’ integrated with one selected ‘Invasion’, ‘Net and court’ or
‘Performance’ physical activity.

The General assessment required students to respond to ten multiple choice questions, two short
response items and one extended response item.

The Alternative Sequence (AS) assessment instrument was designed using the specifications,
conditions and assessment objectives described in the summative external assessment section
of the AS. The AS examination consisted of one paper:

e Section 1 consisted of multiple-choice questions (10 marks)

e Section 2 consisted of short response questions (33 marks)

e Section 3 consisted of an extended response question (16 marks)

The AS examination assessed subject matter from AS unit 2. Questions were derived from the
context of ‘Motor learning, functional anatomy, biomechanics and physical activity’.

The AS assessment required students to respond to ten multiple choice questions, three short
response items and one extended response item.

Assessment decisions

Assessment decisions are made by markers by matching student responses to the external
assessment marking guide (EAMG). The external assessment papers and the EAMG are
published in the year after they are administered.

General multiple choice item responses

There were 10 multiple choice items in Paper 1.
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Percentage of student responses to each option

Note:

The correct answer is bold and in a blue shaded table cell.

Some students may not have responded to every question.

External assessment

Question A B C D
1 27.31 19.02 28.06 24.80
2 87.67 5.24 1.33 5.29
3 1.78 90.03 5.31 241
4 13.49 68.77 13.09 4.07
5 0.93 1.74 96.33 0.52
6 10.28 1.67 58.22 29.26
7 78.77 5.02 13.40 2.29
8 29.33 5.98 28.35 35.73
9 6.52 13.88 66.48 12.43
10 75.51 13.50 0.48 9.88

AS multiple choice item responses

Percentage of student responses to each option

e The correct answer is bold and in a blue shaded table cell.

e Some students may not have responded to every question.
Question A B C D
1 51.11 9.33 18.22 20.00
2 20.89 48.00 23.11 7.11
3 4.00 11.56 47.11 36.00
4 6.22 10.67 46.67 35.56
5 16.44 18.67 62.67 0.89
6 41.33 29.33 17.78 10.67
7 14.22 71.11 8.00 5.78
8 14.22 0.89 59.11 24.89
9 1.78 36.00 25.33 36.00
10 6.22 7.56 12.89 72.44
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External assessment

Effective practices
Overall, students responded well to:
e assessment aspects requiring them to recognise and explain

e assessment aspects allowing synthesis, evaluation and justification of concepts relating to the
optimising of movement strategies

e opportunities to demonstrate applied knowledge and understanding obtained through the
integrated learnings within Unit 4 in the General and Unit 2 in the Alternative Sequence.

Samples of effective practices
Short response

General Question 11
This question required students to:

e analyse a provided stimulus in determining the reason for an athlete’s declining performance,
supporting their response using indicators from the stimulus

e devise modifications to optimise the athlete’s performance for the remainder of the
competition phase, justifying their suggested modifications with specific reference to three
principles of training.

Effective student responses:

e determined that the athlete’s performance was suffering due to the intensity and frequency of
training within their competition phase

e accurately used the required number of indicators from the stimulus in supporting their
determined cause of the athlete’s decline in performance

¢ devised and justified modifications that optimised the athlete’s performance for the remainder
of the competition phase.

This student response excerpt has been included:

¢ to demonstrate the accurate determination that the athlete's performance was suffering due to
the intensity and frequency of training within their competition phase

e to demonstrate accurate use of four indicators from the stimulus to support their response

¢ to demonstrate well-devised and justified suggested modifications, referring to three principles
of training, (frequency, intensity and duration) and making direct links to the stimulus.
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External assessment

Accurate identification

Excerpt 1
of the reason for P
declining performance, i . .
supported by the “a)  Identify the reason for the athlete’s declining performance during the competition
required indicators phase. Support your response with four indicators from the information.

{5 marks]
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Provides a detailed

justification of how the

modifications to the
selected training
principles address
identified key
indicators

Physical Education subject report

2021 cohort

Excerpt 2

b) Devise modifications to optimise the athlete’s performance in the remainder
of the competition phase. Justify your modifications by referring to three
principles of training. 1% marks]

Comperifion_prase. Thackoe  the  athlre  Shedld stop_any addifianal
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External assessment

AS Question 11
This question required students to:
e identify three factors that may act as rate limiters on the learning process of individuals

e provide examples from a physical activity context describing where the learning process has
been affected, limiting performance.

Effective student responses:

e determined the factors that may act as rate limiters on the learning process of individuals,
which are prescribed in the syllabus as technical, perceptual, tactical, physiological,
psychological, and physical

e accurately provided three examples from a physical activity context with accurate descriptions
of how each factor may affect performance in the learning process.

This student response excerpt has been included:

¢ to demonstrate the accurate determination of three factors that may act as rate limiters on the
learning process of individuals as prescribed in the syllabus (tactical, physiological,
psychological)

¢ to demonstrate three examples from a physical activity context that accurately describe how
each factor may affect performance in the learning process (tactical — long jump,
physiological — 100m sprint, psychological — volleyball).

Accurate E
s xcerpt 1
determination of three P

f
actors QUESTION 11 (9 marks)

a) Identify three factors that act as rate limiters on the learning processes of an individual. [3 marks]

I. PS\b}bL0|q\‘]"ca| Eactols

2 Tadical Cactors

3. Pt\gsio\q\giml pa(/{-orj
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Accurate Excerpt 2

provision/description

of three examples from b) For each factor identified in Question 11a), provide an example from a physical activity

a physical activity context describing where the learning process has been affected, limiting performance. 16 marks]
context

?sa_{_/iw_oleﬁﬁm\ (et limiters are associated wirhan athleres
Stale du Ffl\f;

mental
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[imixing opeimel pecCermance, Tackeal rare limivers are asseeiaied with
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General Question 12
This question required students to:

e analyse a provided stimulus in determining the variation of interval training in the session
design, supporting their judgment with evidence from the stimulus

e evaluate how effectively the training session targeted the energy and fitness requirements of
a physical activity context engaged with during Unit 4

e justify the maintenance or modification of this variation of interval training in meeting the
specific energy and fitness requirements of their selected physical activity context.

Effective student responses:

e determined that the variation of interval training was Aerobic Interval Training (AIT), supporting
their judgment with evidence from the stimulus

o critically evaluated the effectiveness of AIT in targeting the specific energy and fitness
requirements of the selected physical activity

¢ provided discerning justification of the maintenance or modification of the training session in
targeting the specific energy and fitness requirements of the selected physical activity,
demonstrating insightful use of examples.

This student response excerpt has been included:

¢ to demonstrate the accurate determination of the variation as Aerobic interval Training (AIT)
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¢ to demonstrate critical evaluation of the effectiveness of AIT in targeting the specific energy
and fitness requirements of touch football.

Determines that the
interval training
variation is aerobic

interval training, using

a feature from the
stimulus to support
the response

Provides a critical
evaluation of the
effectiveness of
aerobic interval
training in targeting
the specific energy
and fitness
requirements of the
selected physical
activity

AS Question 12

Excerpt 1

a) Determine the variation of interval training evident in the training session design.
Support your response with an example from the training session.

2 marks]
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This question required students to:

explain Bernoulli’s principle with reference to a provided stimulus

explain (using the Bernoulli principle) the deliberate manipulation of movement in achieving a
desired performance outcome.
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Effective student responses:

e provided appropriate explanation of Bernoulli's principle

e used accurate features from the provided stimulus to support the explanation

e provided an explanation of the deliberate manipulation of movement to achieve a desired
performance outcome in a suitable specialised movement sequence

This student response excerpt has been included:

e to demonstrate appropriate explanation of Bernoulli’s principle

¢ to demonstrate accurate recognition and discerning use of features from the stimulus

¢ to show discerning explanation of the deliberate manipulation of movement to achieve a
desired performance outcome in tennis.

Appropriate
explanation of
Bernoulli’s principle
and use of features
from the stimulus

Excerpt 1
QUESTION 12 (12 marks)
Airstream
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- -
- S —
S —— -------t- e e
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) Explain Bernoulli's principle with reference to features in the diagram. it maare ks
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Explanation of the Excerpt 2
deliberate _
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Extended response

General Question 13
This question required students to:

e analyse position specific or event specific components of fithess relevant to optimal
performance in a selected physical activity. Using this appraisal, students were required to
make a judgment on the two most important components of fithess relevant to the selected

physical activity context

e devise a two session micro-cycle to optimise performance in a relevant movement sequence
in the selected physical activity context.

o justify their decisions related to the selected principles of training, training methods and
recovery principles used within the devised micro-cycle.
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Effective student responses:

e provided a discerning analysis of the relevant components of fithess for the selected physical
activity, demonstrating discerning links to the selected position or event requirements in
determining the two most important components of fitness

¢ included a relevant two-session micro-cycle, explaining the training sessions using discerning
links to one specialised movement sequence in the selected physical activity context

e displayed discerning justification of the selected training methods, principles of training and
recovery principles in optimising performance; demonstrated insightful use of evidence from
the devised micro-cycle to support how the selected training methods, principles of training,
and recovery principles optimise performance, and made discerning links to one specialised
movement sequence in the physical activity context.

This student response excerpt has been included:

e to demonstrate a discerning analysis of the relevant components of fitness for volleyball,
demonstrating discerning links to the selected position or event requirements in determining
the two most important components of fitness (power and agility)

¢ to provide a discerning justification of the selected training methods, principles of training, and
recovery principles in optimising performance

¢ to demonstrate insightful use of evidence from the devised micro-cycle to support how the
selected training methods, principles of training, and recovery principles optimise
performance.

Analysing components Excerpt 1
of fitness

Selected physical activity (and position, if applicable): __ _\‘10“"-“\30‘“ .[;m.‘ arcos ok Cour r) — I
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o determines the two
most important
components of fithess

Excerpt 1 (continued)
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Justification of the
selected training
methods, principles of
training and recovery
principles

e provides justification
of the selected
training methods,
principles of training
and recovery
principles in
optimising
performance

o demonstrates use of
evidence from the
devised micro-cycle to
support how the
selected training
methods, principles of
training and recovery
principles optimise
performance
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AS Question 14
This question required students to:
e analyse a provided case study to identify examples limiting the progression of this learner

e suggest modifications to better meet the needs of the learner and improve their practice
environment

¢ justify the modifications by considering the features of this stage of learning, practice methods
and types of feedback.

Effective student responses:
¢ identified examples of what may limit learner progress from the case study

e provided a justification of modifications to practice methods to optimise the learning
environment

e provided a justification of modifications to feedback types to optimise the learning environment

e provided use of evidence from the case study to support the response making links to the
features of the cognitive stage of skill acquisition.

This student response excerpt has been included to demonstrate the identification of features
from the case study and an insight to the transition into addressing the suggested modifications
aimed at enhancing the learning environment.

Identification of Excerpt 1
features in the case
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Excerpt 1 (continued)
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Practices to strengthen
It is recommended that when preparing students for external assessment, teachers consider:

e extensive exposure to the syllabus prescribed subject matter, making specific reference to the
terminology, areas of study and specified examples (General and Alternative Sequence)

e opportunities to practise the dissection and analysis of stimulus to ascertain relationships,
features, components and the synthesis of meaning to demonstrate deep knowledge and
understanding of the application of subject matter prescribed concepts (General and
Alternative Sequence)

e improving exposure to opportunities to develop skills in assessment literacy

e developing the skills to read carefully and purposefully plan and organise a written response
that acknowledges the required cognitive elements and essential subject matter required by
the question parameters (General and Alternative Sequence)

¢ reinforcing the need for students to read each presented option in a multiple choice item.
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