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Introduction 
Throughout 2023, schools and the Queensland Curriculum and Assessment Authority (QCAA) 
continued to improve outcomes for students in the Queensland Certificate of Education (QCE) 
system. These efforts were consolidated by the cumulative experience in teaching, learning and 
assessment of the current General and General (Extension) senior syllabuses, and school 
engagement in QCAA endorsement and confirmation processes and external assessment 
marking. The current evaluation of the QCE system will further enhance understanding of the 
summative assessment cycle and will inform future QCAA subject reports.  

The annual subject reports seek to identify strengths and opportunities for improvement of 
internal and external assessment processes for all Queensland schools. The 2023 subject report 
is the culmination of the partnership between schools and the QCAA. It addresses school-based 
assessment design and judgments, and student responses to external assessment for this 
subject. In acknowledging effective practices and areas for refinement, it offers schools timely 
and evidence-based guidance to further develop student learning and assessment experiences 
for 2024. 

The report also includes information about: 

• how schools have applied syllabus objectives in the design and marking of internal 
assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement. 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic 
student work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for internal and external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for senior subjects. 
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Subject highlights 
137 
schools offered 
Health 

 76.86% 
of students 
completed 
4 units 

 94.44% 
of students 
received a C 
or higher 
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Subject data summary 

Subject completion 
The following data includes students who completed the General subject. 

Note: All data is correct as at January 2024. Where percentages are provided, these are rounded 
to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered Health: 137. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 

2,878 2,559 2,212 

 

Units 1 and 2 results 
Number of students Satisfactory Unsatisfactory 

Unit 1 2,512 366 

Unit 2 2,340 219 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Recognising and 
comprehending 

 IA1 Criterion: Analysing, critiquing and 
organising 

 

 

 
IA1 Criterion: Investigating and synthesising  IA1 Criterion: Communicating 
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IA2 marks 
IA2 total 

 
IA2 Criterion: Recognising and 
comprehending 

 IA2 Criterion: Analysing, critiquing and 
organising 

 

 

 
IA2 Criterion: Evaluating and reflecting  IA2 Criterion: Communicating 
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IA3 marks 
IA3 total 

 
IA3 Criterion: Recognising and 
comprehending 

 IA3 Criterion: Analysing, critiquing and 
organising 

 

 

 
IA3 Criterion: Investigating, synthesising, 
evaluating and reflecting 

 IA3 Criterion: Communicating 
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 

100–83 82–64 63–44 43–17 16–0 

Distribution of standards 
The number of students who achieved each standard across the state is as follows. 

Standard A B C D E 

Number of 
students 

300 858 931 121 2 
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Internal assessment 
The following information and advice relate to the assessment design and assessment decisions 
for each IA in Units 3 and 4. These instruments have undergone quality assurance processes 
informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessments. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v5.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Number of instruments submitted IA1 IA2 IA3 

Total number of instruments 136 136 133 

Percentage endorsed in Application 1 72% 42% 52% 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG), and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v5.0, Section 9.7. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section of this report for 
each assessment instrument identifies the agreement trends between provisional and confirmed 
marks by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 132 966 119 61.36% 

2 132 934 148 61.36% 

3 132 948 0 64.39% 
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Internal assessment 1 (IA1) 

Investigation — action research (25%) 
This assessment requires students to research a specific question through collection, analysis 
and synthesis of primary data and secondary data. An investigation uses research or 
investigative practices to assess a range of cognitions in a particular context. Research or 
investigative practices include locating and using information beyond students’ own knowledge 
and the data they have been given. 

Students must adhere to research conventions, e.g. citations and reference lists. This 
assessment occurs over an extended and defined period of time. Students may use class time 
and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions * 

Alignment 3 

Authentication 1 

Authenticity 25 

Item construction 3 

Scope and scale 6 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 136. 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• presented the required task information, as specified in the action research assessable 
evidence (Syllabus section 4.6.1), within the appropriate task section of the assessment 
instrument to direct students through the processes they should use to apply subject matter in 
a response to the task 

• included scaffolding that aligned with research report genre conventions 

• identified clear checkpoints that progressed students towards completion of the task, including 
the submission of one draft, consistent with the QCE and QCIA policy and procedures 
handbook v5.0, Section 8.2.5. 
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Practices to strengthen 
It is recommended that assessment instruments: 

• include appropriate and recent topic-specific information, including health-related outcomes 
and/or data statements, within the context. Providing explicit data on the health topic within the 
contextual information guides students to respond to an appropriate issue within their 
local/regional community and frames the investigation and action research process 

• enable independent student investigation, analysis of resources, barriers and enablers, 
interpretation of data trends and critique of determinants within the local/regional context 
which allows students the opportunity to produce unique responses within the scope and scale 
of the task. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions * 

Bias avoidance 0 

Language 1 

Layout 1 

Transparency 5 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 136. 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used accurate written features and modelled appropriate language, e.g. a factual description 
of the community context 

• used formatting features, e.g. bullets to differentiate the action research assessable evidence 
specifications (Syllabus section 4.6.1) accurately. 

Practices to strengthen 
It is recommended that assessment instruments: 

• provide clear instructions using cues that align to the specifications, objectives and ISMG 

• use accurate referencing conventions for primary and/or secondary source material cited 
within the context. 

Additional advice 
• The scale of tasks can be narrowed by providing specific population groups, e.g. women/youth 

who are homeless, young drivers, teenagers.  

• Tasks cannot specify determinants, data trends, enablers, barriers and/or resources within the 
context and/or task as these restrict the investigation undertaken by students and cannot be 
endorsed. 
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• Assessment checkpoints should provide an opportunity for the school to build student 
capability within the assessment response, following the academic integrity requirements of 
the QCE and QCIA policy and procedures handbook v5.0, Section 8.2.  

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Recognising and 
comprehending 

84.09% 12.12% 0.76% 3.03% 

2 Analysing, 
critiquing and 
organising 

76.52% 19.7% 1.52% 2.27% 

3 Investigating and 
synthesising 

73.48% 22.73% 2.27% 1.52% 

4 Communicating 90.91% 0.76% 8.33% 0% 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Recognising and comprehending criterion 

- responses matched to the top performance level 

 showed accurate recognition and discerning description of relevant contextual 
information by identifying  

o multiple resources — at least three, with one from each category: personal, social 
and community 

o multiple data trends — not data statements 

o multiple determinants 

 comprehended and used, to give meaning to and support their context analysis 

o the social ecological model (SEM) 

o diffusion of innovations model (DIM) — including multiple diffusion process variables 
(DPVs) 

o the salutogenic approach  

- responses matched to the top two performance levels demonstrated the comprehensive 
and perceptive use of two diffusion process variables in planning for action  

• for the Communicating criterion 
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- responses matched to the top performance level showed discerning decision-making and 
accurate use of mode-appropriate features by accurately using 

 written features, including conventional spelling and punctuation 

 explicit language related to the local/regional context, target group and the Unit 3 Health 
inquiry model throughout the response 

 the correct report format and referencing conventions. 

Samples of effective practices 

The following excerpt has been included to demonstrate: 

• accurate recognition and discerning description of relevant contextual information along with 
succinct comprehension and perceptive use of the Unit 3 Health inquiry model 

- the first paragraph shows the extent of the issue with key secondary source information 
including data trends (first and second-last sentences) 

- the second paragraph shows discerning use of the individual level of the social ecological 
model (SEM) to critique health literacy as a personal resource. A link is made between 
functional health literacy as a barrier to help seeking  

- the third paragraph shows discerning use of the relationship level to establish peers as a 
social resource and enabler for anxiety-related health and family as a barrier. A link is 
made between the importance of communication and family connections and the 
overarching health resource (supportive environment), and how access to the resource is 
reduced by parents as a barrier  

- in another paragraph, the response signposts health literacy and family connections as 
determinants. 

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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The following excerpt has been included to demonstrate: 

• accurate recognition and discerning description of relevant contextual information along with 
succinct comprehension and perceptive use of the Unit 3 Health inquiry model. The key 
findings 

- provide a summary of a Year 9 primary data survey using the individual level of social 
ecological model (SEM) to analyse and interpret key barriers, enablers and their 
importance for personal and community resources  

- critique determinants of health (health literacy) and use primary and secondary source 
research to support the importance of the findings for the school context. Another section of 
key findings for the relationship level is not included.  
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Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 

 

The following excerpt has been included to demonstrate: 

• insightful synthesis of relevant contextual information and issues to inform the development of 
a diffusion action strategy for an innovation 

- the first paragraph provides the frame for the development of the diffusion action strategy 
using key areas of the Health inquiry model overarching framework (Ottawa Charter — 
personal skills action area), overarching resource (social justice — supportive 
environment), social ecological model (SEM) (individual and relationship levels) and 
diffusion process variables (DPVs) (features of the setting and compatibility of innovation) 

- the methodology and resources link to barriers, resources and determinants and are 
supported with primary and secondary sources. Other sections focused on diffusion 
process variables (DPVs), resources and post-test data collection strategies are not 
included.  

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• when matching evidence to descriptors for the Analysing, critiquing and organising criterion at 
the top performance level, attention should be given to 

- ensuring insightful analysis of relevant contextual information  

- drawing insightful conclusions from contextual information related to  

 local or regional trends over at least three data points (years, months, weeks etc.) to 
establish a trend over time using primary data and secondary data, e.g. primary data 
over the past three years (2020–2022) revealed a trend of increased awareness of the 
importance of housing supply and cost of living as key determinants related to 
homelessness in [name of] region. Housing supply has reduced by [#]% (2020–2022) 
and cost of living has increased by [#]% during this three-year period (Secondary 
source, Year) 

 barriers and enablers  

 resources within the context 

- connecting investigated information insightfully with all three categories of resources: 
personal, social and community, e.g. connecting barriers and/or enablers with appropriate 
resources by explaining how they increase or decrease access to those resources 

- using the social ecological model (SEM) to critique contextual information to distinguish 
determinants of health, i.e. making explicit links between the individual, relationship, 
community and/or societal levels of the social ecological model (SEM) with clear 
signposting of two determinants of health 
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• when matching evidence to descriptors for the Investigating and synthesising criterion at the 
top performance level, attention should be given to 

- ensuring discerning investigation and insightful synthesis of relevant contextual information 
and issues to inform the development of a diffusion action strategy for an innovation 

- developing sophisticated action strategies which should 

 be within the scope of student implementation within their local or regional community 
setting or school community setting, e.g. not considering action strategies beyond the 
scope of student implementation that involve multi-million-dollar implementation costs 
and require multiple layers of government approval to be implemented. It is important 
that action strategies are feasible and capable of being achieved within the time 
constraints of the task  

 include two significant diffusion process variables (DPVs) that will be key to the 
successful diffusion of the innovation into the chosen setting. One of the most common 
diffusion process variables (DPVs) is characteristics of the innovation; however, 
responses need to go beyond only two components of the characteristics of the 
innovations (observability, relative advantage, comparability, complexity and trialability) 
and should also include aspects of at least one other diffusion process variable (DPV) 
(change agents, characteristics of the individual, rate of adoption and features of the 
setting) in order to be considered sophisticated  

 ensure that the post-data collection tools are chosen discerningly for their ability to 
gather evidence that demonstrates the impact of the innovation in the setting. Insightful 
qualities are evident when post-data collection strategies are informed by the features of 
the setting characteristics of the innovation and RE-AIM. 

Additional advice 
• Schools  

- should use a best-fit approach to determine a result where evidence in an assessment 
response matches descriptors at different performance levels in a criterion, (Syllabus 
section 1.3). Refer to the QCE and QCIA policy and procedures handbook v5.0 
(Section 9.7.1) and the resources Module 3 — Making reliable judgments in the 
Assessment Literacy app and the Making judgments webinar in the Syllabuses app for 
further information and guidance. To use the best-fit approach accurately, teachers should  

 clearly annotate the ISMG to indicate the match of evidence of student performance to 
the typical characteristics described in performance-level descriptors  

 choose the performance level that ‘best fits’, overall, the evidence found in the student 
work  

 award the higher mark of a two mark-range performance level if the work clearly 
matches all the characteristics in the performance-level descriptor (or with some 
characteristics from above)  

 not 'average’ if there is a ‘split’ between performance levels, e.g. evidence in the 7–8 
mark performance level, evidence in the 3–4 mark performance level, but no evidence in 
the 5–6 mark performance level 

 see the Health ISMG webinar resource, under ‘Confirmation’ in the Units 3 and 4 tab of 
the Syllabus app for further information and guidance 
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- should ensure that they are applying their school assessment policy to manage response 
length and refer to the QCE and QCIA policy and procedures handbook v5.0, Section 8 for 
further information and guidance 

- should be aware that a response in report format  

 should include the components of a report and these are outlined in the syllabus 
specifications (Section 4.6.1)  

 if it provides an executive summary, the executive summary  

o is excluded from the word count along with in-text references (QCE and QCIA policy 
and procedures handbook v5.0, Section 8.2.6) 

o should not include information that is not already evident throughout the report 

o does not need to be annotated.  

• Students 

- should explicitly use the key health terms in a student response, as outlined in the task and 
ISMG, to signpost where evidence matches the ISMG descriptors and characteristics. 
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Internal assessment 2 (IA2) 

Examination — extended response (25%) 
The examination assesses the application of a range of cognitions to a provided problem, 
question or issue. 

Student responses must be completed individually, under supervised conditions, and in a set 
timeframe. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions * 

Alignment 69 

Authentication 0 

Authenticity 11 

Item construction 5 

Scope and scale 0 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 136. 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• provided unseen data and information relevant to an alternate community context and an 
alternate innovation trialled in another community context 

• ensured students had the opportunity to analyse resources, barriers and enablers; interpret 
data trends; and distinguish determinants for the health issue within the alternate community 
context  

• provided information, including data within the stimulus, that allowed students to develop an 
action strategy for the selected innovation within the alternate community context 

• ensured students are able to respond within the conditions of the task. 

Practices to strengthen 
It is recommended that assessment instruments: 

• align to extended response, item and stimulus specifications (Syllabus section 4.6.2) and the 
IA2 quality assurance tool requirements for both content and task layout 
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• include a range of data trends, relevant to the health issue within the alternate community 
context, to enable students to select information to demonstrate complex relationships 
between resources, barriers and enablers 

• provide information, including data within the stimulus, that accurately aligns with the Health 
inquiry model requirements, e.g. 

- in the alternate context, provide 

 information that links to the diffusion process variables (DPVs) features of the setting 
and characteristics of the individuals and all levels of the social ecological model (SEM) 

 data within the alternate community about population access and use of similar 
resources to the alternate innovation so that students can compare data from the 
alternate community context to the standard population adoption curve to make 
decisions about the characteristics of the individuals as innovators, early majority, late 
majority, late adopters, or laggards 

- in the alternate innovation 

 provide characteristics of the innovation and all aspects of RE-AIM 

 ensure the adoption agency is organisational and clear, i.e. Adoption is evident where a 
school, council or business has made a decision to use the alternate innovation that has 
been made available by an innovation developer 

- allow students the opportunity to make a judgment about the likely impact of the selected 
innovation within the alternate community context. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions * 

Bias avoidance 9 

Language 12 

Layout 2 

Transparency 0 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 136. 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• were presented in the way that students engage with the stimulus — alternate context 
(features of the setting) on the left-hand side of the A3 page and the characteristics of the 
alternate innovation positioned on the bottom right-hand side of the page. This recognised that 
students must engage with the alternate context but may select the alternate innovation. 
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Practices to strengthen 
It is recommended that assessment instruments: 

• use fictional names for alternate context locations and created data for alternate innovations to 
avoid bias and prior access to stimulus material, i.e. do not reference a factual location or 
existing innovation that may be seen as part of the investigation process for IA1 

• present data and information clearly with accurate sequencing of stimulus labelling and a 
range of formats, e.g. bullet points, tables and graphs. Ensure data, including graph axes 
labels and data points, are clearly legible within the stimulus to enhance accessibility. 

Additional advice 
• Schools should consider academic integrity of the stimulus when developing the assessment 

task. Sufficient difference of content and presentation of information from any previous 
endorsed stimulus will ensure academic integrity, especially if previous stimulus materials are 
used in learning. 

• Schools should internally quality assure stimulus items for clarity of presentation and 
information to ensure they are free from error. 

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Recognising and 
comprehending 

81.82% 18.18% 0% 0% 

2 Analysing, 
critiquing and 
organising 

76.52% 21.21% 1.52% 0.76% 

3 Evaluating and 
reflecting 

77.27% 15.91% 4.55% 2.27% 

4 Communicating 89.39% 1.52% 9.09% 0% 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Recognising and comprehending criterion 

- responses matched to the top performance level, showed accurate and discerning qualities 
when data trends were included from the stimulus that outlined the direction of the trend 
over time. Responses that were 

 able to draw on multiple opportunities within the provided stimulus were better able to 
recognise and describe the data trends 
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 accurately matched to the top two performance levels used both primary and secondary 
sources. Primary source information could come from the information within the stimulus 
or from authenticated notes relating to the implemented IA1 innovation. Secondary 
source quotes/information were required for evidence to be matched at the top two 
performance levels 

- responses demonstrated succinct comprehension and perceptive use of the Health inquiry 
model by including overarching approaches, frameworks or resources, the community level 
of influence and at least two diffusion process variables (DPVs) 

• for the Communicating criterion 

- responses matched to the top performance level demonstrated discerning and accurate 
qualities across at least two of the descriptors. Responses in the top performance level 
were written in an extended response format that followed essay genre conventions 
(without headings), used the language of the Health inquiry model in a community context 
while also demonstrating accurate written features and adhering to referencing 
conventions. 

Samples of effective practices 

The following excerpt has been included to demonstrate: 

• accurate recognition and discerning description of relevant contextual information from the 
provided stimulus and secondary sources along with succinct comprehension and perceptive 
use of the Unit 3 Health inquiry model 

- barriers (education and stigma) are recognised, linked with determinants (social inclusion 
and health literacy) supported with secondary data and conclusion drawn for the alternate 
context using stimulus information  

- signposted links to health frameworks are evident including the salutogenic approach and a 
relationship between resources (community and social) is evident. 

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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The following excerpt has been included to demonstrate: 

• accurate recognition and discerning description of relevant contextual information from the 
provided stimulus and succinct comprehension and perceptive use of the Unit 3 Health inquiry 
model 

- barriers (education and stigma) are recognised, linked with determinants (social inclusion 
and health literacy), supported with secondary data and a conclusion drawn for the 
alternate context using stimulus information  

- signposted links to health frameworks are evident, including the social ecological model 
(SEM) and diffusion process variables (DPVs) 

 characteristics of the innovation (complexity, compatibility and observability) 

 features of the setting (socioeconomic status, culture of giving) 

• critical evaluation of a school-based innovation is evident using RE-AIM and linked back to the 
determinants identified in the alternate community context (health literacy and social inclusion) 

- effectiveness (unintended outcomes is linked with social resources and further 
effectiveness evidence is provided in post-test data collection findings) 

- adoption (organisational) is linked to the school.  

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• when matching evidence to descriptors for the Analysing, critiquing and organising criterion at 
the top performance level, attention should be given to 

- ensuring insightful and relevant connections are made between data trends, barriers, 
enablers and resources (personal, social and community)  

- using the community level of influence from the social ecological model (SEM) insightfully 
to distinguish and signpost determinants from the alternate context in the stimulus 
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• when matching evidence to descriptors for the Evaluating and reflecting criterion at the top 
performance level, attention should be given to 

- using two relevant steps of RE-AIM to provide evidence of critical evaluation and insightful 
reflection on the selected innovation's impact, methodology and resources. Responses 
should be supporting their evaluation with RE-AIM evidence from the alternate innovation 
or their own innovation from IA1 

- outlining an obvious diffusion action strategy that is discerningly justified by 

 explaining how the selected innovation can be effectively implemented into the alternate 
context  

 noting how the resources within the context can be used to enhance innovation uptake. 
Students should not make recommendations about how to change the innovation, e.g.  

o if the innovation has a cost involved, only suggesting the innovation is free will not 
match discerning (or effective) qualities 

o if there is evidence in the stimulus that there are government grants or sponsorships 
available, applying for and accessing those could be recommended as part of the 
diffusion action strategy to reduce the cost of implementing the innovation 

 using the diffusion of innovations model (DIM) when reflecting on the action strategy for 
implementation. This could be the stages of diffusion and/or the diffusion process. 

Additional advice 
• Schools 

- should use a best-fit approach to determine a result where evidence in an assessment 
response matches descriptors at different performance levels in a criterion, (Syllabus 
section 1.3). Refer to the QCE and QCIA policy and procedures handbook v5.0 
(Section 9.7.1) and the resources Module 3 — Making reliable judgments in the 
Assessment Literacy app, the Making judgments webinar in the Syllabuses app, and the 
additional advice section for IA1 on page 17 for further information and guidance 

- should ensure that they are implementing strategies to proactively manage response length 
(QCE and QCIA policy and procedures handbook v5.0, Section 8.2.6) 

- must indicate if a comparable assessment instrument is administered to a sampled student, 
in Student Management on the individual student’s learning account and in the 
Confirmation app. To assist with this, comparable assessments should be developed in the 
Endorsement app, to ensure the correct examination is available for the confirmation 
review (QCE and QCIA policy and procedures handbook v5.0, Section 7.4). For further 
information see Upload samples: Confirmation in the Help section of the Confirmation app. 

• Teachers and students  

- should be aware that pages of notes can include 

 primary data from the implemented innovation from IA1 

 secondary sources and in-text references 

 graphs, tables, graphic organisers that may relate to the health frameworks 

 prompts and cues 

- should be aware that pages of notes should not include information that could be deemed 
as being a scaffolded attempt at the response, e.g. 
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 'fill-in-the-blank' style dot points where students have pre-prepared a response and will 
simply look at inserting pieces of evidence from the stimulus 

 scaffolding that is provided by teachers to all students that directs students to respond in 
a certain way that does not allow for unique responses. 

• Students  

- should be discerning in their choice and use of the Health inquiry model and ensure that 
they have responded using 

 salutogenic approach 

 Australian Institute of Health and Welfare’s (AIHW) conceptual framework for the 
determinants of health 

 overarching resources (health literacy and social justice) 

 social ecological model (SEM) 

 diffusion of innovations model (DIM) 

 RE-AIM 

- should be aware that PERMA+, social cognitive theory and Ottawa Charter for Health 
Promotion are not health frameworks required in Unit 3 or 4. 
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Internal assessment 3 (IA3) 

Investigation — analytical exposition (25%) 
This assessment requires students to research a specific question through collection, analysis 
and synthesis of primary data and secondary data. An investigation uses research or 
investigative practices to assess a range of cognitions in a particular context. Research or 
investigative practices include locating and using information beyond students’ own knowledge 
and the data they have been given. 

Students must adhere to research conventions, e.g. citations, reference lists or bibliographies. 
This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a response.  

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions * 

Alignment 55 

Authentication 0 

Authenticity 18 

Item construction 3 

Scope and scale 0 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 133. 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• aligned to assessable evidence specifications for an investigation (Syllabus section 5.6.1) 

• included scaffolding that aligned to the scope and scale of the task 

• included task directions that guided students to select and evaluate two implemented 
innovations from a context outside their school setting 

• included locally specific data, generated by a primary data collection and available secondary 
sources, within the context. 

Practices to strengthen 
It is recommended that assessment instruments: 

• do not provide directions or scaffolding that suggests evaluation of an innovation that is 
already implemented and measured within the school setting — this information is better used 
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through the lens of context analysis where existing school programs are community resources 
that strengthen personal and social resources. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions * 

Bias avoidance 0 

Language 1 

Layout 0 

Transparency 0 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 133. 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• provided clear instructions using cues that aligned with the specifications, objectives and 
ISMG. 

Practices to strengthen 

There were no significant issues identified for improvement. 

Additional advice 
• Tasks cannot  

- specify health behaviours, decisions or innovations that must be investigated within the 
context as that information limits independent student investigation and the possibility of 
unique responses  

- identify determinants, data trends, enablers, barriers and/or resources within the context 
and/or task as these restrict the investigation undertaken by students.  

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 



 ________________________________________________________________________________ Internal assessment 3 (IA3) 

Health subject report 
2023 cohort 

Queensland Curriculum & Assessment Authority 
February 2024 

Page 31 of 46 
 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Recognising and 
comprehending 

84.85% 11.36% 3.03% 0.76% 

2 Analysing, 
critiquing and 
organising 

80.3% 15.15% 2.27% 2.27% 

3 Investigating, 
synthesising, 
evaluating and 
reflecting 

83.33% 15.15% 1.52% 0% 

4 Communicating 81.06% 0% 18.94% 0% 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Recognising and comprehending criterion, responses matched to the top performance 
level 

- made succinct and perceptive direct reference to the Unit 4 Health inquiry model, including 
the salutogenic approach and the Australian Institute of Health and Welfare’s (AIHW) 
conceptual framework for the determinants of health, life-course perspective, and diffusions 
of innovation model — including reference to at least two diffusion process variables 
(DPVs) 

- used primary data from school-based surveys accurately and discerningly to recognise 
trends across time, mostly by comparing survey data across multiple years. Responses 
that did this effectively had a mixture of data statements and data trends.  

 An example of a data statement: 53% of Year 12 students in 2022 went on to a tertiary 
pathway. 

 An example of a data trend: There was an increase in students attending tertiary 
institutions over the past five years from 48% in 2018 to 53% in 2022. 

• for the Communicating criterion, responses matched to the top performance level 

- used the analytical exposition genre discerningly and accurately including minimal errors in 
written features, used the language of the Unit 4 Health model, and referenced both 
primary and secondary sources throughout their response. 

Samples of effective practices 

The following excerpt has been included to demonstrate: 

• insightful analysis and interpretation of relevant contextual information from a range of valid 
primary sources (annotated P) and secondary sources (annotated S) which includes 

- use of a data trend based on university attendance data over time and a primary data 
statement to draw a conclusion about the importance of health literacy and respectful 
relationships for the Year 12 cohort 
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- linking of barriers (health literacy and social support) with the importance of social 
connectedness for a successful post-schooling transition to an educational trajectory 

- explicit signposting of the importance of respectful relationships as a general resistance 
resource to assist movement towards ease and navigate the post-schooling transition. 

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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The following excerpt has been included to demonstrate: 

• critical evaluation of an implemented innovation (Respectful Relationships Education Program) 
using RE-AIM steps 

- implementation 

- effectiveness 

• insightful reflection using diffusion process variables (DPVs) 

- characteristics of the innovation — relative advantage, compatibility and complexity 

- features of the setting 

- characteristics of the change agents is also evident.  

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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The following excerpt has been included to demonstrate: 

• recommendation and justification of the most appropriate innovation (Love Bites) for their Year 
12 cohort which  

- includes methodology and resources based on two diffusion process variables (DPVs) that 
addresses the significant needs, barriers and enablers for their Year 12 cohort  

- enhances innovation uptake of a respectful relationships resource. 

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 

 

Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• when matching evidence to descriptors for the Analysing, critiquing and organising criterion at 
the top performance level, attention should be given to 

- drawing insightful conclusions from contextual information related to data trends  

 two data trends must be evident in a response at the higher mark in the top three 
performance levels for the Analysing, critiquing and organising criterion (and the top two 
performance levels for the Recognising and comprehending criterion) 

 effective data trends highlight the specific numerical data (e.g. 38%) and give direction 
for that data (increased, decreased, remained consistent). Data trends differ from data 
statements which give a specific value at a point in time. Teachers should ensure that 
they are annotating data trends correctly on their marked responses  

o an example of how insightful conclusions can be drawn in relation to data trends 
involves relating an identified data trend back to one of the key health concepts This 
could include relating data trends to concepts from the salutogenic approach 
(including barriers or enablers or personal, social or community resources) or 
concepts from the AIHW conceptual framework for the determinants of health  
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o an example of Analysing, critiquing and organising that highlights a data trend linked 
to an enabler and determinant is: Students attending tertiary institutions over the past 
five years increased from 48% in 2018 to 53% in 2022. This increase in students 
transitioning to tertiary education acts as an enabler in this community as evidence 
shows that people who have completed further education have better health 
outcomes and increased financial circumstance. 

• when matching evidence to descriptors for the Investigating, synthesising, evaluating and 
reflecting criterion at the top performance level, attention should be given to 

- ensuring responses evaluate two implemented innovations (from settings other than the 
student’s own school) using the same two diffusion process variables (DPVs) and the same 
two RE-AIM steps to make it easier to determine and justify which innovation would be 
most suitable for their context 

- ensuring the action strategy for implementation includes a methodology (who, when, where 
and how the innovation would be implemented) and links back to the significant needs, 
barriers and enablers that were identified in the initial context analysis.  

Additional advice 
• Schools  

- should use a best-fit approach to determine a result where evidence in an assessment 
response matches descriptors at different performance levels in a criterion, (Syllabus 
section 1.3). Refer to the QCE and QCIA policy and procedures handbook v5.0 
(Section 9.7.1),the resources Module 3 — Making reliable judgments in the Assessment 
Literacy app and the Making judgments webinar in the Syllabuses app, and the additional 
advice section for IA1 on page 17 for further information and guidance.  

- should apply their school assessment policy to manage student response length of 
1500–2000 words (QCE and QCIA policy and procedures handbook v5.0, Section 8). In an 
analytical exposition the main response length exclusions are bibliography and in-text 
citations. If a response is just over 2000 words, it is possible that the response meets the 
conditions of the task when excluding the bibliography and in-text citations 

- should store their survey data from previous years to ensure that this can be used by 
current students to analyse data trends that may be evident within the school context. 
Next-step data also provides easily accessible information about post-schooling outcomes 
and can also be used to generate data trends. 
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External assessment 
External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. 

Examination — response to stimulus (25%) 
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. 
The examination consisted of one paper: 

• Paper 1, Section 1 consisted of two extended response questions to stimulus (48 marks). 

The examination assessed subject matter from Unit 4. Questions were derived from the context 
of respectful relationships in the post-schooling transition. 

The assessment required students to respond to two questions using provided stimulus. 

The stimulus book contained texts, graphs, tables, and an infographic, which were designed to 
elicit responses aligned with the external assessment marking guide (EAMG) criteria. 

Question 1 stimulus 

School A was the context provided for students to complete a context analysis and needs 
assessment for a Year 12 cohort. Stimulus 1–5 provided students with opportunities to: 

• analyse the relationships between resources and/or stressors and draw conclusions based on 
information from multiple stimulus sources, e.g. 

- The mental fitness program enables access to personal and social resources for the 
Year 12 cohort which can help address their anxiety concern and mitigate the key life event 
stressor, which was a pandemic. 

- Diversity and inclusion week enables access to social and community resources at 
School A with a Pride celebration and sports teams providing a supportive environment, 
particularly for 20% of the Year 12 cohort who identify as LGBTQI+. 

- The student representative awareness priorities enable access to community and personal 
resources with a key focus on gender identity, inclusion and climate change, which is a top 
concern for the Year 12 cohort. The priorities align with the inclusivity, respect and 
kindness values of the cohort which will enable a supportive environment at School A. 

- Losing connections with others is a key concern and stressor for the Year 12 cohort which 
is a barrier to the development of respectful relationships and will impact access to social 
resources. 

- Other relationships between resources/stressors were considered suitable if they were 
consistent with a reasonable understanding. 

• analyse contextual information by explaining significant barriers (two required) and enablers 
(two required) which included conclusions about 

- barriers, e.g. at-home learning; concerns (anxiety, losing connections, climate change); 
pandemic; harassment 
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- enablers, e.g. friendships, family, mental fitness program, diversity and inclusion week, 
Pride celebration, sports teams, gap year, supportive environment, values and strengths 

• interpret information to identify two data trends from Stimulus 3 and/or 5. The trends needed to 
explicitly refer to values, e.g. The number of Year 12 students going to university significantly 
increased from 2020 (22%) to 2021 (55%) and the number returned to a similar proportion in 
2022 (25%). This aligns with the impact of the pandemic and possibly the decline in 
employment opportunities enabling a focus on further education that could be done online 

• critique information to distinguish determinants and explain the relationship with a resource, 
stressor, barrier or enabler within the context of the Year 12 cohort, e.g. high socioeconomic 
status, health literacy, climate change, diversity and inclusion, anxiety/mental health and social 
connectedness. Sexual practices could be inferred as a determinant. 

Question 2 stimulus 

Post-schooling transition (PST) program was the innovation presented in the stimulus book for 
students to use for particular purposes. Stimulus information provided opportunities for students 
to 

• evaluate the innovation using RE-AIM and providing evidence through a significant point of a 
RE-AIM step which could include 

- reach, i.e. the number, proportion and representativeness of people willing to participate. 
Reach information was provided in Table 1 where the total number of students in Region A 
and Region B and the proportion of those students participating in the PST program was 
included. The proportion could be considered low in 2018 at 30% and medium in 2022 at 
41% 

- effectiveness, i.e. positive, negative and unexpected outcomes among stakeholders 
(Year 12 cohort, PST teachers, schools and parents/caregivers) were included in Table 2. 
Positive outcomes included a greater sense of wellbeing in the Year 12 cohort (55% 
Premium and 63% Base), greater sense of value in their relationships (79% Premium and 
89% Base), enhanced student–teacher relationships (90% Premium and 65% Base), 
improved students’ school results (87% Premium and 67% Base) and better relationships 
between parents and their children (75% Premium and 68% Base) 

- adoption, i.e. settings/organisations that take up the innovation. Region A and Region B 
were the adoption settings and agencies. Table 1 showed the proportion and 
representativeness of schools. There was an incremental increase in the number of 
schools in Region A and B who had adopted PST. 2018–2019 showed a 4% increase in 
adoption; 2019–2020 showed a 5% increase in adoption; 2020–2021 showed a 6% 
increase in adoption and 2021–2022 showed a 7% increase in adoption. PST teachers 
were the implementers (not the adopters) of the program for Year 12 students 

- implementation, i.e. what is done at an organisational level and individual level. Table 2 
provided implementation information for cost, fidelity and satisfaction. Cost differences 
were noted for the Premium and Base versions of PST. Fidelity issues were noted in the 
PST teacher outcomes where difficulties were reported in presenting PST program 
activities according to the provided outline (18% Premium and 32% Base). Satisfaction was 
evident in school outcomes where Year 12 students who had previously used PST 
recommended PST to Year 11 students (93% Premium and 73% Base)  

- maintenance, i.e. sustainability of participant outcomes and agency use of innovation was 
provided in Table 2. Individual maintenance was evident where Year 12 cohort outcomes 
reported they were continuing to use the knowledge and skills they had obtained from the 
program two years later. Organisational maintenance was evident where schools intended 
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to continue using the program over the next two years (90% Premium and 80% Base). 
Maintenance was also evident with five years of continued use noted in Table 1 

• evaluate the innovation using diffusion process variables (DPVs) and provide evidence 
through a significant point of a DPV which could include 

- rate of adoption, i.e. the speed and extent of the adoption (organisational) of the innovation 
was provided in Table 1. The rate of adoption accelerated from 2021 for Region A but the 
speed of adoption was consistent for Region B. Possibly the higher number of schools that 
had adopted the program in Region A from 2018 had influenced the rate of adoption. There 
were still issues impacting adoption and the rate of adoption because the % of schools in 
both regions was yet to reach 50% 

- characteristics of the innovation, i.e. compatibility, complexity and relative advantage were 

 complexity: two program levels noted in Premium and Base versions. Both versions had 
the same first three dot points. The differentiation was the ongoing assistance, teacher 
visits, celebratory event and program evaluation 

 compatibility: the vision of the PST program was compatible with students (and schools) 
in Region A and B. Evidence of compatibility was provided in the testimonial from the 
Education Director for Region A and B 

 observability: the two program levels had differentiated outcomes in Table 2 which were 
observable 

 relative advantage: PST program had relative advantage over the current wellbeing 
program with a high proportion of schools continuing to use the program long term 

 trialability: no stimulus information provided 

- characteristics of the change agents, i.e. PST program providers and school leaders were 
the change agents. The three dot points under PST providers provided the characteristics 
and likely impact of the change agents. 

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the external 
assessment marking guide (EAMG). The external assessment papers and the EAMG are 
published in the year after they are administered. 

Effective practices 
Overall, students responded well to: 

• identifying barriers, enablers, determinants and data trends with explicit signposting of relevant 
information from the School A stimulus 

• evaluating the innovation using RE-AIM — effectiveness 

• evaluating the innovation using diffusion process variables (DPVs) — characteristics of the 
innovation. 

Samples of effective practices 

Extended response 
The following excerpts are from Question 1. It required students to analyse, interpret and critique 
Stimulus 1–5 in the stimulus book to determine the significant needs of the Year 12 cohort that 
will impact developing respectful relationships in their post-schooling transition. 
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Effective student responses: 

• provided an insightful explanation of how information selected from the context showed 
relationships between any combination of resources or stressors and the impact on the 
post-schooling transition of the Year 12 cohort 

• provided an insightful explanation of significant barriers and enablers that impact movement 
towards the ‘ease’ health continuum pole  

• for each data trend, provided an insightful conclusion with reference to a resource, stressor, 
barrier, enabler or determinant in the context and the Year 12 cohort and explicitly referred to 
value/s that supported the response 

• for each explicitly identified determinant, provided an insightful explanation of the relationship 
between the determinant and a resource, stressor, barrier or enabler and the significance for 
the development of respectful relationships or their post-schooling transition. 

These excerpts have been included to demonstrate: 

• Excerpt 1: Analysing and critiquing the stimulus 

- a relationship between a social and personal resource is evident through the insightful 
explanation of social inclusion, which is explicitly identified as a key determinant. Multiple 
stimulus sources are used to highlight how social inclusion can be a barrier to the 
development of respectful relationships as a general resistance resource and movement 
towards ease. Links are made with the top concerns (losing connections with others) and 
values (inclusion) which is insightfully explained as an enabler. The explanation also 
explicitly determines the significant needs of the Year 12 cohort 

• Excerpt 2: Interpreting and critiquing the stimulus 

- intimate partner relationships identified as a key determinant with an insightful explanation 
about the relationship between the determinant and a resistance resource and stressor  

- a data trend, that explicitly refers to values, highlights the increasing number of students in 
romantic relationships and a conclusion is drawn with reference to a resistance resource 
and stressor for students in the context. 
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Excerpt 1
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Excerpt 2 

 

 

Extended response 
The following excerpts are from Question 2. It required students to: 

• evaluate the post-schooling transition (PST) program for its ability to impact respectful 
relationships in the post-schooling transition 

• reflect on the uptake of the PST program and justify the methodology and resources required 
to strengthen diffusion. 

Effective student responses: 

• used two RE-AIM steps to evaluate the PST program and provided evidence of critical 
evaluation through a significant point of each RE-AIM step 

• used two diffusion process variables (DPVs) to evaluate the PST program and provided 
evidence of evaluation through an explanation of each significant diffusion process variable 
(DPV) and evaluation of innovation impact 

• provided an insightful explanation that identified how the innovation can impact the 
development of respectful relationships as a general resistance resource and the 
post-schooling transition 

• provided an insightful justification that identifies how the innovation can strengthen, maintain 
or adapt a resource, stressor, barrier or enabler (could be implied) for a Year 12 cohort or 
school. Strengthening diffusion could include increasing innovation uptake and improving 
uptake. Impact could include influence, strengthen or improve 

• used information to give an insightful explanation of how diffusion of the innovation could be 
strengthened based on a relevant diffusion process variable (DPV) and provided justification 
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of a relevant diffusion action strategy for a Year 12 cohort or school based on a need, barrier 
or enabler. 

These excerpts have been included to demonstrate: 

• Excerpt 1: Evaluating the innovation using RE-AIM 

- reach evidence (student participation) is used accurately to evaluate the growth of the PST 
program and is linked with the societal–cultural features of the setting 

• Excerpt 2: Evaluating the innovation using RE-AIM 

- effectiveness evidence (program outcomes) is used accurately to evaluate the potential 
impact of the innovation on mental health, relationships and the post-schooling transition 
and linked with the characteristics of the change agents which are the PST providers 

• Excerpt 3: Synthesising information to develop the action strategy 

- a recommendation uses synthesised information to explain how 

 diffusion of the innovation can be strengthened based on the characteristics of the 
innovation (compatibility and complexity)  

 an action strategy to adapt implementation and improve the innovation’s reach for a 
school is linked to needs (lack of social resources) and enablers of dissemination. 
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Excerpt 1 
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Excerpt 2 
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Excerpt 3 

 

Practices to strengthen 
When preparing students for external assessment, it is recommended that teachers consider: 

• providing further practice focused on  

- explaining relationships between personal, social or community resources and/or stressors, 
with clear links to the post-schooling transition and movement towards ease or dis-ease on 
the health continuum 

- drawing conclusions from data trends that are related to a determinant, resource, barrier or 
enabler for the cohort 

- explicitly identifying and explaining determinants from the context in relation to their impact 
on the development of respectful relationships or the post-schooling transition 

- justifying how diffusion of the innovation can  

 impact the development of respectful relationships as a general resistance resource 
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 impact the post-schooling transition 

 strengthen, maintain or adapt a resource, stressor, barrier or enabler for a Year 12 
cohort or school 

- developing an action strategy for a Year 12 cohort or school based on a need, barrier or 
enabler 

• greater emphasis on and development of knowledge and practice  

- using RE-AIM accurately to evaluate an innovation — there are still inaccuracies where 
reach (individual/participant) information is used when explaining adoption 
(organisational/school/region) and vice versa 

- using diffusion process variables (DPVs) to evaluate and reflect on innovation impact and 
explaining how diffusion of the innovation can be strengthened. 

Additional advice 
The Examination — response to stimulus extended response comprises two questions that 
should be answered independently. The response to Question 1 should only use contextual 
information from the first two pages of the stimulus book. The response to Question 2 should only 
use innovation information from the last two pages of the stimulus book. Where students are 
using additional pages, information should be labelled clearly, e.g. for Question 1, or for 
Question 2.  
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