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Introduction 
Throughout 2023, schools and the Queensland Curriculum and Assessment Authority (QCAA) 
continued to improve outcomes for students in the Queensland Certificate of Education (QCE) 
system. These efforts were consolidated by the cumulative experience in teaching, learning and 
assessment of the current General and General (Extension) senior syllabuses, and school 
engagement in QCAA endorsement and confirmation processes and external assessment 
marking. The current evaluation of the QCE system will further enhance understanding of the 
summative assessment cycle and will inform future QCAA subject reports.  

The annual subject reports seek to identify strengths and opportunities for improvement of 
internal and external assessment processes for all Queensland schools. The 2023 subject report 
is the culmination of the partnership between schools and the QCAA. It addresses school-based 
assessment design and judgments, and student responses to external assessment for this 
subject. In acknowledging effective practices and areas for refinement, it offers schools timely 
and evidence-based guidance to further develop student learning and assessment experiences 
for 2024. 

The report also includes information about: 

• how schools have applied syllabus objectives in the design and marking of internal 
assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement. 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic 
student work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for internal and external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for senior subjects. 
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Report preparation 
The report includes analyses of data and other information from endorsement, confirmation and 
external assessment processes. It also includes advice from the chief confirmer, chief endorser 
and chief marker, developed in consultation with and support from QCAA subject matter experts. 

Subject highlights 
91 
schools offered 
Study of Religion 

 88.15% 
of students 
completed 
4 units 

 99.23% 
of students 
received a C 
or higher 
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Subject data summary 

Subject completion 
The following data includes students who completed the General subject. 

Note: All data is correct as at January 2024. Where percentages are provided, these are rounded 
to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered Study of Religion: 91. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 

3,999 3,759 3,525 

Units 1 and 2 results 
Number of students Satisfactory Unsatisfactory 

Unit 1 3,791 208 

Unit 2 3,634 125 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Describing and demonstrating 
understanding 

 IA1 Criterion: Differentiating and analysing 

 

 

 
IA1 Criterion: Evaluating and drawing 
conclusions 

 IA1 Criterion: Creating 
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IA2 marks 
IA2 total 

 
IA2 Criterion: Demonstrating understanding  IA2 Criterion: Analysing 

 

 

 
IA2 Criterion: Evaluating and drawing 
conclusions 

 IA2 Criterion: Considering, organising and 
creating 
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IA3 marks 
IA3 total 

 
IA3 Criterion: Demonstrating understanding  IA3 Criterion: Analysing 

 

 

 
IA3 Criterion: Evaluating and drawing 
conclusions 

 IA3 Criterion: Considering, organising and 
creating 
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 

100–84 83–64 63–43 42–18 17–0 

Distribution of standards 
The number of students who achieved each standard across the state is as follows. 

Standard A B C D E 

Number of 
students 

1,016 1,728 754 27 0 
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Internal assessment 
The following information and advice relate to the assessment design and assessment decisions 
for each IA in Units 3 and 4. These instruments have undergone quality assurance processes 
informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessments. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v5.0, Section 9.6. 

Percentage of instruments endorsed in Application 1 

Number of instruments submitted IA1 IA2 IA3 

Total number of instruments 91 91 90 

Percentage endorsed in Application 1 34% 61% 36% 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG), and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v5.0, Section 9.7. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section of this report for 
each assessment instrument identifies the agreement trends between provisional and confirmed 
marks by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 90 787 82 86.67% 

2 90 776 27 94.44% 

3 90 782 28 85.56% 
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Internal assessment 1 (IA1) 

Examination — extended response (25%) 
The examination assesses the application of a range of cognitions to a provided question, 
scenario, and/or problem. 

Student responses must be completed individually, under supervised conditions, and in a set 
timeframe. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions * 

Alignment 45 

Authentication 0 

Authenticity 1 

Item construction 4 

Scope and scale 26 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 91. 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• provided students with a clearly worded essay question or hypothesis that enabled them to 
demonstrate the assessable objectives at the top performance-level descriptors of the ISMG  

• employed the use of syllabus and marking guide language, allowing for clear demonstration of 
alignment between the task description and the assessment objectives 

• presented unseen stimulus material, sourced from visual and written texts, that was clear, 
concise and accessible. These stimulus packages allowed students to display their own 
understanding within the limits of time and scope. 

Practices to strengthen 
It is recommended that assessment instruments: 

• clearly identify one social–ethical issue to be examined from the perspective of only two world 
religions, ensuring alignment with the task requirements as stated in the syllabus (Syllabus 
section 4.5.1)  

• direct students to address Assessment objective 6 in its entirety. This allows for students to 
meet the top performance-level descriptors in the Evaluating and drawing conclusions criterion  
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• provide a task and stimulus that is within the scope and scale of the syllabus (Syllabus 
section 4.5.1). The unseen stimulus package should be succinct enough to allow students to 
review it effectively during the planning time provided 

• include stimulus that does not contain synthesised ethical positions or specific religious 
teachings as this limits the ability of students to demonstrate Assessment objectives 1 and 2. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions * 

Bias avoidance 2 

Language 1 

Layout 0 

Transparency 2 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 91. 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• avoided use of bias in the task and stimulus package, offering a range of perspectives with 
sufficient stimulus on both world religions and the social–ethical issue 

• avoided stimulus that may cause offence or portray negative stereotypes 

• provided clear instructions using cues that aligned to the specifications, objectives and ISMG. 

Practices to strengthen 
It is recommended that assessment instruments: 

• present legible stimulus for students that enables effective interpretation of written and visual 
elements 

• ensure transparency in item design. Assessments must provide clear instructions using cues 
that align with the specifications, objectives and ISMG. 
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Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Describing and 
demonstrating 
understanding 

96.67% 2.22% 1.11% 0% 

2 Differentiating 
and analysing 

91.11% 7.78% 1.11% 0% 

3 Evaluating and 
drawing 
conclusions 

92.22% 6.67% 1.11% 0% 

4 Creating 97.78% 1.11% 1.11% 0% 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Describing and demonstrating criterion, responses matched to the descriptors at the 
upper performance level when they 

- comprehensively identified relevant distinguishing features of religious traditions that inform 
religious ethics  

- gave detailed explanations that contained no significant errors or inaccuracies about 
religious traditions, effectively informing the understanding of ethical decision-making 
processes 

• for the Creating criterion, written responses adhered to the structure of an analytical essay and 
were succinct and contained ideas and arguments related to the question or hypothesis. 
Responses were conveyed logically, building on ideas and concepts in a formal essay 
structure using a clear introduction, body paragraphs and conclusion written in third person 
and employing objective language. 

Samples of effective practices 

The following excerpts have been included to provide examples of the ways religious traditions 
inform ethical decision-making when responding to a specific social–ethical issue.  

Excerpt 1 highlights how stimulus has been used when analysing how Buddhism forms and 
informs a response to the social–ethical issue of refugees. The excerpt shows how the stimulus 
provides the basis to incorporate further teachings that demonstrate well-reasoned analysis of 
perspectives, leading to a discerning judgment.  

Excerpt 2 has been included as it demonstrates an understanding of the distinguishing features 
of Christianity that inform religious ethics when discussing the social–ethical issue of asylum 
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seekers. It refers to specific Christian teachings and a sacred text, accurately linking these to the 
social–ethical issue. 

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 

Excerpt 1 
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Excerpt 2 

 

 

Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• at the top performance level of the first descriptor of the Differentiating and analysing criterion, 
responses need to show thorough and accurate differentiation between religious traditions that 
influence decision-making. The differentiation needs to make detailed reference to religious 
beliefs and practices between the chosen religious traditions, focusing on differences, not 
similarities 
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• in the Differentiating and analysing criterion, the second descriptor needs to be clearly 
matched to the qualifiers. At the top performance level, a well-reasoned rather than 
considered analysis of religious perspectives is needed, requiring logical coverage of all 
elements that form and inform religious–ethical responses to the social–ethical issue 

• when Evaluating and drawing conclusions, responses need to clearly and explicitly link to the 
question or hypothesis. To achieve at the top performance level, this needs to be consistently 
demonstrated throughout the response.  

Additional advice 
• Care needs to be taken to ensure that the provisional marks entered match the marks 

awarded on the ISMG, indicating the alignment with the appropriate performance-level 
descriptors (QCE and QCIA policy and procedures handbook v5.0, Sections 9.6.1 and 9.6.2). 
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Internal assessment 2 (IA2) 

Investigation — inquiry response (25%) 
This assessment requires students to research a specific problem, question, issue, design 
challenge or hypothesis through collection, analysis and synthesis of primary and/or secondary 
data. An investigation uses research or investigative practices to assess a range of cognitions in 
a particular context. Research or investigative practices include locating and using information 
beyond students’ own knowledge and the data they have been given. 

Students must adhere to research conventions, e.g. citations, reference lists or bibliographies. 
This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions * 

Alignment 28 

Authentication 0 

Authenticity 1 

Item construction 3 

Scope and scale 3 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 91. 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• offered students a clear, neutrally worded essay question that aligned with the assessment 
objectives 

• allowed for unique student responses by giving students the opportunity to address the 
required assessment objectives and performance-level descriptors of the ISMG 

• ensured students were directed to evaluate and draw conclusions about the influence of 
religious ethics on an adherent’s response to the selected contemporary ethical issue. 
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Practices to strengthen 
It is recommended that assessment instruments: 

• clearly state contemporary ethical issues that adhere to the scope of the topics provided within 
the specifications (Syllabus section 4.5.2). The topics with some suggested examples are to 
be clearly listed in the task; however, the examples do not need to be exhaustive 

• align with the syllabus specifications for this instrument, e.g. there is no need for additional 
work beyond the IA2 assessment specifications (Syllabus section 4.5.2). 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions * 

Bias avoidance 1 

Language 2 

Layout 0 

Transparency 2 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 91. 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• ensured that task instructions were clear and that the language avoided bias and was 
accessible to all students. 

Practices to strengthen 
It is recommended that assessment instruments: 

• have a carefully considered context section that avoids guiding students to a predetermined 
view on the ethical issue 

• provide a context statement that relates to the chosen subject matter and the chosen religious 
tradition for the unit and topic.  
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Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Demonstrating 
understanding 

95.56% 4.44% 0% 0% 

2 Analysing 95.56% 4.44% 0% 0% 

3 Evaluating and 
drawing 
conclusions 

95.56% 4.44% 0% 0% 

4 Considering, 
organising and 
creating 

96.67% 2.22% 1.11% 0% 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Demonstrating understanding criterion, the qualifiers were appropriately applied at the 
upper performance levels. These responses showed a thorough understanding of the ways in 
which a world religion informed an individual’s response to the selected contemporary issue. 
The detailed focus of the contemporary issue at this level allowed thorough understanding and 
detailed and consistently accurate identification and explanations of the ways in which the 
religion informed an individual’s response 

• responses matched to the upper performance levels included a thorough analysis of 
perspectives within the world religion that influenced adherents’ responses about the ethical 
issue. Responses then included discerning judgments about the extent to which the adherents 
were influenced by those religious ethics. This highlights the strong link between the Analysing 
and Evaluating and drawing conclusions criteria 

• for the Considering, organising and creating criterion, responses used a range of sources in 
response to the hypothesis. This was most evident in the upper performance levels where the 
sources were varied, valid and appropriate to the task. The sources were then used effectively 
throughout the essay to enhance arguments and support judgments 

• responses matched to the upper performance levels effectively used the analytical essay 
genre. They avoided unnecessarily dividing the essay into sub-sections or including images 
that were beyond the requirements of the task. For these responses, analysis and evaluation 
were evident throughout the essay and not confined to the concluding paragraphs. 
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Samples of effective practices 

The following excerpts have been included to demonstrate examples of the ways one religious 
tradition informs ethical decision-making when responding to a contemporary ethical issue.  

Excerpt 1 is a body paragraph that explores the views of Reform Jews in response to the issue of 
euthanasia. It demonstrates a thorough understanding of how Jewish adherents approach the 
issue by analysing the perspective of Reform Judaism. The excerpt shows how the perspective is 
convincingly supported by well-reasoned arguments, enabling a discerning judgment to be 
reached.  

Excerpt 2 is an early body paragraph outlining a Christian response to capital punishment. The 
excerpt presents a number of Christian perspectives in response to the issue and the analysis of 
these with detail supported by reasoned arguments. The paragraph includes reference to sacred 
texts and valid secondary sources to further enhance the analysis and assist with making 
judgments.  

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 

Excerpt 1 
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Excerpt 2
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Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• the responses clearly show that there has been an analysis of perspectives within a world 
religion that influence an adherent’s response to the issue, e.g. different strands or 
denominations within a religion, geographical location or socio-cultural attributes 

• there is a focus on the third descriptor in the Analysing criterion. Responses at the mid and 
upper performance levels need to show that arguments are informed by an understanding of 
both religious ethics and relevant ethical teachings. Perspectives must show an in-depth 
understanding of the religious ethics of the selected religion and other relevant ethical 
teachings, referring to appropriate ethical theories or ethical practices within a tradition 

• for the first descriptor of the Evaluating and drawing conclusions criterion, judgments need to 
clearly show the extent to which an adherent’s response to the issue is influenced by religious 
ethics, approaches to ethical decision making, and ethical teachings related to the world 
religion. It is important that the response shows that the student has interrogated the religious 
traditions, sacred texts, customs and beliefs that provide the foundation for their judgments. 
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Internal assessment 3 (IA3) 

Investigation — inquiry response (25%) 
This assessment requires students to research a specific problem, question, issue, design 
challenge or hypothesis through collection, analysis and synthesis of primary and/or secondary 
data. An investigation uses research or investigative practices to assess a range of cognitions in 
a particular context. Research or investigative practices include locating and using information 
beyond students’ own knowledge and the data they have been given. 

Students must adhere to research conventions, e.g. citations, reference lists or bibliographies. 
This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a response.  

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions * 

Alignment 32 

Authentication 3 

Authenticity 11 

Item construction 9 

Scope and scale 38 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 90. 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• articulated a clear focus for students in preparing an essay that addressed the relationship 
religion had with the nation–state in a context and time period that was clearly defined, 
ensuring the selected context aligned with Syllabus section 5.3’s requirement that students 
‘analyse the ways religion has interacted with the nation–state through one example selected 
from …’ These contexts are the only ones permissible 

• provided an authentic and well-defined context that underpinned the parameters of the task, 
providing appropriate scale, enabling students to adhere to the specifications of the 
assessment (Syllabus section 5.5.1). This ensured students could address the assessment 
objectives within the 15-hour timeframe and the 1500–2000 word limit 

• aligned with all the assessment objectives (Syllabus section 5.5.1), e.g. students were directed 
to analyse the perspectives that influenced the religion’s interaction with the nation–state in 
the context selected (Assessment objective 4) and to evaluate and draw conclusions about the 
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interaction between the religion and nation–state, and its influence on shaping society’s 
response (Assessment objective 6). 

Practices to strengthen 
It is recommended that assessment instruments: 

• refrain from asking for requirements beyond the parameters of the task, including research 
questions, as these lie outside the syllabus specifications 

• direct students to evaluate and draw conclusions about the interaction between religion and 
the nation–state, and its influence on shaping society’s response within the context selected. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions * 

Bias avoidance 1 

Language 1 

Layout 0 

Transparency 2 

* Each priority might contain up to four assessment practices. 

Total number of submissions: 90. 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• provided a clearly defined and accessible question that aligned to Syllabus section 5.3.3  

• presented a context that avoided bias, ensuring students were supported in developing unique 
responses  

• used a clear, uncluttered layout that employed plain language. 

Practices to strengthen 

There were no significant issues identified for improvement. 
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Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Demonstrating 
understanding 

93.33% 6.67% 0% 0% 

2 Analysing 94.44% 5.56% 0% 0% 

3 Evaluating and 
drawing 
conclusions 

90% 10% 0% 0% 

4 Considering, 
organising and 
creating 

97.78% 2.22% 0% 0% 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Considering, organising and creating criterion, responses at the upper performance 
level interpreted and used a diverse range of valid sources. The sources were effectively 
incorporated into the essay and were accurately referenced using recognised conventions 

• the scope of the response supported the thorough analysis of a range of perspectives 
influencing a religion’s interaction with the nation–state in the Analysing criterion. This was 
guided by a well-constructed hypothesis that defined the parameters of the essay, allowing 
students to control direction, include variety, and create a succinct and logical response. 

Samples of effective practices 

The following excerpts have been included as they show examples of how students approach the 
relationship between religion and the nation–state, including their evaluation of the effect of the 
religion–state relationships on individuals, groups and societies. 

Excerpt 1 is an introductory paragraph that clearly establishes the context of the response. It 
provides a well-constructed hypothesis as the basis for the remainder of the analytical essay and 
centres Aboriginal spiritualities at the forefront of the investigation.  

Excerpt 2 is a body paragraph that incorporates Hindu teachings with Gandhi’s actions during the 
Salt March. The paragraph provides detailed analysis of perspectives that influenced Hinduism’s 
interaction with the nation–state, as well as discerning judgments about how this interaction 
shaped society’s response.  

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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Excerpt 1  

Excerpt 2 
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Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• for the Demonstrating understanding criterion, responses show an understanding of the ways 
in which religion has interacted with the nation–state in a specific context. The focus on 
religious beliefs and practices that underpin these interactions requires accuracy in the 
explanations of the religion–state relationship to match the upper and mid performance levels. 
Understanding of how religious beliefs and practices that underpin interactions between the 
religion and the nation–state needs to be evident throughout the response. This understanding 
may be demonstrated in a variety of ways as religious influences manifest in diverse forms to 
influence the religion–state relationship 

• discerning judgments in the Evaluating and drawing conclusions criterion are supported by a 
thorough understanding of the relationship between religion and the nation–state, 
demonstrated by arguments and reference to valid sources. A thorough response will define 
the society being investigated and members of that society. High-level responses will avoid 
identifying society as homogenous; rather, they select key members or groups within that 
society who can be identified and investigated 

• students are directed to focus on the religious tradition and its interaction with the nation–state 
in order to meet the requirements of the upper performance-level descriptors. The focus of the 
essay should not be on the historical, social or cultural aspects of the topic and any reference 
to these aspects should be in support of the interaction between religion and the nation–state. 
This is important to remember for all topics, but particularly when investigating Judaism in 
Europe before 1945. The development of a strong hypothesis that focuses on the relationship 
between the religion and the nation–state will help students plan a well-structured analytical 
essay that addresses the task requirements. 
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External assessment 
External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. 

Examination — short response (25%) 
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. 
The examination consisted of one paper with five short response questions (60 marks). 

The examination assessed subject matter from Unit 4, Topic 2. Questions were derived from the 
context of Religion and human rights. 

The assessment required students to respond to short response questions.  

The stimulus included a range of texts and images related to world religions and human rights. 
The focuses of the stimulus included: Incarnation; the concept of self; justice towards others; the 
varnas and the ideal of being free and equal in dignity and rights; and environmental justice. 
Context statements were supplied for stimulus items where appropriate.  

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the external 
assessment marking guide (EAMG). The external assessment papers and the EAMG are 
published in the year after they are administered. 

Effective practices 
Overall, students responded well to: 

• questions that required a detailed, structured and organised response. These responses 
incorporated explanations with evaluating and drawing conclusions about the role of religious 
traditions to inform understandings of human rights 

• a mixture of visual and written stimulus that required analysis of the information to be 
incorporated into responses 

• the opportunity to describe the distinguishing features of religious traditions that shape views 
on human life 

• questions that required differentiation between the traditions through the ways human life and 
human rights are viewed. 

Samples of effective practices 

Short response 
The following excerpts are in response to Question 1. The question required students to use the 
stimulus provided to describe how belief in Incarnation informs a Christian view of life in response 
to stimulus from the Gospel of John. 
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Effective student responses: 

• identified a Christian view of human life 

• described how the view aligned with a Christian understanding of Incarnation 

• used the stimulus. 

These excerpts have been included: 

• as both describe how a view of human life aligns with a Christian understanding of Incarnation  

• to demonstrate the use of stimulus to support descriptions. 

Excerpt 1 
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Excerpt 2 

 

Short response 
The following excerpt is from Question 2. It required students to differentiate between Hindu and 
Buddhist beliefs about the concept of ‘the self’.  

Effective student responses: 

• identified and accurately explained a relevant teaching about the concept of self 

• identified and explained the differences between Hindu and Buddhist concepts of self  

• linked to the stimulus provided. 

This excerpt has been included: 

• as it clearly explains differences between Hindu and Buddhist understandings of the self. 
It uses a teaching from each tradition to further develop the explanation, expanding on the 
teachings to develop the points of difference  

• to illustrate how a high-level response effectively incorporates stimulus to address the 
requirements of the question. It weaves the stimulus into the explanation of the teachings to 
make clear the differences between the traditions.  
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The following excerpts are in response to Question 3c). The question asked students to 
differentiate between Islamic and Jewish communities’ obligation to promote justice. It required 
the use of stimulus and reference to one teaching from each tradition. 

Effective student responses: 

• provided detailed analysis of both Islamic and Jewish perspectives about the role of 
community in promoting justice, effectively using stimulus 

• explained a relevant Islamic and Jewish teaching about justice 
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• clearly differentiated between Islamic and Jewish communities’ obligation towards justice. 

These excerpts have been included: 

• to highlight that there are various ways of approaching the question, using different teachings 
that identify points of difference between Islam and Judaism in regard to communities’ 
obligation to justice. 

Excerpt 1 clearly states the differing ways Islamic and Jewish communities demonstrate their 
obligation to justice in the opening sentence. It further elaborates on this by using examples from 
the Islamic teaching of the Greater Jihad and the Jewish teaching of Divine and human justice. 

Excerpt 2 provides an alternative approach to structuring a response to the question. It 
elaborates on the Islamic community’s commitment to justice by detailing the teaching of Zakat 
and explaining its link. It proceeds to discuss the Jewish community’s obligation through mitzvot. 
The response ends with a concluding statement that ties it together and refocuses on the 
question.  

Excerpt 1 
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Excerpt 2 
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Short response 
The following excerpts are from Question 5. This question required students to decide the extent 
to which Archbishop Desmond Tutu’s beliefs about justice were informed by Christian teachings. 
Students were required to analyse the stimulus, consider the preamble from the Universal 
Declaration of Human Rights and make decisions, referring to two Christian teachings.  

Effective student responses: 

• addressed all the requirements of the question. They provided a clear and accurate 
explanation of justice within the environmental context, made discerning judgments about the 
significance of clearly identified Christian teachings about justice in the world, and explained 
how Tutu’s views aligned with the preamble from the Universal Declaration of Human Rights 

• provided a well-structured answer that organised ideas in a logical and purposeful way. They 
revisited the purpose of the question in the concluding sentences and provided a direct link to 
Tutu’s beliefs about justice 

• selectively identified and incorporated relevant stimulus. The stimulus was integrated into 
sentences to create a cohesive response that supported the hypothesis. 

These excerpts have been included: 

• to demonstrate well-structured responses that build on clear opening sentences that establish 
purpose. Both excerpts purposely arrange ideas with detailed explanation of justice and 
Desmond Tutu’s views. 

Excerpt 1 identifies agape and the sanctity of human life as the key influences on Archbishop 
Desmond Tutu’s position towards the environment. It continues to incorporate relevant quotes 
from the stimulus to support the teachings and justify the view presented. The response draws 
from the stimulus to present a clear evaluation and makes a statement that draws the response to 
a logical conclusion. 

Excerpt 2 has been included to demonstrate a response that effectively selected and 
incorporated aspects of the stimulus into the response to create a cohesive paragraph. The 
response begins with a position statement, elaborates on this logically and supports ideas 
extensively with reference to relevant evidence. 
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Excerpt 1 
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Excerpt 2 
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Practices to strengthen 
When preparing students for external assessment, it is recommended that teachers consider: 

• teaching and learning strategies that provide students with opportunities to interrogate various 
stimulus items to identify valid religious teachings  

• providing students with a variety of questions when engaging with stimulus items, enabling 
them to analyse the stimulus using different perspectives and considering the stimulus’s 
relationship with a variety of religious teachings 

• explicitly teaching the various cognitions and providing opportunities for students to identify 
exactly what the question requires. This will support students to be discerning in their 
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responses, avoiding restating the question or paraphrasing the stimulus without writing what is 
required 

• having students practise developing a response under timed conditions to ensure they can 
plan their time, structure their responses and address all aspects of the question to enable 
them to achieve full marks.  
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