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Introduction 
 

Throughout 2022, schools and the QCAA worked together to further consolidate the new 
Queensland Certificate of Education (QCE) system. The familiar challenges of flood disruption 
and pandemic restrictions were managed, and the system continued to mature regardless. 

We have now accumulated three years of assessment information, and our growing experience of 
the new system is helping us to deliver more authentic learning experiences for students. An 
independent evaluation will commence in 2023 so that we can better understand how well the 
system is achieving its goals and, as required, make strategic improvements. The subject reports 
are a good example of what is available for the evaluators to use in their research. 

This report analyses the summative assessment cycle for the past year — from endorsing internal 
assessment instruments to confirming internal assessment marks, and marking external 
assessment. It also gives readers information about: 

• how schools have applied syllabus objectives in the design and marking of internal assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement. 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples, including those that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic student 
work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders and teachers to: 

• inform teaching and learning and assessment preparation 
• assist in assessment design practice 
• assist in making assessment decisions 
• help prepare students for external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for General subjects (including alternative sequences (AS) and Senior 
External Examination (SEE) subjects, where relevant) and General (Extension) subjects. 

Report preparation 
The report includes analyses of data and other information from endorsement, confirmation and 
external assessment processes. It also includes advice from the chief confirmer, chief endorser and 
chief marker, developed in consultation with and support from QCAA subject matter experts. 
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Subject data summary 
 

Subject completion 
The following data includes students who completed the General subject. 

Note: All data is correct as at 31 January 2023. Where percentages are provided, these are 
rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered the subject: 88. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 3752 3478 3265 

Units 1 and 2 results 
Number of students Satisfactory Unsatisfactory 

Unit 1 3554 198 

Unit 2 3363 115 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Describing and demonstrating 
understanding 

 IA1 Criterion: Differentiating and analysing 

 

 

 
IA1 Criterion: Evaluating and drawing 
conclusions 

 IA1 Criterion: Creating 
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IA2 marks 
IA2 total 

 
IA2 Criterion: Demonstrating understanding  IA2 Criterion: Analysing 

 

 

 
IA2 Criterion: Evaluating and drawing 
conclusions 

 IA2 Criterion: Considering, organising and 
creating 
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IA3 marks 
IA3 total 

 
IA3 Criterion: Demonstrating understanding  IA3 Criterion: Analysing 

 

 

 
IA3 Criterion: Evaluating and drawing 
conclusions 

 IA3 Criterion: Considering, organising and 
creating 
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 100–83 82–62 61–43 42–18 17–0 

Distribution of standards 
The number of students who achieved each standard across the state is as follows. 

Standard A B C D E 

Number of 
students 904 1609 679 73 0 
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Internal assessment 
 

The following information and advice relate to the assessment design and assessment decisions 
for each IA in Units 3 and 4. These instruments have undergone quality assurance processes 
informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessments. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v4.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Number of instruments submitted IA1 IA2 IA3 

Total number of instruments 88 88 88 

Percentage endorsed in Application 1 29% 47% 18% 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG), and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v4.0, Section 9.6. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section of this report for 
each assessment instrument identifies the agreement trends between provisional and confirmed 
marks by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 88 777 52 89.77% 

2 88 687 88 85.23% 

3 88 720 70 76.36% 
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Internal assessment 1 (IA1) 
 

Examination — extended response (25%) 
The examination assesses the application of a range of cognitions to a provided question, 
scenario, and/or problem. 

Student responses must be completed individually, under supervised conditions, and in a 
set timeframe. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 56 

Authentication 0 

Authenticity 1 

Item construction 4 

Scope and scale 2 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 88. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• offered students a clear and neutrally worded essay question or hypothesis that aligned with 
the assessment objectives (Syllabus section 4.5.1)  

• provided clear scaffolding cues in the task section that aligned with the assessment objectives, 
using the language of the syllabus, e.g. describe, demonstrate, analyse 

• provided students with a range of accessible, unseen stimulus items. These stimulus items 
were selected discerningly to cover both religions and the chosen ethical issue. Effective 
stimulus packages did not lead students to a predetermined response and allowed sufficient 
scope for students to display their own understanding of the course material.  
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Practices to strengthen 

It is recommended that assessment instruments: 

• align with the task requirements for IA1, as identified in the syllabus (Syllabus section 4.5.1): 
one social–ethical issue must be examined from the perspective of two world religions 

• contain stimulus items that allow students to demonstrate the full range of assessment 
objectives. Stimulus items must allow students to fully demonstrate Assessment objective 1:  
Describe the distinguishing features of religious traditions that inform religious ethics, and 
Assessment objective 2: Demonstrate an understanding of the ways in which religion informs 
ethical decision-making processes. It is recommended that schools do not provide stimulus 
that contain specific religious teachings or religious ethical positions as this limits the ability of 
students to demonstrate these assessment objectives.  

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 2 

Language 0 

Layout 0 

Transparency 11 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 88. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• provided stimulus items that were presented in a variety of formats, e.g. written excerpts, 
diagrams, cartoons, photographs. The task specifications for IA1 require that schools provide 
a variety of stimulus items, including at least one item of visual stimulus 

• ensured that the religious and social–ethical perspectives presented in the stimulus avoided 
bias, e.g. by providing stimulus that offered a balanced range of perspectives from within the 
chosen world religions, ensuring sufficient stimulus on both world religions.  

Practices to strengthen 

It is recommended that assessment instruments: 

• are carefully edited to ensure that all parts of stimulus items (including diagram font) are 
clearly legible  

• adhere to the quality assurance principle of transparency. Assessment instruments must 
match the assessment objectives for IA1 and use language and cues that align with the ISMG  

• include stimulus packages that are of appropriate length for students to reasonably engage 
with during planning time. As the stimulus items for IA1 are unseen, schools should consider 
the number of stimulus items they are providing, as well as the length of individual items. 
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Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement with 

provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less 

and greater 
than 

provisional 

1 Describing and 
demonstrating 
understanding 

95.45% 2.27% 1.14% 1.14% 

2 Differentiating 
and analysing 89.77% 10.23% 0% 0% 

3 Evaluating and 
drawing 
conclusions 

93.18% 5.68% 0% 1.14% 

4 Creating 100% 0% 0% 0% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA1 was most effective when: 

• responses for the Describing and demonstrating understanding criterion effectively matched 
the qualifiers, e.g. at the upper performance level, responses comprehensively identified 
relevant distinguishing features of the religious traditions and provided detailed explanations 
of how the religious traditions inform ethical decision-making processes    

• making judgments in the Evaluating and drawing conclusions criterion, decisions were made 
about the interrelationship of the descriptors in the performance levels and were applied in 
relation to the previous one. The first descriptor focuses on making judgments about the 
religious–ethical stances of adherents concerning the social–ethical issue. Subsequent 
descriptors focus on how these judgments are supported by arguments and how these are 
established in relation to the question or hypothesis. At the top performance level, judgments 
were supported by thorough and justified arguments  

• for the Creating criterion, responses adhered to the structure of an analytical essay that 
presented arguments relating to the question or hypothesis, were logical and used succinct 
arguments or ideas.  
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Samples of effective practices 

The following excerpts illustrate detailed explanations of the ways in which different religious 
traditions respond to social–ethical issues.  

Excerpt 1 provides an introductory paragraph that identifies the social–ethical issue of the 
environment, as required by the syllabus (Section 4.3). It further refines the focus on climate 
change and key differences between Hindu and Jewish adherents’ responses. A clear hypothesis 
provides a focus for the remainder of the response.    

Excerpt 2 has been included as a section of a high-level response that differentiates between the 
two religious traditions of Judaism and Islam on the social–ethical issue of refugees. The student 
identifies the concepts of Kavod HaBriyot and Ismah and incorporates analysis of these as they 
relate to refugees, while drawing on evidence from provided sources to support conclusions.  

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 

Excerpt 1 

 
Excerpt 2 
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Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• when addressing the first descriptor of the Differentiating and analysing criterion, 
differentiation between religious traditions, in the top performance level, is thorough and 
accurate when discussing beliefs and practices that influence decision-making on the chosen 
social-ethical issue  

• attention be given to the second descriptor of the Differentiating and analysing criterion, 
focusing on the analysis of perspectives from the two religions. These need to be logically 
thought out to form and inform religious–ethical responses to the chosen social–ethical issue 

• stimulus material be incorporated in the response to effectively support the analysis 
of perspectives.  
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Internal assessment 2 (IA2) 
 

Investigation — inquiry response (25%) 
This assessment requires students to research a specific problem, question, issue, design 
challenge or hypothesis through collection, analysis and synthesis of primary and/or secondary 
data. An investigation uses research or investigative practices to assess a range of cognitions in 
a particular context. Research or investigative practices include locating and using information 
beyond students’ own knowledge and the data they have been given. 

Students must adhere to research conventions, e.g. citations, reference lists or bibliographies. 
This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 12 

Authentication 0 

Authenticity 3 

Item construction 2 

Scope and scale 0 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 88. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• provided a scope that was appropriate to the conditions of the syllabus: that students consider 
one contemporary ethical issue from the perspective of one world religion. While schools may 
give options for students in terms of the ethical issues presented, effective assessment tasks 
clearly named both the issues and examples from which students could choose (beginning 
and end of life, e.g. abortion, reproductive technologies or palliative care) 

• provided cues that clearly aligned with the terminology used in the assessment objectives  

• identified that assessment objectives are different from unit objectives, and all assessment 
tasks were written to fulfil the assessment objectives for that task.  
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Practices to strengthen 

It is recommended that assessment instruments: 

• limit the preparatory work to what is required in the task description and specifications for IA2 
(Syllabus section 4.5.2), e.g. avoid reference to developing inquiry questions, keeping a record 
of research through the development of a research journal or log, providing brief reasons for 
selecting sources or producing an annotated bibliography. When developing their IA2 task, 
schools must consult the syllabus and only include instructions in the scaffolding section that 
align with the syllabus specifications 

• select contemporary ethical issues that fall within the scope of the topics provided within the 
specifications for this unit. These topics are: beginning and end of life issues, body image, 
interpersonal conflict, medical technologies, and substance abuse.  

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 1 

Language 0 

Layout 0 

Transparency 32 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 88. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• provided clear instructions to students, using language that is straightforward, direct and clear 
by using cues from the ISMG (e.g. describe, evaluate, analyse), ensuring that the question or 
topic contained language that allowed students to achieve across the full range of 
performance bands 

• offered an appropriate scaffold, with clear instructions about assessment checkpoint timelines 
and the drafting process.  

Practices to strengthen 

It is recommended that assessment instruments: 

• contain a carefully considered Context section. Schools must offer an appropriate statement of 
context without leading students to a predetermined conclusion. Care should be taken not to 
include quotes, statistics or other data in this section.  
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Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement with 

provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less 

and greater 
than 

provisional 

1 Demonstrating 
understanding 93.18% 4.55% 2.27% 0% 

2 Analysing 89.77% 7.95% 2.27% 0% 

3 Evaluating and 
drawing 
conclusions 

89.77% 10.23% 0% 0% 

4 Considering, 
organising and 
creating 

94.32% 3.41% 2.27% 0% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Demonstrating understanding criterion, the first descriptor’s qualifiers were 
appropriately applied at the upper and mid performance levels. Understanding the ways in 
which the chosen world religion informs an individual’s response to the contemporary issue 
was thorough when applied to the entire response and included all that is required with 
sufficient attention to detail   

• the qualifiers at the upper and mid performance levels were accurately applied for the first 
descriptor of the Evaluating and drawing conclusions criterion. When responses were 
discerning and matched to the upper performance level, they demonstrated perception, were 
astute and relevant    

• for the Considering, organising and creating criterion, the judgments matched the qualifiers for 
the upper performance level in the first descriptor. Such responses followed the genre of the 
analytical essay, responding directly to the hypothesis or question with logic.  

Samples of effective practices 

The following excerpts have been included to illustrate how religious beliefs inform adherents’ 
responses to contemporary ethical issues, using evidence and arguments to support judgments. 

The inclusion of Excerpt 1 provides a section of a high-level response that demonstrates a 
thorough understanding of the ways Jewish beliefs and practices inform a response to the ethical 
issue of beginning and end of life (Syllabus section 4.4). The student incorporates both primary 
and secondary references, providing attention to detail to carefully make clear the acceptance of 
in-vitro fertilisation (IVF) as an ethical approach to fertility.  
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Excerpt 2 provides a section of a response that shows perceptive judgments about a Muslim’s 
response to the beginning and end of life issue of euthanasia. The excerpt includes reference to 
authoritative teachings and concludes with their influence on the decision-making process 
for Muslims.  

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 

Excerpt 1 

  
Excerpt 2 
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Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• there is a focus on the first descriptor in the Analysing criterion to address the analysis of 
perspectives within a world religion that influence an adherent’s response to the contemporary 
ethical issue selected. At the upper performance level, this requires the analysis to be 
thorough and carried out completely and carefully, requiring detailed articulation of 
religious perspectives  

• consideration is given to the first descriptor in the Evaluating and drawing conclusions 
criterion, regarding the influence of religious ethics on an adherent’s response to a 
contemporary ethical issue related to the chosen religion. The upper performance level 
requires the judgments about the influence of religious ethics, approaches to ethical 
decision-making and ethical teachings be discerning, showing discrimination and 
intellectual perception. 
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Internal assessment 3 (IA3) 
 

Investigation — inquiry response (25%) 
This assessment requires students to research a specific problem, question, issue, design 
challenge or hypothesis through collection, analysis and synthesis of primary and/or secondary 
data. An investigation uses research or investigative practices to assess a range of cognitions in 
a particular context. Research or investigative practices include locating and using information 
beyond students’ own knowledge and the data they have been given. 

Students must adhere to research conventions, e.g. citations, reference lists or bibliographies. 
This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment  

Validity priority Number of times priority was identified in decisions* 

Alignment 50 

Authentication 3 

Authenticity 10 

Item construction 12 

Scope and scale 38 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 88. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• provided students with a task that was of appropriate scale to match the assessment 
specifications for IA3. Effective assessment tasks placed limits, where appropriate, around 
topics by specifying a time period, key event or key figure which allowed students to focus 
their investigation and manage responses within the 1500–2000 word limit 

• aligned with all the assessment objectives (Syllabus section 5.5.1). Tasks that were endorsed 
ensured that Assessment objectives 4 and 6 were covered accurately by the wording of their 
question and cues directing students to analyse the perspectives that influenced religious 
interaction with the nation–state (Assessment objective 4) and to evaluate and draw 
conclusions about the interaction between the religion and nation–state, and its influence on 
shaping society’s response (Assessment objective 6).    
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Practices to strengthen 

It is recommended that assessment instruments: 

• only instruct students to complete preparatory research tasks that are in line with the task 
description and specifications (Syllabus section 5.5.1). In Study of Religion, the assessment 
instrument specifications do not require students to: develop inquiry questions, consult a 
minimum or maximum range of sources, provide justifications or annotations in a bibliography 
or keep a record or journal of research 

• are of appropriate scope and scale to ensure that students can feasibly complete IA3 within 
the specified 15 hours of time allocated in Unit 4. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 3 

Language 2 

Layout 0 

Transparency 11 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 88. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• provided a clear topic, hypothesis or question that aligned with the assessment objectives and 
task specifications (Syllabus section 5.5.1), and which allowed sufficient opportunities for 
students to develop an original hypothesis.  

Practices to strengthen 

It is recommended that assessment instruments: 

• avoid any form of bias in language used to describe the religion–state relationship in question, 
so that students are not unduly influenced or led to a predetermined conclusion 

• address the Context section of the task to provide clear information and avoid including 
quotations, data or other evidence that do not align with the task specifications, objectives 
and ISMG.  

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 



 ________________________________________________________________________________ Internal assessment 3 (IA3) 

Study of Religion subject report 
2022 cohort 

Queensland Curriculum & Assessment Authority 
February 2023 

Page 21 of 29 
 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement with 

provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less 

and greater 
than 

provisional 

1 Demonstrating 
understanding 90.91% 6.82% 2.27% 0% 

2 Analysing 90.91% 7.95% 1.14% 0% 

3 Evaluating and 
drawing 
conclusions 

87.5% 11.36% 1.14% 0% 

4 Considering, 
organising and 
creating 

96.59% 2.27% 1.14% 0% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• judgments for the first descriptor for the Demonstrating understanding criterion matched the 
characteristics and qualifiers of the performance levels, foregrounding the way religion 
interacted with the nation–state 

• responses matched the upper performance level for the first descriptor of the Analysing 
criterion provided thorough analysis of perspectives that influenced the religion’s interaction 
with the nation–state. These provided attention to detail across the analysis, were complete 
and included all that was required 

• responses at the upper performance level for the third descriptor of the Analysing criterion 
employed arguments that were informed, based on detailed knowledge and an in-depth, 
comprehensive understanding of the religion–state relationship and interaction 

• judgments made at the upper performance level about the second descriptor for the 
Considering, organising and creating criterion were accurate when responses were succinct 
and concise, and expressed with logic and consistency.  

Samples of effective practices 

The following excerpts illustrate thorough and accurate understandings of the ways in which 
religion has interacted with the nation–state. 

The inclusion of the section of Excerpt 1 is part of a paragraph of a high-level response that 
shows a thorough understanding of the way Islam interacted with the nation–state of Iran during 
the Revolution of 1979. It foregrounds the significance of Islam and Shiite interpretation that was 
central to the context and the religion–state interaction. 

Excerpt 2 is part of a paragraph that was included to show an in-depth understanding of the 
relationship between Catholic Christianity and the nation-state of El-Salvador. This understanding 
provided the basis for informed arguments about the shift in the Catholic Church’s perspective.  

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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Excerpt 1 

 
Attributions for sources quoted in Excerpt 1: 
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Excerpt 2 

 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• the first descriptor in the Evaluating and drawing conclusions criterion is recognised as 
requiring judgments about how the interaction between religion and the nation–state shaped 
society’s response. At the upper performance level, such judgments must be discerning, 
showing intellectual perception and demonstrate astute choices  

• when making judgments for the second and third descriptors in the Demonstrating 
understanding criterion, religion and religious practices are foregrounded when identifying and 
explaining the religion–state relationship and interaction.   

Additional advice 

• When engaging with the content for this IA, ensure that religion–state relationships are the 
focus, rather than approaching the task as a sociocultural analysis or historical essay. By 
foregrounding the ways religion has interacted with the nation–state, students optimise their 
ability to provide high-level responses matching the top performance descriptors, particularly 
in the Demonstrating understanding and Analysing criteria.  

• In constructing the response, adhere to the analytical essay genre required by the syllabus 
and avoid including images and annotations.  
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External assessment 
 

External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. 

Examination — short response (25%)  
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. The 
examination consisted of one paper (58 marks). 

The examination assessed subject matter from Unit 4. Questions were derived from the context 
of Religion and human rights. 

The assessment required students to respond to six short response items. 

The stimulus reflected the subject matter of Unit 4 Topic 2: Religion and human rights and was 
presented in written texts and a table of information. The focuses of the stimulus included: 
salvation; human justice; the ideal of free human beings; the destruction of rights and freedoms; 
birth rituals; karma and justice in a Cambodian historical context; and freedom of thought, 
conscience and religion. Context statements were supplied for each stimulus item. 

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the external 
assessment marking guide (EAMG). The external assessment papers and the EAMG are 
published in the year after they are administered. 

Effective practices 
Overall, students responded well to: 

• the range of stimulus items, engaging with unfamiliar information, contexts, and examples, 
enabling them to apply their knowledge of religious traditions and human rights concepts to 
such stimulus 

• short response questions that required them to demonstrate their understanding by identifying 
and explaining the ways in which religious traditions inform understandings of human rights 

• questions that required them to describe the distinguishing features of religious traditions that 
shape views on human rights. 

Samples of effective practices 

Short response 

Question 2 required students to explain how a Christian teaching about human dignity aligns with 
‘the ideal of free human beings’ as stated in the Preamble, International covenant on civil and 
political rights. Students were provided with the verse from Galatians 3:28 as Stimulus 3.  
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Effective student responses: 

• identified a relevant Christian teaching from the stimulus 

• explained how the teaching aligned with human dignity and the ideal of free human beings. 

This excerpt has been included: 

• to demonstrate a high-level response that identifies imago dei as a relevant Christian teaching 
and shows a clear understanding of this teaching 

• as it provides an explanation of the relationship between imago dei, human dignity and the 
obligation this brings to uphold the ideal of free human beings, e.g. the connection between 
the sacredness of human life, the equality of ‘all humans’ and that people ‘deserve to be 
treated with dignity and respect’. 

 

Question 3 required students to explain how Sattvic action in Stimulus 4 supports the notion of 
rights and freedoms from Article 30 of the Universal Declaration of Human Rights using a relevant 
Hindu teaching. Students were provided with an excerpt regarding the concept of Sattvic action in 
Stimulus 4.  
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Effective student responses: 

• provided a detailed explanation of a relevant characteristic of Sattvic action  

• explained the relationship between a relevant Hindu teaching, Article 30 and Sattvic action  

• effectively used Stimulus 4 in the explanation. 

This excerpt has been included: 

• as it provides a clear response that explains the Hindu teaching of karma as a relevant 
characteristic of Sattvic action 

• to illustrate how a high-level response draws together the requirements of the question. It 
explains the relationship between karmic actions and its impact on samsara, how acting 
virtuously through Sattvic action provides karmic balance and aligns with Article 30, denying 
any individual the right to destroy the freedoms of others. 
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Question 6 required students to analyse perspectives about religious pluralism and how these 
aligned with the right to freedom of thought, conscience and religion from Article 18 of the 
Universal Declaration of Human Rights. Students were to refer to two Islamic teachings and 
information about a specific position on pluralism, as provided in Stimulus 9, 10 and 11.  

Effective student responses: 

• identified perspectives on religious pluralism, with an analysis of characteristics of 
Islamic teachings 

• incorporated the stimulus to support their reasoning 

• made judgments about the how perspectives about religious pluralism align with the extract 
from Article 18, and supported their judgments with a valid argument 

• organised paragraph/s to answer the question in a clear, succinct and purposeful manner. 

This excerpt has been included: 

• to illustrate a high-level response that identified Patel’s perspective on religious pluralism. The 
response achieved this by providing analysis of the Islamic teaching of Submission to the will 
of Allah and by using the stimulus to support reasoning 

• to demonstrate the organisation of the student’s ideas and how these are drawn together at 
the end of the response. The response brings together the requirements of the question and 
specifically articulates how the Islamic teachings reflect Patel’s perspectives on pluralism and 
align with Article 18 (Universal Declaration of Human Rights). 
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Practices to strengthen 
It is recommended that when preparing students for external assessment, teachers consider: 

• providing students with various opportunities that offer strategies to unpack questions, 
enabling them to identify cognitions required in the responses and respond accordingly rather 
than only summarising stimulus material 

• teaching and learning opportunities that enable students to practise structuring longer 
responses, using logic and intention in organising their ideas in paragraphs. High-level 
responses are constructed to incorporate religious teachings that link to the question, 
incorporate examples from the stimulus and make specific reference to the context   

• engaging with a broad range of materials that enables interrogation by students. Such 
opportunities expose students to unfamiliar stimulus, requiring them to analyse perspectives 
on human rights within and across traditions, encouraging application of specific teachings 
and concepts, and avoidance of superficialities. 
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