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Introduction 
The first summative year for the new Queensland Certificate of Education (QCE) system was 
unexpectedly challenging. The demands of delivering new assessment requirements and 
processes were amplified by disruptions to senior schooling arising from the COVID-19 
pandemic. This meant the new system was forced to adapt before it had been introduced — the 
number of summative internal assessments was reduced from three to two in all General 
subjects. Schools and the QCAA worked together to implement the new assessment processes 
and the 2020 Year 12 cohort received accurate and reliable subject results. 

Queensland’s innovative new senior assessment system combines the flexibility and authenticity 
of school-based assessment, developed and marked by classroom teachers, with the rigour and 
consistency of external assessment set and marked by QCAA-trained assessment writers and 
markers. The system does not privilege one form of assessment over another, and both teachers 
and QCAA assessors share the role of making high-stakes judgments about the achievement of 
students. Our commitment to rigorous external quality assurance guarantees the reliability of both 
internal and external assessment outcomes. 

Using evidence of student learning to make judgments on student achievement is just one 
purpose of assessment. In a sophisticated assessment system, it is also used by teachers to 
inform pedagogy and by students to monitor and reflect on their progress. 

This post-cycle report on the summative assessment program is not simply being produced as a 
matter of record. It is intended that it will play an active role in future assessment cycles by 
providing observations and findings in a way that is meaningful and helpful to support the 
teaching and learning process, provide future students with guidance to support their 
preparations for summative assessment, and promote transparency and accountability in the 
broader education community. Reflection and research are necessary for the new system to 
achieve stability and to continue to evolve. The annual subject report is a key medium for making 
it accessible to schools and others. 
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Background 

Purpose 
The annual subject report is an analysis of the previous year’s full summative assessment cycle. 
This includes endorsement of summative internal assessment instruments, confirmation of 
internal assessment marks and external assessment. 

The report provides an overview of the key outcomes of one full teaching, learning and 
assessment cycle for each subject, including: 

• information about the application of the syllabus objectives through the design and marking of 
internal and external assessments 

• information about the patterns of student achievement in each subject for the assessment 
cycle. 

It also provides advice to schools to promote continuous improvement, including: 

• identification of effective practices in the design and marking of valid, accessible and reliable 
assessments 

• identification of areas for improvement and recommendations to enhance the design and 
marking of valid, accessible and reliable assessment instruments 

• provision of tangible examples of best practice where relevant, possible and appropriate. 

Audience and use 
This report should be read by school leaders, subject leaders and teachers to inform teaching 
and learning and assessment preparation. The report is to be used by schools and teachers to 
assist in assessment design practice, in making assessment decisions and in preparing students 
for external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can learn about the assessment practices 
and outcomes for General subjects (including alternative sequences and Senior External 
Examination subjects, where relevant) and General (Extension) subjects. 

Report preparation 
The report includes analyses of data and other information from the processes of endorsement, 
confirmation and external assessment, and advice from the chief confirmer, chief endorser and 
chief marker, developed in consultation with and support from QCAA subject matter experts. 
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Subject data summary 

Subject enrolments 
Number of schools offering the subject: 190. 

Completion of units  Unit 1 Unit 2 Units 3 and 4*  
Number of students 
completed  

2349 2527 2563 

*Units 3 and 4 figure includes students who were not rated. 

Units 1 and 2 results 
Percentage of 
students  

Satisfactory  Unsatisfactory  Not rated  

Unit 1 2245 103 1 
Unit 2  2399 121 7 

Units 3 and 4 internal assessment results  
2020 COVID-19 adjustments 
To support Queensland schools, teachers and students to manage learning and assessment during the 
evolving COVID-19 pandemic in 2020, the QCAA Board approved the removal of one internal 
assessment for students completing Units 3 and 4 in General and Applied subjects.  
In General subjects, students completed two internal assessments and an external assessment. Schools 
made decisions based on QCAA advice and their school context. Therefore, across the state some 
instruments were completed by most schools, some completed by fewer schools and others completed 
by few or no schools. In the case of the latter, the data and information for these instruments has not 
been included. 
 

Total results for internal assessment 
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IA1 results 
IA1 total 

 
IA1 Criterion 1  IA1 Criterion 2 

 

 

 
IA1 Criterion 3  IA1 Criterion 4 
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IA2 results 
IA2 total 

 
IA2 Criterion 1  IA2 Criterion 2 

 

 

 
IA2 Criterion 3  IA2 Criterion 4 
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IA3 results 
IA3 total 

 
IA3 Criterion 1  IA3 Criterion 2 

 

 

 
IA3 Criterion 3  IA3 Criterion 4 
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External assessment results  

 

Final standards allocation 
The number of students awarded each standard across the state are as follows. 

Standard A B C D E 
Number of 
students 

340 903 1120 158 2 

Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 
Marks 
achieved 

100–81 80–65 64–41 40–16 15–0 
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Internal assessment 
The following information and advice pertain to the assessment design and assessment 
decisions for each IA in Units 3 and 4. These instruments have undergone quality assurance 
processes informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment and each priority can be 
further broken down into assessment practices. Data presented in the assessment design 
sections identifies the reasons why IA instruments were not endorsed at Application 1, by the 
priority for assessments. An IA may have been identified more than once for a priority for 
assessment, e.g. it may have demonstrated a misalignment to both subject matter and to the 
assessment objective. Refer to the quality assurance tools for detailed information about the 
assessment practices for each assessment instrument. 

Total number of items endorsed in Application 1 

Number of items submitted each event IA1 IA2 IA3 
Total number of instruments 192 192 192 
Percentage endorsed in Application 1  14 61 50 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. Teachers make 
judgments about the evidence in students’ responses using the instrument-specific marking guide 
(ISMG) to indicate the alignment of students’ work with performance-level descriptors and 
determine a mark for each criterion. These are provisional criterion marks. The QCAA makes the 
final decision about student results through the confirmation processes. Data presented in the 
assessment decisions section identifies the level of agreement between provisional and final 
results. 

Number of samples reviewed at initial, supplementary and extraordinary review 
IA Number of 

schools 
Number of 
samples 
requested  

Supplementary 
samples 
requested 

Extraordinary 
review 

School review Percentage 
agreement 
with 
provisional 

1 189 974 165 66 24 96.55 
2 121 712 224 10 45 91.37 
3 70 366 78 0 7 95.19 
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Internal assessment 1 (IA1) 

Examination — combination response (25%) 
The examination assesses the application of a range of cognitions in both short response and 
extended response questions. Part A consists of five to eight short response items that assess 
breadth of learning, depth of comprehension and the Explaining, Comprehending and 
Communicating criteria. Stimulus materials may be used, but are not required in Part A (Syllabus 
section 4.5.1). 

Part B consists of one extended response item to unseen stimulus that assesses analytical skills. 
Stimulus for Part B should be succinct enough to engage with in the planning time and fit on one 
A3 page or equivalent. It should consist of visual texts, e.g. maps, graphs, statistics, infographics, 
images, diagrams, and minimal text of no more than 150 words (Syllabus section 4.5.1). 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment — validity practices 

Validity priority Number of times priority was identified in decisions* 
Alignment 81 
Authentication 0 
Authenticity 84 
Item construction 63 
Scope and scale 80 

*Total number of submissions: 192. Each priority might contain up to four assessment practices. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that featured: 

• stimulus in Part A that provided scope for in-depth responses in the Explaining criterion, within 
the conditions of the short response section 

• comprehensive stimulus in Part B that provided scope for astute interpretations and inferences 
in the Analysing and Applying criterion  

• complex data that represented a spatial pattern and provided opportunities for students to 
achieve the top performance level in Communicating by exhibiting proficient transformation of 
data and the creation of sophisticated maps and graphs.  

• clear alignment of questions to criterion that allowed students more than one opportunity to 
demonstrate the assessment objectives, for example complex questions that allowed for 
Explaining and Comprehending to be assessed in one question.  

• stimulus for Part B in which sources were diverse and did not repeat information in different 
formats (e.g. a map and a graph of the same data). Complex stimulus provided opportunities 
for students to select and use a range of evidence in their analysis and demonstrate the top 
performance-level descriptors for the Analysing and Applying criterion 
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• maps of appropriate geographical scale to allow students to recognise spatial patterns 
associated with land cover change and identify relevant relationships and implications of the 
pattern, for people and places 

• relevant data (stimulus) to enable recognition of indications of climate change and 
identification of significant relationships and implications of these relationships, for people and 
places. 

Practices to strengthen 

It is recommended that assessment instruments: 

• clearly assess only Explaining, Comprehending and Communicating criteria in Part A (as per 
the syllabus specifications) and do not include questions that require analysis, either explicitly 
or implicitly, e.g. 

­ a question that assesses the Explaining criterion may not require stimulus. Students could 
describe features and elements of biophysical and anthropogenic processes that shape the 
identity of places and provide explanations of the complexity of interactions that result in 
land cover change and a changing climate, based on their understanding of the subject 
matter 

­ a question that assesses the Comprehending criterion may assess recognition of spatial 
patterns of land cover change through the accurate mapping of data (also meeting 
requirements of the Communicating criterion), and the relationships and implications for 
people and places of this pattern may be assessed in a written response. Similarly, a 
question that assesses the recognition of indications of climate change may not require 
stimulus, or if stimulus is used (either student generated or teacher provided), then it must 
not require analysis to respond. 

• ensure context statements, captions and URLs for stimulus do not include information that 
provides an answer or directs a response. For example, if a caption describes the process 
evident in the stimulus such as ‘Deforestation in Borneo between 1985 and 2005 occurred at 
850 000 hectares of forest per year’, this would provide information expected in the response 

• provide more than one opportunity for students to respond to each criterion. This may require 
assessing more than one cognition in multiple questions. For example, a question that asks 
students to explain features and elements of biophysical and anthropogenic processes that 
shape the identity of places and that also results in an identifiable spatial pattern that can be 
described, could assess aspects of both the Explaining and Comprehending criteria  

• reflect an appropriate geographical scale. For example, questions that require a response at a 
global scale may be too broad to enable students to provide depth that reflects the top 
performance-level descriptors 

• provide opportunities for students to achieve the highest performance level for Explaining by 
including suitably complex questions. Where a question is too simple, the response can only 
be elementary 

• provide sufficient opportunities for students to create sophisticated cartographic and graphic 
forms. This can be achieved by providing data that contains complex information, e.g. multiple 
data sets, or data that requires a calculation to create a relevant value, prior to creating the 
map or graph.  

  



Geography General Senior Syllabus 2019 v1.1 
Subject report 2020 

Queensland Curriculum & Assessment Authority 
February 2021 

Page 11 of 38 
 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment — accessibility practices 

Accessibility priority Number of times priority was identified in decisions* 
Transparency 53 
Language 16 
Layout 59 
Bias avoidance 59 

*Total number of submissions: 192. Each priority might contain up to four assessment practices. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that featured: 

• appropriately formatted stimulus that did not include distractors, was not crowded or skewed, 
was legible, and allowed sufficient white space between stimulus on the A3 sheet for Part B  

• formatting of questions in Part A that placed stimulus or data with the question and response 
space. 

Practices to strengthen 

It is recommended that assessment instruments: 

• use stimulus of a suitable quality, e.g. images that are not blurry, legible text font size on maps 
and graphs, and stimulus without distractors  

• do not include the URLs for any stimulus items, including on the A3 stimulus sheet. The URLs 
crowd the stimulus, reducing accessibility. 

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and final results 

Criterion 
number 

Criterion name Percentage 
agreement with 
provisional 

Percentage less 
than provisional 

Percentage 
greater than 
provisional 

1 Explaining 96.45 3.51 0.04 
2 Comprehending 97.1 2.79 0.11 
3 Analysing and 

Applying 
97.06 2.79 0.15 

4 Communicating 95.61 4.28 0.11 
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Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for Comprehending, responses clearly evidenced spatial patterns of land cover change and 
indications of climate change, and identified relationships and implications for people and 
places  

• for the analysing objective in the Analysing and Applying criterion, responses aligned to the 
upper and mid performance-level descriptors explicitly used the data and information when 
selecting and interpreting stimulus rather than simply referring to the stimulus item  

• for the applying objective in the Analysing and Applying criterion, responses aligned to the 
upper and mid performance-level descriptors demonstrated the explicit application of the 
analysis to make generalisations about the impacts of climate change on biophysical and 
anthropogenic environments  

• for Communicating, evidence matched to the upper performance-level descriptors 
demonstrated proficient transformation and representation of geographical information (i.e. 
competent, skilled or adept) to create sophisticated cartographic and graphic forms (i.e. of 
intellectual complexity). 

Samples of effective practices 

The following is an excerpt from a response that illustrates the characteristics for the Explaining 
and Comprehending criterion at the performance level indicated. The sample may provide 
evidence of more than one criterion. The characteristics highlighted may not be the only time the 
characteristics have occurred throughout the response. 

This excerpt has been included to: 

• demonstrate a response to stimulus in Part A that exhibits the Explaining and Comprehension 
criterion and does not stray into analysis. The response provides an in-depth explanation of 
the features and elements of both biophysical and anthropogenic processes and a 
comprehensive explanation of the interactions that result in dryland salinity. The 
Comprehending criterion is met with a comprehensive description of the spatial pattern evident 
in the stimulus. This type of question allows students to demonstrate more than one cognition 
in a single question, increasing their opportunity to demonstrate achievement in each criterion 
multiple times across one examination. 
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Explaining (4–5 marks) 
This response 
demonstrates: 
• in-depth explanations 

describing a variety of 
features and elements 
of biophysical and 
anthropogenic 
processes that shape 
the identity of places 

• comprehensive 
explanations of the 
complexity of 
interactions that result 
in land cover change 
and a changing climate 

Comprehending  
(4–5 marks) 
• comprehensive 

recognition of spatial 
patterns of land cover 
change. 

  

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG in this IA, it is 
recommended that: 

• evidence in responses matched to proficient transformation in the Communicating criterion 
(data transformation) demonstrates the use of recognised conventions for cartographic and 
graphic representations and accurate representation of data in maps and graphs that reveals 
the evident spatial pattern  

• evidence in responses matched to ‘accomplished use of geographical terminology and the 
conventions of written communication’ at the upper performance level for the Communicating 
criterion, demonstrates correct use of terminology and geographical concepts as per the 
subject matter for Unit 3 Topic 1.  
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Internal assessment 2 (IA2) 

Investigation — field report (25%) 
This assessment requires students to research a land-management or water-management 
challenge at a local scale through a field investigation. A field investigation assesses a range of 
cognitions in a particular context including observing, questioning, planning, collecting, recording, 
representing and analysing primary data and communicating geographical understanding in a 
field report (Syllabus section 4.5.2). 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment — validity practices 

Validity priority Number of times priority was identified in decisions* 
Alignment 42 
Authentication 1 
Authenticity 14 
Item construction 22 
Scope and scale 26 

*Total number of submissions: 192. Each priority might contain up to four assessment practices. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that featured: 

• a succinct context and task statement that reflected the focus of the investigation, aligned to 
the subject matter for Unit 3 Topic 2, e.g.  

­ context: ‘The local river is of major significance for aesthetic, recreational and 
environmental reasons. However, with continued urban growth, changes to land cover is 
posing management challenges for the sustainability of the river.’  

­ task statement: ‘Conduct a field study to investigate an identified management challenge to 
the sustainability of the river in relation to the expansion of urbanisation at a specific 
location along the river.’  

• an investigation that focused on a single site for fieldwork activities, which allowed for suitable 
and sufficient fieldwork data to achieve the top performance level for the Analysing and 
Applying criterion and allowed students to make relevant proposals for the fieldwork location 

• a task of suitable scope and scale that allowed students to respond within the conditions of the 
assessment (i.e. word length). For example, fieldwork carried out at a single site (scale) that 
allowed for analysis of data to identify a specific challenge (scope).   
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Practices to strengthen 

It is recommended that assessment instruments: 

• ensure scope and scale is suitable for students to propose action for the site investigated. For 
example, a requirement for students to propose action for an entire catchment is too broad 

• allow for unique student responses and give students the opportunity to demonstrate the top 
performance-level descriptors for selecting data in the Analysing and Applying criteria by 
ensuring appropriate data collection techniques are implemented. For example, if data is 
collected as a group, establish a repository for all data from which student’s select specific 
data to use in their response. Alternatively, provide for students to collect data individually.  

• align scaffolding with the syllabus specifications. For example, using the scaffold provided in 
the syllabus for the written report will ensure students include all relevant sections 

• require students to integrate maps and graphs into the field report, as per the syllabus 
conditions. For example, maps and graphs appear in the report in the relevant sections, not as 
an appendix. The appendix should only include raw fieldwork data, as specified in the syllabus 

• select a fieldwork location where there is an evident geographical challenge for students to 
investigate, and one that has significant implications for both people and places. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment — accessibility practices 

Accessibility priority Number of times priority was identified in decisions* 
Transparency 6 
Language 4 
Layout 1 
Bias avoidance 1 

*Total number of submissions: 192. Each priority might contain up to four assessment practices. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that featured: 

• clear, concise instructions to complete the task that were aligned to the assessment objectives  

• instructions outlining the requirements of the task that reflected the assessment objectives, for 
example in a section entitled ‘To complete this task you must’. 

Practices to strengthen 

It is recommended that assessment instruments: 

• use appropriate geographical terminology to describe the task and limit the use of bold and 
italics to avoid distraction. 
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Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and final results 

Criterion 
number 

Criterion name Percentage 
agreement with 
provisional 

Percentage less 
than provisional 

Percentage 
greater than 
provisional 

1 Explaining and 
Comprehending 

94.67 4.52 0.82 

2 Analysing and 
Applying 

87.48 11.65 0.87 

3 Synthesising 91.45 8.11 0.44 
4 Communicating 91.89 7.24 0.87 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• at all performance levels, responses included clear evidence that students had collected, 
analysed and interpreted geographical data and information gathered in the field 

• for Explaining, at all performance levels, responses demonstrated explanations of both 
biophysical and anthropogenic processes that shape the identity of places and result in land 
cover change  

• for Comprehending, the evidence in responses matched to the upper performance level 
descriptors, clearly identified sophisticated (i.e. complex) relationships and implications for 
both people and places based on the spatial patterns of land cover change observed at the 
fieldwork site   

• for Analysing and Applying, at the upper performance levels, responses demonstrated 
selection of fieldwork data and information that explicitly identified a geographical challenge 
evident at the fieldwork site   

• the ‘best-fit’ approach was used if a student’s response matched descriptors in more than one 
performance level 

• for Synthesising, responses matched to both the upper and mid performance-level descriptors 
demonstrated that the proposed action was specifically related to the fieldwork site.  

Samples of effective practices 

The following are excerpts from responses that illustrate the characteristics for the criterion at the 
performance level indicated. The samples may provide evidence of more than one criterion. The 
characteristics highlighted may not be the only time the characteristics have occurred throughout 
the responses. 

This excerpt has been included to: 

• demonstrate the Analysing and Applying criterion where the interpretations and inferences are 
directly as a result of analysing fieldwork data (as represented in the graphs) and the 
generalisations are clearly extrapolated from the analysis. 
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Analysing and 
Applying (9–10 marks) 
This response 
demonstrates: 
• discerning selection of 

fieldwork data and 
information 

• astute interpretations 
and inferences that 
identify how patterns, 
trends and 
relationships represent 
a geographical 
challenge for the 
fieldwork location 

• sophisticated 
extrapolation from the 
analysis to make 
generalisations about 
the impacts of land 
cover change on 
biophysical and 
anthropogenic 
environments. 
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This excerpt has been included to: 

• demonstrate how the synthesis relies specifically on the analysis in order to propose and 
justify action to manage the identified challenge for the fieldwork location.   

Synthesising (4–5) 
This response 
demonstrates: 
• insightful synthesis of 

information from the 
analysis 

• justified proposal/s to 
manage the impacts of 
the identified challenge 

• use of convincing 
evidence. 
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Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG in this IA, it is 
recommended that:  

• for the Communicating and Analysing and Applying criteria, responses matched to the upper 
and mid performance levels demonstrate use of data gathered in the field (primary data). Any 
secondary data is only used to value-add to the fieldwork data 

• for the Analysing and Applying criterion:  

­ at the upper performance level, astute interpretations and inferences are demonstrated 
through making clear links between multiple pieces of data to explain how patterns, trends 
and relationships represent a geographical challenge for the fieldwork location   

­ generalisations about the impacts of land cover change on biophysical and anthropogenic 
environments, at the upper and mid performance levels, demonstrate extrapolation from 
the analysis, i.e. the understanding from the analysis is extended to generalise about 
impacts 

• to demonstrate the requirements of the Communicate criterion cartographic and graphic forms 
are created by students and are fully integrated into the field report, as close as possible to 
where they are referred to in the text. Appendices should only include the raw fieldwork data 
represented in the report.  

Additional advice 

• Schools submit field reports that are communicated in 1500–2000 words or clearly indicate 
which 2000 words have been used to make judgments (refer to the QCE and QCIA policy and 
procedures handbook, Section 8.2.6, for guidance on managing response length,). For 
example, annotations on maps, graphs and diagrams, and information presented in tables 
(other than raw, unprocessed data) are included when determining word length of a response.
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Internal assessment 3 (IA3) 

Investigation — data report (25%) 
The investigation requires students to respond to an identified population challenge for a selected 
place in Australia at a local scale, e.g. a city, suburb or rural town, using a fundamental set of raw 
data provided by the teacher (as a starting point) and additional data researched and gathered by 
the student. The findings of the geographic inquiry will offer proposals for sustainable 
management in response to the identified challenge (Syllabus section 5.5.1).   

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment — validity practices 

Validity priority Number of times priority was identified in decisions* 
Alignment 50 
Authentication 2 
Authenticity 28 
Item construction 17 
Scope and scale 21 

*Total number of submissions: 192. Each priority might contain up to four assessment practices. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that featured: 

• a succinct context and task statement that reflected the focus of the investigation and was 
relevant to the subject matter for Unit 4 Topic 1  

• an initial dataset that represented a clear demographic challenge for a specific place at a local 
scale. For example, the data, once transformed into a population pyramid, clearly exhibited a 
bulge or dip for a specific demographic group 

• a place with a demographic challenge of sufficient scope that provided students the 
opportunity to research more in-depth data to respond to the identified challenge. 

Practices to strengthen 

It is recommended that assessment instruments:  

• focus on local scale, which is not necessarily local place. A local place may not reflect an 
identifiable demographic challenge. Ensure that the initial dataset for a place has a clearly 
identifiable demographic challenge. For example, an ageing population, a youth population, a 
bulge in a particular age/sex group that poses a challenge for the community  
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• use a fundamental, primary dataset as the initial data. The data should not have been 
processed by a third party for a particular purpose, e.g. data from a city/shire council. Use 
ABS data for the initial dataset to align with the syllabus subject matter. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment — accessibility practices 

Accessibility priority Number of times priority was identified in decisions* 
Transparency 3 
Language 5 
Layout 1 
Bias avoidance 1 

*Total number of submissions: 192. Each priority might contain up to four assessment practices. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that featured: 

• clear and concise instructions to complete the task that aligned to the assessment objectives 

• appropriate and accurate geographical terminology.   

Practices to strengthen 

It is recommended that assessment instruments: 

• format initial ABS data as a table that students can easily access and transform using relevant 
technologies. 

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and final results 

Criterion 
number 

Criterion name Percentage 
agreement with 
provisional 

Percentage less 
than provisional 

Percentage 
greater than 
provisional 

1 Explaining and 
Comprehending 

98.1 1.63 0.27 

2 Analysing and 
Applying 

95.66 3.66 0.68 

3 Synthesising 94.85 5.15 0 
4 Communicating 92.14 7.59 0.27 
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Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• responses matched to the upper performance-level descriptors for Explaining clearly 
demonstrated in-depth explanations of the relevant demographic processes that contributed to 
the identified challenge, e.g. birth rates, death rates or migration 

• for Comprehending, to meet the upper and mid performance-level descriptors, spatial patterns 
were recognised and accurately described using appropriate geographical terminology, for 
example appropriate references to population density for a place, or urban sprawl  

• responses matched to the upper performance-level descriptors in Analysing and Applying 
showed a clear match to discerning and considered selection of data and information, as 
demonstrated when the response used a range of primary data that represented complex 
relationships that allowed for sophisticated extrapolation    

• evidence matched to the top performance level for Synthesising was insightful and the 
proposed action was clearly justified by evidence from the analysis.  

Samples of effective practices 

The following are excerpts from responses that illustrate the characteristics for the criterion at the 
performance level indicated. The sample may provide evidence of more than one criterion. The 
characteristics highlighted may not be the only time the characteristics have occurred throughout 
the responses. 

This excerpt has been included to: 

• demonstrate the analysing objective of the Analysing and Applying criterion  

­ where discerning selection of data provided the opportunity to demonstrate a geographical 
challenge, i.e. relationships between the data are evident    

­ by showing astute interpretations and inferences that made clear links between multiple 
pieces of data to explain how patterns, trends and relationships represent a geographical 
challenge, i.e. the links between the age groups of people for both inward and outward 
migration, household composition and the changes to industry/employment composition. 
The analysis clearly uses the relevant data transformations   

• demonstrate the Communicating criterion (data transformation) 

­ the graphs illustrate proficient transformation of data as they reflect accurate representation 
of the data and include appropriate conventions. They are sophisticated graphical 
representations because they are suited to the type of data, and complexity and 
relationships are evident in the representations. 

Analysing and 
Applying (9–10 marks) 
This response 
demonstrates: 
• discerning selection of 

demographic data and 
information  

• astute interpretations 
and inferences that 
identify how patterns, 
trends and 
relationships represent 
a geographical 
challenge for a specific 
place in Australia   
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Communication 
• proficient 

transformation and 
representation of 
geographical data and 
information  

• creates sophisticated 
graphic forms.  
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This excerpt has been included to: 

• demonstrate the Communication criterion (data transformation) 

­ data transformation is proficient, indicating the accurate spatial pattern found in the data, 
and the maps include the relevant conventions for mapping   

­ they are sophisticated cartographic forms because they are suited to the type of data being 
represented and complexity and relationships are evident in the layers of data.  

Communicating  
(6–7 marks)  
This response 
demonstrates: 
• proficient 

transformation and 
representation of 
geographical data and 
information  

• creates sophisticated 
cartographic forms.  
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This excerpt has been included to: 

• demonstrate the applying objective of the Analysing and Applying criterion. Generalisations 
about the impacts of demographic change that are clearly extrapolated from the analysis, i.e. 
inferences are made from what is known.   

Analysing and 
Applying (9–10 marks) 
This response 
demonstrates: 
• sophisticated 

extrapolation from the 
analysis to make 
generalisations about 
the impacts of 
demographic change 
for people and places.  
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This excerpt has been included to: 

• demonstrate the use of information from the analysis to justify proposals to address the 
identified challenge in the place being investigated in the Synthesising criterion. Proposals are 
directly linked to the data arising from the analysis, which represents credible evidence.   

Synthesising  
(3–4 marks) 
This response 
demonstrates: 
• insightful synthesis of 

information from the 
analysis 

• justified proposal/s to 
manage the impacts of 
the identified challenge 

• use of convincing 
evidence. 
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Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG in this IA, it is 
recommended that:  

• schools note that IA3 responses require use of the common formulas for this unit and other 
mathematical models, including dependency ratio, as specified in the syllabus 

• for Communicating, maps are student-generated using spatial technologies and/or ICT as 
stated in the syllabus assessment specifications or that downloaded or photocopied maps are 
suitably adapted to the student’s own information by using overlays and annotations 

• to demonstrate the top performance-level descriptor of ‘sophisticated cartographic and graphic 
forms’ data is suited to creating complex representations, e.g. scatter graphs, multiple line 
graphs, compound bar graphs, ternary graphs, population density maps, population 
distribution maps or relevant land use maps. 

Additional advice 

• Schools submit data reports that are communicated in 1500–2000 words or clearly indicate 
which 2000 words have been used to make judgments (refer to the QCE and QCIA policy and 
procedures handbook, Section 8.2.6, for guidance on managing response length). For 
example, annotations on maps, graphs and diagrams, and information presented in tables 
(other than raw unprocessed data) are included when determining word length of a response. 

• Teachers should ensure that the assessment condition that the authentication strategy for 
student-created graphs to be completed under supervised conditions has been implemented.
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External assessment  

Examination — combination response (25%) 
Assessment design 

Assessment specifications and conditions  
The examination is a combination of short and extended response items related to Unit 4 Topic 2: 
Global population change. It consists of:   

• 5–8 short response items in response to stimulus (data) 

­ may include explanation, measurement, calculations, drawing, labelling and, annotating 
maps, diagrams and graphs   

­ responses may take the form of creating maps and graphs, annotating, sentences and/or 
paragraphs as required by each item    

• One extended response item in response to stimulus (data) 

­ may include using a model and/or calculations  

­ multiple possible responses from the stimulus.    

Stimulus specifications  

• Stimulus materials are succinct enough to engage with in the planning time and for Section 2: 
Extended response stimulus fit on one A3 page or equivalent.  

• Stimulus materials consist of visual texts, e.g. maps, graphs, statistics, infographics, images, 
diagrams and minimal text (no more than 150 words).  

• Stimulus materials are not provided prior to exam.  

• Context statements are included for each piece of stimulus in the form of a brief description 
that may include source of data, and any general details about the purpose or construction of 
the data.  

The assessment instrument consists of two sections. Questions are derived from the context of 
Unit 4 Topic 2: Global population change. This assessment determines student achievement in 
the following assessment objectives: 

1. explain geographical processes by describing the features, elements and interactions of 
demographic processes that shape the identity of places and result in patterns of population 
change   

2. comprehend geographic patterns by recognising spatial patterns of demographic change for 
places at global, regional and local scales of study, identifying relationships and the 
implications for people and places   

3. analyse geographic data and information by selecting and interpreting demographic data to 
infer how patterns, trends and relationships represent a geographical challenge in relation to 
global population change  

4. apply geographical understanding by extrapolating from their analysis to generalise about the 
impacts of demographic change for places of origin and places of destination globally  
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6. communicate geographical understanding of global, regional and local demographic change 
and the challenge for sustainable management by selecting and using cartographic, graphic, 
written and mathematical skills in short and extended responses.  

Note: Objective 5 is not assessed in this instrument. 
 

The stimulus was specific to each question and consisted of maps and graphs, which were 
designed to elicit both short responses in Section 1, related to assessment objectives explain, 
comprehend, analyse and communicate (data transformation) and an extended response in 
Section 2 related to assessment objectives analyse, apply and communicate (written). 

Section 1 had five short response questions, including the creation of a graph. 

Section 2 consisted of one extended response item, which assessed the analyse, apply and 
communicate objectives. The question required students to analyse a range of data (maps, 
graphs and a diagram) to make inferences about a geographical challenge arising from the 
migration of people to Dhaka in Bangladesh. Then, based on their analysis, students were 
required to make generalisations about the impacts of the identified challenge for people or 
places.   

Assessment decisions 
Overall, students responded well to the following assessment aspects:  

• constructing an appropriate graph suited to the data (multiple line graph). In the relevant 
question, the majority of students accurately plotted the data and included all the relevant 
labels (axes and title) and a legend to distinguish the graphed data 

• analysing graphs to explain trends and patterns in fertility data for specific regions and the 
world, using detailed evidence to support explanations  

• describing patterns of life expectancy using detailed evidence from a graph, and in particular 
identifying the difference in life expectancy between regions. 
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Effective practices 
The following samples were selected to illustrate highly effective student responses in some of 
the assessment objectives of the syllabus.  

Short response 

Assessment objective: Analyse 

Item: Question 4b 

This question required students to analyse the graph they created showing population growth for 
selected Melbourne suburbs, explain the geographical challenge for the place with the fastest 
growing population and provide two examples of the challenge. 

Effective student responses: 

• accurately identified the overall trend 

• identified the different rates of growth for each LSA 

• identified South Morang as the place with the fastest population growth 

• used evidence from the graph to support the analysis 

• explained the geographical challenge as sustainable development 

• provided two relevant examples for the challenge of sustainable development.  

Student samples of effective responses 

This excerpt has been included to:  

• illustrate a high performance level for analysing (in a short response question). 

 

Analysing (4 marks) 
This response: 
• identifies the different 

rates of growth for 
each LSA 

• identifies South 
Morang as the place 
with the fastest 
population growth 

• uses evidence from the 
graph to support the 
analysis. 
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This excerpt has been included to illustrate:  

• a high-level response that identifies the challenge as sustainable development. Although the 
terminology ‘sustainable planning’ has been used, the context is an appropriate match to the 
EAMG descriptor at the top level for the analysing objective 

• two relevant examples of this challenge for South Morang.  

Analysing (3 marks) 
This response: 
• explains the 

geographical challenge 
as sustainable 
development 

• provides 2 examples 
for the challenge of 
sustainable 
development. 

 

Assessment objective: Analyse 

Item: Question 3 

This question required students to analyse fertility graphs for Africa and Europe to explain the 
patterns and trends. The second part of the question asked students to make inferences about 
the impact of the identified trends on population change in both regions.  

Effective student responses: 

• identified the overall trend in fertility rates 

• described the trends for both regions, using detailed evidence 

• identified the difference in fertility patterns 

• explained a relevant impact for both regions. 

Student samples of effective responses 

This excerpt has been included to illustrate: 

• a response that answers both parts of the question at the top performance level  

• a response that includes appropriate inferences about the impacts on population change.   
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Analysing (7 marks) 
This response: 
• identifies the overall 

trend in fertility rates 
• describes the trends 

for both regions, using 
detailed evidence 

• identifies the difference 
in fertility patterns 

• explains a relevant 
impact for both 
regions. 
 

 

Extended response 

Assessment objectives: Analyse, Apply and Communicate 

Item: Question 6  

This question required students to analyse a range of stimulus to make inferences about a 
geographical challenge arising from the migration of people to Dhaka in Bangladesh. Students 
then had to apply their understanding, from the analysis, to make generalisations about the 
impacts of the identified challenge for people or places. 

Effective student responses: 

• used comprehensive data to support the explanation 

• identified complex relationships in the data 

• made generalisations about the impacts on people or places that were complex 

• used the analysis to support the generalisations 

• organised paragraphs to convey ideas purposefully and fluently in relation to the question 

• used correct geographical terminology throughout the response. 
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Student samples of effective responses 

This sample has been included to illustrate:  

• a response that clearly links aspects of the data analysed to explain a relevant geographical 
challenge 

• the use of comprehensive data to support the analysis 

• identification of complex relationships in the data, such as the relationship between reasons 
for migrating to Kamrangichar (employment) only to be faced with an ‘oversaturated’ job 
market leading to unemployment or employment in ‘low wage jobs such as street vendors’. 
This lack of employment results in marginalised populations forced to live in slums 

• the use of the analysis to make generalisations that are complex, such as making the link 
between marginalisation and the quality of life within the slum; the lack of access to 
infrastructure, such as toilets, and the subsequent need for healthcare services due to risk of 
disease (easily transmitted due to the population density within the slum) and that ‘as low-
income earners, these people are most likely unable to afford healthcare if they were to 
become ill’  

• a response that uses appropriate geographical terminology and the features of an extended 
response in a combination examination. 

 

Analysing (8 marks) 
This response: 
• provides a detailed 

explanation of a 
geographical challenge 

• uses comprehensive 
data to support the 
explanation 

• identifies complex 
relationships in the 
data 

Applying (5 marks) 
• provides a detailed 

explanation of a 
geographical challenge 

• uses comprehensive 
data to support the 
explanation 

• identifies complex 
relationships in the 
data 

Communicating 
(3 marks) 
• organises paragraphs 

to convey ideas 
purposefully and 
fluently in relation to 
the question 

• uses correct 
geographical 
terminology throughout 
the response.  
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Practices to strengthen 

It is recommended that when preparing students for external assessment, teachers consider: 

• preparing students to carefully unpack the questions to identify 

­ explicit instructions and recognise the relevant cognitive verbs. A question may require a 
specified number of examples, such as in Question 2 which instructed students to ‘provide 
two examples …’ 

­ different parts to the question, for example an analyse question, such as Question 5, 
required an analysis of the pattern and the identification of one relevant geographical 
challenge  

• how students describe spatial patterns using appropriate geographical terminology and 
concepts. For example, Question 2 required students to explain the type of pattern shown for 
the USA; the pattern is a clustered pattern of population distribution. The appropriate use of 
terminology allows students to answer accurately and succinctly  

• including activities to build student’s vocabulary of relevant terminology for Unit 4 Topic 2. A 
clearer understanding of geographical concepts and terminology will allow students to 
communicate ideas purposefully and fluently. For example, the concept of ‘forced migration’ 
was incorrectly used to describe voluntary migration for the purposes of employment or to 
escape poverty in the extended response.  
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