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Introduction 
The annual subject reports seek to identify strengths and opportunities for improvement of 
internal and external assessment processes for all Queensland schools. The 2025 subject report 
is the culmination of the partnership between schools and the QCAA. It addresses school-based 
assessment design and judgments, and student responses to external assessment for General 
and General (Extension) subjects. In acknowledging effective practices and areas for refinement, 
it offers schools timely and evidence-based guidance to further develop student learning and 
assessment experiences for 2026. 

The report also includes information about: 

• how schools have applied syllabus objectives in the design and marking of internal 
assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement 

• important considerations to note related to the revised 2025 syllabus (where relevant). 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic 
student work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders, and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for internal and external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for senior subjects. 

Subject highlights 
213 
schools offered 
Ancient History 

 82.15% 
of students 
completed 
4 units 

 97.87% 
of students 
received a  
C or higher 
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Subject data summary 

Unit completion 
The following data shows students who completed the General subject or alternative 
sequence (AS). 

Note: All data is correct as at January 2026. Where percentages are provided, these are 
rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered Ancient History: 213. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 

3,379 3,118 2,776 

Units 1 and 2 results 
Number of students Unit 1 Unit 2 

Satisfactory 3,013 2,877 

Unsatisfactory 366 241 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Comprehending  IA1 Criterion: Analysing 

 

 

 
IA1 Criterion: Synthesising  IA1 Criterion: Evaluating 

 

 

 
IA1 Criterion: Creating and communicating 
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IA2 marks 
IA2 total 

 
IA2 Criterion: Devising and conducting  IA2 Criterion: Analysing 

 

 

 
IA2 Criterion: Evaluating  IA2 Criterion: Creating and communicating 
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IA3 marks 
IA3 total 

 
IA3 Criterion: Comprehending  IA3 Criterion: Devising and conducting 

 

 

 
IA3 Criterion: Analysing  IA3 Criterion: Synthesising 

 

 

 
IA3 Criterion: Evaluating  IA3 Criterion: Creating and communicating 

 

 

 



 ____________________________________________________________________________________ Subject data summary 

Ancient History subject report 
2025 cohort 

Queensland Curriculum & Assessment Authority 
January 2026 

Page 6 of 32 
 

External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 

100–83 82–67 66–44 43–18 17–0 

Distribution of standards 
Number of students who achieved each standard across the state. 

Standard A B C D E 

Number of 
students 

825 1,009 883 57 2 

Percentage of 
students 

29.72 36.35 31.81 2.05 0.07 
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Internal assessment 
This information and advice relate to the assessment design and assessment decisions for each 
IA in Units 3 and 4. These instruments have undergone quality assurance processes informed by 
the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessment. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Internal assessment IA1 IA2 IA3 

Number of instruments 211 211 208 

Percentage endorsed in Application 1 81 91 90 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG) and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.6. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section for each 
assessment instrument identifies the agreement trends between provisional and confirmed marks 
by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 206 1,388 0 89.32 

2 206 1,398 0 84.95 

3 206 1,375 0 91.26 
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Internal assessment 1 (IA1) 

Examination — essay in response to historical 
sources (25%) 
The examination assesses the application of a range of cognitions to an unseen question. 

Student responses must be completed individually, under supervised conditions, and in a 
set timeframe. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 31 

Authentication 0 

Authenticity 3 

Item construction 4 

Scope and scale 3 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• allowed for unique student responses to the essay question or statement, e.g. questions 
starting with ‘To what extent …’ allowed students to take a specific position in response 

• included sources that gave a range of perspectives, allowing students to meet the 
assessment objectives 

• included unseen sources that were succinct enough for students to engage with during 
planning time. Any longer literary sources were provided as seen sources 

• included context statements for each source in the form of a brief description that may include 
author, time of production, and any general details about the circumstances in which a source 
was produced. 

Practices to strengthen 
It is recommended that assessment instruments: 

• include individual sources only, rather than two or more sources labelled as one, e.g. multiple 
inscriptions from different artefacts, an archaeological source with an accompanying article 
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• do not include analysis and evaluation in context statements (e.g. explaining the implicit 
meaning of the source, judging the reliability of a historian), as this prevents students from 
demonstrating these descriptors themselves. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 1 

Language 7 

Layout 6 

Transparency 3 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used minimal distractors, e.g. bold or underlined text 

• applied a consistent layout that clearly distinguished between each context statement, 
source extract and reference, e.g. sections labelled clearly, consistent size and font, 
same order for each source. 

Practices to strengthen 
It is recommended that assessment instruments: 

• number seen and unseen sources collectively to avoid duplicated numbers, e.g. unseen 
sources numbered 1–5, seen sources numbered 6–12. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The features of the technique are now listed in the Additional subject-specific information 
section (syllabus and AS resource, p. 11) rather than in the IA1 specifications. For 
endorsement, the task section of the instrument must instruct students to write an essay in 
response to historical sources that includes all its features. This may be paraphrased, e.g. all 
required features, all features of this task. While inclusion of the list of features from page 11 is 
not mandatory, it is recommended. 

• The Synthesising criterion requires provision of a range of historical sources. A range might 
comprise primary and secondary, ancient and modern, literary and non-literary, or different 
perspectives (syllabus and AS resource, p. 9). The range of sources available will depend on 
the parameters of the unseen question. 

• The syllabus conditions no longer include word length for examinations. The QCE and QCIA 
policy and procedures handbook v7.0 (Section 8.2.6) provides guidance about managing 
response length. This guidance applies to more open-ended assessment techniques, such as 
essays, reports and presentations. By specifying a maximum length for student generated 
work for these techniques, the expected scope of the task is appropriately limited. Managing 



 ________________________________________________________________________________ Internal assessment 1 (IA1) 

Ancient History subject report 
2025 cohort 

Queensland Curriculum & Assessment Authority 
January 2026 

Page 11 of 32 
 

response length does not apply to examinations. For examinations, the syllabus assessment 
conditions specify the time allocated, including any perusal or planning time. Schools should 
design examinations with an appropriate number of questions, and provide suitable space or 
lines for responses, to guide students in completing the examination within the allowed time. 
A required or recommended word length must not appear on IA1 instruments. 

• When developing IA1 for the AS in odd years (IA1 Unit 1), the 2025 AS resource requires 
the unseen question to be developed from one of the two topics in Unit 1. The assessment 
objectives are demonstrated in relation to the Ancient World, so the topic chosen must relate 
to the Ancient World. Questions relating to museums, tourism or preservation do not align with 
the unit or assessment objectives.  

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Comprehending 98.54 0.00 1.46 0.00 

2 Analysing 100.00 0.00 0.00 0.00 

3 Synthesising 97.09 1.94 0.97 0.00 

4 Evaluating 91.26 7.28 1.46 0.00 

5 Creating and 
communicating 

98.06 0.49 1.46 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Analysing criterion, judgments recognised the identification and examination of 
features of evidence from historical sources throughout the response. Responses that were 
matched to the upper performance level 

- demonstrated thoughtful and discriminating choices about which features of evidence to 
examine for each source 

- examined the features that were most pertinent for developing the hypothesis, rather than 
listing the same features of evidence for each source in a formulaic way 

• for the Creating and communicating criterion, responses that were matched to the upper 
performance level incorporated all features from the specifications in the syllabus, including 

- a clear introduction that set the context, contained a hypothesis and included an outline 
of the argument to be made 

- body paragraphs that each began with a topic sentence 

- a conclusion that drew together the main ideas and arguments made 
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- ethical scholarship that was applied across the response. A recognised system of 
referencing is not required for this instrument. Rather, under examination conditions the 
use of (Source 1) or (S1) is acceptable. 

Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• For the Synthesising criterion, the 2025 syllabus requires responses at the upper performance 
level to present a sophisticated historical argument that skilfully combines evidence from a 
range of historical sources to justify decisions. A historical argument is sophisticated when it 
demonstrates intellectual complexity, e.g. by acknowledging and accounting for the range of 
ideas presented in the available sources. 

• For the Evaluating criterion 

- the 2025 syllabus requires judgments about usefulness and/or reliability across all 
performance levels. A response might demonstrate judgments about usefulness, reliability 
or both. Consideration should be given to which sources are selected for evaluation, 
and whether each evaluation will judge usefulness, reliability or both 

- what constitutes a judgment has not changed — it must include a decision or opinion about 
the degree to which a source is reliable or useful, and reasoning to support this decision or 
opinion. Signposting of judgments may be beneficial, either through use of the words 
‘useful’ and ‘reliable’, or appropriate synonyms 

- at the middle performance level, an adequate judgment is satisfactory, and while it is 
correct, reasoning is often basic. A judgment at this performance level still provides some 
reasoning that is specific to the source. In contrast, a judgment such as ‘Plutarch is reliable 
because he’s an ancient source’ would best match a superficial judgment, as the judgment 
is vague and surface-level, and the reasoning provided is interchangeable with other similar 
sources. 

To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• evidence of student performance in each criterion is matched to a performance-level 
descriptor that describes the typical characteristics evident in the response, i.e. the 
characteristics that appear more often than not. If a response demonstrates one discerning 
judgment but all other judgments are effective, the typical characteristics in the response 
match ‘effective judgments’ and can be allocated a mark of 4 in Evaluating (using the ISMG in 
the 2025 syllabus). 

Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• Each criterion assessed in IA1 is now allocated the same number of marks in the 
2025 syllabus. 

• Each mark in the Analysing, Evaluating and Synthesising criteria is now described in a single 
performance-level descriptor. 

Samples 
The following excerpt demonstrates: 

• an example of Analysing at the top performance level, with discerning identification and 
detailed examination of features of evidence. The question related to the varying 
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interpretations of Alexander the Great. In this excerpt of a body paragraph, evidence from 
Source 4 by W.W. Tarn is identified and examined. The response identifies both explicit and 
implicit meanings evident in the source, then examines these features, linking them to the 
argument. The historical context of the author is also examined. Note that the response does 
not unpack all features of evidence, and selects only those that are relevant to the argument 
presented in the paragraph 

• an example of Evaluating at the top performance level, with a discerning judgment for 
both usefulness and reliability which are well-reasoned. The judgment of usefulness for 
W.W. Tarn’s evidence is considered in the specific context of the unseen question, rather than 
why he is broadly useful as a historian. When weighing up Tarn’s reliability, his credentials, 
methods, perspective and historical context are used to provide reasoning for the judgment 
made. The judgments in this excerpt are highly relevant to the argument presented in the 
paragraph — that Alexander’s achievements are still considered ‘great’ even though these 
particular sources present him through an imperialist lens. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

 

 
Reference 
Tarn, W.W. (1948). Alexander the Great: Sources and Studies. Cambridge University Press. 
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Internal assessment 2 (IA2) 

Investigation — independent source investigation 
(25%) 
An independent source investigation uses research and investigative practices to assess a 
range of cognitions in a particular context. It is an opportunity for students to demonstrate the 
application of the historical concepts and historical skills — by selecting and analysing a range 
of historical sources and considering different perspectives — to the investigation. 

Investigative practices and research include locating and using evidence from historical sources 
and information that goes beyond what has been provided to the student in class. Research 
conventions including citations and reference list must be adhered to. Responses are completed 
individually, under process writing conditions, over a number of hours. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 17 

Authentication 0 

Authenticity 1 

Item construction 1 

Scope and scale 0 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• provided all the assessment specifications, including a reference list. 

Practices to strengthen 
It is recommended that assessment instruments: 

• provide task specifications that allow students to devise their own key inquiry questions 
and unique responses, rather than directing them to investigate a highly specific aspect of 
the topic. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 
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Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• provided all task specifications in the task section without unnecessary repetition in the 
scaffolding section. 

Practices to strengthen 

There were no significant issues identified for improvement. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The features of the assessment technique have been revised and are now listed in 
the Additional subject-specific information section (syllabus and AS resource, p. 11). 
Revisions include 

- the removal of a rationale 

- revised requirements for the source interrogation 

- revised requirements for the critical summary to accommodate the addition of the 
Synthesising criterion to the ISMG 

- an adjusted suggested response length breakdown to accommodate the above revisions. 

• The requirement for the use of ‘ancient and modern sources’ has replaced the use of ‘primary 
and secondary’ sources. Further explanation of these terms can be found on pages 8–9 of the 
syllabus and AS resource. 

• When developing IA2 for the AS in odd years (IA2 Unit 1), the specifications in the 2025 AS 
resource require students to complete historical research in an area associated with a Unit 1 
topic studied in class and not previously assessed in IA1. Where Topic 2 is selected, 
schools choose one ancient society, then schools or students select one of the societal 
features to explore in the context of this ancient society (AS resource, p. 16). Tasks that 
allow students to choose a society cannot be endorsed.  

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 
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Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Devising and 
conducting 

96.12 1.94 1.94 0.00 

2 Analysing 94.66 3.40 1.94 0.00 

3 Evaluating 89.32 8.74 1.94 0.00 

4 Creating and 
communicating 

100.00 0.00 0.00 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Devising and conducting criterion, responses that were matched to the upper 
performance level demonstrated 

- a nuanced key inquiry question and relevant sub-questions. Nuanced key inquiry questions 
demonstrated an understanding of the subtleties of the topic and narrowed the focus of the 
investigation by specifying, e.g. the issue, event, time, individual, group, location, society 

- use of historical questions, e.g. the key inquiry question and sub-questions were used and 
applied across the response, such as in the source analysis and/or critical summary 
of evidence 

• for the Creating and communicating criterion, responses that were matched to the upper 
performance level 

- conveyed ideas related to the key inquiry question and sub-questions clearly and 
purposefully. Where dot points were used for the interrogation of sources, these were 
not so brief that communication of ideas was unclear 

- applied all features of an independent source investigation consistently 

- included minimal errors in spelling, grammar and punctuation. 

Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• In the 2025 syllabus, the Analysing criterion now includes a single performance-level 
descriptor at each mark. However, the following key points remain the same 

- discerning identification and detailed examination of features of evidence are required at 
the top performance level. Identification is discerning when a thoughtful and discriminating 
choice is made about which features of evidence to identify and examine. Examination is 
detailed when it is thorough and highly specific to the chosen source and the student’s 
investigation. For example, in an investigation about the role of women in fifth century BCE 
Athenian funerary practices, the origin, historical context, explicit meanings and implicit 
meanings of the iconography of a white-ground lekythos might be examined. However, 
when considering the work of a modern historian, only the explicit and implicit meanings 
and perspective might be examined 
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- there is no requirement for students to analyse all features of evidence for each source. 
Templates that direct students do this may limit a student’s opportunity to demonstrate 
discernment and detail in their analysis within the word length. 

• In the 2025 syllabus, the Evaluating criterion now includes a single performance-level 
descriptor at each mark. However, the following key points remain the same 

- at the top performance level, judgments must be discerning and well-reasoned. Discerning 
judgments weigh up the strengths and limitations of the evidence in the source and are 
directly linked to the focus of the inquiry. For example, when evaluating the degree to which 
an excerpt of Aeschylus’s Libation Bearers is useful and reliable, consideration should be 
given to 

 the usefulness of the specific excerpt chosen in relation to a particular sub-question/s 
and the key inquiry question 

 the usefulness of the specific excerpt in relation to supporting or refuting evidence from 
other sources included in the investigation, or providing a different perspective 

 the reliability of Aeschylus’s Libation Bearers in relation to the specific focus of the 
inquiry. This might be supported with reasoning that weighs up the strengths and 
limitations of the evidence in the play, such as an explanation of its origin and motive, 
and the historical context in which it was first presented. How these factors influence the 
reliability of the evidence in this source would also be discussed. 

To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• the source excerpt chosen for interrogation is included in the response. Inclusion of only the 
URL or reference details does not demonstrate the student’s selection of evidence from 
historical sources or the quality of their analysis or evaluation. The source excerpt is not 
included in the response length (2025 syllabus, p. 32; AS resource, p. 32, 45) 

• evidence from the 4–6 sources chosen for interrogation is the only evidence students use to 
analyse, evaluate and synthesise. Where additional sources are cited, these are only used to 
cite where further background information about an author or source has been located. It is 
not appropriate for a response to use additional sources to corroborate the 4–6 chosen 
sources, or to develop the historical argument in the critical summary 

• the ISMG submitted for confirmation must be the ISMG attached to the endorsed instrument, 
directly from the Endorsement application (app). ISMGs should not be edited or reformatted 
in any way 

• where academic misconduct is identified, the school’s assessment policy is applied 
in alignment with the following sections of the QCE and QCIA policy and procedures 
handbook v7.0 

- Section 8.1 — Understanding academic integrity 

- Section 8.2.8 — Authenticating student responses 

- Section 8.4 — Developing a school assessment policy 

- Section 11.1.5 — Inability to establish authorship. 

Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• For Devising and Conducting, the 2025 syllabus requires the use of ancient and modern 
historical sources, rather than primary and secondary sources. The additional subject-specific 
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information (2025 syllabus and AS resource, pp. 8–9) provides further explanation of these 
source types. 

• For Evaluating, marks are no longer awarded for statements. All performance levels require 
judgments, which comprise an opinion or decision about usefulness and/or reliability and an 
explanation to support this opinion or decision. 

• Synthesising is now assessed in IA2. The critical summary requires creation of a historical 
argument in response to the key inquiry question, which combines evidence from the chosen 
4–6 sources to support the historical argument (2025 syllabus and AS resource, p. 11). 
While evidence for other criteria may be present in the critical summary, the focus of this 
section should be the creation of a historical argument that combines evidence from historical 
sources (Synthesising). No additional sources are to be included in this argument, only the  
4–6 sources that appeared in the interrogation of evidence. For more information about the 
IA2, see the Ancient History: Understanding IA2 resource in the Syllabuses app in the 
QCAA Portal, available from the resources section of the 2025 Ancient History syllabus. 

• Each criterion assessed in IA2 is now worth the same number of marks. 

Samples 
The following excerpt demonstrates the upper performance level for the Analysing criterion. 
This investigation focused on the worship of Athena within cultural, religious and political spheres 
and the influence this had on the identity of Athens in the fifth century BCE.  

The excerpt demonstrates discerning identification of features of evidence by identifying features 
of the coin relevant to the topic of the investigation such as the implicit meaning, audience and 
motive. These features are examined in the context of the student’s investigation and linked back 
to both the key inquiry question, and a sub-question related to the use of Athena imagery as a 
political tool. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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The following excerpt demonstrates the upper performance level for the Evaluating criterion. 
This investigation focused on the motivations for Alexander the Great’s use of Persian dress 
and customs. 

The excerpt demonstrates a discerning judgment about usefulness, as it makes a judgment about 
the extent to which the specific Plutarch excerpt chosen is useful for the student’s investigation — 
linking the evidence presented to the key inquiry question, and one of the sub-questions about 
Alexander’s strategy in marrying Roxana. Similarly, reliability is considered specifically in the 
context of the investigation, noting the benefits and limitations of Plutarch as a source of evidence 
about Alexander 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

 

Reference 

Plutarch. (1973). The Age of Alexander. Penguin Books. (Originally written c. 100 CE). 
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The following excerpt demonstrates an extract of a critical summary of evidence that presents 
a historical argument. While Synthesising was not assessed in the IA2 in the 2019 syllabus or 
AS, this excerpt provides an example of how evidence from the 4–6 sources chosen for the 
investigation can be combined to create a historical argument in response to the key 
inquiry question. 

Synthesising will be assessed in the 2025 syllabus IA2, and evidence for this criterion will appear 
in the critical summary (2025 syllabus, pp. 11, 35; AS resource, pp. 11, 35, 45). 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

 

References 

Arrian. (1971). The Campaigns of Alexander. Penguin Books. (Originally written c. 117 CE). 

de Mauriac, H.M. (1949). Alexander the Great and the Politics of “Homonoia”. Journal of the History of 
Ideas, 10(1):104–114. https://doi.org/10.2307/2707202 

Plutarch. (1973). The Age of Alexander. Penguin Books. (Originally written c. 100 CE). 

Robinson, C.A. (1957). The Extraordinary Ideas of Alexander the Great. The American Historical 
Review, 62(2):236–344. https://doi.org/10.2307/1845186 
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Internal assessment 3 (IA3) 

Investigation — historical essay based on research 
(25%) 
This assessment requires students to research a historical topic through collection, analysis and 
synthesis of primary and secondary sources. A historical essay based on research uses 
investigative practices and research to assess a range of cognitions in a particular context. 
Investigative practices and research include locating and using evidence from historical sources 
and information that goes beyond what has been provided to the student in class. Responses are 
completed individually, under process writing conditions, over a number of hours. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 9 

Authentication 6 

Authenticity 3 

Item construction 4 

Scope and scale 0 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• aligned the task with the focus of the unit, i.e. 

- for the General syllabus — People, power and authority 

- for AS Unit 2 — Powerful personalities in their times 

• provided questions or statements that were broad enough for students to develop their own 
key inquiry questions. Any topics suggested were open-ended rather than narrowing the focus 
to a specific aspect of the topic and/or a specific individual. 

Practices to strengthen 
It is recommended that assessment instruments: 

• do not include other features of techniques that are not required for IA3 (e.g. creation of 
sub-questions) in the checkpoints section. 
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Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• did not repeat or rephrase information from the task section in the scaffolding section. 

Practices to strengthen 

There were no significant issues identified for improvement. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The IA3 specifications require students to complete historical research in an area associated 
with one topic from Unit 4 (or Unit 2 for the AS in odd years) studied in class that is not the 
focus of the selected external assessment topic (2025 syllabus, p. 36; AS resource, pp. 36, 
49). This instruction must be clear on the task. For instance, where schools select Julius 
Caesar as their external assessment topic and Topic 5: Ancient Rome — Civil War and the 
breakdown of the Republic for IA3, students cannot focus their IA3 research on Julius Caesar. 
For schools implementing the AS in odd years, the personality selected for IA3 cannot be the 
same personality selected for the external assessment topic. For further advice on developing 
an IA3, see the resource Understanding IA3 Ancient History — General and alternative 
sequence in the QCAA Portal, Syllabuses app, Resources, Information tab. 

• The features of this assessment technique have been revised and are now listed in the 
Additional subject-specific information section (2025 syllabus and AS resource, p. 11). 
These specify that the key inquiry question must be included at the beginning of the response. 

• The requirement to use ancient and modern sources has replaced the requirement to use 
primary and secondary sources. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 
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Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Comprehending 98.06 0.49 1.46 0.00 

2 Devising and 
conducting 

100.00 0.00 0.00 0.00 

3 Analysing 98.54 0.97 0.49 0.00 

4 Synthesising 100.00 0.00 0.00 0.00 

5 Evaluating 93.20 6.31 0.49 0.00 

6 Creating and 
communicating 

99.51 0.49 0.00 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Comprehending criterion, responses were matched to the top performance level where 

- terms were used thoroughly and mostly accurately in historical context. Terms are used in 
historical context when they are used appropriately, given the time period and context of 
the investigation 

- explanations of issues related directly to the key inquiry question, rather than to the general 
time period 

- relationships between concepts (either general or historical) and a variety of ideas 
developed in response to the key inquiry question were evident across the response 

• for the Devising and conducting criterion, responses were matched to the top performance 
level where 

- a nuanced key inquiry question was created. Nuanced key inquiry questions demonstrated 
an understanding of the subtleties of the topic and narrowed the focus of the investigation 
by specifying, e.g. the issue, event, time, individual, group, location, society 

- historical research was detailed, meaning it was focused and relevant to both the key 
inquiry question and the hypothesis. This research used evidence from both primary and 
secondary sources, the availability of which was dictated by the topic and key inquiry 
question devised by the student 

- different perspectives were evident in the evidence selected from primary and secondary 
sources. Further information about perspectives can be found on page 7 of the 2025 
syllabus and AS resource. 

Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• For the Evaluating criterion in the 2025 syllabus, marks are no longer awarded for statements. 
All performance levels require judgments, which comprise a decision or opinion about 
usefulness and/or reliability and an explanation to support this decision or opinion. 
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To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• for the Evaluating criterion, schools understand that 

- a judgment about usefulness or reliability must include a decision or opinion about the 
extent to which the source is considered useful or reliable in the context of the student’s 
investigation. This decision or opinion must also be supported by an explanation. While the 
words ‘useful’ or ‘reliable’ are not mandated, a decision must be made rather than alluded 
to. Statements that allude to reliability, but do not state a decision or opinion, are not 
judgments, e.g. 

 Livy wrote 200 years after the battle, which must be considered when using his evidence 

 It must be noted that Polybius had close ties to Scipio Aemilianus. 

To turn these examples into judgments, the statements must include a decision that 
explains the extent to which this information impacts the reliability of the evidence in the 
source, e.g. 

 Livy wrote 200 years after the battle, which must be considered when using his 
evidence, as his proximity in time to Scipio Africanus limits reliability 

 It must be noted that Polybius had close ties to Scipio Aemilianus, so he may depict 
Scipio Africanus in a more positive light, reducing his trustworthiness. 

Similarly, summary sentences at the end of paragraphs that broadly state that the sources 
used prove a particular point are typically evidence of Synthesising, rather than a judgment 
of usefulness 

- at the top performance level, judgments must be both discerning and well-reasoned 

- discerning judgments are perceptive and discriminating and weigh up the strengths and 
limitations of the source in connection to the focus of the inquiry, e.g.  

 Polybius is highly reliable when considering Scipio Africanus’s tactics at Zama due to his 
rigorous investigative methods and military expertise. His access to both veterans and 
Roman records allow him to analyse battlefield manoeuvres with technical accuracy. 
However, his close ties to the Scipionic circle may result in overemphasis of Scipio’s 
virtue and strategic brilliance. More favourable claims, such as Hannibal’s reverence at 
Scipio’s ‘magnanimity and daring’, may be slightly exaggerated, slightly reducing 
reliability (Polybius, c. mid-2nd century BCE/1925) 

- well-reasoned judgments are supported by explanations that substantiate the claim made. 
These explanations are specific to the evidence from the source and highly relevant to the 
investigation. For instance, a well-reasoned judgment about usefulness considers how 
useful the evidence from a source is in relation to the decision or argument presented in 
the response, e.g.  

 Taylor provides an especially useful interpretation of the events recorded by Polybius, 
as he suggests a plausible strategy behind Scipio’s actions that is absent from 
Polybius’s account 

- judgments of usefulness and reliability should not be made at the expense of other criteria, 
e.g. where students focus heavily on making judgments, this may affect their ability to 
present a historical argument where ideas are logically and purposefully conveyed 

- there is no requirement that judgments must be made for all sources used, or that 
judgments about both usefulness and reliability are made for each source chosen for 
evaluation. Instead, students should carefully consider which sources to evaluate, ensuring 
that judgments about both usefulness and reliability are evident across the response. 
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Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• The number of marks allocated to each assessment objective assessed in this instrument has 
been revised. Synthesising is now worth 5 marks in the 2025 syllabus, with all other objectives 
worth 4 marks each. 

• For Devising and Conducting, the 2025 syllabus requires the use of ancient and modern 
historical sources rather than primary and secondary sources. All other criteria refer to 
historical sources. The additional subject-specific information (2025 syllabus and AS resource, 
pp. 8–9) provides further explanation of these source types. 

• The features of an IA3 (2025 syllabus and AS resource, p. 11) now specify that the student’s 
key inquiry question must be included at the beginning of their response. This is one of the 
features of a historical essay based on research that is assessed in Communicating. 

Schools should also: 

• refer to the Additional subject-specific information section of the 2025 syllabus and AS 
resource (pp. 7–11) for further support in developing and delivering a course of study in 
Ancient History 

• apply the best-fit approach correctly when using the ISMG, i.e. match the evidence to the 
descriptors, decide on the appropriate performance level, then decide on the appropriate mark 
within that performance level. For example, if all three descriptors at the top performance level 
(3–4 mark range) in Comprehending are met, the top mark in the range (4) is awarded 

• understand that when making judgments, assessment evidence of student performance in 
each criterion is matched to a performance-level descriptor that describes the typical 
characteristics evident in the student response 

• when academic misconduct is identified, follow the school assessment policy in alignment with 
the following sections of the QCE and QCIA policy and procedures handbook v7.0 

- Section 8.1 — Understanding academic integrity 

- Section 8.2.8 — Authenticating student responses 

- Section 8.4 — Developing a school assessment policy 

- Section 11.1.5 — Inability to establish authorship. 

Samples 
The following excerpt demonstrates the upper performance level of the Evaluating criterion. 

This response focused on the extent to which Cicero’s Catilinarian Orations both reflected and 
contributed to the political instability of the late Roman Republic. The judgment about Cicero’s 
reliability takes into account Cicero’s personal involvement in the events he discusses and 
his motivations in giving the speech, highlighting how these factors weaken the reliability of 
his evidence. When judging how useful Cicero’s Catilinarian Orations are, the response 
considers Cicero’s proximity to the events as well as his social class in determining why the 
source is useful. 

Further, Steel’s perspective is considered when her work is evaluated for its usefulness in 
connection with the historical argument presented. The response also weighs up Plutarch’s 
reliability for providing evidence about the ‘real social and political dynamics of the late 
Roman Republic’, making a clear connection between the judgment and the argument presented. 
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This reliability judgment considers Plutarch’s motives in writing, as well as his choice of source 
material in constructing his narrative. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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External assessment 
External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. The external assessment papers and the EAMG are published in the year after 
they are administered. 

Examination — short responses to historical 
sources (25%) 
Assessment design 
The assessment instruments for the General and AS were designed using the specifications, 
conditions and assessment objectives described in the summative external assessment section 
of the relevant syllabus. Each examination consisted of four questions (40 marks). 

The assessment required students to respond in paragraphs to short response questions using 
evidence from the historical sources provided in the stimulus book. 

The stimulus included excerpts from a range of ancient and modern sources. Context statements 
were supplied for each source. 

For the General syllabus, the examination assessed subject matter from Unit 4. Questions were 
derived from the context of Topic 11: Julius Caesar. 

For the AS, the examination assessed subject matter from AS Unit 2. Questions were derived 
from the context of Topic 5: Alexander the Great.  

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the external 
assessment marking guide (EAMG). 

Effective practices 
Overall, students responded well when they: 

• understood the requirements of each cognition, e.g. when explaining, students provided an 
unpacking of evidence, linking this to the assertion made in the response 

• demonstrated an understanding of concepts and issues in the stimulus related to 
the question/s 

• structured responses in a clear and logical way, responding directly to the question 
without including extraneous information 

• used terms from the provided stimulus appropriately (in historical context). 

Practices to strengthen 
When preparing students for external assessment, it is recommended that teachers: 

• ensure students have many opportunities to practise making judgments about the reliability of 
evidence from historical sources. A discerning judgment about reliability weighs up strengths 
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and limitations of evidence and must be considered in relation to the question. When making 
judgments about reliability, it should be considered that 

- marks cannot be awarded for generic or pre-prepared judgments that are broadly about the 
author of a source but are supported by outside knowledge that is not drawn or reasonably 
inferred from the stimulus provided 

- judgments must be supported by evidence from the source/s provided, e.g. explaining that 
an author’s perspective may mean they present Caesar in a favourable way, despite no 
evidence of a favourable representation of Caesar in the source, is not a reasoned use of 
evidence in support of the judgment made 

- the judgment must consider the reliability of the source in relation to the question posed, 
e.g. the extent to which the source excerpt provided is reliable for providing evidence about 
Caesar’s motives in establishing the Triumvirate (General syllabus) or the Persian 
experience under Alexander (AS) 

• ensure students practise using evidence that is drawn or reasonably inferred from the stimulus 
provided to support explanations. For example, when asked to explain a possible motive of a 
source/s, a student must draw the motive and explanation from the source excerpt and/or its 
context statement, rather than using their prior knowledge about the topic to do this 

• ensure students understand that no marks are awarded for inclusion of information that is not 
drawn, or reasonably inferred, from the stimulus provided. This includes the use of terms that 
do not appear in the stimulus. 

Additional advice 
• From 2026, schools select one of the personality options that has been nominated by the 

QCAA for the external assessment. Personality options are not listed in the syllabus. 
Schools will be notified of the options at least two years before the external assessment is 
implemented (2025 syllabus, p. 25; AS resource, pp. 19, 25). The personality options for 2026 
are Julius Caesar or Cleopatra, as outlined in QCAA memo 016/24 and QCAA memo 044/25. 

• From 2027, schools delivering the AS will choose from the same personality options as 
schools delivering the General syllabus each year. Delivery options for this include 

- alternating between personality options each year, e.g. the external assessment topic 
chosen for 2026 is Cleopatra, then Julius Caesar in 2027 

- selecting the same personality each year (i.e. for 2026 and 2027), ensuring students do not 
repeat the personality studied in the first two units, e.g. the external assessment topic 
chosen for 2026 and 2027 is Julius Caesar. Students in their second unit of study in 2026 
study a different personality so they do not duplicate content in their final unit in 2027. 

• The 2019 syllabus specified the approximate weighting of assessment objectives for the 
external assessment. This information has been removed from the 2025 syllabus, so there is 
no prescribed approximate percentage of marks for each assessment objective. Similarly, 
there is no prescribed number of questions. 

Samples 

Short response 

Question 2 (AS examination) 

This question required students to analyse evidence from Sources 2 and 3 in the stimulus book to 
explain the extent of Alexander’s power, and a possible motive for the creation of each source. 

https://www.qcaa.qld.edu.au/downloads/memos/24/016-24.pdf
https://www.qcaa.qld.edu.au/downloads/memos/25/044-25.pdf
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Effective student responses: 

• explained the extent of Alexander’s power, rather than simply explaining that he was powerful 

• explained a possible motive for each source, based on evidence in the sources provided 

• used well-chosen evidence from both Source 2 and Source 3 to support these explanations, 
rather than relying on prior knowledge. 

This excerpt has been included: 

• to demonstrate explanation of the extent of Alexander’s power, using well-chosen evidence 
from Source 2 to support the point being made 

• to demonstrate identification of a possible motive for the creation of Source 2, explained using 
well-chosen evidence. 
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Question 4 (General examination) 

This question required students to synthesise evidence from Sources 6, 7, 8 and 9 in the stimulus 
book in response to the question: To what extent did the conspirators kill Caesar for the greater 
good of the Roman Republic? Students were instructed to include an explanation of how 
evidence from two of the sources corroborated a point being made in their historical argument. 

Effective student responses: 

• presented a sophisticated historical argument about the extent to which the conspirators killed 
Caesar for the greater good of the Roman Republic 

• skilfully combined evidence from all four sources to develop the historical argument 

• demonstrated use of relevant terms in historical context 

• demonstrated an informed understanding of concepts and issues related to the question 

• explained how two sources corroborated a point being made in the historical argument 
presented, using evidence from these sources to support this explanation 

• organised paragraph/s purposefully to convey ideas relating to the question, acknowledging 
sources used. 
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These excerpts have been included to:  

• demonstrate the way in which evidence from the four sources can be used to develop a 
sophisticated historical argument that directly responds to the question. Excerpts 1 and 2 
provide extracts of two paragraphs from the same response 

• provide an example (Excerpt 1) of a paragraph that presents the historical argument which 
acknowledges the range of key ideas present in the provided sources — that while there is 
evidence to suggest that Caesar’s assassination was personally motivated, the conspirators 
were predominantly acting for the greater good of the Republic. This paragraph then combines 
evidence from Sources 6 and 7, developing the aspect of the argument related to the personal 
motivations of Caesar’s assassins 

• provide an example (Excerpt 2) in which the aspect of the argument relating to the 
preservation of the Roman Republic is developed, using evidence from Sources 8 and 9. 
Across the response, evidence from all four sources is skilfully combined to develop the 
historical argument, some of which can be seen in Excerpts 1 and 2. 

Excerpt 1 
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Excerpt 2 
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