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Introduction 

Despite the challenges brought about by the COVID-19 pandemic, Queensland’s education 

community can look back on 2021 with satisfaction at having implemented the first full 

assessment cycle in the new Queensland Certificate of Education (QCE) system. That meant 

delivering three internal assessments and one external assessment in each General subject. 

This report analyses that cycle — from endorsing summative internal assessment instruments to 

confirming internal assessment marks, and designing and marking external assessment. It also 

gives readers information about: 

• applying syllabus objectives in the design and marking of internal and external assessments 

• patterns of student achievement. 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 

assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 

reliable assessment instruments 

• providing examples of best practice where relevant, possible and appropriate. 

Audience and use 

This report should be read by school leaders, subject leaders and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 

community members and other education stakeholders can learn about the assessment practices 

and outcomes for General subjects (including alternative sequences (AS) and Senior External 

Examination (SEE) subjects, where relevant) and General (Extension) subjects. 

Report preparation 

The report includes analyses of data and other information from endorsement, confirmation and 

external assessment processes. It also includes advice from the chief confirmer, chief endorser 

and chief marker, developed in consultation with and support from QCAA subject matter experts. 
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Subject data summary 

Subject completion 

The following data includes students who completed the General subject or AS. 

For the purposes of this report, while the 2021 summative units for the AS are AS units 1 and 2, 

this information will be included with the General summative Units 3 and 4.  

Note: All data is correct as at 17 December 2021. Where percentages are provided, these are 

rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered the subject: 205. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 

completed 

2748 2642 2439 

Units 1 and 2 results 

Number of students Satisfactory Unsatisfactory 

Unit 1 2447 301 

Unit 2 2369 273 

Units 3 and 4 internal assessment (IA) results 

Total marks for IA 
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IA1 marks 

IA1 total 

 

IA1 Criterion: Comprehending  IA1 Criterion: Analysing 

 

 

 

IA1 Criterion: Synthesising  IA1 Criterion: Evaluating 

 

 

 

IA1 Criterion: Creating and communicating   
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IA2 marks 

IA2 total 

 

IA2 Criterion: Devising and conducting  IA2 Criterion: Analysing 

 

 

 

IA2 Criterion: Evaluating  IA2 Criterion: Creating and communicating 
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IA3 marks 

IA3 total 

 

IA3 Criterion: Comprehending  IA3 Criterion: Devising and conducting 

 

 

 

IA3 Criterion: Analysing  IA3 Criterion: Synthesising 

 

 

 

IA3 Criterion: Evaluating  IA3 Criterion: Creating and communicating 
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External assessment (EA) marks 
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Final subject results 

Final marks for IA and EA 

 

Grade boundaries 

The grade boundaries are determined using a process to compare results on a numeric scale to 

the reporting standards. 

Standard A B C D E 

Marks 

achieved 

100–81 80–63 62–43 42–16 15–0 

Distribution of standards 

The number of students who achieved each standard across the state is as follows. 

Standard A B C D E 

Number of 

students 

553 934 855 95 2 
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Internal assessment 

The following information and advice pertain to the assessment design and assessment 

decisions for each IA in Units 3 and 4. These instruments have undergone quality assurance 

processes informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 

Endorsement is the quality assurance process based on the attributes of validity and accessibility. 

These attributes are categorised further as priorities for assessment, and each priority can be 

further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 

not endorsed at Application 1, by the priority for assessments. An IA may have been identified 

more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 

both the subject matter and the assessment objective/s. 

Refer to the quality assurance tools for detailed information about the assessment practices for 

each assessment instrument. 

Percentage of instruments endorsed in Application 1 

Number of instruments submitted IA1 IA2 IA3 

Total number of instruments 207 207 207 

Percentage endorsed in Application 1 52% 43% 92% 

Confirmation 

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 

provisional criterion marks determined by teachers to identify the samples of student responses 

that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 

work in relation to the ISMG and are used to make decisions about the cohort’s results. If further 

information is required about the school’s application of the ISMG to finalise a confirmation 

decision, the QCAA requests additional samples. 

Schools may request a review where an individual student’s confirmed result is different from the 

school’s provisional mark in one or more criteria and the school considers this result to be an 

anomaly or exception. 

The following table includes the percentage agreement between the provisional marks and 

confirmed marks by assessment instrument. The Assessment decisions section of this report for 

each assessment instrument identifies the agreement trends between provisional and confirmed 

marks by criterion. 
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Number of samples reviewed and percentage agreement 

IA Number of schools Number of 

samples requested 

Number of 

additional samples 

requested 

Percentage 

agreement with 

provisional marks 

1 203 1113 263 72.91% 

2 203 1106 203 70.44% 

3 203 1103 123 80.3% 
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Internal assessment 1 (IA1) 

Examination — essay in response to historical 

sources (25%) 

In this technique, students respond to an unseen question using evidence from 9–12 sources 

provided in the stimulus material (6–7 seen sources and 3–5 not seen sources). The essay in 

response to historical sources requires students to develop a sustained analysis, synthesis and 

evaluation of the stimulus material to fully support a student-generated hypothesis (Syllabus 

section 4.13.1). 

For the General subject, the topic selected by the school for the IA1 comes from Unit 3 (Syllabus 

section 4.13.1). 

For the Alternative Sequence, the topic for the AS U1 IA1 in 2021 was AS unit 1 Topic 1 (AS 

section 2.10.1). 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 96 

Authentication 0 

Authenticity 10 

Item construction 9 

Scope and scale 11 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 207. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• provided task instructions that aligned with the syllabus specifications, e.g. including the 

requirement that ‘The essay in response to historical sources requires students to develop a 

sustained analysis, synthesis and evaluation of the stimulus material to fully support a student-

generated hypothesis’ 

• used open-ended questions or commands that allowed students to develop their own 

hypothesis, e.g. ‘to what extent …’, ‘to what degree …’ or ‘assess the …’. Other question 
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constructs (e.g. ‘how …’) could also be endorsed, provided the sources included different 

perspectives and the unseen question and sources gave students the opportunity to develop a 

sophisticated historical argument 

• presented a range of sources that included different perspectives to enable students to 

generate their own historical arguments, e.g. if a question assesses the extent to which a 

particular factor contributed to the outbreak of the Peloponnesian War, a range of sources with 

different perspectives on the issue, including Athenian and non-Athenian sources, could be 

provided in the stimulus 

• provided seen and not seen sources that were succinct enough for students to engage with in 

the planning time. While it is most pertinent to consider the length of the 3–5 not seen sources, 

the stimulus in its entirety needs to be able to be engaged with in relation to the unseen 

question during planning time. 

Practices to strengthen 

It is recommended that assessment instruments: 

• ask a question and provide stimulus that does not lead to a predetermined response, thus 

allowing a hypothesis to be student generated, e.g. if assessing the historicity of the Trojan 

War, a range of sources should be provided to enable students to develop their own historical 

argument in response to the question rather than the sources all leading students to the same 

hypothesis 

• ensure that the unseen question reflects the key issues raised in the depth study of the topic 

selected, e.g. for the topic Early Imperial Rome, a question could focus on one, or part of one, 

of the following: the nature of governance and political developments, significant events and 

key individuals, social structure, cultural life and practices and religious beliefs and practices 

• present a range of sources to align with the syllabus specifications that provide for a sustained 

analysis, synthesis, and evaluation within responses in order to demonstrate the Analysing, 

Evaluating and Synthesising criteria 

• ensure there are 6–7 sources seen and 3–5 sources not seen, to reflect the syllabus 

specifications 

• provide context statements for all sources and include information that students may use to 

evaluate sources and make their own judgments about reliability and usefulness, e.g. author, 

time of production and any general details about the circumstances in which a source was 

produced 

• ensure context statements do not provide an analysis of the stimulus material. This would limit 

opportunities for students to analyse the explicit and implicit meanings in sources 

• ensure multiple sources are not grouped together as one source, e.g. 

- the Linear A tablet would be a separate source to the Linear B tablet 

- an archaeologist’s interpretation of an artefact would be a separate source to a photograph 

of the artefact itself 

- a modern scholar’s interpretation of a Greek play would be a separate source to a 

translated excerpt of the play 

• present a question of suitable scope and scale for the conditions of the technique. The 

selection of appropriate stimulus also helps to manage the scope and scale of a task. 



 ________________________________________________________________________________ Internal assessment 1 (IA1) 

Ancient History subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 12 of 36 
 

Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 4 

Language 14 

Layout 16 

Transparency 6 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 207. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• kept the task context brief and relevant to the question, e.g. in a question about the historicity 

of the Trojan War, context about Homer’s Iliad might be relevant, whereas an anecdote about 

Heinrich Schliemann’s excavations of the site he believed was Troy may be an unnecessary 

distractor for the task context 

• provided clearly labelled sources with context statements and reference details. 

Practices to strengthen 

It is recommended that assessment instruments: 

• include stimulus that is consecutively numbered/lettered to prevent repetition or omissions 

• provide consistent formatting of sources to eliminate distractors and enhance accessibility, 

e.g. consistent font and size, headings, reference details 

• do not include a statement of authenticity, as this provides an unnecessary distractor in an 

examination. 

Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 



 ________________________________________________________________________________ Internal assessment 1 (IA1) 

Ancient History subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 13 of 36 
 

Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Comprehending 89.66% 5.42% 4.93% 0% 

2 Analysing 84.24% 10.34% 4.93% 0.49% 

3 Synthesising 86.21% 7.88% 5.42% 0.49% 

4 Evaluating 80.79% 11.82% 6.4% 0.99% 

5 Creating and 

communicating 

92.12% 3.45% 3.94% 0.49% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• responses matched to the upper performance level for the Comprehending criterion 

demonstrated 

- thorough and mostly accurate use of terms placed in historical contexts, e.g. ‘epic poet’ and 

‘bardic tradition’ are terms that may be used when considering evidence from Homer in 

response to an unseen question on the Trojan War. Additional explanation of terms, 

beyond what is necessary to develop the argument, is not required 

- detailed explanation of issues in relation to the unseen question, e.g. for a question on the 

Trojan War, the issue of the historicity of the war or the lack of primary sources available 

may be explained 

- an informed understanding of the relationship between concepts and a variety of ideas 

developed in response to the unseen question, e.g. a response to a question about the 

Trojan War may demonstrate an understanding of the concept of myth and how it may 

have shaped understandings of the Trojan War 

• for the Synthesising criterion, three discrete decisions were made about 

- the combination of information used to justify decisions (plural). At the upper performance 

level, responses should demonstrate an understanding of the relationships between the 

evidence and the developing argument to make insightful decisions within the paragraphs 

of the response 

- the combination of information from the stimulus supplied to support a historical argument 

(singular). A historical argument is defined in the syllabus glossary as ‘the approach taken 

to prove a hypothesis’; therefore, the argument should be sustained throughout the whole 

response. At the upper performance level, historical arguments demonstrate intellectual 

complexity picking up on the nuances of the evidence available in the stimulus provided 

- the range of sources from which evidence is synthesised. At the upper performance level, 

evidence from a range of sources is combined. A range of sources refers to a quantity of 

sources that may be distinct in character, e.g. primary and secondary, ancient and modern, 

visual and written or any combination of these 
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• for the Creating and communicating criterion, responses at the upper performance level 

- were succinct (brief and clear), with ideas related to the unseen question and the 

hypothesis conveyed logically 

- consistently demonstrated the features of an essay in response to historical sources. As 

specified in the syllabus, the essay must include an introduction setting the context, a 

hypothesis and outline of the argument, body paragraphs with topic sentences, and a 

conclusion that draws together the main ideas and arguments 

- applied ethical scholarship in the examination technique by acknowledging the sources 

used, either by citing the source number, the author/creator or source title. 

Samples of effective practices 

The following are excerpts from responses that illustrate the characteristics for the criteria at the 

performance level indicated. The excerpts may provide evidence of more than one criterion. The 

characteristics identified may not be the only time the characteristics have occurred throughout a 

response. 

These student response excerpts have been included to: 

• demonstrate evidence of the Comprehending criterion. Excerpts 1 and 2 exemplify thorough 

and mostly accurate use of terms placed into their historical contexts, including but not limited 

to demos, misthos and aristocratic 

• demonstrate evidence of the Synthesising criterion. Excerpts 1 and 2 illustrate the combination 

of information from the stimulus supplied to justify insightful decisions to support the historical 

argument that Perikles’s reforms further developed democracy and empowered the people. 

Excerpt 1 is the introduction of the essay in response to historical sources. It sets the context 

and includes a hypothesis and outline of the argument. Excerpt 2 is the second body 

paragraph. It begins with a topic sentence that signposts an insightful decision arguing that 

Perikles encouraged public participation through his reforms. Information from the stimulus is 

then combined to justify the decision that Perikles’s reforms encouraged active participation in 

Athenian political life 

• demonstrate evidence of the Creating and communicating criterion. Excerpts 1 and 2 

demonstrate succinct expression, with ideas related to an unseen question and hypothesis on 

Perikles and democracy. Both excerpts exemplify consistent application of the features of an 

essay in response to historical sources and ethical scholarship. 
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Comprehending 
(5–6 marks) 

• thorough and mostly 
accurate use of terms 
placed into historical 
contexts 

• detailed explanation 
of issues related to 
the unseen question 

Synthesising 
(3–4 marks) 

• combination of 
information from the 
stimulus supplied to 
justify insightful 
decisions 

Creating and 
communicating 
(4–5 marks) 

• succinct, with ideas 
related to the unseen 
question and 
hypothesis conveyed 
logically 

• features of an essay 
in response to 
historical sources and 
ethical scholarship are 
consistently 
demonstrated 

Excerpt 1 

 

Excerpt 2 

 

 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• for the Analysing criterion, evidence across the response should 

- refer to features of evidence (plural) from a range of sources at the upper performance 

level and sources (plural) at the mid performance level 

- demonstrate discerning identification of features of evidence at the upper performance 

level. Not every feature of evidence needs to be identified for every source; rather, astute 

and thoughtful choices are made regarding the features of evidence to identify and 

examine given the sources available and the unseen question 



 ________________________________________________________________________________ Internal assessment 1 (IA1) 

Ancient History subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 16 of 36 
 

• for the Evaluating criterion, evidence across the response should 

- focus on judgments, rather than statements at the upper and mid performance levels. A 

judgment will explain why a source may be reliable or useful, whereas a statement 

expresses an opinion only 

- include judgments about usefulness and/or reliability of evidence from a range of sources 

and/or sources that offer different perspectives at the upper performance level 

- include judgments for the Evaluating criterion that are clear and explicit, and not merely an 

examination or explanation of a feature of evidence, which relates to the Analysing 

criterion. It is not necessary to use the terms usefulness and reliability to make a clear 

judgment about the Evaluating criterion, e.g. 

▪ example judgment using terms useful and reliable: ‘Henry George Fischer has been 

able to develop these conclusions utilising the extensive resources available to him at 

the Metropolitan Museum of Art, making him both reliable and useful in examining the 

iconography of women in Old Kingdom tombs’ 

▪ example judgment about reliability using alternative words: ‘As a result of being part of 

the Australian archaeological expeditions to Egypt and having investigated and 

researched many Old Kingdom tombs, Joyce Swinton’s observances are insightful, 

lending credence to the notion of subservience of women through their representation in 

offering scenes’. 
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Internal assessment 2 (IA2) 

Investigation — independent source investigation 

(25%) 

In this technique students use research and investigative practices to assess a range of 

cognitions in a particular context. Students demonstrate application of historical concepts and 

historical skills in the investigation by selecting and analysing a range of historical sources and 

considering different perspectives. The features of an independent source investigation are: a 

student-derived key inquiry question, 3–5 sub-questions, a rationale, a source analysis of 4–6 

sources (primary and secondary) and a critical summary of evidence (Syllabus section 4.13.2). 

For the General subject, the topic selected by the school for the IA2 comes from Unit 3 (Syllabus 

section 4.13.2). 

For the Alternative Sequence, the topic for the AS U1 IA2 in 2021 was selected by the school 

from AS unit 1 Topics 2–7 (AS section 2.10.2). 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 109 

Authentication 4 

Authenticity 5 

Item construction 20 

Scope and scale 5 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 207. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• included a concise task context that aligned to the topic selected, e.g. ‘This term you have 

been studying Thebes — East and West, 18th Dynasty, with a particular focus on key 

individuals of the period’ 

• provided a task statement that allowed students to develop their own key inquiry question, e.g. 

‘Investigate an aspect of ...’ or ‘Investigate an issue or event …’ 
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• made sure any topic guidance was brief and remained open enough to enable students to 

develop their own key inquiry question and sub-questions, e.g. ‘You may wish to investigate 

political developments, cultural life, religious life or another topic negotiated with your teacher 

for Philip and/or Alexander.’ It is not a requirement to provide specific topic 

guidance/suggestions in the instrument. 

Practices to strengthen 

It is recommended that assessment instruments: 

• include all syllabus specifications and features of an independent source investigation to 

ensure students are aware of all task requirements, e.g. include explicit instruction for students 

to devise their own key inquiry question and 3–5 sub-questions. This can use the wording from 

the syllabus or can be phrased to address the students directly, e.g. ‘You must devise a key 

inquiry question and 3–5 sub-questions’ 

• direct students to practise ethical scholarship by using a recognised referencing system that 

includes a reference list 

• select topics and encourage investigations that enable students to demonstrate the 

assessment objectives and the full range of performance levels in the ISMG, e.g. to meet the 

upper performance levels of the ISMG for the Devising, Analysing and Evaluating criteria, 

primary and secondary sources must be used 

• ensure scaffolding aligns with the specifications of the task and the QCE and QCIA policy and 

procedures handbook. Any scaffolding must be directly related to the processes or 

presentation of the response and should not lead to a predetermined response or interfere 

with students’ ability to demonstrate their knowledge and understanding of the relevant 

criteria. 

Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 0 

Language 3 

Layout 3 

Transparency 2 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 207. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• avoided repeating task instructions or including unnecessary scaffolding that distracted from 

the task requirements. 
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Practices to strengthen 

There were no significant issues identified for improvement. 

Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Devising and 

conducting 

85.22% 9.36% 4.43% 0.99% 

2 Analysing 75.86% 20.69% 2.46% 0.99% 

3 Evaluating 82.27% 15.76% 0.99% 0.99% 

4 Creating and 

communicating 

97.04% 0.99% 1.97% 0% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• responses matched to the upper performance level for the Devising and conducting criterion 

demonstrated 

- the discerning use of historical questions by creating a key inquiry question and relevant 

sub-questions. A nuanced key inquiry question is finely differentiated and contains 

specificity to focus the investigation 

- detailed use of historical research, including primary and secondary sources that 

demonstrate application of the key inquiry question. Primary sources are ‘objects and 

documents created or written during the time being investigated, for example during an 

event or very soon after’ (see syllabus glossary). For topics with few available primary 

sources, students often selected a single archaeological source that was produced during 

the time being investigated to include in their investigation. This was not always analysed 

and evaluated in as much detail as other written sources but was nonetheless an important 

piece of evidence for understanding the topic under investigation 

- selection of evidence that offered different perspectives, e.g. from two or more groups, 

people or institutions that provide dissimilar points of view 

• for the Analysing criterion, responses at the upper performance level demonstrated 

- discerning identification and detailed examination of features of evidence from both primary 

and secondary sources. Not all features for each source were identified; rather, thoughtful 

and astute choices were made, showing evidence that primary and secondary sources had 

been selected for value or relevance. 
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Samples of effective practices 

The following are excerpts from a response that illustrates the characteristics for the criteria at the 

performance level indicated. The excerpts may provide evidence of more than one criterion. The 

characteristics identified may not be the only time the characteristics have occurred throughout a 

response. 

These student response excerpts have been included: 

• to show examples of how primary and secondary sources can be used to demonstrate 

application of the key inquiry question. The rationale in Excerpt 1 identifies primary and 

secondary sources that were analysed for this investigation about the extent to which 

Pompeiian theatre reflected social status in Pompeii as a Roman colony. Note the choice of 

sources is one possible element that may be included in a rationale 

• to illustrate examination of the features of evidence of graffiti in Pompeii. The graffiti in 

Excerpt 2 is an example of a primary source that was examined within the source analysis, as 

it was created during the time under investigation. Note that judgments for the Analysing 

criterion are made across the response. Not all sources will be examined in the same level of 

detail as this is dependent on what can be reasonably drawn from each source 

• to show an informed explanation about how evidence from a source contributes to the 

development of the key inquiry question about theatre and social structure in Pompeii. 

Excerpt 2, the source analysis, and Excerpt 3, the opening paragraph of the critical summary, 

contain analysis that is closely linked to the key inquiry question, demonstrating an 

understanding of the evidence in the context of the investigation. 

Devising and 
conducting (5-6 marks) 

• detailed use of 
historical research by 
using evidence from 
primary and 
secondary sources 
that demonstrate the 
application of the key 
inquiry question 

Analysing (7–8 marks) 

• discerning 
identification of the 
features of evidence 
from primary and 
secondary sources 

• detailed examination 
of the features of 
evidence from primary 
and secondary 
sources 

• informed explanation 
about how evidence 
from sources 
contributes to the 
development of the 
key inquiry question 

Excerpt 1 
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 Excerpt 2 

 

Excerpt 3 

 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• the use of both primary and secondary sources is emphasised to enable students to meet the 

upper performance levels for the Devising and conducting, Analysing and Evaluating criteria. 

Examples of primary sources for students studying Alexander the Great may include (but are 

not limited to) coinage, the sarcophagus of Sidon and the Barque shrine in Luxor Temple 

• ancient sources that are not ‘objects and documents created or written during the time being 

investigated, for example during an event or very soon after’ are not considered primary 

sources (see syllabus glossary). Note that the scope of the investigation is a key factor in 

determining whether a source is a primary source for a particular investigation 

• a balance of primary and secondary sources is not required, and sources to be analysed and 

evaluated should be selected for their relative merit 

• for the Evaluating criterion 

- judgments should be distinguished from statements. Judgments explain why a decision 

about reliability or usefulness was made 

- judgments about the usefulness and reliability of evidence refer to different perspectives at 

the upper performance level. Different perspectives may include contrasting points of view 

from different authors of a similar time period or may differ due to the time and context in 

which the source was produced, with reasoning explained within the response, e.g. 
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‘Alexander the Great has been portrayed very differently by Roman writers and 21st century 

historians based on new understandings and changing interpretations of what makes an 

individual worthy of the title ‘Great’’ 

- judgments are corroborated. Corroboration will often refer to how and/or why the evidence 

from two or more sources supports each other to strengthen and/or support an assertion 

• decisions about the quality of analysis and evaluation (including corroboration) are based on the 

4–6 sources selected. This technique does not reward analysis or evaluation that extends 

beyond these 4–6 sources. 
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Internal assessment 3 (IA3) 

Investigation — historical essay based on research 

(25%) 

In this technique, students research a historical topic through the collection, analysis and 

synthesis of evidence from primary and secondary sources. Students create their own key inquiry 

question and hypothesis. The final response to the investigation is a historical essay based on 

research that requires a sustained analysis, synthesis and evaluation of evidence to fully support 

the hypothesis (Syllabus section 5.15.1). 

For the General subject, the topic selected by the school for the IA3 comes from Unit 4 (Syllabus 

section 5.15.1). 

For the Alternative Sequence, the topic for the AS U2 IA3 in 2021 was selected by the school 

from AS unit 2 (AS section 3.16.1). 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 11 

Authentication 3 

Authenticity 2 

Item construction 2 

Scope and scale 1 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 207. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• provided a task context that demonstrated alignment with the focus of the unit and the 

selected topic, e.g. ‘You have been studying the Civil War and the breakdown of the Republic, 

with a particular focus on the way in which power was exercised’ 

• included all IA3 syllabus specifications in instructions to students. 
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Practices to strengthen 

It is recommended that assessment instruments: 

• ensure the task provides instructions for a student-generated key inquiry question and 

student-generated hypothesis, both to align with syllabus specifications and to enable students 

to meet the upper performance-level descriptors in the ISMG for the Devising and conducting, 

Synthesising and Creating and communicating criteria 

• ensure checkpoint descriptions are relevant to the IA3 technique specifications 

• avoid including detailed research guidance — which relates to teaching and learning — in the 

task instructions. Records of research are not assessed in this technique. 

Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 0 

Language 6 

Layout 0 

Transparency 3 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 207. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• provided clear task instructions and checkpoints relevant to the IA3. 

Practices to strengthen 

It is recommended that assessment instruments: 

• avoid repeating task instructions in the scaffolding section of the task. 

Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 
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Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Comprehending 95.57% 2.46% 1.97% 0% 

2 Devising and 

conducting 

90.15% 6.9% 2.96% 0% 

3 Analysing 85.22% 9.85% 3.45% 1.48% 

4 Synthesising 89.16% 6.9% 2.96% 0.99% 

5 Evaluating 88.18% 8.37% 3.45% 0% 

6 Creating and 

communicating 

91.63% 4.43% 2.96% 0.99% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• responses matched to the upper performance level for the Devising and conducting criterion 

demonstrated 

- discerning use of historical questions by creating a nuanced key inquiry question. A 

nuanced key inquiry question should provide some specificity to narrow the investigation 

- the use of evidence from primary and secondary sources that demonstrate application of 

the key inquiry question 

• for the Analysing criterion, responses at the upper performance level demonstrated 

- discerning identification and detailed examination of features of evidence from primary and 

secondary sources. Features of evidence have been carefully selected for value or 

relevance and the analysis contains attention to the fine points 

• for the Creating and communicating criterion, responses at the upper performance level 

demonstrated 

- consistent use of the features of a historical essay based on research and ethical 

scholarship across the response 

- minimal errors in spelling, grammar and punctuation. Note that responses matched to the 

upper performance level do not need to be flawless. 

Samples of effective practices 

The following are excerpts from a response that illustrates the characteristics for the criteria at the 

performance level indicated. The excerpts may provide evidence of more than one criterion. The 

characteristics identified may not be the only time the characteristics have occurred throughout a 

response. 
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These student response excerpts have been included: 

• to provide an example of a nuanced key inquiry question (Devising and conducting criterion), 

focusing on the portrayal of Crassus as a member of the First Triumvirate and his social, 

political and military power. The key inquiry question is focused, enabling the student to 

develop a sophisticated historical argument within the 1500–2000 words specified in the 

conditions for the IA3 

• to show how evidence from primary and secondary sources has been used to demonstrate 

application of the key inquiry question and hypothesis with references to Cicero, a primary 

source writing during the First Triumvirate; Plutarch, an ancient secondary source writing close 

to a century after the First Triumvirate; and Theodor Mommsen, a modern secondary source 

produced in 1854 

• to highlight the selection of evidence from primary and secondary sources that offer different 

perspectives. Excerpt 1 is from the introduction and Excerpt 2 is from later in the essay. 

Devising and 
conducting (3 marks) 

• discerning use of 
historical questions 
by creating a 
nuanced key inquiry 
question 

• detailed use of 
historical research by 
using evidence from 
primary and 
secondary sources 
that demonstrate the 
application of the key 
inquiry question and 
hypothesis 

• selection of evidence 
from primary and 
secondary sources 
that offer different 
perspectives 

Excerpt 1 

 

 

Excerpt 2 
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These student response excerpts have been included: 

• to provide examples of the discerning use and detailed examination of features of evidence 

from a primary source (Analysing criterion) whereby thoughtful and astute choices have been 

made to explain particular features of evidence. Excerpt 1 includes analysis of implicit and 

explicit meanings, as well as other features of evidence, including origin, motive and 

perspective. Discerning use and detailed examination of features of evidence are also seen in 

Excerpt 2. Note that evaluating is interwoven with the analysis in this excerpt. When matching 

evidence to the ISMG, discrete judgments are made about the Analysing and Evaluating criteria 

• to provide an example of an informed explanation of how evidence from primary and 

secondary sources contributes to the development of the key inquiry question and hypothesis. 

Excerpt 2 demonstrates an informed explanation about how evidence from Suetonius 

contributes to the development of the key inquiry question and hypothesis about the way in 

which Caesar became dictator of Rome. 

Analysing (3–4 marks) 

• discerning use of the 
features of evidence 
from primary and 
secondary sources 

• detailed examination 
of the features of 
evidence from 
sources 

• informed explanation 
about how evidence 
from primary and 
secondary sources 
contributes to the 
development of the 
key inquiry question 
and hypothesis 

Excerpt 1 

 

Excerpt 2 
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These student response excerpts have been included: 

• to demonstrate discerning judgments about usefulness and reliability, with clear judgments 

made about the usefulness and reliability of Beard in Excerpt 1 and an example of 

corroboration in Excerpt 2. 

Evaluating (5–6 marks) 

• discerning judgments 
about usefulness and 
reliability 

• these judgments use 
evidence from primary 
and secondary 
sources and/or refer 
to different 
perspectives 

• these judgments are 
well-reasoned and 
corroborated 

Excerpt 1 

 

 

Excerpt 2 

 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• it is noted that use of primary and secondary sources is required at the upper performance 

level for the Devising and conducting, Analysing, Synthesising and Evaluating criteria. There is 

no requirement for a balance of primary and secondary sources and for some investigations, 

use of a single primary source with a range of secondary sources may be sufficient 

• for the Synthesising criterion, judgments about the quality of the decisions to support the 

historical argument are made across the response. Information should be combined to justify 

decisions throughout the body of the essay to support the development of the overall historical 

argument. 
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External assessment 

External assessment (EA) is developed and marked by the QCAA. The external assessment for a 

subject is common to all schools and administered under the same conditions, at the same time, 

on the same day. 

Examination — short responses to historical 

sources (25%) 

Assessment design 

The assessment instrument was designed using the specifications, conditions and assessment 

objectives described in the summative external assessment section of the syllabus. The 

examination consisted of one paper: 

• Paper 1, Section 1 consisted of four questions (55 marks). 

The examination assessed subject matter from Unit 4. Questions were derived from the context 

of People, power and authority, with a focus on Augustus. 

The assessment required students to respond to four short response items requiring paragraph 

responses using evidence from historical sources provided in the stimulus book. 

The stimulus included excerpts from a range of ancient and modern sources. Context statements 

were supplied for each source. 

The AS assessment instrument was designed using the specifications, conditions and 

assessment objectives described in the summative external assessment section of the AS. 

The AS examination consisted of one paper: 

• Paper 1, Section 1 consisted of four questions (55 marks). 

The AS examination assessed subject matter from AS unit 2. Questions were derived from the 

context of Powerful personalities in their times, with a focus on Perikles. 

The AS assessment required students to respond to four short response items requiring 

paragraph responses using evidence from historical sources provided in the stimulus book. 

The AS stimulus included excerpts from a range of ancient and modern sources. Context 

statements were supplied for each source. 

Assessment decisions 

Assessment decisions are made by markers by matching student responses to the external 

assessment marking guide (EAMG). The external assessment papers and the EAMG are 

published in the year after they are administered. 
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Effective practices 

Overall, students responded well to: 

• questions that required comprehension and use of terms, concepts and issues 

• questions that required students to make a judgment about the usefulness of evidence from 

sources to assess the validity of a statement. Students identified well-chosen evidence from 

sources to explain clear judgments about usefulness of evidence 

• questions that required the development of a historical argument and synthesis of evidence 

from four historical sources. 

The following excerpts have been selected to illustrate effective student responses in one or 

more of the syllabus assessment objectives. The characteristics identified may not be the only 

time the characteristics have occurred throughout a response. 

Samples of effective practices 

Short response 

Criteria: Analysing and Comprehending 

Alternative sequence: Question 2 

This question from the Alternative sequence required students to analyse evidence from Aristotle 

and Azoulay to differentiate between the two authors’ views about the purpose and effects of 

Perikles’s use of the misthos. Students were also assessed on their comprehension of the 

concept of misthos. 

Effective student responses: 

• identified a valid difference in the way the sources explain the purpose and effect of the 

misthos 

• explained the differences using well-chosen evidence from both sources 

• demonstrated an informed understanding of the concept of misthos 

• aptly used relevant terms from the sources placed in historical context. 

This student response excerpt has been included: 

• to demonstrate one way a response could be organised. Some responses compared the 

purpose of the misthos in each of the sources, before comparing effects. Other responses 

addressed the purpose and effects in one source before the other, as seen in Excerpt 1 where 

the student explains the purpose and effect of the misthos from Aristotle before signposting 

that they will explain the purpose and effect of the misthos in Azoulay 

• to show an informed understanding of the concept of misthos and apt use of relevant terms 

from the source (including ‘political rival’, ‘juries’) placed in historical context. 
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Analysing; 
Comprehending 

 

Criterion: Evaluating 

Paper 1 

Question 3 

This question required students to evaluate the reliability and usefulness of Horace’s Carmen 

Saeculare, Pliny’s Natural History and a coin from 17 BCE commemorating the Saecular Games 

for assessing the validity of the statement: ‘Augustus used religion to legitimise his power.’ The 

question asked students to explain one judgment of reliability and one judgment of usefulness for 

each source. The students were assessed on the quality of their judgment and were required to 

use the evidence from the sources provided in their response. The Comprehending and Creating 

and communicating criteria were also assessed. 

Effective student responses: 

• explained a discerning judgment about reliability and usefulness, for each of the sources, 

using well-chosen evidence from the sources 

• explained how evidence from two of the sources corroborated 

• demonstrated an informed understanding of the relationship between concepts of religion and 

power in the context of the question and sources 

• organised paragraph/s purposefully to succinctly and fluently convey ideas relating to the 

question, acknowledging sources used. 
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These student response excerpts have been included: 

• to show a discerning judgment about usefulness for Horace’s Carmen Saeculare. For a 

judgment about usefulness to be discerning, it must clearly explain how the evidence from the 

source is useful for assessing the validity of the statement in question. In Excerpt 1, a 

judgment is made that the source is highly useful, with specific reasoning provided. This is 

what makes it a judgment, rather than simply a statement. The student has used well-chosen 

evidence, which has been linked to the statement. In this way, they have made a discerning 

judgment about usefulness 

• to show how evidence from two sources can be corroborated. Excerpt 2 explains how the 

evidence in both sources strengthens the judgment about reliability, specifically referencing 

the comet as an auspicious omen. 

Evaluating Excerpt 1 

 

 

Excerpt 2 

 

Criteria: Synthesising 

Question 4 

This question required students to synthesise evidence from Goldsworthy, Suetonius, Cassius 

Dio and the Res Gestae to develop a historical argument in response to the question: ‘To what 

extent was the Roman army a problem for Augustus?’ For the Synthesising criterion, students 

were assessed on the quality of their historical argument and the way in which evidence was 

combined from the four sources to respond to the question. The Comprehending and Creating 

and communicating criteria were also assessed. 
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Effective student responses: 

• presented a sophisticated historical argument that responded directly to the question 

• skilfully combined relevant evidence from all four sources to develop the historical argument 

• demonstrated an informed understanding of concept/s or issue/s related to the question 

• aptly used relevant terms from the sources placed in historical context 

• organised paragraph/s purposefully to succinctly and fluently convey ideas relating to the 

question, acknowledging sources used. 

This student response excerpt has been included: 

• to demonstrate a sophisticated historical argument that responds directly to the question. 

When developing their historical argument, the student has synthesised the evidence from all 

four sources to determine that the army was both an asset and a threat to Augustus’s power. 

This has been clearly identified in the introductory sentence, through the synthesis of 

evidence, and in the concluding sentence that reinforces that because of this potential threat, 

it was essential for Augustus to maintain the army’s loyalty. It is important to note that a 

historical argument that is sophisticated takes into account the particular evidence available in 

each of the sources and does not discount key ideas in one or more of the sources, e.g. if a 

student identified that the army was a problem for Augustus without recognising how it 

supported his rise to power, they would be omitting key evidence available and the argument 

could not be considered sophisticated 

• to show how evidence can be skilfully combined from all four sources to develop a historical 

argument. In this excerpt, evidence has been carefully selected and combined to support the 

historical argument, with clear recognition of the way in which each source supports the 

argument specified. The evidence is paraphrased and quoted and the sources are 

acknowledged. 
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Synthesising 
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Practices to strengthen 

It is recommended that when preparing students for external assessment, teachers consider: 

• the cognitions used in questions, e.g. when students have been asked to synthesise evidence 

to create a historical argument in response to a question, their focus should be selecting and 

combining relevant information to develop a historical argument 

• supporting students to develop strategies for the response to historical sources examination 

technique. Strategies could include using planning time to 

- determine the value of each question and/or response space provided to determine how 

detailed responses should be and how much time should be allocated, e.g.in the 2021 

paper, Questions 3 and 4 were worth the most marks and had the most response space, so 

budgeting a significant portion of the examination time for these questions could have been 

a useful strategy 

- decide on the order in which questions might be completed, e.g. by mark value or by 

cognition 

- carefully read the question and stimulus to determine precisely what the question is asking 

and to locate the relevant evidence to use in the response. Note that this technique 

requires students to use the evidence from the sources provided to respond to all 

questions. While knowledge about the topic sharpens student engagement with the 

sources, no marks are awarded for recalling additional knowledge outside of the scope of 

the question and stimulus 

- responding directly to the specific question asked. There is no need to summarise what 

sources say by way of an introduction before starting to respond to the actual question 

• supporting students to approach and organise responses so they address all aspects of the 

question, e.g. when comparing Cassius Dio and Tacitus in Question 2 of the 2021 General 

paper, the responses that identified the first similarity and then explained it using evidence 

from both sources before moving on to the second similarity, and then followed the same 

approach for the differences, tended to better address the requirements of the question 

• encouraging students to make distinct judgments about reliability and usefulness that use well-

chosen evidence from each of the sources (which could include using information from the 

title, excerpt, reference details or context statement). In 2021 some responses included a 

judgment that a source was reliable, but evidence was not well chosen as it tended to be 

evidence of usefulness rather than reliability. 
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Senior External Examination 

The Ancient History Senior External Examination (SEE) is a standalone examination offered to 

eligible Year 12 students and adult learners. It contributes 100% to a student’s final subject result. 

The assessment was designed using the specifications, conditions and assessment objectives 

described in the summative external assessment section of the Ancient History Senior External 

Examination syllabus. 

The SEE consisted of two assessments: 

• SEE 1 contributed 50% of the marks 

• SEE 2 contributed 50% of the marks. 

Note: The SEE information should be read in conjunction with the rest of the subject report. 

Number of students who completed the Ancient History Senior External Examination: 13. 

Distribution of standards 

There were insufficient student enrolments in this subject to provide useful analytics. 

Assessment decisions 

Effective practices 

Overall, students responded well to: 

• short response questions where they were required to analyse explicit meanings and 

perspectives in SEE 1 Section 1 

• the requirement to synthesise evidence to develop a historical argument in the essay in 

response to historical sources in SEE 1 Section 2 

• the requirement to purposefully communicate ideas related to the questions in SEE 1 

Sections 1 and 2 and SEE 2 Paper 1. 

Practices to strengthen 

It is recommended that when preparing students for the Senior External Examination, teachers 

consider: 

• the skills required to prepare for the response to historical sources technique in SEE 1 

Sections 1 and 2, e.g. understanding the requirements of the cognitions, time management, 

and using the evidence provided to respond to each of the questions 

• supporting students to evaluate sources for reliability and usefulness within an essay in 

response to historical sources in SEE 1 Section 2 

• ways in which evidence can be corroborated, e.g. to strengthen a judgment of reliability or 

usefulness 

• using the resources on the Ancient History SEE syllabus page in the QCAA Portal. The IA1 

high-level annotated sample response helps to prepare students for SEE 1 Section 2. The IA2 

and IA3 sample responses assist preparation for SEE 1 Section 1 and SEE 2 Paper 1. The 

mock and sample external assessments are helpful in preparing students for SEE 1 Section 1 

and SEE 2 Paper 2. 
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