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Introduction 
The annual subject reports seek to identify strengths and opportunities for improvement of 
internal and external assessment processes for all Queensland schools. The 2025 subject report 
is the culmination of the partnership between schools and the QCAA. It addresses school-based 
assessment design and judgments, and student responses to external assessment for General 
and General (Extension) subjects. In acknowledging effective practices and areas for refinement, 
it offers schools timely and evidence-based guidance to further develop student learning and 
assessment experiences for 2026. 

The report also includes information about: 

• how schools have applied syllabus objectives in the design and marking of internal 
assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement 

• important considerations to note related to the revised 2026 syllabus (where relevant). 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic 
student work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders, and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for internal and external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for senior subjects. 

Subject highlights 
79 
schools offered 
English & 
Literature 
Extension 

 9.07% 
increase in enrolment  
since 2024 

 98.73% 
agreement with  
provisional marks 
for IA3 
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Subject data summary 

Unit completion 
The following data shows students who completed the General subject. 

Note: All data is correct as at January 2026. Where percentages are provided, these are 
rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered English & Literature Extension: 79. 

Completion of units Units 3 and 4 

Number of students 
completed 

852 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Understanding and analysis of 
literary texts 

 IA1 Criterion: Understanding and application 
of theories 

 

 

 
IA1 Criterion: Evaluation and synthesis  IA1 Criterion: Controlling textual features and 

conventions 
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IA2 marks 
IA2 total 

 
IA2 Criterion: Understanding and analysis of 
literary texts 

 IA2 Criterion: Understanding and application 
of theories 

 

 

 
IA2 Criterion: Evaluation and synthesis  IA2 Criterion: Controlling textual features and 

conventions 
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IA3 marks 
IA3 total 

 
IA3 Criterion: Understanding and analysis of 
literary texts 

 IA3 Criterion: Understanding and application 
of theories 

 

 

 
IA3 Criterion: Evaluation and synthesis  IA3 Criterion: Controlling textual features and 

conventions 
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 

100–85 84–65 64–43 42–17 16–0 

Distribution of standards 
Number of students who achieved each standard across the state. 

Standard A B C D E 

Number of 
students 

565 242 42 3 0 

Percentage of 
students 

66.31 28.40 4.93 0.35 0.00 
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Internal assessment 
This information and advice relate to the assessment design and assessment decisions for each 
IA in Units 3 and 4. These instruments have undergone quality assurance processes informed by 
the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessment. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Internal assessment IA1 IA2 IA3 

Number of instruments 79 79 81 

Percentage endorsed in Application 1 89 90 85 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG) and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.6. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section for each 
assessment instrument identifies the agreement trends between provisional and confirmed marks 
by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 79 501 3 96.20 

2 79 498 0 93.67 

3 79 490 0 98.73 
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Internal assessment 1 (IA1) 

Extended response — reading and defence (20%) 
The extended response focuses on applying particular aspects of either the reader-centred or 
author-centred theoretical approach to a text to produce a reading and an accompanying 
defence. In a reading, students make meaning of a literary text by applying interpretive strategies 
associated with a particular theoretical approach. In a defence, students analyse the reading they 
have produced, applying and evaluating aspects and strategies of the theoretical approach and 
explaining how the theoretical approach used has allowed them to make meaning of the text in 
particular ways. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 6 

Authentication 0 

Authenticity 1 

Item construction 2 

Scope and scale 0 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• specified a clear audience and provided a description of the publication to give a context for 
students to achieve Assessment objectives 6 and 7. For instance, ‘the reading and defence 
you produce in response to this task will be published in the literary magazine Reading 
Theory, which has an audience of adult readers who are conversant with and interested in 
contemporary theory about literature’ 

• used syllabus specifications to direct students to complete all aspects of the task in the 
expected response genre, e.g. ‘analyse, in the reading, how the genre, structure and textual 
features of your selected text support your interpretation’ 

• provided scaffolding that explained in accessible language how to achieve the assessment 
objectives. For instance, ‘construct your defence by making direct and indirect reference to 
your reading, and deliberately explain these references through the reading practices and 
aspects of the theoretical approach that underpin them’ 

• provided chronological steps for completing the task that offered more than a verbatim list of 
the assessment objectives. Scaffolding or ‘to complete this task’ sections should specify steps 
for completing both a reading and a defence that make clear how to address the assessment 
objectives. 
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Practices to strengthen 
It is recommended that assessment instruments: 

• avoid scaffolding that is not a repeat or rewording of the task instructions 
• provide opportunities for students to engage authentically with the task by allowing them to 

choose the text or choose from a range of texts 
• specify the purpose of a reading and use the cognitions to make clear the connection between 

the genre of the task and the assessment objectives, e.g. a reading is an interpretation that is 
reached through the analysis of the genre, structure and textual features and the application of 
aspects of theory 

• align with the language of the syllabus and not miscue students when providing a context 
statement for the writing, e.g. do not redefine the genre of a reading as a ‘critically reflective 
review’ or ‘film critique or review’. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 1 

Layout 0 

Transparency 1 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used subject-specific vocabulary to reflect syllabus specifications to help students achieve 
Assessment objective 6, e.g. auteur, aspects of theory, close reading, author-centred, 
reader-centred 

• specified the use of first-person as a convention specific to the academic genres of readings 
and defences 

• provided scaffolding to familiarise students with the unfamiliar genres of readings and 
defences, including instructions to provide direct and indirect quotes from the complex literary 
text in the reading, and direct and indirect quotes from the reading and the applied theories in 
the defence using in-text citations as necessary. 

Practices to strengthen 
It is recommended that assessment instruments: 

• use unambiguous language, e.g. do not use interpretation and thesis interchangeably 
• use error-free language and accurate grammar to provide clear instructions 
• manipulate layout so that clear instructions are provided with the relevant cognitions for both 

the reading and defence in each section 
• avoid template scaffolding that specifies the content and order of paragraphs in the reading 

and/or defence. 
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Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2020 and 2026 syllabuses: 

• The ISMG for Assessment objective 5 has been revised to ‘analyse, in the reading, how the 
genre, structure and/or textual features of the selected complex literary text support a valid 
interpretation’. This may change the way scaffolding is worded to provide students with clear 
steps to achieve task specifications. 

• The revised conditions now require word length of ‘up to 2,000 words’. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Understanding 
and analysis of 
literary texts 

100.00 0.00 0.00 0.00 

2 Understanding 
and application 
of theories 

97.47 0.00 1.27 1.27 

3 Evaluation and 
synthesis 

97.47 0.00 1.27 1.27 

4 Controlling 
textual features 
and conventions 

97.47 0.00 2.53 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Understanding and analysis of literary texts criterion, judgments for the 5-mark 
performance level were matched to readings with a synthesised overall interpretation about 
the text’s meaning. This conclusion, usually a thesis statement, was then developed through 
analysis of specific genre, structure and textual features, and connected to aspects of the 
author or reader. Discerning responses used connections to the author or reader to support 
the primary purpose of analysing the literary text. They included varied and specific direct 
evidence from the text to support interpretations 

• for the Understanding and application of theory criterion, judgments for the 6-mark 
performance level were matched to 

- readings with interpretive strategies common to the reader-centred or author-centred 
approaches, providing opportunities to quote parts of the reading and examine the 
theoretical underpinnings. For instance 



 ________________________________________________________________________________ Internal assessment 1 (IA1) 

English & Literature Extension subject report 
2025 cohort 

Queensland Curriculum & Assessment Authority 
January 2026 

Page 12 of 44 
 

 for the author-centred approach, readings considered how the text’s meaning is 
deepened through awareness of the author’s biography, body of work, sociohistorical 
context, or statements they have made about their own work, suggesting their intentions 

 for the reader-centred approach, readings considered how the text’s meaning is 
deepened through the student’s own life experiences, sociocultural context, intertextual 
understanding or political beliefs. Effective reader-centred readings were written in 
first-person 

- defences that used specific theoretical concepts to identify the theory underpinning the 
reading’s interpretive strategies. Discerning responses selected relevant theoretical 
concepts to develop a theorised examination of the reading. Common theoretical concepts 
that were effectively applied included 

 for the author-centred approach: intentionality and intentional fallacy, idioculture, 
authoredness, author functions, implied author, auteur theory, and collaboration/multiple 
authorship 

 for the reader-centred approach: transactional theory, identity and subjective criticism, 
gaps, horizon of expectations, interpretive communities, intertextuality, and implied 
reader 

• for the Evaluation and synthesis criterion, judgments for the 5-mark performance level were 
matched to defences that analysed and critiqued the author-centred or reader-centred 
approach to interpretation. Strong defences synthesised their evaluation of the approach into a 
thesis statement that drew a conclusion about its strengths and/or limitations. This thesis was 
then developed through further evaluation of the theory and reading practices that 
underpinned the reading. For instance 

- in the author-centred approach, a defence may conclude that the approach’s reliance on 
evidence external to the text provided the reader with a sense of interpretive closure but 
also narrowed the text’s possible meanings. This could then be further explored through 
application of relevant theoretical concepts such as the ‘Author God’ and biography, by 
aligning quotes from the reading to theoretical citations and evaluating the impact of these 
interpretive strategies on the construction of meaning 

- in the reader-centred approach, a defence may conclude that the interpretive freedom 
afforded by the approach allowed for highly personalised and emotional responses, but 
these drifted from the text towards an overemphasis on self-analysis. This could then be 
developed through application of related theoretical concepts such as re-symbolisation and 
psychological perspectives, aligning reading quotes to theory and critiquing the strengths 
and limitations of these practices. 

Practices to strengthen 
To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• for the Understanding and application of theory criterion at performance levels 5 and 6 

- readings should demonstrate interpretive strategies associated with author-centred or 
reader-centred theoretical approaches. It is important that connections to the reader or 
author are made within the reading rather than the defence. Theoretical terminology should 
not be used in the reading. For instance 

- an author-centred reading may analyse how particular genre features are inspired by other 
texts but reconfigured by this author to create meaning. Textual evidence and analysis can 
be aligned with statements from the author about their inspirations. An example of this 
might be a reading of Wes Anderson’s The Grand Budapest Hotel, analysing how genre 
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features such as character narration emphasise a nostalgia for the rich lives of ordinary 
people that have been hidden by time and war. This analysis could then be tied to 
statements Anderson made about Stefan Zweig’s writings and how they inspired these 
aspects of the text 

- a reader-centred reading may analyse how specific genre features connect personally with 
the reader to create meaning. Textual evidence and analysis can be aligned to moments in 
the reader’s life. It is important that students use their own first-person perspective and 
background when making these links, rather than referring to a hypothetical ‘reader’. An 
example of this might be a reading of The Grand Budapest Hotel that connects with the 
coming-of-age aspects of Zero’s character. Analysis of these aspects could be tied to the 
reader’s experience with first jobs or mentors 

- readings and defences that are unambiguously written within an author-centred or 
reader-centred approach. Some responses featured readings that analysed the literary text 
by applying text-centred or world-context-centred theoretical approaches, such as 
Postmodernism or Feminism, and then examined these theories in the defence. This 
limited their ability to demonstrate an understanding and application of approaches 
specified for this assessment instrument. While an author or reader may adopt a stylistic or 
ideological stance, these should be explored in author-centred or reader-centred 
approaches, e.g. Greta Gerwig’s feminist ideologies could be discussed when analysing 
the film, Barbie. This could later be examined in the defence through the application and 
evaluation of Attridge’s idioculture, an author-centred theoretical concept that explains how 
authors are influenced by sociopolitical contexts. Directly applying feminist theory in the 
reading or defence should be avoided as it does not align to the author-centred approach 

• for the Evaluation and synthesis criterion at performance levels 4 and 5, there should be 
evidence of defences that analyse and evaluate the reading, rather than the literary text. 
Defences should focus on metacognitive analysis of how the connections between the author 
or reader with the literary text are underpinned by theoretical concepts. As the defence is a 
‘theorised examination’ of the reading, it should not attempt to make new connections to the 
author or reader. Instead, it should explore how these author-centred or reader-centred 
interpretive strategies strengthen, limit or impact meaning. In constructing this application and 
evaluation, a defence would use quotations from the reading, aligning them to cited theory. 
For instance 

- an author-centred defence might analyse how a reading’s discussion of Stefan Zweig’s 
influence on Wes Anderson’s The Grand Budapest Hotel reflected Bennett’s theory that 
collaboration or ‘multiple authorship’ should be considered as more central to literary 
criticism. This can then be evaluated by discussing how not limiting the reading to one 
solitary author enabled the reading to consider historical context, deepening conclusions 
drawn about the power of nostalgia 

- a reader-centred defence might analyse how a reading’s discussion of personal growth and 
milestones that align with Zero’s character reflect Rosenblatt’s theory of transactional 
reading, where the experiences of the reader influence what is selected from the text as 
meaningful. This can then be evaluated by discussing how an emphasis on one character 
narrowed interpretations of the text towards the importance of milestones when growing up, 
rather than other possible alternatives 

• for the Controlling textual features and conventions criterion at the performance level of 4, 
there should be evidence of two distinct, separate responses (reading and defence) that use 
cohesive devices (e.g. thesis statements) and patterns (e.g. arguments) to emphasise and 
connect ideas. In the defence, theoretical terminology should be selected for relevance, with 
correct citation and referencing conventions. Responses with the presence of some errors or 
lapses in expression may still demonstrate discerning and effective performance levels. 
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Additional advice 
It is essential to consider the following key differences between the 2020 and 2026 syllabuses: 

• Assessment objective 5 has been revised: Analyse, in the reading, how the genre, structure 
and/or language features of the selected complex literary text support a valid interpretation. 
The addition of ‘and/or’ to this objective allows flexibility for the type of evidence a student 
might use in their reading. Where relevant, students should use direct evidence to support 
more precise analysis of the literary text. 

Samples 
The following excerpts demonstrate precise analysis of the literary text. All analysis is generated 
through the author-centred approach, as conclusions drawn about the meaning of the text are 
informed by author-text connections, e.g. the need for control is analysed in the character of 
Brandon, and connected with specific Hitchcock biographical details. This analysis is synthesised 
through an overall interpretation, outlined in the conclusion. 

The defence paragraphs demonstrate a precise application of a range of theoretical concepts, 
producing a theorised examination of the reading. The defence references precise moments in 
the reading that demonstrate the reading practices underpinned by the theory discussed. The 
implications of these practices are evaluated specifically, e.g. the extent to which the author’s 
name influences the interpretation is precisely discussed. The conclusion synthesises this 
evaluation into an overall appraisal of the theoretical approach. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 
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Excerpt 2 

 

 



 ________________________________________________________________________________ Internal assessment 1 (IA1) 

English & Literature Extension subject report 
2025 cohort 

Queensland Curriculum & Assessment Authority 
January 2026 

Page 17 of 44 
 

Excerpt 2 cont. 
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Internal assessment 2 (IA2) 

Extended response — complex transformation and 
defence (20%) 
Students select a literary text suited to the demands of the assessment instrument (and different 
from the text selected for internal assessment 1). They select and apply aspects and strategies 
from text-centred and world-context-centred theoretical approaches to intervene in this selected 
base text, or part of the text, to create a complex transformation. In a complex transformation, the 
rewritten text invites alternative and/or resistant readings other than those the base text seems to 
invite. Alternative and resistant readings require students to move beyond merely inverting the 
base text’s ideologies. Transformations must relate to repositioning the reader in a purposeful 
way and must be theoretically defensible. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 7 

Authentication 0 

Authenticity 1 

Item construction 0 

Scope and scale 2 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• prompted students to address the subversive requirements of the task by specifying that a 
complex transformation ‘move[s] beyond merely inverting the base text’s ideologies’ 

• used scaffolding to provide instructions that clarify the way cognitions are achieved. For 
instance, directing students to address Assessment objective 8 by ‘explaining how you applied 
text-centred and world-context-centred theoretical approaches to re-write your selected base 
text and re-position your audience — being specific about how the theory both shaped and 
supported the “ideological shift” in your transformation’    

• specified the need for a balance between an exploration of the base text and explanation of 
the complex transformation, which guides the students to address the specificities of the 
assessment objectives, e.g. the defence should deliver a balanced analysis of the genre, 
structural and textual features, with supporting evidence, from both the base text and the 
complex transformation 
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• provided instructions to explain how synthesis is achieved in consideration of the multiple 
parts of the task, e.g. support your evaluation by synthesising the analysed evidence from the 
base text and complex transformation, and aligning this analysis to aspects of theory. 

Practices to strengthen 
It is recommended that assessment instruments: 

• provide a clear audience for the defence to allow students to address Assessment objectives 6 
and 7, e.g. you have been invited to present a theoretical defence of your complex 
transformation of a literary text at the English Teacher’s Association of Queensland’s senior 
student Reimagining Readings symposium 

• cue students to evaluate the alternative reading position the complex transformation offers 
when exploring the ways the theories have been used to draw out the resistant reading of the 
base text, e.g. detail the choices you made and why, making explicit your theoretical 
underpinnings, and explaining how the transformation ideologically repositions the reader 

• avoid instructions that direct students beyond the scope and scale of the task. For instance, an 
instruction to ‘evaluate the multiple theorists that discuss text-centred and world-context-
centred theoretical approaches, considering which of these would best allow you to defend the 
textual choices in your text’ is beyond the scope of syllabus specifications, as students are 
only required to evaluate the theory used to determine invited and alternate readings, and 
used to reposition audiences 

• provide varied options for the base text to allow for unique student responses and ‘provide 
opportunities for students to work independently on intellectually challenging tasks’ (Syllabus 
section 1.1.1), e.g. self-selected song, poem, short fiction text, myth, legend, folk or fairy-tale. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used the stimulus or resources to define ‘complex transformation’ using Pope or Johnson’s 
work as a reference, e.g. a complex transformation ‘requires writers to rewrite texts that 
reposition readers from the invited reading of the base text to an oppositional or resistant 
reading in the transformation’ (Johnson G. 1999. Multiple readings of a picture book. 
Australian Journal of Language and Literacy, 22(3), 176–191)  

• specified that the complex transformation is not the focus of the task. It is simply the catalyst 
for the theorised defence. 
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Practices to strengthen 
It is recommended that assessment instruments: 

• highlight that in a spoken response, pace, pronunciation and modulation contribute to the 
mode-appropriate textual features of Assessment objective 7. 

• provide clear and separate instructions for each aspect of the task, breaking down the steps 
required before the defence can be written, such as 

- identify the gaps and silences in the base text and how these contribute to the dominant 
reading of the base text 

- identify the generic, structural, and language features in the base text that are used to 
position the reader to take up the invited reading  

- identify the slippages and contradictions in the base text that make space for your resistant 
reading 

- determine the world-context-centred theory most relevant to your resistant reading. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2020 and 2026 syllabuses: 

• The ISMG for Assessment objective 5 has been revised to ‘analyse how the genre, structure 
and/or textual features of the base text and complex transformation support valid 
interpretations’. This may change the way scaffolding is worded to provide students with clear 
steps to perform an invited reading and resistant reading and achieve task specifications.  

• The syllabus now requires that the response for the defence should be   

- spoken (live or recorded) — up to 10 minutes, or signed equivalent, or 
- multimodal (at least two modes delivered at the same time) — up to 10 minutes. 

• The ISMG for assessment objective 7 has been revised to ‘use mode-appropriate textual 
features to create an extended theorised, spoken analytical response for an academic 
audience’. Students are not required to be visible in a multimodal response and the task 
design can allow for a variety of presentation options including podcasts or vodcasts.  

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Understanding 
and analysis of 
literary texts 

96.20 3.80 0.00 0.00 
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Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

2 Understanding 
and application 
of theories 

94.94 5.06 0.00 0.00 

3 Evaluation and 
synthesis 

100.00 0.00 0.00 0.00 

4 Controlling 
textual features 
and conventions 

100.00 0.00 0.00 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Understanding and analysis of literary texts criterion, judgments for the 5-mark 
performance level were matched to defences that 

- synthesised an overall interpretation about the base text’s meaning through the lens of a 
world-context-centred theoretical approach. This interpretation — usually communicated in 
the introduction — summarised the base text’s underlying ideology and provided a resistant 
perspective informed by the world-context-centred approach. For instance, an interpretation 
of the song Hard Hearted Hannah (Yellen et al., 1924) through the lens of feminist criticism 
is that the lyrics vilify female agency by representing the rejection of male attention as ‘cold’ 
and ‘mean’ 

- used specific evidence from the base text to analyse its ideologies, making discerning 
comparisons to the complex transformation. This allowed defences to clearly analyse how 
different interpretations had been prompted by each text, with equal analysis. For instance 
in the lyrics to Hard Hearted Hannah, the lines ‘But here’s what I don’t understand/They got 
a gal there, a pretty gal there/Who’s colder than an Arctic storm’ implies that women who 
are deemed attractive but don’t appease the male gaze are incomprehensible and 
potentially dangerous. This could be compared with how the transformation reworks lines 
through Hannah’s perspective to read, ‘Their eyes turned colder than an Arctic storm when 
I simply said I’d prefer not to dance. I understood why.’ Analysing how the connotative 
changes to words reposition readers provides evidence for this criterion and Assessment 
objectives 9 and 10 in Evaluation and synthesis 

• for the Understanding and application of theory criterion, judgments for the 6-mark 
performance level were matched to defences that applied specific theoretical concepts, 
including 

- text-centred concepts from structuralism, semiotics, linguistics, narratology or 
post-structuralism that allowed for precise application to direct evidence from the base text 
and transformation. These responses considered semiotic denotations and connotations, or 
pinpointed moments of aporia in the base text that could be exploited to reposition readers. 
If binary oppositions were used, they were specifically applied. For instance, the patriarchal 
hierarchy within Hard Hearted Hannah’s gender binary could be tied to specific evidence 
such as the term ‘brother’ implying a patriarchal camaraderie from the writer that 
collectively ostracises women who don’t conform, in comparison to winter imagery that 
isolates Hannah as an outlier (‘Can you imagine a woman as cold as Hannah?’). This could 
then be compared to the transformation, where the hierarchy is not naturalised but instead 
directly questioned by Hannah 
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- within the selected world-context-centred approach (e.g. feminism, Marxism, postcolonial 
criticism, ecocriticism or queer theory), relevant concepts that demonstrated more precise 
understanding of theory. Examples of specific feminist concepts that could be applied to 
Hard Hearted Hannah include gender performativity, male gaze, and Gilbert and Gubar’s 
‘the mirror and the vamp’. These extend further than the broad aims of feminist criticism 
(e.g. combating misogyny), showing discerning understanding of theory 

• for the Evaluation and synthesis criterion, judgments for the 5-mark performance level were 
matched to defences that purposefully compared the base text and the transformation. They 
stated how applied theory revealed issues in the base text and repositioned readers in the 
transformation. This evaluation and synthesis were more precise when comparing the base 
text and transformation with each theoretical concept, rather than larger sections that 
discussed each in isolation and then compared at the end of the defence. For instance, for 
Hard Hearted Hannah, a tightly synthesised cycle related to text-centred linguistic transitivity 
could apply the concept to agentive language in the base text such as ‘She’s a gal who loves 
to see men suffer’ followed by the non-agentive ‘they say’. This could explain how the base 
text influences readers to adopt the patriarchal bias against one woman. In the transformation, 
the transitive constructions could be manipulated to state ‘They loved to see me suffer, calling 
me the Vamp of Savannah, because I didn’t play by their rules. But they have names I won’t 
forget’. By explaining how the concept of transitivity informed this analysis and change, the 
theory and the transformation can be precisely evaluated. 

Practices to strengthen 
To further ensure reliable judgments are made using the ISMG for this IA it is recommended that: 

• for the Understanding and analysis of literary texts criterion at performance levels 4 and 5, 
there should be specific analysis of direct evidence from both the base text and complex 
transformation. Some responses using fairy tales and fables as base texts referred only to 
indirect evidence such as plot and character archetypes. This limited the ability for detailed 
analysis. In some cases, this was exacerbated when the response did not use a specific 
publication as their base text, referring instead to the generic storyline. Selecting shorter base 
texts (e.g. poems, song lyrics, picture books) can allow for targeted scope and scale 

• for the Understanding and application of theory criterion at performance levels 5 and 6, there 
should be evidence of 

- transformations that reposition readers through detailed textual features. Some 
transformations consisted of a poster or slide with some pictures and brief slogans. In the 
2026 syllabus, the length of the written or multimodal complex transformation is up to 800 
words or 5 minutes, with no minimum. A very brief transformation, however, can limit 
opportunities for a defence to apply theory and evaluate reader repositioning. Interacting 
with different aspects of the base text (words, phrases, genre patterns, characterisation) 
allows for more varied evidence to be used when analysing the transformation. For 
instance, transformations might 

 change the denotations or connotations of specific signifiers in the base text to 
reposition readers 

 foreground a contradiction, double-standard or implicit issue the base text glossed over 

 allocate blame more specifically revealing the systemic reasons for the issue, compared 
to its normalisation in the base text 

 juxtapose privileged and marginalised voices within the base text through changes to 
narrators and/or perspectives 
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- defences that use world-context-centred and text-centred theoretical approaches equally. 
The world-context-centred approach provides the motivation for rewriting the base text, 
using theoretical concepts to analyse and challenge its key assumptions and values. 
Text-centred theoretical concepts provide further analytical methods to examine how the 
base text constructs particular representations of reality, positioning readers. Changes in 
the transformation informed by text-centred theory help to further demonstrate how 
language is crucial to reposition readers 

For instance, after examining how feminist gender performativity and the male gaze 
operate within Hard Hearted Hannah, a response might further analyse the application of 
text-centred psychoanalytic theories such as ‘the Other’ and ‘lack’, examining how 
patriarchal ideologies are internalised within the psyche. These issues, latent within the 
base text but foregrounded in the transformation, can assist in repositioning readers by 
making them aware of the psychoanalytic toll caused by gendered hierarchies. This 
provides evidence of understanding of relationships among and within text-centred and 
world-context-centred theory (Assessment objective 3) 

• for the Evaluation and synthesis criterion at performance level 5, there should be evidence of 
evaluation of the effectiveness of both the transformation in its ability to reposition readers to 
reject or challenge the base text and the theory in its ability to examine the base text and 
underpin interventions within the transformation. To further assist synthesis, theory should be 
relevant to the ideological motivation for resisting the base text and transforming it. Some 
responses applied multiple world-context-centred approaches without synthesising these into 
an overall interpretation of the base text and subsequent reason for intervening, instead 
forming isolated interpretations in different sections, e.g. Marxism, followed by Feminism. It is 
recommended to either use one world-context-centred approach or ensure that they are 
interrelated, benefiting synthesis and Assessment objective 3 

• for the Textual features criterion at performance levels 3 and 4, there should be evidence of 
spoken genre conventions and mode-appropriate textual features that are suited to a formal 
academic audience. Recordings where a student reads the defence script aloud — without 
using other appropriate complementary features catering to an academic audience — may 
limit the ability to demonstrate ‘effective’ or ‘discerning’ descriptors. Suggested features of 
academic communication include using 

- a slideshow that complements the spoken defence by emphasising key points and using 
referencing conventions — similar to academic lectures and seminars 

- spoken/signed features such as intonation and emphasis, phrasing and pausing, audibility 
and clarity, volume and pace 

- non-verbal features such as facial expression, gesture, stance and movement. 

Additional advice 
It is essential to consider the following key differences between the 2020 and 2026 syllabuses: 

• Assessment Objective 7 has been revised: Use of mode-appropriate textual features to create 
desired effects for an academic audience. The addition of ‘mode-appropriate’ to this objective 
allows for flexibility in the ways to present the defence. While the defence may be spoken or 
multimodal, consideration should be given to how textual features communicate ideas 
appropriately to an academic audience. For instance, if the defence was delivered as a 
podcast (audio recording), the absence of visuals places greater emphasis on the need for 
tightly controlled vocal pacing, pitch, intonation and emphasis. 
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Samples 
The following excerpts demonstrate a spoken defence that uses presentation skills and 
complementary features that aid academic communication and are well-chosen for the academic 
audience. 

The accompanying defence script, alongside this video excerpt, further demonstrates precise and 
discerning analysis of the base text with purposeful comparisons made to the complex 
transformation. In this section, the response explains how text-centred theory has been applied to 
further challenge the base text’s ideologies. The relationship between binaries and the overall 
Marxist criticism motivation is established, and used purposefully to challenge the base text and 
evaluate how the transformation has repositioned readers. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

Excerpt 1 
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Excerpt 1 cont.

 

Excerpt 2 

  
Video content: (2 min, 2 secs) 
https://youtu.be/p8vXrssRYQE 

 

https://youtu.be/p8vXrssRYQE
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Internal assessment 3 (IA3) 

Extended response — academic research paper 
(35%) 
Students explore different way/s of reading their selected complex literary text/s through the 
application of at least two theories or aspects of theories to produce an academic research paper. 
These theories may be drawn from different theoretical approaches, or from the same theoretical 
approach. The selected complex literary text/s must be different from those selected for internal 
assessment instruments 1 and 2. Students use these theoretical approaches to produce a close 
reading of at least one selected complex literary text and to explore a focus question. The focus 
question should allow them to evaluate how effective these theoretical approaches have been in 
exploring and producing the close reading. Students may use class time and their own time to 
develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 10 

Authentication 0 

Authenticity 1 

Item construction 1 

Scope and scale 4 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• described how to develop a focus question that will meet the demands of the task, e.g. if your 
focus question can be answered without theorised analysis (i.e. the answer is self-evident in 
the text), it is not complex enough  

• suggested students use theorised terminology that relates to the theoretical approaches in the 
focus question, e.g. to what extent can an eco-critical reading of The God of Small Things 
demonstrate the relationship between post-colonial hybridity and the exploitation of 
environment? 

• specified a syllabus explanation of a close reading to provide parameters for the task, e.g. 
‘one of the goals of this intense scrutiny of a text’s characteristics is to understand how the 
stylistic and formal aspects of a work of literature contribute to meaning’ 
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• provided scaffolding that made the evaluation process clear, e.g. explained how specific 
differences, similarities, or connections between the chosen theoretical approaches underpin 
specific interpretations of the text. 

Practices to strengthen 
It is recommended that assessment instruments: 

• use the syllabus language and specify the complex text/s selected without further qualifiers 
such as ‘a well-regarded and suitable novel’ or a ‘novel from the canon of contemporary world 
literature’ 

• use precise language to ensure alignment with the syllabus specifications, e.g. the syllabus 
description of IA3 specifies that students apply at least two theories or aspects of theories. It is 
not a requirement that students apply two different theories to explore close readings of a 
complex literary text 

• draw on the syllabus specifications when providing instruction to ensure the scope and scale 
of the task is maintained, e.g. asking students to consider the social, historical and cultural 
significance of the chosen text and its representations is beyond the specifications of the task 
and is only relevant with the application of certain theoretical approaches such as new 
historicism and cultural materialism 

• allow students to independently select text/s, rather than provide a text selection list, to ensure 
unique responses and promote student agency. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 1 

Layout 0 

Transparency 1 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used scaffolding to explain the steps required to complete the task, e.g. provided advice 
regarding how to select a complex literary text suitable for a theorised close reading 

• provided scaffolding that specified sequential steps for task completion that explained 
processes required to achieve the cognition that moved beyond the verbatim replication of the 
assessment objectives 

• prompted students to design a focus question that allowed them to evaluate their chosen 
theoretical approaches or aspects of theories.  
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Practices to strengthen 
It is recommended that assessment instruments: 

• maintain key vocabulary across the task to ensure clarity, e.g. do not rename the genre of an 
‘academic research paper’ as an ‘academic article’ as these are two different text types and 
require different generic conventions 

• are grammatically error free to ensure instructions are clear 

• use scaffolding that is sequential and provides chronological steps to achieve the tasks, e.g. 
avoid directing students to write the focus question before the consideration of theories. The 
theories need to inform the crafting and reworking of the focus questions. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2020 and 2026 syllabuses: 

• The ISMG for Assessment objective 5 has been revised to ‘analyse the genre, structure and 
textual features of the selected complex literary text/s to support valid interpretations’. This 
may change the way scaffolding is worded to provide students with clear steps to perform a 
close theorised reading of the selected complex literary text/s. 

• The revised conditions now allow ‘up to 3,000 words’.  

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Understanding 
and analysis of 
literary texts 

98.73 1.27 0.00 0.00 

2 Understanding 
and application of 
theories 

98.73 1.27 0.00 0.00 

3 Evaluation and 
synthesis 

100.00 0.00 0.00 0.00 

4 Controlling 
textual features 
and conventions 

100.00 0.00 0.00 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Understanding and analysis of literary texts criterion, judgments for the 9–10 
performance level were matched to responses that analysed genre, structure or textual 
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features with frequent and varied direct evidence. This analysis was used to generate a close 
reading with interpretations that explored the focus question. Many effective responses used a 
perspective, concept or character to narrow the scope and scale of their focus question, which 
also allowed for in-depth textual analysis. For instance, a response analysing Jon Krakauer’s 
Into the Wild with Ecocriticism and Psychoanalysis could develop a focus question that 
examines the symbolism of Alaska. By exploring this aspect of the text, the response can 
apply a range of theories in detail, making interpretations more discerning 

• for the Understanding and application of theory criterion, judgments for the 9–10 performance 
level were matched to responses that 

- featured clear focus questions in their introductions. Effective focus questions 

 made the two theoretical approaches explicit 

 identified a focus area within the literary text to analyse, e.g. a theme, concept or 
character 

 were phrased as questions instead of statements 

 prompted opportunities for the response to evaluate the strengths, limitations or impact 
of the applied theory on generating interpretations 

 used either an open question format, e.g. ‘Through the application of Ecocriticism and 
Psychoanalysis to Into the Wild, what can be revealed about the deeper meaning within 
the central symbol of Alaska?’, or used a closed question format, e.g. ‘Will the 
application of Ecocriticism and Psychoanalysis to Into the Wild reveal that the 
symbolism of Alaskan wilderness cannot be divorced from a human desire?’ Closed 
focus questions with contentions like this can be strengthened with a follow-up question 
that considers consequences, effects, or how the selected theoretical approaches either 
complement or clash. For instance, ‘If so, what is the impact of an anthropocentric view 
of nature that is tied to psychoanalytic fulfilment?’ 

- explored the chosen theoretical approaches with detail and precision, applying a range of 
relevant theory quotations to direct evidence from the text. Many discerning responses 
explained the relationships between the theoretical approaches through sequencing 
analysis with cause-effect patterns. For instance, applying Laurence Coupe’s ecocritical 
concept of the semiotic fallacy and its tension with the referential fallacy to how the Alaska 
Range is perceived in Into the Wild can then be linked to the psychoanalytic concepts of 
the symbolic order and desire. By explaining how the drive for the non-textual reference of 
pure wilderness ironically generates a stronger language-based symbolic order and objects 
of desire, this cause-effect sequencing can also assist with synthesis and evaluation, 
providing opportunities for cohesive links that evaluate how the theories work together or in 
tension to help answer the focus question 

• For the Evaluation and synthesis criterion, judgments for the 9–10 performance level were 
matched to responses that referred to their focus questions in clear, systematic ways. These 
responses used the focus question as a cohesive thread to link arguments and ideas together, 
and evaluate theory across arguments, rather than in one concluding section. For instance, an 
evaluative conclusion to an argument exploring the above ecocritical-psychoanalytic example 
could be that the blend of theories reveals that a non-textual pure wilderness becomes a 
sublime object of desire ironically pushing subjects further away from experiencing nature as a 
referent. This helps to answer the focus question by explaining how anthropocentrism is 
pervasive and attempts to challenge it are impossible through a language system, but the 
struggle to do so reinforces psychoanalytic lack. 
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Practices to strengthen 
To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• for the Understanding and application of theory criterion at performance levels 9–10, there 
should be evidence of two theory approaches (or aspects of these approaches) that have the 
depth and complexity necessary to produce a close theorised reading of the literary text. 
Some responses used author-centred or reader-centred approaches in broader ways, linking 
the text to author influence or reader context. Because these ideas were not specifically 
theorised, application of theory and the development of a close reading of the text were 
affected. Typically, world-context-centred and/or text-centred theoretical approaches are used 
more frequently in IA3 responses. If using author-centred or reader-centred approaches, 
however, it is important to consider that 

- some theories appropriate for IA1 might not be suited to producing a close theorised 
reading, as they focus more on the ways author or reader context drifts away from the 
‘intense scrutiny of a text’s characteristics’ necessary for a close reading 

- adopting an author-centred or reader-centred lens to interpret a text is not the same as 
applying theory to produce a close reading. For instance, discussing links between the text 
and the author’s sociocultural context is not theorised unless it is specifically linked to 
relevant theory such as idioculture or New Historicism, and subsequently evaluated in 
relation to the focus question 

• for the Evaluation and synthesis criterion at performance levels 9–10, there should be 
evidence of 

- a focus question that is used as a cohesive device across the research paper to synthesise 
arguments and ideas. Some responses only referred to the focus question once, used a 
predetermined thesis statement that did not require theory to be explored or answered, or 
used a question that did not prompt evaluation of how the two theories produce a close 
reading. As the focus question is part of Assessment objectives 2, 3, 4 and 8, it should be 
signposted clearly and referred to frequently 

For instance, a thesis statement that poses that ‘an Eco-Marxist interpretation of Into the 
Wild reveals how materialism must be rejected to appreciate nature’ does not prompt 
evaluation. This could be reworked into a more specific question such as ‘To what extent 
do Ecocriticism and Marxism work together to reveal that appreciation of nature in Into the 
Wild is contingent on dissatisfaction with capitalism?’ 

- a focus question that asks if ‘a text can reflect the author’s experiences, through analysis of 
Into the Wild with author-centred and psychoanalytic theory’ does not necessitate theory to 
be explored or answered. This could be revised to ask ‘How will author-centred theory and 
psychoanalysis reveal that Jon Krakauer’s ego-ideal has shaped the representation of 
McCandless’ identity? What is the impact of the author’s textual presence on our 
understanding of McCandless’ psyche?’ 

When making judgments for this IA for the 2026 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2020 and 2026 syllabuses: 

• There are no significant changes between the 2020 and 2026 syllabus. 

Samples 
The following excerpts demonstrate an introduction that features a clear focus question that 
necessitates theory to be explored, and prompts specific evaluation. It signposts the two 
theoretical approaches used, and uses the concept of ‘truth’ to focus analysis of the literary text. 
This argument demonstrates synthesised analysis of Shutter Island through the application of the 
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postmodern concept of hyperreality with the psychoanalytic concept of The Real. There is 
analysis of specific textual features in the text, which are linked to relevant theory quotations. The 
relationship between the two theoretical concepts is made clear, as the hyperreality is disrupted 
by The Real. In the conclusion of this argument, the response refers to the focus question and 
evaluates how the theories work together to partially answer the focus question. Academic 
register and control of the patterns and conventions of a research paper are demonstrated in this 
excerpt. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

Excerpt 1 
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Excerpt 2 
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Excerpt 2 cont. 
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External assessment 
External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. The external assessment papers and the external assessment marking guide 
(EAMG) are published in the year after they are administered. 

Examination — theorised exploration of unseen text 
(25%) 
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. 

The examination consisted of one item (35 marks). It assessed subject matter from Units 3 and 4. 
The question was derived from the context of Unit 4 (Area of study: Theorised exploration of 
texts). 

The assessment required students to use their knowledge of text-centred and 
world-context-centred reading practices and interpretative strategies to construct a theorised 
exploration of an unseen short literary text. 

The stimulus comprised three original short texts of comparable complexity. These texts were 
written for the purpose of the examination and were designed to elicit a unique student response 
that was a theorised close reading. The three unseen texts were: 

• Stimulus 1 — Searching the Void 

• Stimulus 2 — Stranger 

• Stimulus 3 — Know-Brain-R 

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the EAMG. 

Effective practices 
Overall, students responded well when they: 

• synthesised an overall interpretation of the stimulus that was informed by specific 
understanding of theory. Typically, a thesis statement that used specific terminology relating to 
a world-context-centred approach drove a response’s theorised exploration. For instance, the 
following thesis statements demonstrate a discerning theorised interpretation, using aspects of 
world-context-centred to generate an overall conclusion about the stimulus 

- Searching the Void emphasises the commodification of individuality within a 
consumer-driven society, and the futility of challenging this from within 

- Searching the Void condemns how capitalist societies assume that artistic achievement 
and individual expression are inherently masculine 

- Stranger communicates how female empowerment must be constantly fought for and 
vigilantly protected within a patriarchal society 
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- Stranger implies that the consequences of patriarchal excess fall on the marginalised, who 
live in distrust of others for self-preservation 

- Know-Brain-R uses posthuman zombies to ironically showcase the alienation and inertia of 
humanity under late-stage capitalism, where relationships are monetised 

- Know-Brain-R criticises the infantilisation of minority groups through tokenistic and profit-
driven ‘advocacy’ 

• applied a range of relevant strategies to develop a complex theorised exploration, by aligning 
specific theoretical concepts from text-centred and world-context-centred approaches to the 
selected stimulus text. Examples of this application where students applied 
-  world-context-centred theoretical concepts include 
 for Searching the Void — Marxist criticism concepts such as commodity fetishism, false 

consciousness, commodification and exchange value. Feminist criticism concepts such 
as masquerade, male gaze and ‘the other’ were also applied to this text effectively 

 for Stranger — feminist criticism concepts such as sexage, gender performativity, 
essentialism, ecofeminism, gender melancholia and écriture féminine. Marxist and 
postcolonial criticism concepts were also applied to this text effectively 

 for Know-Brain-R — postcolonial criticism concepts such as subaltern, third space 
theory and orientalism as well as Marxist criticism concepts such as alienation and class 
struggle. Post-humanist concepts relating to cyborgism, anthropocentrism and the 
‘Frankenstein barrier’ were also applied to this text effectively, as well as queer theory 
concepts such as heteronormativity and conditional acceptance 

- text-centred theoretical concepts include 
 psychoanalytic criticism concepts such as Jungian archetypes, persona, The Real, objet 

petit a, repression, lack and desire 
 postmodernist criticism concepts, such as simulacrum and hyperreality 
 structuralist, semiotic and post-structuralist concepts such as binary oppositions, 

denotation and connotation, aporia, différance and trace 
 narratological concepts such as focalisation, narrative distance, mimesis and diegesis 

• developed ideas through linking applied theoretical concepts purposefully to create a complex 
theorised reading. Examples of how responses connected ideas included 
- using cause–effect patterns to show relationships between applied theoretical approaches, 

e.g. a response to Stranger may explain how William’s ‘favours’ and ‘empty promises’ for 
wealth reflect his desperation to be seen as economically successful, based on cultural 
expectations of ideal masculine roles. The fragility of William’s masculinity and his resultant 
psychoanalytic lack is largely transferred to Beatrice, who bears the consequences of 
William’s ‘unrewarding’ promises 

- combining theoretical concepts to synthesise specific understanding of the stimulus text, 
e.g. a response to Searching the Void may explore how the hyperreal nature of Void’s 
sculptures creates a simulacrum that is untethered from its political intentions, particularly 
due to the artist’s anonymity. Combining this postmodern theory with Marxist commodity 
fetishism can help explore how art cannot be divorced from the economy 

• used specific textual analysis to strengthen and explicitly support the theorised interpretation. 
For instance, in Know-Brain-R the human characters project their own desires and insecurities 
onto the zombie characters. The humans reflect on their own ‘anxieties’ with the ‘emotional 
demands’ of others who ‘expect so much’, and envy the zombies’ ‘raw, instinctual, 
in-the-moment, cool with everything’ demeanour. Their jealousy hints at a psychoanalytic 
desire to not be burdened by the superego and its internalised social rules. 
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Practices to strengthen 
When preparing students for external assessment, it is recommended that: 

• students apply more specific theoretical concepts within world-context-centred and 
text-centred theoretical approaches. For instance, some responses 

- discussed broader world-context-centred ideas such as consumerism, gender inequality or 
colonisation without referring to specific concepts within Marxism, Feminism or postcolonial 
theory. Similarly, some responses applied post-humanist or ecocritical theory superficially 
by referring only to anthropocentrism, without relevant supporting concepts. For instance, 
these post-humanist responses could be improved by considering how the cyborg’s 
(zombie’s) immortality threatens notions of anthropocentric transcendence, reinforcing the 
need to control non-human intelligence to maintain superiority 

- referred to broad literary devices and aesthetic features such as symbolism and narrative 
point-of-view, without specific text-centred theory. Similarly, some responses referred to 
aspects of genre theory and narratology, but only to describe broad effects of the text, e.g. 
how internal focalisation invites readers to empathise with a character. Additionally, when 
stimulus texts are a transcript (e.g. Know-Brain-R), focalisation is external through 
dialogue. It is important to not confuse characters expressing their feelings aloud with 
internal focalisation. For this reason, internal focalisation should be applied if relevant to the 
stimulus text. In this case, other text-centred theoretical concepts would be more 
applicable. This could include analysis of how the connotations of signifiers such as ‘post-
lifer’ and ‘pulser’ promote ideological myths, how linguistic agentivity reinforces zombies as 
passive objects, or how Hannah Arendt’s notions of speech and action can be applied to 
the customers to interrogate their hypocrisy 

• teachers assist students to understand the difference between discerning, informed and 
adequate thesis statements. A thesis statement provides evidence for several assessable 
elements in the EAMG, including development, understanding literary texts and understanding 
theory. A signposted thesis statement in the introduction can provide an overall conclusion 
about the text’s meaning that draws on aspects of theory. This can then be developed into 
further implications or conclusions in later arguments. For instance 

- an adequate thesis statement provides a satisfactory interpretation of the text, e.g. an 
adequate thesis is that ‘Searching the Void positions readers to see how women’s talents 
are overlooked in society’. This is a suitable interpretation, providing broader connection to 
aspects of Feminist theory 

- an informed thesis statement provides a knowledgeable interpretation of the text, e.g. an 
informed thesis is that ‘Searching the Void expresses that patriarchal capitalism leads to 
identity and art being commodified for profit’. This interpretation is conversant with the 
details of the text and draws on more specific aspects of Marxist theory 

- a discerning thesis statement provides a perceptive and astute interpretation of the text, 
e.g. a discerning thesis is that ‘Searching the Void reveals how feminine subversion is 
misread and commodified by the capitalist male gaze, making attempts to challenge the 
system from within ineffective’. This interpretation provides a thoughtful conclusion about 
the stimulus text’s meaning, drawing on specific aspects of theory that are central to the 
response’s close reading 

• teachers help ensure students build skills to demonstrate an understanding of the complexities 
of the chosen stimulus by engaging with the whole text. Some responses read the stimulus 
text selectively, focusing on the overt binary oppositions rather than the nuances or 
complexities of the text. For instance, some responses 
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- focused solely on the journalist’s misgendering of Void within Searching the Void, 
neglecting exploration of Void’s choice for anonymity 

- narrowly focused on patriarchal oppression in Stranger but did not consider Beatrice’s 
empowerment, the implication she may have murdered her husband, or the colonial subtext 
surrounding the stranger and the setting 

- focused on the inequality between zombies and humans in Know-Brain-R, but did not 
consider the nuances within testimonials that emphasised the loneliness and exhaustion of 
human characters, or the suggestion that zombie inclusion has generated substantial 
political backlash 

• students practise synthesising perspectives from theoretical approaches into an overall 
interpretation of the stimulus. In some cases, it may be appropriate to apply aspects of more 
than one world-context-centred theoretical approach, e.g. many responses to Searching the 
Void used Marxist and feminist criticism together, along with text-centred approaches such as 
structuralism and psychoanalysis. As world-context-centred approaches typically drive the 
overall interpretation of the stimulus, if using more than one, it is important that students 
connect these approaches to draw a synthesised conclusion. 

For instance, a response to Know-Brain-R that uses Marxist criticism, queer theory and post-
structuralism, but features a thesis that only states how ‘Know-Brain-R represents the impact 
of capitalism on the working class’ does not draw together its theoretical perspectives into a 
cohesive overall interpretation. 

This could be improved by stating that ‘Know-Brain-R allegorically represents how queer 
minorities are only conditionally accepted based on how they conform to the economic base’. 
This overall interpretation draws together aspects of Marxist criticism and queer theory, 
developing a more synthesised response. As text-centred theoretical approaches typically 
help to analyse how these conclusions play out through signifiers, binaries, language and 
genre, it may not always feature within the overall thesis, but instead the development of the 
thesis in subsequent arguments. 

Additional advice 
• Many interpretations benefited by considering the stimulus’ layers of meaning, developing a 

stronger understanding of the text’s complexities. In this way, they were able to be clear about 
how successfully the text is reinforcing or resisting specific ideologies, e.g. ‘While Stranger 
aims to reassert female autonomy through its rejection of patriarchal control, its isolated and 
fledgling empowerment reflects the ways marriage has historically been used to prevent 
collective sisterhood and sustained agency.’ 

• Students should avoid using author-centred or reader-centred theoretical approaches in an 
external assessment response. The syllabus specifies for this assessment that students use 
knowledge of text-centred and world-context-centred interpretive strategies. While some 
author-centred or reader-centred concepts may have some applicability, they should only be 
used if framed within the close scrutiny of language (text-centred) and analysis of the stimulus’ 
ideologies and sociocultural representations (world-context-centred). For instance, discussing 
concepts such as intentional fallacy, death of the author or interpretive communities strays too 
far from analysis of structural inequalities through deconstruction of the text as an artefact. 
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Samples 
Extended response 
The following excerpts are in response to the stimulus text Search the Void. It required students 
to produce a close theorised reading. 

Effective student responses: 

• featured a discriminating theorised interpretation of the stimulus text 

• featured discerning application of specific aspects of text-centred and world-context-centred 
approaches to the stimulus 

• demonstrated a discerning thesis that was strengthened through arguments. 

These excerpts have been included: 

• to illustrate a discriminating theorised interpretation of the stimulus text 

• to demonstrate a discerning application of aspects of text-centred and world-context-centred 
approaches to the stimulus and a complex range of relevant strategies for a theorised 
exploration. 

Excerpt 1 
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Excerpt 2 

 

The following excerpts are in response to the stimulus text Stranger. It required students to 
produce a close theorised reading. 

These excerpts have been included: 

• to illustrate discerning application of aspects of text-centred and world-context-centred 
approaches to the stimulus and a complex range of relevant strategies for a theorised 
exploration 

• to show an authoritative examination of how the writer’s generic style, structure or textual 
features shape the text 

• to demonstrate a discriminating interpretation of the stimulus text and discriminating 
understanding of its complexities.’ 
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Excerpt 1 
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Excerpt 2 

 

The following excerpts are in response to the stimulus text Know-Brain-R. It required students to 
produce a close theorised reading. 

These excerpts have been included: 

• to illustrate discerning application of aspects of text-centred and world-context-centred 
approaches to the stimulus and a complex range of relevant strategies for a theorised 
exploration 

• to show an authoritative examination of how the writer’s generic style, structure or textual 
features shape the text 

• to demonstrate a discriminating interpretation of the stimulus text and discriminating 
understanding of its complexities. 
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Excerpt 1 
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Excerpt 2 
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