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Introduction 

Despite the challenges brought about by the COVID-19 pandemic, Queensland’s education 

community can look back on 2021 with satisfaction at having implemented the first full 

assessment cycle in the new Queensland Certificate of Education (QCE) system. That meant 

delivering three internal assessments and one external assessment in each General subject. 

This report analyses that cycle — from endorsing summative internal assessment instruments to 

confirming internal assessment marks, and designing and marking external assessment. It also 

gives readers information about: 

• applying syllabus objectives in the design and marking of internal and external assessments 

• patterns of student achievement. 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 

assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 

reliable assessment instruments 

• providing examples of best practice where relevant, possible and appropriate. 

Audience and use 

This report should be read by school leaders, subject leaders and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 

community members and other education stakeholders can learn about the assessment practices 

and outcomes for General subjects (including alternative sequences (AS) and Senior External 

Examination (SEE) subjects, where relevant) and General (Extension) subjects. 

Report preparation 

The report includes analyses of data and other information from endorsement, confirmation and 

external assessment processes. It also includes advice from the chief confirmer, chief endorser 

and chief marker, developed in consultation with and support from QCAA subject matter experts. 
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Subject data summary 

Subject completion 

The following data includes students who completed the General subject.  

Note: All data is correct as at 17 December 2021. Where percentages are provided, these are 

rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered the subject: 67. 

Completion of units Units 3 and 4 

Number of students 

completed 

640 
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Units 3 and 4 internal assessment (IA) results 

Total marks for IA 
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IA1 marks 

IA1 total 

 

IA1 Criterion: Understanding and analysis of 

literary texts 

 IA1 Criterion: Understanding and application 

of theories 

 

 

 

IA1 Criterion: Evaluation and synthesis  IA1 Criterion: Controlling textual features and 

conventions 

 

 

 

 

  



 ____________________________________________________________________________________ Subject data summary 
 

English & Literature Extension subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 5 of 47 
 

IA2 marks 

IA2 total 

 

IA2 Criterion: Understanding and analysis of 

literary texts 

 IA2 Criterion: Understanding and application 

of theories 

 

 

 

IA2 Criterion: Evaluation and synthesis  IA2 Criterion: Controlling textual features and 

conventions 
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IA3 marks 

IA3 total 

 

IA3 Criterion: Understanding and analysis of 

literary texts 

 IA3 Criterion: Understanding and application 

of theories 

 

 

 

IA3 Criterion: Evaluation and synthesis  IA3 Criterion: Controlling textual features and 

conventions 
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External assessment (EA) marks 
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Final subject results 

Final marks for IA and EA 

 

Grade boundaries 

The grade boundaries are determined using a process to compare results on a numeric scale to 

the reporting standards. 

Standard A B C D E 

Marks 

achieved 

100–83 82–62 61–44 43–16 15–0 

Distribution of standards 

The number of students who achieved each standard across the state is as follows. 

Standard A B C D E 

Number of 

students 

366 202 64 8 0 
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Internal assessment 

The following information and advice pertain to the assessment design and assessment 

decisions for each IA in Units 3 and 4. These instruments have undergone quality assurance 

processes informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 

Endorsement is the quality assurance process based on the attributes of validity and accessibility. 

These attributes are categorised further as priorities for assessment, and each priority can be 

further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 

not endorsed at Application 1, by the priority for assessments. An IA may have been identified 

more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 

both the subject matter and the assessment objective/s. 

Refer to the quality assurance tools for detailed information about the assessment practices for 

each assessment instrument. 

Percentage of instruments endorsed in Application 1 

Number of instruments submitted IA1 IA2 IA3 

Total number of instruments 75 75 72 

Percentage endorsed in Application 1 87% 83% 63% 

Confirmation 

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 

provisional criterion marks determined by teachers to identify the samples of student responses 

that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 

work in relation to the ISMG and are used to make decisions about the cohort’s results. If further 

information is required about the school’s application of the ISMG to finalise a confirmation 

decision, the QCAA requests additional samples. 

Schools may request a review where an individual student’s confirmed result is different from the 

school’s provisional mark in one or more criteria and the school considers this result to be an 

anomaly or exception. 

The following table includes the percentage agreement between the provisional marks and 

confirmed marks by assessment instrument. The Assessment decisions section of this report for 

each assessment instrument identifies the agreement trends between provisional and confirmed 

marks by criterion. 
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Number of samples reviewed and percentage agreement 

IA Number of schools Number of 

samples requested 

Number of 

additional samples 

requested 

Percentage 

agreement with 

provisional marks 

1 67 329 12 86.57% 

2 67 317 0 94.03% 

3 67 318 12 97.01% 
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Internal assessment 1 (IA1) 

Extended response — reading and defence (20%) 

The extended response focuses on applying particular aspects of either the reader-centred or 

author-centred theoretical approach to a text to produce a reading and an accompanying 

defence. In a reading, students make meaning of a literary text by applying interpretive strategies 

associated with a particular theoretical approach. In a defence, students analyse the reading they 

have produced, applying and evaluating aspects and strategies of the theoretical approach and 

explaining how the theoretical approach used has allowed them to make meaning of the text in 

particular ways. 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 5 

Authentication 0 

Authenticity 2 

Item construction 2 

Scope and scale 0 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 75. 
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Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• used all the assessment objective cognitions in the task description and the scaffolding, e.g. 

analyse, in the reading, how the genre, structure and textual features of your selected text 

support your interpretation 

• provided clear scaffolding that gave practical steps for approaching the task and did not repeat 

or redefine the task requirements, e.g. scaffolding that offered a chronological way of 

approaching the preparation of both a reading and a defence 

• defined cognitions consistently throughout the task description and scaffolding, e.g. did not 

change ‘analyse’ to ‘explain’ in the task description or scaffolding 

• used the specifications in the syllabus to design the task, and did not specify any requirements 

beyond the particulars of the task as outlined in the syllabus, e.g. directed students specifically 

to complete a reading and defence as separate written documents 

• contextualised the task to have students write for a text with sufficient academic rigour, 

ensuring the ability to achieve Assessment objectives 6 and 7, e.g. tasks that named and 

defined the publication details and audience for the reading and defence ensured students 

used textual features appropriate to a theorised, extended analytical response with 

appropriate patterns and conventions of academic genres and communication, including 

correct terminology, citation and referencing conventions. 

Practices to strengthen 

It is recommended that assessment instruments: 

• specify that two types of evaluation are required to complete the task, e.g. evaluation of the 

reading (Assessment objective 9) and evaluation of the theories used to make the reading 

(Assessment objective 8) 

• specify that a reading requires students to analyse how the genre, structure and textual 

features of the selected complex literary text support a valid interpretation 

• specify an audience for the reading and defence (the audience need not be the same for 

both), e.g. readers of a literary journal or film magazine 

• provide opportunities for students to explore texts independently, e.g. offer direction on the 

types of texts that best suit the task requirements but do not create possible authentication 

issues by requiring the class the study the same text. 
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Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 0 

Language 1 

Layout 0 

Transparency 3 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 75. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• indicated the cognitions and steps required for both a reading and a defence, e.g. clarified that 

the reading required analysis and the defence required evaluation 

• used clear language to cue students to complete all assessable elements of the task, e.g. 

defined the purpose of both a reading and a defence. 

Practices to strengthen 

It is recommended that assessment instruments: 

• use bullet points to clearly step out processes and clarify task requirements, e.g. avoid using 

one block of writing to describe the creation of a reading and a defence 

• use a layout that separates the conceptual demands of the reading and the defence — this 

indicates to students that the task has two distinct parts, each with its own audience 

• include clear and precise scaffolding when the task is described verbatim from the syllabus, 

e.g. when choosing to make the task description brief, using only the language of the syllabus, 

ensure scaffolding provides details of the steps, cognitions and processes required to 

complete the task. 
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Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Understanding 

and analysis of 

literary texts 

91.04% 1.49% 4.48% 2.99% 

2 Understanding 

and application of 

theories 

88.06% 5.97% 5.97% 0% 

3 Evaluation and 

synthesis 

91.04% 5.97% 2.99% 0% 

4 Controlling textual 

features and 

conventions 

91.04% 2.99% 4.48% 1.49% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Understanding and analysis of literary texts criterion, judgments for the discerning 

performance levels in Assessment objectives 1 and 5 were matched to the following 

characteristics in sample student responses 

- readings that articulated and developed a distinctive and perceptive overall interpretation of 

the selected complex literary text within either the reader-centred or author-centred 

approach — evidence of this interpretation may have been present in a thesis statement 

that was subsequently developed through arguments or the interpretation may have been 

arrived at as a result of exploration and analysis of the text in the reading 

- perceptive analysis of the selected text within the reading, through examination of how 

genre, structure and textual features support a distinctive interpretation — evidence of this 

analysis should be present in the response’s specific, well-considered use of examples 

from the text, in arguments that support an overall thesis or interpretation 

• for the Evaluation and synthesis criterion, judgments for the discerning performance levels in 

Assessment objectives 8, 9 and 10 were matched to the following characteristics in sample 

student responses 

- defences that specifically evaluated how the theoretical approach used has allowed them to 

make meaning of the text in particular ways 

- defences that made an appraisal by weighing up or assessing strengths, implications 

and/or limitations of the aspects of the theoretical approach that were used to explore the 
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reading. Responses might demonstrate this in a variety of ways, e.g. the response might 

explain how 

▪ the author-centred approach prompted the student to source further information from 

extratextual evidence such as biographies to generate interpretations in the text. This 

evidence may constrain possible interpretations by aligning them to a preconceived or 

implied notion of the author 

▪ the reader-centred approach enabled the student to make links between an older text 

and a more contemporary reading context, to open up possible interpretations that may 

have not been initially possible upon the text’s publication 

- defences that made explicit the aspects of the theoretical approach underpinning the 

reading, and evaluated how these affected the construction of an interpretation. These 

defences used specific quotations from their reading to demonstrate the interpretive 

strategies, and aligned these quotations to specific theoretical concepts and/or theoretical 

quotations 

- readings and defences that were synthesised with discrimination. These responses 

featured ideas, analysis, theoretical concepts and supporting evidence selected for value or 

specific relevance to 

▪ the resultant interpretation of the text within the reading 

▪ the evaluation of the theoretical approach and how it allowed the student to make 

meaning 

• for the Controlling textual features and conventions criterion, judgments for discerning 

performance levels in Assessment objectives 6 and 7 were matched to the following 

characteristics in sample student responses 

- readings and defences used patterns and conventions of appropriate academic genres 

(such as the analytical essay) with consistency 

- defences used specific and correct academic terminology, selected for relevance to the 

theoretical approach and the concepts or aspects being applied 

- appropriate citation and referencing conventions were followed with consistency 

- readings and defences used astute language choices and structures, which allowed for 

systematic analysis and evaluation suited to an academic audience 

• for the Understanding and application of theories criterion, judgments for the discerning 

performance levels in Assessment objectives 2, 3 and 4 were matched to the following 

characteristics in sample student responses 

- a recognition of the relationships between relevant interpretive strategies and theoretical 

concepts, and how these are reliant on contextual factors, e.g. responses may have 

recognised the subjectivity present within the author-centred approach through the 

application of concepts such as the implied author, or recognised the ideological context of 

interpretations in the reader-centred approach through the application of concepts such as 

gaps and interpretive communities 

- reader-centred readings that articulated how interpretations of the text were linked to the 

individual student (as the reader) and their context 

- author-centred readings that articulated how interpretations of the text were linked to the 

author/s and their context 

- defences that applied theoretical concepts that were selected for specific relevance to the 

interpretive strategies used within their reading to generate an interpretation 
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- defences that explicitly examined the way the reading created interpretations of the text by 

utilising first-person analysis of the interpretive strategies associated with their theoretical 

approach 

- readings that demonstrated specific practices and interpretive strategies associated with a 

chosen theoretical approach ‘in action’. Responses that enacted the interpretive strategies 

of the chosen approach within the reading to generate an interpretation of the text were 

then able to develop a theorised examination of the reading in the defence, e.g. 

▪ in the author-centred approach, a reading may have established and analysed the link 

between the text and the author’s generic influences and inspirations to generate 

meaning and an interpretation and then, in the defence, this could be examined with 

theory relating to concepts such as authorial collaboration and idioculture 

▪ in the reader-centred approach, a reading may have established and analysed the link 

between the text and the individual student’s life experiences to generate meaning and 

an interpretation and then, in the defence, this could be examined with theory relating to 

concepts such as transactional theory. 

Samples of effective practices 

The following are excerpts from a response that illustrates the characteristics for the criteria at the 

performance level indicated. The excerpts may provide evidence of more than one criterion. The 

characteristics identified may not be the only time the characteristics have occurred throughout 

the response. 

These student response excerpts have been included: 

• to demonstrate how a response can produce discriminating interpretations of the selected 

literary text through discerning analysis of genre, structure and textual features, e.g. in the 

reading, its analysis arrives at the interpretation that the text is a ‘searing indictment against 

the looming cultural distraction of technology’, and specific, varied evidence from the text (e.g. 

the motif of fire, and allusions to McCarthyism and Nazi book burnings) is analysed to support 

this interpretation 

• to demonstrate how responses can apply appropriate aspects of the author-centred theoretical 

approach with discernment to produce a systematic exploration of the reading, e.g. in the 

defence, the arguments use first-person to specifically analyse the interpretive strategies used 

in the reading, and how these aligned to author-centred theoretical concepts 

• to demonstrate how responses can evaluate and synthesise at the discerning performance 

level. The response makes appraisals about the strengths, limitations and implications of the 

reading approach and how these affect the creation of meaning. For example, in the final three 

paragraphs of the defence, it considers how notions of the ‘implied author’ and ‘Author God’ 

were present in the reading of the text. 
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Evaluation and 
synthesis (5 marks) 

• discerning evaluation, 
in the defence, of 
those aspects of the 
author-centred 
theoretical approach 
that were used to 
explore the reading of 
the complex literary 
text 

• discerning evaluation, 
in the defence, of the 
reading of the 
selected complex 
literary text, making 
explicit the aspects of 
the theoretical 
approach that 
underpin it 

Understanding and 
application of theories 
(6 marks) 

• discerning 
understanding of 
relevant aspects of 
the author-centred 
theoretical approach 
in order to generate a 
reading of the 
selected complex 
literary text and then 
systematically explore 
this theorised reading 
in the defence 

• discerning application 
of appropriate aspects 
of the author-centred 
theoretical approach 
in order to generate 
an interpretation of 
the complex literary 
text in the reading and 
to develop a theorised 
examination of this 
reading in the defence 

Excerpt 1 

 

Excerpt 2 
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This student response excerpt has been included: 

• to demonstrate how responses can produce discriminating interpretations of the selected 

literary text through discerning analysis of genre, structure and textual features, e.g. the 

analysis in the reading arrives at the interpretation that the text is ‘an allusion to the frustration 

towards miscommunication between [Indigenous and non-Indigenous people], promoting a 

much longer, possibly more tedious, reconciliation’. It analyses specific and varied evidence 

from the text to support this interpretation, e.g. repetition of scenes and the use of music in 

the film. 

Understanding and 
analysis of literary 
texts (5 marks) 

• discerning 
understanding of the 
selected complex 
literary text to develop 
a discriminating 
interpretation in the 
reading 

• Discerning analysis, in 
the reading, of the 
genre, structure and 
textual features of the 
selected complex 
literary text in order to 
support a 
discriminating 
interpretation 

 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• when matching evidence in a student response to the performance characteristics of the 

Understanding and analysis of literary texts criterion, consideration be given to the extent to 

which the student response demonstrates a distinct interpretation of the text within the 

reading, that is supported and developed through analysis of genre, structure and textual 

features 

• when matching evidence in a student response to the performance characteristics of the 

Understanding and application of theories criterion, consideration be given to the extent to 

which the student response demonstrates a distinct reading and defence 

• the two parts of the assessment be kept separate; they should not be combined 

• when matching evidence to the ISMG, careful consideration be given to whether the defence 

duplicates analysis of the text from the reading, rather than analysing the interpretive 

strategies and underpinning theoretical concepts, because the defence is not designed to 

reanalyse the text; its purpose is to develop a theorised examination of the reading and 

interpretive strategies (Syllabus section 2.1: ‘In a reading, students make meaning of a text by 

applying interpretive strategies associated with particular theoretical responses. In a defence, 

students analyse the reading they have produced, explaining how the theoretical approach 

used has allowed them to make meaning of the text in particular ways’) 
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• when matching evidence in a student response to the performance characteristics of the 

Evaluation and synthesis criterion, consideration be given to the extent to which the student 

response demonstrates 

- synthesis of ideas and analysis that aligns to the task length conditions of 1500–2000 words 

- in the defence, evaluation that aligns to the syllabus glossary definition of evaluate — 

‘make an appraisal by weighing up or assessing strengths, implications and limitations; 

make judgments about ideas, works, solutions or methods in relation to selected criteria; 

examine and determine the merit, value or significance of something, based on criteria’. 

When matching evidence to the ISMG, careful consideration should be given to whether 

the defence evaluates the impact the interpretive strategies of the chosen theoretical 

approach had on the process of meaning making within the reading. Evidence of this will 

often be demonstrated through a student’s first-person examination of how the reading 

practices associated with author or reader-centred approaches strengthened, limited or 

influenced their interpretations, e.g. by making them contingent on specific contexts or 

assumptions. 

Additional advice 

• Readings within the reader-centred approach should be written in first person, and should be 

specific and clear about how the interpretation of the text links to the individual student 

(reader). It is recommended that these links should be based on a range of personal 

(experiential, sociocultural and/or intertextual) understandings. Readings within this approach 

should develop a distinct interpretation of the text that is supported through textual analysis 

and connection to the individual student and their context. Exploration of the text that relies too 

heavily on ‘review-like’ reactions and levels of engagement/disengagement with the text can 

prevent responses from generating specific interpretations. For this reason it is recommended 

that students choose a text they find meaningful and can connect with on a personal level. 

• Readings within the author-centred approach should be predominantly written in third person. 

An author-centred reading should go beyond identifying the author within the text, and instead 

generate an interpretation that stems from analysis of the ties between the text and 

authorship. Authorship does not need to be tied to a sole author and, particularly in the case of 

film texts, may consider the collaborative nature of authorship. 

• The defence, whether author-centred or reader-centred, should be written in first person to 

provide students with the opportunity to explicitly refer to the reading practices and interpretive 

strategies they used within their reading, and evaluate how these affected meaning making. 

When using first person in their defence, students can be more specific about the meta-

knowledge of textual and reading practices. This affords them greater opportunity to 

specifically explain how the theoretical approach has allowed them to make meaning of the 

text in particular ways. 

• Schools and students should use the Approaches to reading practice: A resource for English & 

Literature Extension document as part of the teaching and learning preparing students for IA1. 

By understanding the interconnectedness between approaches and the differences between 

historical and contemporary versions of the approaches, students can develop their 

understanding of the theoretical approach and its complexities. This can assist students in 

evaluating the strengths, weaknesses, limitations and implications of the reading approach 

when they analyse their reading within their defence, e.g. they might recognise 

- that their reader-centred reading of a selected text was heavily influenced by their political 

stance and ideologies, and how this is influenced by sociocultural context as much as 

individual experience 
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- that their reader-centred interpretation of a selected text was an alternative reading that 

was influenced by prior knowledge and significant experience with the genre and its 

common textual features 

- that their author-centred reading of a selected text acknowledged the significant impact of 

historical events on the author’s creation of meaning 

- that their author-centred reading acknowledged collaborative authorship and, in doing so, 

prompted a wider range of interpretations of the text. 

• Both the reading and the defence should use clear academic genre patterns and conventions, 

e.g. analytical exposition or essay. 

• The theoretical approach selected for the internal assessment should be clear and explicit in 

both the reading and the defence. 

• Extra sections such as prefaces, abstracts or forewords are not required for this internal 

assessment task. 
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Internal assessment 2 (IA2) 

Extended response — complex transformation and 

defence (20%) 

Students select a literary text suited to the demands of the assessment instrument (and different 

from the text selected for IA1). They select and apply aspects and strategies from text-centred 

and world-context-centred theoretical approaches to intervene in this selected base text, or part 

of the text, to create a complex transformation. In a complex transformation, the rewritten text 

invites alternative and/or resistant readings other than those the base text seems to invite. 

Alternative and resistant readings require students to move beyond merely inverting the base 

text’s ideologies. Transformations must relate to repositioning the reader in a purposeful way and 

must be theoretically defensible. 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment  

Validity priority Number of times priority was identified in decisions* 

Alignment 7 

Authentication 1 

Authenticity 1 

Item construction 2 

Scope and scale 1 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 75. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• specified all assessable cognitions in the task description and the scaffolding, e.g. used the 

cognitions (analyse, apply, evaluate, synthesise) when describing the task requirements 

• specified the need for the transformation to intervene in the base text and produce a 

discursive shift, e.g. ‘Alternative and resistant readings require students to make an ideological 

shift that moves beyond mere inversion. Transformations must relate to repositioning the 

reader in a purposeful way and must be theoretically defensible’ (Syllabus section 2.5.2) 
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• specified an appropriate context to help students identify an audience and write in 

consideration of the audience, e.g. specified where, who and for what purpose they were 

presenting the spoken defence 

• provided clear scaffolding that gave practical steps for approaching the task and did not repeat 

or redefine the task requirements, e.g. provided scaffolding that offered chronological way of 

approaching the preparation of a reading, a resistant reading, a transformation and a spoken 

defence 

• provided opportunities for unique student responses by not mandating a base text, because 

authentication is best met through self-selected texts. 

Practices to strengthen 

It is recommended that assessment instruments: 

• align with the duration of the task when specifying checkpoints, e.g. students have five weeks 

notification of the task and the checkpoints should reflect this condition 

• specify the need for referencing, bibliographies and citations so that Assessment objective 6 is 

appropriately met — the mode of delivery (speech) does not exclude standard academic 

textual features 

• move beyond the provision of the assessment objectives as scaffolding. Scaffolding must 

explain how to achieve the assessment objectives — not use them as a checklist. 

Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 0 

Language 2 

Layout 0 

Transparency 2 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 75. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• specified that the complex transformation was not the focus of the task, e.g. language to clarify 

that the defence was the assessed component of the task 

• specified the need for a discursive shift in the transformation — not a mere inversion — to 

ensure responses addressed the assessment objectives 

• used language communicating the key aspects of the assessment, e.g. this assessment has 

two parts — a written or multimodal transformation, and a spoken defence 
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• specified the need for three separate files to demonstrate all aspects of the task — a video of 

the speech, a script and the complex transformation. 

Practices to strengthen 

It is recommended that assessment instruments: 

• utilise layout, e.g. bullet points, headings and spacing, to separate the conceptual demands of 

the complex transformation and the defence, making the stages of the task clearer to students 

• reword the assessment objectives if using them to cue students. Verbatim inclusion of the 

assessment objectives in the scaffolding does not explain how to achieve that objective. 

Rewording to contextualise in the context of the task is needed, e.g. analyse the way the 

genre, structure and textual features of your base text work together to shape your 

interpretation of the text. 

Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Understanding 

and analysis of 

literary texts 

94.03% 4.48% 1.49% 0% 

2 Understanding 

and application of 

theories  

94.03% 4.48% 1.49% 0% 

3 Evaluation and 

synthesis  

94.03% 4.48% 1.49% 0% 

4 Controlling textual 

features and 

conventions 

97.01% 1.49% 1.49% 0% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Understanding and analysis of literary texts criterion, judgments for the discerning 

performance levels in Assessment objectives 1 and 5 were matched to the following 

characteristics in sample student responses 

- defences that articulated and developed a perceptive overall interpretation of the selected 

base text 

▪ these responses were specific about how this interpretation provided the motivation for 

the complex transformation, informed by their chosen world-context-centred 
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approach/es. Evidence of this interpretation was typically present within the defence 

introduction and subsequently developed through arguments 

- perceptive analysis of the selected base text and complex transformation within the 

defence, through examination of how genre, structure and textual features supported a 

distinctive interpretation informed by their chosen world-context-centred approach/es 

▪ evidence of this analysis was present in spoken defences’ specific, well-considered use 

of examples from the base text 

▪ these responses were clear about how this analysis provided the motivation for the 

complex transformation, and systematically analysed and compared features from the 

textual intervention with the original text 

• for the Understanding and application of theories criterion, judgments for the discerning 

performance levels in Assessment objectives 2, 3 and 4 were matched to the following 

characteristics in sample student responses 

- defences that demonstrated discriminating understanding of aspects of text-centred and 

world-context-centred theoretical approaches and applied. theoretical concepts that were 

highly relevant to the base text, the motivation or ideological purpose for the complex 

transformation, and subsequent exploration of the complex transformation itself, e.g. 

▪ within the text-centred approach, a defence may have applied specific theoretical 

concepts from structuralism and semiotics to the base text in order to explore how it 

created meaning through binary oppositions and semiotic denotations and connotations, 

then articulated how this provided motivation to create an ideological shift through the 

complex transformation, applying these concepts to the transformed text to develop a 

discriminating comparison (this could be achieved by changing the denotations and/or 

changing the connotations of particular signifiers to reposition readers) 

▪ within the text-centred approach, a defence may have applied specific theoretical 

concepts from post-structuralism to the base text to focus on its contradictions and 

disunities and explain how these allowed opportunities for intervention, then articulated 

how these contradictions or disunities were rewritten in the complex transformation to 

invite alterative and/or resistant readings (this could be achieved by foregrounding or 

exacerbating the contradiction within the transformation, so that readers would be 

conscious of it and reject it, or by manipulating and exploiting the multiplicity of meaning 

within a specific signifier to reposition readers) 

▪ within the world-context-centred approach, a defence may have applied specific 

theoretical concepts from selected approach/es (e.g. feminism, Marxism, postcolonial 

criticism, ecocriticism, queer theory) to explore whose interests are served in the base 

text and how the political nature of the text silences specific voices, then explained how 

this theoretical concept prompted a specific change in the transformed text to 

ideologically reposition readers (this could be achieved by exaggerating or exacerbating 

the problem to bring it to the foreground, so that readers would reject the way the issue 

is seen as ‘normal’ in the base text, by allocating blame more specifically in the 

transformation, by having a character fight against the issue or become aware of it, or by 

juxtaposing dominant and oppressed characters) 

- defences that 

▪ recognised that the language of the text is crucial in constructing the particular 

representations of reality, and how ideological and discursive conflicts are played out in 

textual representations of culture 
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▪ in examining the base text and complex transformation, inquired not only into what is 

said, how it is said, and what is not said through an analysis of textual structures and 

features 

▪ specifically explored these ideas, allowing the response to demonstrate the relationships 

among and within text-centred and world-context-centred theoretical approaches 

• for the Evaluation and synthesis criterion, judgments for the discerning performance levels in 

Assessment objectives 8, 9 and 10 were matched to the following characteristics in sample 

student responses 

- defences that specifically evaluated how the text-centred and world-context-centred 

theoretical approaches allowed students to determine the invited and alternative reading/s 

of the base text, and the key assumptions and values underpinning these readings 

- defences that made an appraisal by weighing up or assessing the strengths, implications 

and/or limitations of the alternative reading position offered by the complex transformation, 

through systematic discussion of how the theoretical concepts and approaches 

underpinning their interventions repositioned audiences — these defences used quotations 

from the base text and complex transformation, aligning these to specific theoretical 

concepts and/or theoretical quotations 

- defences that were synthesised with discrimination — these responses featured ideas, 

analysis, theoretical concepts and supporting evidence selected for value or specific 

relevance to 

▪ the motivation (ideological purpose) for transforming the base text 

▪ how the rewritten text invites alternative and/or resistant readings 

• for the Controlling textual features and conventions criterion, judgments for the discerning 

performance levels in Assessment objectives 6 and 7 were matched to the following 

characteristics in sample student responses 

- defences used patterns and conventions of appropriate spoken academic genres (such as 

an academic lecture or presentation) with consistency 

- defences used specific and correct academic terminology, selected for relevance to the 

theoretical approach and the concepts or aspects being applied 

- appropriate citation and referencing conventions were followed with consistency 

- defences used fluent spoken communication to create desired effects for their academic 

audience. 

Samples of effective practices 

The following are excerpts from a response that illustrates the characteristics for the criteria at the 

performance level indicated. The excerpts may provide evidence of more than one criterion. The 

characteristics identified may not be the only time the characteristics have occurred throughout a 

response. 

These student response excerpts have been included: 

• to show how a response can produce discriminating interpretations of the selected base text 

through discerning analysis of genre, structure and textual features, e.g. the analysis in the 

defence arrives at an interpretation that the text ‘reduces [women] to an object to be used only 

for the male’s motive’ and specific textual features are analysed to support and develop this 

interpretation 
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• to demonstrate how a response can apply appropriate aspects of text-centred and world-

context-centred approaches with discernment, to explore meaning in both the base text and 

the complex transformation, e.g. the defence applies the feminist concepts of ‘masquerade’ 

and ‘mimicry’ to the base text and complex transformation — specific evidence from the base 

text is aligned to theoretical quotes about Riviere’s ‘masquerade’ to explore the base text’s 

problematic invited reading, and the response then applies this concept to the complex 

transformation to make a deliberate comparison that demonstrates how readers are 

repositioned to see this feminine masquerade as unnatural and inappropriate 

• as an example of a response that evaluates and synthesises at the discerning performance 

level. The response articulates how post-structuralist theoretical concepts such as disunities 

and deferral of meaning enabled the student to deconstruct and unravel the invited reading of 

the base text and to reposition readers in the complex transformation, e.g. the response 

details how the complex transformation has exploited the multiplicity of meaning in the signifier 

‘just’ within the base text to reposition readers to ‘reject the idea that women are expected to 

humour men’s attempts at winning them over only to be used as pawns’, moving from the 

base text’s plea to ‘just love’ to a complex transformation title of ‘Just a Game’. 

Understanding and 
analysis of literary 
texts (5 marks) 

• discerning 
understanding of the 
selected base text in 
order to develop 
discriminating 
interpretations 

• discerning analysis of 
how the genre, 
structure and textual 
features of the base 
text and the complex 
transformation 
support discriminating 
interpretations 

Understanding and 
application of theories 
(6 marks) 

• discerning 
understanding of 
relevant aspects of 
text-centred and 
world-context-centred 
theoretical 
approaches in order 
to systematically 
explore meaning in 
the base text and the 
complex 
transformation 

• discerning 
understanding of 
relationships among 
and within text-
centred and world-
context-centred 
theoretical 
approaches used to 
systematically explore 
meanings in the base 
text and complex 
transformation 

• discerning application 
of appropriate aspects 
of text-centred and 
world-context-centred 

Excerpt 1 
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theoretical approaches 
to reposition audiences 
in a theoretically 
defensible way through 
the construction of a 
complex transformation 

Evaluation and 
synthesis (5 marks) 

• discerning evaluation 
of the aspects of text-
centred and world-
context-centred 
theoretical 
approaches used to 
determine the invited 
and alternative 
reading/s of the base 
text and to reposition 
audiences in the 
complex 
transformation 

• discerning evaluation 
of the alternative 
reading position 
offered by the 
complex 
transformation, 
making explicit the 
aspects of the text-
centred and world-
context-centred 
theoretical 
approaches that 
underpin it 

• discerning synthesis 
of analysis of literary 
texts, text-centred and 
world-context-centred 
theoretical 
approaches and 
interpretations with 
supporting evidence 

Excerpt 2 

 

Excerpt 3 
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Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• when matching evidence in a student response to the performance characteristics of the 

Understanding and analysis of literary texts criterion, consideration be given to the extent to 

which the student response demonstrates 

- a distinct interpretation of the base text that provides the motivation and ideological 

purpose for their complex transformation, informed by their chosen world-context-centred 

approach/es 

- specific and detailed analysis of genre, structure and textual features within the base text 

and the complex transformation, through direct and indirect references, noting that an 

overreliance on general or indirect evidence (e.g. plot) can prevent responses from being 

discerning or effective 

• when matching evidence in a student response to the performance characteristics of the 

Understanding and application of theories criterion, consideration be given to the extent to 

which the student response demonstrates 

- specific and detailed understanding and application of aspects of text-centred theoretical 

approaches (e.g. structuralism, post-structuralism, narratology, psychoanalytic criticism 

and/or other text-centred approaches) — while analysis of the base text and the 

subsequent complex transformation might be motivated by ideological purpose (and 

therefore the chosen world-context-centred theoretical perspective), responses should 

apply specific theoretical concepts from text-centred approach/es to explore how 

‘ideological and discursive conflicts are played out in … textual representations’1 

- application and understanding of specific theoretical concepts related to the chosen world-

context-centred approach/es (an overreliance on the general ideological purpose of the 

chosen approach without subsequent analysis of specific theoretical concepts within this 

approach can prevent responses from demonstrating effective or discerning understanding 

and application), e.g. a response utilising Marxist criticism could investigate how the base 

text naturalises worker alienation and commodity fetishism, and how their complex 

transformation repositions readers in relation to these concepts 

• when matching evidence in a student response to the performance characteristics of the 

Evaluation and synthesis criterion, consideration be given to the extent to which the student 

response demonstrates 

- evaluation that aligns to the syllabus definition of evaluate — ‘make an appraisal by 

weighing up or assessing strengths, implications and limitations; make judgments about 

ideas, works, solutions or methods in relation to selected criteria; examine and determine 

the merit, value or significance of something, based on criteria’ — when matching evidence 

to the ISMG, careful consideration should be given to the response’s evaluation of how the 

chosen aspects of text-centred and world-context-centred theoretical approaches allowed 

for a determination about the invited and/or alternative reading/s of the base text and how 

the complex transformation repositioned audiences in relation to that 

1 Queensland Curriculum and Assessment Authority 2017, Approaches to reading practices: A resource for 

English & Literature Extension, p. 15, QCAA, Brisbane, Australia, 

www.qcaa.qld.edu.au/downloads/senior/snr_eng_extn_20_res_read_prac.pdf. 

https://www.qcaa.qld.edu.au/downloads/senior/snr_eng_extn_20_res_read_prac.pdf
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- synthesis of ideas and analysis aligned to the task length conditions of 8–10 minutes for the 

spoken/signed defence 

- when matching evidence in a student response to the performance characteristics of the 

Controlling textual features and conventions criterion, consideration be given to the extent 

to which the student response demonstrates textual features, patterns and conventions of 

academic genres and communication that are appropriate to an extended, theorised 

spoken analytical response for an academic audience. While spoken delivery and the role 

of the speaker is not assessed discretely within its own objective, consideration should be 

given to how the response utilises appropriate genres suited to the task and audience, e.g. 

an academic lecture or presentation. 

Additional advice 

• Defences should be communicated in first person to help students be specific about their own 

reading practices, textual changes to the base text and the theoretical concepts that underpin 

these. 

• Students are not required to read their complex transformation aloud as part of their defence. 

Instead, their spoken defence should clearly explain and analyse the complex transformation 

by using relevant and specific direct and indirect evidence that allows them to analyse and 

evaluate how readers have been repositioned in relation to the base text’s ideologies. 

Students can assume their academic audience is familiar with both the base text and the 

complex transformation prior to listening to their defence. 

• Schools should use the resource Confirmation submission information: English & Literature 

Extension 2020 to help ensure the required evidence is collected and stored for IA2. 

Specifically, it is important that for the spoken/signed response 

- recording occurs in a space with suitable lighting 

- the camera is placed at an appropriate distance from the student 

- the camera remains directly in front of the student 

- vocal delivery is clearly audible for the duration of the response 

- the video file is a continuous recording of the spoken defence with no pausing or editing. 

• All files must be correctly labelled within the Confirmation application in the QCAA Portal. 

• Schools and students should use the Approaches to reading practice: A resource for English & 

Literature Extension document as part of the teaching and learning preparing students for IA2. 

The interconnectedness between text-centred and world-context-centred approaches is 

outlined within this document, which can assist students in demonstrating their understanding 

of the relationships between the approaches within their spoken defence. 

• Students should be directed to select a specific publication, rather than a generic storyline, as 

their ‘base text’. This becomes especially important for texts where there have been multiple 

retellings, e.g. fairy tales and fables. By using a specific publication, students have greater 

opportunity to be precise and specific with their analysis of genre, structure and textual 

features of the base text. 

• While complementary features such as a slideshow are not required by the syllabus for the 

spoken defence, this is an example of a convention of academic communication that is 

appropriate for the task and its audience. These conventions can allow students to emphasise 

points of their spoken defence. If they are used, it is important to remember that students must 

remain visible for the duration of the video recording. 

 



 ______________________________________________________________________________________________________  

English & Literature Extension subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 30 of 47 
 

 

Internal assessment 3 (IA3) 

Extended response — academic research paper 

(35%) 

Students explore different way/s of reading their selected complex literary text/s through the 

application of at least two theories or aspects of theories to produce an academic research paper. 

These theories may be drawn from different theoretical approaches, or from the same theoretical 

approach. The selected complex literary text/s must be different from those selected for IA1 and 

IA2. Students use these theoretical approaches to produce a close reading of at least one 

selected complex literary text and to explore a focus question. The focus question should allow 

them to evaluate how effective these theoretical approaches have been in exploring and 

producing the close reading. Students may use class time and their own time to develop a 

response. 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 26 

Authentication 0 

Authenticity 1 

Item construction 4 

Scope and scale 2 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 75. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• specified all assessable cognitions in the task description and the scaffolding, e.g. used the 

cognitions (analyse, apply, evaluate, synthesise) when describing the task requirements 

• identified the need for a focus question to prompt the evaluation of theories or aspects of 

theories 
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• specified an appropriate context to help students identify audience and write in consideration 

of audience e.g. a context that required the academic tone of an extended academic research 

paper and demanded that Assessment objectives 6 and 7 were met 

• defined all aspects of the task (e.g. selection of complex text/s, focus question, evaluation of 

theories) and their suitability in providing a close reading 

• identified the need for students to manage scope by being discerning when selecting texts and 

theoretical approaches to explore the focus question 

• utilised the authentication checkpoints to help students manage response length. 

Practices to strengthen 

It is recommended that assessment instruments: 

• define cognitions consistently throughout the task description and scaffolding, e.g. do not 

change ‘analyse’ to ‘explain’ in the task description or scaffolding 

• specify that when choosing film texts, a close reading of the film requires the analysis of the 

film’s genre, structure and textual features 

• reword the assessment objectives if using them to cue students. Verbatim inclusion of the 

assessment objectives in the scaffolding does not explain how to achieve that objective. 

Rewording to contextualise in the context of the task in needed, e.g. when performing your 

close reading, consider the way your chosen theories work together, either in contrast or in 

tandem; evaluate the ways your chosen theories have produced your theorised interpretation 

of the text/s. 

Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 75. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• had scaffolding that gave clear steps to complete the task, using plain language to cue 

students effectively, e.g. specifying that focus questions must allow for evaluation. 
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Practices to strengthen 

There were no significant issues identified for improvement. 

Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Understanding 

and analysis of 

literary texts 

98.51% 0% 1.49% 0% 

2 Understanding 

and application of 

theories 

100% 0% 0% 0% 

3 Evaluation and 

synthesis 

98.51% 0% 1.49% 0% 

4 Controlling textual 

features and 

conventions 

98.51% 0% 1.49% 0% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Understanding and analysis of literary texts criterion, judgments for the discerning 

performance levels in Assessment objectives 1 and 5 were matched to the following 

characteristics in sample student responses 

- the production of a valid and perceptive close reading of the selected complex literary text/s 

that aligns to the syllabus glossary definition of close reading, which states, ‘one of the 

goals of this intense scrutiny of a text’s characteristics is to understand how the stylistic and 

formal aspects of a work of literature contribute to meaning’ 

- frequent and perceptive analysis of relevant generic, structural and textual features from 

the chosen literary text/s to support understandings and/or draw specific conclusions about 

meaning — responses that made conscious and deliberate efforts to read a text with care 

and attention to how direct evidence of the text’s language and structures helped generate 

meaning were able to produce more discriminating and valid close reading/s 

• for the Understanding and application of theories criterion, judgments for the discerning 

performance levels in Assessment objectives 2, 3 and 4 were matched to the following 

characteristics in sample student responses 

- a specific, signposted focus question that was complex in nature and allowed students to 

explore close reading/s through application of at least two selected theories 
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- communication and demonstration of how specific differences, similarities or relationships 

between the chosen theoretical approaches help to develop and explore the focus question 

and associated close reading/s of the text 

- direct application of pertinent, specific and detailed theoretical concepts, quotations and 

citations to the complex literary text/s — responses that applied aspects of at least two 

theoretical approaches, which were selected for their direct bearing on the focus question 

and production of a close reading of the text, were able to demonstrate the discerning 

performance levels in Assessment objective 4 

• for the Controlling textual features and conventions criterion, judgments for the discerning 

performance levels in Assessment objectives 6 and 7 were matched to the following 

characteristics in sample student responses 

- consistent use of patterns and conventions of appropriate academic genres (such as the 

analytical essay) 

- specific, detailed and correct academic terminology, selected for relevance to the 

theoretical approach/es and the concepts or aspects being applied to the complex literary 

text/s 

- responses used astute language choices and structures, which allowed for systematic 

analysis and evaluation suited to an academic audience 

- appropriate citation and referencing conventions were followed with consistency 

• for the Evaluation and synthesis criterion, judgments for the discerning performance levels in 

Assessment objectives 8, 9 and 10 were matched to the following characteristics in sample 

student responses 

- deliberate and conscious appraisal of the aspects of theoretical approaches that were used 

to produce close reading/s, through examination and determination of the merit, value, or 

significance of these applied theories to explore the focus question and produce 

interpretations of the text 

- use of the focus question to synthesise ideas and facilitate the evaluation of the close 

readings produced by applying selected theories to the text. Successful responses were 

articulate and explicit when referring back to their focus question and how the theorised 

analysis of the text within each of their approaches produced strengths, insights, limitations 

and/or implications. Evidence of this synthesis was typically found in the conclusions drawn 

from arguments but could also be evident in other parts of a response. 

Samples of effective practices 

The following are excerpts from a response that illustrates the characteristics for the criteria at the 

performance level indicated. The excerpts may provide evidence of more than one criterion. The 

characteristics identified may not be the only time the characteristics have occurred throughout a 

response. 

These student response excerpts have been included: 

• to demonstrate how a response can produce discriminating interpretations of the selected 

complex literary text through discerning analysis of genre, structure and textual features — 

this response develops a discriminating close reading of The Great Gatsby, analysing the way 

Gatsby ‘curates his ideal-I based on the ultra-wealthy Dan Cody’ and drawing the conclusion 

that ‘Gatsby’s loss of touch with reality is indicative of his psychosis’ 
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• to show the application of appropriate aspects of selected theories to explore a focus question 

and produce a close reading of the text, e.g. the response applies Kristeva’s psychoanalytic 

concept of abjection and Lacan’s concept of the Imaginary Order to specific details of Gatsby’s 

past and his attempts to repeat it 

• as an example of a response that evaluates and synthesises at the discerning performance 

level. The response is specifically synthesised to explore the focus question ‘To what extent 

does James Gatz trap himself in the Imaginary Order?’ Arguments draw conclusions that 

evaluate the effectiveness of theoretical concepts and approaches in responding to this focus 

question and producing close reading/s. For example, the response states ‘Therefore, 

although Gatsby is reluctant to advance from the Imaginary Order, the characters belonging to 

the ‘old money’ class implicitly and explicitly enforce the division between him and them, 

attempting to progress him to the Symbolic and Real Orders’. The conclusion provides further 

evidence of explicit and discerning synthesis and evaluation. 

Understanding and 
analysis of literary texts 
(10 marks) 

• discerning understanding 
of at least one selected 
complex literary text to 
develop discriminating 
close reading/s 

• discerning understanding 
of ways of reading the 
selected complex literary 
text/s to develop 
discriminating 
interpretations 

• discerning analysis of the 
genre, structure and 
textual features of the 
selected complex literary 
text/s to support 
discriminating 
interpretations 

Understanding and 
application of theories 
(10 marks) 

• discerning understanding 
of relevant aspects of at 
least two selected 
theories in order to 
explore a focus question 
and to develop and 
explore close reading/s of 
the selected complex 
literary text/s 

• discerning understanding 
of relationships among 
and within aspects of the 
selected theories in order 
to develop and explore a 
focus question and the 
associated close 
reading/s of the selected 
complex literary text/s 

• discerning application of 
appropriate aspects of at 
least two theories to a 
selected complex literary 
text/s to produce a close 
reading, or readings, of 
that text, or texts, and to 
explore a focus question 
 

Excerpt 1 
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Evaluation and synthesis 
(10 marks) 

• discerning evaluation of 
the strengths and 
limitations of the selected 
theories that were used to 
produce close reading/s of 
complex literary text/s and 
to explore a focus 
question 

• discerning evaluation of 
the close reading/s of the 
selected complex literary 
text/s, making explicit the 
aspects of the theories 
that underpin these 

• discerning synthesis of 
analysis of the selected 
complex literary text/s, the 
applied theories and 
resultant interpretation/s 
with supporting evidence 

Excerpt 2 
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Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• when matching evidence in a student response to the performance characteristics of the 

Understanding and analysis of literary texts criterion, consideration be given to the extent to 

which the student response demonstrates 

- detailed and specific analysis of the genre, structure and textual features of the selected 

complex literary text/s that demonstrates the syllabus definition of close reading 

- frequent, direct references to the text are required, ‘giving attention to its language and 

structures’ and how they ‘help generate meaning’ — this analysis should be used to 

generate and support valid interpretations, which draw conclusions from the text 

• when matching evidence in a student response to the performance characteristics of the 

Evaluation and synthesis criterion, consideration be given to the extent to which the student 

response demonstrates 

- synthesis of ideas, analysis and evaluation that aligns to the task length conditions of 

2500–3000 words (total including quotations) 

- deliberate and explicit evaluation, which makes an appraisal of the strengths, implications 

and limitations of the selected theories, and their effectiveness in producing a close reading 

of the text/s to explore a focus question — evidence of this will often be demonstrated 

through a response’s synthesis with its focus question, e.g. arguments can draw 

conclusions about the close reading/s produced and determine the merit, value or 

significance of the theoretical approach in producing interpretations that explore, answer or 

partially answer the focus question 

• when matching evidence in a student response to the performance characteristics of the 

Understanding and application of theories criterion, consideration be given to the extent to 

which the student response demonstrates 

- clear signposting of the focus question within the response — as the focus question is a 

prominent part of all assessment objectives within this criterion, responses should 

communicate their focus question explicitly, and be deliberate in their exploration of this 

question through a close reading of the text 

- understanding of the relationships among and within aspects of selected theories, e.g. how 

relevant theoretical approaches may complement one another and/or how they may clash 

- detailed and specific application of aspects of at least two selected theories, chosen for 

relevance to the focus question. As an extended academic research paper, the theoretical 

concepts, quotations and citations should be of sufficient detail and scope to produce a 

close reading of the text, through direct and frequent application to genre, structure and 

textual features. While frequent use of theory is required for this assessment task, the 

theory should be directly applicable to the student’s analysis of the text and the production 

of a close reading. Lengthy, textbook-like introductions to the theoretical approach/es or 

their historical context may limit a response’s ability to demonstrate the effective or 

discerning performance levels within this criterion. Succinct contextualisation of theoretical 

ideas can allow for the application of this theory to the complex literary text/s to be 

prioritised. 

  



 ________________________________________________________________________________ Internal assessment 3 (IA3) 

English & Literature Extension subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 37 of 47 
 

Additional advice 

• The theoretical approach/es selected for the internal assessment should be clear and explicit. 

• Focus questions should be complex in nature and require students to apply their chosen 

theoretical approaches to the literary text to answer, partially answer, or explore them. If a 

focus question can be answered without theorised analysis (e.g. it is self-evident in the text 

and does not require theory), students may need to refine their question when developing their 

response, e.g. 

- a focus question such as ‘Will analysis of The Great Gatsby through Marxist and feminist 

criticism reveal that female characters are marginalised and objectified?’ does not 

specifically necessitate theory to provide an answer or exploration, as female oppression is 

self-evident within the text 

- to enable more theorised analysis, the focus question above could be refined to ask ‘Will 

analysis of The Great Gatsby through Marxist and feminist criticism reveal that female 

agency is only permitted insofar as it supports the patriarchal economic system? What are 

the consequences when female characters transgress or test the boundaries of their 

gendered economic roles?’ 

- because the second focus question uses theorised terminology such as ‘female agency’ 

and ‘patriarchal economic system’ that relates to the chosen theoretical approaches, it 

necessitates the application of theory for analysis and exploration. Additionally, because 

the second focus question is concerned not with simply identifying an issue but with the 

consequences and effects of the issue, the focus question can prompt deeper exploration 

and draw more specific conclusions and interpretations from the text. 
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External assessment 

External assessment (EA) is developed and marked by the QCAA. The external assessment for a 

subject is common to all schools and administered under the same conditions, at the same time, 

on the same day. 

Extended response — theorised exploration of 

unseen texts (25%) 

Assessment design 

The assessment instrument was designed using the specifications, conditions and assessment 

objectives described in the summative external assessment section of the syllabus. 

Conditions 

Time: 2.5 hours, which includes 30 minutes for reading and annotations 

Length: 800–1000 words (excluding quotations) 

Other: selection of three unseen short texts of comparable complexity provided in the 

examination. 

The examination assessed subject matter from Unit 4. The question was derived from the context 

of Unit 4 (Area of study: Theorised exploration of texts). 

The assessment required students to use their knowledge of text-centred and world-context-

centred reading practices and interpretive strategies to construct a theorised exploration of an 

unseen short literary text. 

The stimulus comprised three original short texts of comparable complexity. These texts were 

written for the examination and were designed to elicit a unique student response that was a 

theorised close reading. 

Assessment decisions 

Assessment decisions were made by markers by matching student responses to the external 

assessment marking guide (EAMG). The external assessment papers and EAMG are published 

in the year after they are administered. 

Effective practices 

Overall, students responded well to: 

• the opportunity to demonstrate effective understanding of the issues and concerns that 

particular world-context-centred theoretical approaches analyse within texts 

• the opportunity to use register appropriate to a close theorised reading 

• the opportunity to apply aspects of feminist and Marxist theoretical approaches to the stimulus 

texts Fulfilment and A Letter of Protest. These stimulus texts were popular among the subject 

student cohort. While Speak to Us was not responded to as frequently, students who had 

specific knowledge and understanding of postcolonial criticism responded effectively to this 

stimulus text. 
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Criteria: Understanding and application of theories AND Understanding and analysis of literary 

texts 

Effective student responses: 

• articulated a clear theorised interpretation of the stimulus text, informed by understanding of 

text-centred and world-context-centred theoretical approaches. In many cases this overall 

theorised interpretation was demonstrated within the thesis statement, and then developed 

through later arguments and conclusions. Effective responses for this assessable element 

used knowledge and understanding of theories to draw an overall conclusion about the text 

and its meaning. The following interpretations for each stimulus text are examples that 

represent a perceptive and judicious understanding of theoretical approaches. This 

understanding is used to form an overall conclusion about the text and its results. These 

interpretations use specific terminology relevant to theoretical approaches 

- Fulfilment positions audiences to reject economic rationalism and prioritise intrinsic moral 

value over efficiency 

- Fulfilment criticises the bourgeoisie’s monopolisation of the proletariat and the 

individualistic ideologies that entrench inequality 

- Speak to Us condemns the cultural commodification that stems from colonisation 

- Speak to Us criticises anthropocentric views towards nature and the orientalisation of 

indigenous culture and peoples 

- A Letter of Protest attempts to rebuke patriarchal hegemony, but is limited in its ability to do 

so because of the internalised misogyny within the female narrator 

- A Letter of Protest criticises the systemic privilege that has been historically afforded to 

bourgeois men who conform to patriarchal values of dominance, ownership and idolisation 

of war 

• applied a range of relevant theoretical concepts from both text-centred and world-context-

centred approaches to the stimulus text in order to explore meaning and draw conclusions 

about the text’s results and effects. Responses that applied particular parts of the theoretical 

approaches to develop and explore their overall theorised interpretation were awarded high 

marks in this assessable element. The use of specific and relevant theoretical terminology 

assisted in achieving this. The student cohort 

- applied the following world-context-centred theoretical concepts 

▪ for Fulfilment — Marxist criticism concepts such as alienation, false consciousness, 

reification, class struggle, commodity fetishism and commodification, criticism of 

capitalist ideology, base and superstructure 

▪ for Speak to Us — postcolonial criticism concepts such as orientalism, subaltern theory, 

eurocentrism, othering, cultural appropriation and commodification. Additionally, 

ecocritical concepts such anthropocentrism and semiotic fallacy were applied to the text. 

Marxist criticism concepts were also applied to this text effectively 

▪ for A Letter of Protest — feminist criticism concepts such as gender performativity, 

misogyny, écriture féminine, essentialisation and patriarchy. Marxist criticism concepts 

were also applied to this text effectively 
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- applied the following text-centred theoretical concepts effectively to all three stimulus texts 

▪ narratological concepts such as external and internal focalisation, narrative distance and 

perspective. Aspects of genre theory, and concepts such as metanarrative (and 

postmodern skepticism of this) were also applied 

▪ structuralist, semiotic and post-structuralist concepts such as binary oppositions, 

signification, denotation and connotation, discourse theory and aporia 

▪ psychoanalytic criticism concepts such as desire and lack, repression, ego, superego 

and id 

• analysed how specific examples of the writer’s generic style, structure and textual features 

shaped the text to prompt critical and emotional responses in readers. Responses that 

examined the text in depth by scrutinising particular events, words, symbols and moments and 

recognised the text as a construct designed to give shape to ways of thinking about the world 

gained higher marks in this assessable element. These responses developed clear 

interpretations that drew meaning from the text, forming conclusions about its purpose, results 

and/or effects 

• revealed a specific and detailed understanding of the intricacies of the stimulus text. 

Responses that constructed an overall meaning from the text and considered the complexities 

that develop this meaning achieved high marks in this assessable element. 

Criterion: Synthesis 

Effective student responses: 

• communicated a discriminating and thoughtful thesis. Evidence of a discerning or effective 

thesis was typically found in the introduction of a student response; however, in some cases it 

was arrived at later in the essay through the development of arguments. Often, a response’s 

overall theorised interpretation of the stimulus text also served as the thesis of the essay 

• constructed arguments that caused the thesis to become more complex or intricate, or 

elaborated and expanded upon it across the reading. In doing so, these arguments would give 

reasons for overall interpretations by exploring intricacies of the text and applying aspects of 

theory 

• developed conclusions that were justified and arrived at through explicit argument and 

analysis. These conclusions often summarised specific theorised interpretations, results 

and/or effects of the stimulus text 

• selected a discriminating range of evidence from the stimulus text, which was explicitly and 

purposefully used to support the reading’s theorised interpretations. 

Criterion: Controlling textual features and conventions 

Effective student responses: 

• used specific, relevant and correct terminology from text-centred and world-context-centred 

theoretical approaches. These included specific theoretical concepts and terms within 

approaches, which allowed students to develop and add complexity to their theorised 

interpretation of the stimulus text. 

The following excerpts have been selected to illustrate effective student responses in one or 

more of the syllabus assessment objectives. The characteristics identified may not be the only 

time the characteristics have occurred throughout a response. 
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Samples of effective practices 

This student response excerpt has been included: 

• to demonstrate how a response achieves higher marks in the Understanding and analysis of 

literary texts criterion. This excerpt shows a discriminating understanding of the complexities 

of the chosen stimulus by exploring the hybrid construction of masculinity found within Collier, 

the protagonist of Georgette Riley’s novel 

• to show a discriminating interpretation of how the writer’s generic style, structure and textual 

features shape the text. This excerpt examines how particular word choices from both 

Georgette Riley and MB Warburton allow for the text to criticise patriarchy’s influence on art 

and culture. 

Understanding and 
analysis of literary 
texts (10 marks) 

• examination of how 
the writer’s generic 
style, structure and 
textual features shape 
the text 

• discriminating 
interpretation of how 
the writer’s generic 
style, structure or 
textual features shape 
the text 

• discriminating 
understanding of the 
complexities of the 
chosen stimulus 
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These student response excerpts have been included: 

• to demonstrate how a response achieves higher marks in the Synthesis criterion. This 

response provides a discerning thesis — that Fulfilment ‘positions readers to recognise that 

whilst individualistic discourse is hegemonic in our world, collectivism is the only way to 

minimise suffering of lower classes’. This thesis also provides evidence of a discriminating 

theorised interpretation, which draws upon aspects of Marxist criticism 

• to show discerning application of aspects of text-centred and world-context-centred 

approaches to the stimulus. These excerpts demonstrate application of specific elements of 

structuralist theory — binary oppositions — to produce a theorised exploration of the stimulus 

text. The response explains how the human/machine binary is a ‘false dichotomy’, as readers 

are aware the machines are produced by humans; however, the machines are afforded more 

freedoms than the proletariat workers. The response applies specific aspects of Marxist 

criticism, such as analysis of contemporary power structures and hegemonic ideologies 

• to demonstrate how a response develops arguments that expand upon the thesis and provide 

conclusions about the effects of the text on readers. 

Synthesis (7 marks) 

• discerning thesis 

• arguments to 
support the thesis 
developed across 
the reading 

• defensible 
conclusions based 
on the arguments 

Understanding and 
application of 
theories (8 marks) 

• discriminating 
theorised 
interpretation of the 
stimulus text 

• discerning 
application of 
aspects of text-
centred and world-
context-centred 
approaches to the 
stimulus 

• complex range of 
relevant strategies 
for a theorised 
exploration 

Excerpt 1 
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Excerpt 2 
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This student response excerpt has been included: 

• to show that in the Understanding and application of theories criterion, the response 

demonstrates a discriminating theorised interpretation of the stimulus for Speak to Us, with its 

interpretation of how the stimulus text presents a critique and condemnation of a Eurocentric 

colonialist discourse by exploring the harms of the appropriation and commodification of native 

culture. The response includes an application of a complex range of relevant strategies to 

produce this theorised exploration, which is evident in the accurate discussion and application 

of the terms ‘subaltern’ and ‘hybridity’ from postcolonial theory. The response provides a 

discriminating interpretation of how generic conventions, structures, and textual features, 

including text structures, language choices, symbolism and binary opposition, support this 

interpretation 

• to show a discerning thesis, which is convincingly supported through the development of a 

series of arguments across the reading. The thesis develops through the response, with the 

conclusion pointing out how the stimulus represents colonialist ideologies as self-destructive. 

These arguments are used to draw defensible conclusions about how the text positions the 

reader. A range of evidence is used discerningly to support those conclusions 

• as an example of accurate and discriminating use of sentence structures and vocabulary to 

develop ideas. The response uses punctuation accurately and purposefully and uses simple 

and complex words that are mostly spelt correctly. 

Understanding and application of theories (8 marks) 

• discriminating theorised interpretation of the stimulus text 

• discerning application of aspects of text-centred and world-context-centred approaches to the stimulus 

• complex range of relevant strategies for a theorised exploration 
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Synthesis (7 marks) 

• discerning thesis 

• arguments to support the thesis developed across the reading 

• defensible conclusions based on the arguments 
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Practices to strengthen 

It is recommended that when preparing students for external assessment, teachers consider: 

• assisting students to further develop their skills for the following assessable elements within 

the Understanding and application of theories criterion and the Understanding and analysis of 

literary texts criterion 

- understanding the syllabus glossary definition of interpret, and how this is contextually 

relevant to the subject and the external assessment. While many students provided 

interpretations of the stimulus text, these were not always theorised. A theorised 

interpretation uses knowledge and understanding of theoretical approaches to bring out the 

meaning of the stimulus text and draw conclusions from it. An example of an interpretation 

of a text that is not theorised would be the summation that Fulfilment demonstrates how 

one mistake can ruin everything when workers are mistreated. To improve this and 

demonstrate an understanding of relevant theoretical approaches, a response could 

instead develop a more effective theorised interpretation that Fulfilment communicates that 

economic advancement is an ideological myth used to coerce the proletariat to accept 

alienating working conditions. This improved interpretation draws upon understanding of 

Marxist theory to draw a conclusion about the meaning of the stimulus text. Some 

responses summarised or recounted the issues in the literary text rather than interpreting 

the meaning and drawing conclusions about the effects of the text and its complexities 

- applying specific theoretical concepts within chosen theoretical approaches to the stimulus 

text so that a range of relevant strategies are used for a theorised exploration of the text 

and an effective theorised interpretation is developed. Explicitly teaching students the 

syllabus glossary definition of aspect (i.e. ‘a particular part of a feature of something; a 

facet, phase or part of a whole’) can assist with this. While many responses explored the 

issues that feminist or Marxist critics focus on, such as sexism and classism, they did not 

apply specific aspects of those theoretical approaches, and therefore did not develop a 

theorised exploration effectively. For example, exploring the sexism Georgette Riley faces 

within A Letter of Protest is not in itself specific enough to suitably demonstrate 

understanding and application of feminist theory. Specific concepts such as (but not limited 

to) gender performativity, écriture féminine, essentialisation and male/female gaze could be 

applied to develop this exploration of sexism in a more theorised way 

- recognising and analysing how the writer’s generic style, structure and textual features are 

used to shape the text for specific cultural, social and/or aesthetic purposes, to prompt 

readers to generate critical and emotional responses to the issues in the text. Many 

responses did not recognise the text as a construct which was inviting readers to reject or 

support particular ideologies. It is important for students to understand how inclusion of 

particular ideologies within a text does not necessarily mean the text is upholding these 

ideals. For example, Fulfilment prompts condemnation of extreme capitalist ideologies by 

exploring the consequences of laissez-faire capitalism on the individual. Some responses 

confused Quantum’s priorities within the world of the text with the writer’s purpose of the 

text. Similar confusion between the text’s issues and its effects appeared in some student 

responses to Speak to Us and A Letter of Protest 

  



 _____________________________________________________________________________________ External assessment 
 

English & Literature Extension subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 47 of 47 
 

• assisting students to further develop their skills for the following assessable elements within 

the Synthesis criterion 

- communicating a clear thesis statement which is developed in later arguments. This thesis 

can provide evidence of markers of an overall interpretation of the stimulus text. If this 

thesis is theorised it can provide further evidence for markers for additional assessable 

elements in the marking guide 

- developing the thesis in arguments by exploring its complexities or adding detail to it, and 

providing specific conclusions based upon these arguments. These conclusions can be 

drawn within arguments and within the final paragraph of the essay. Often these 

conclusions detail the effects, consequences, impacts and/or results of the text on the 

reader 

- using evidence explicitly to support interpretations and theorised exploration of the text. An 

overreliance on plot summary and recount can prevent responses from achieving high 

marks in the Synthesis criterion 

- synthesising their application of text-centred and world-context-centred approaches 

together to create a whole interpretation of the text. This can be demonstrated by 

connecting arguments, ideas and conclusions drawn from the text, together with cohesive 

devices used to develop the overall interpretation 

• assisting students to further develop their skills for the following assessable elements within 

the Controlling textual features and conventions criterion 

- using specific vocabulary and correct terminology relevant to the text-centred and world-

context-centred theoretical approaches used to explore the stimulus. The inclusion of 

relevant theoretical concepts and terms can provide evidence of language choices and 

other assessable elements within the EAMG. 
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