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Introduction 
The annual subject reports seek to identify strengths and opportunities for improvement of 
internal and external assessment processes for all Queensland schools. The 2024 subject report 
is the culmination of the partnership between schools and the QCAA. It addresses school-based 
assessment design and judgments, and student responses to external assessment for General 
and General (Extension) subjects. In acknowledging effective practices and areas for refinement, 
it offers schools timely and evidence-based guidance to further develop student learning and 
assessment experiences for 2025. 

The report also includes information about: 

• how schools have applied syllabus objectives in the design and marking of internal 
assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement. 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic 
student work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders, and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for internal and external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for senior subjects. 

Subject highlights 
40 
schools offered 
English as an 
Additional 
Language 

 90.86% 
of students 
completed 
4 units 

 98.8% 
of students 
received a  
C or higher 
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Top 10 text selections by schools for English 
as an Additional Language 2024 

29 
Macbeth by 
William Shakespeare  12 

Othello by 
William Shakespeare 

12 
Never Let me Go by 
Kazuo Ishiguro  11 

Australian Story 
(documentary series) 

10 
Four Corners 
(documentary series) 

 

10 
Hidden Figures — 
Theodore Melfi 

8 

Growing up Asian  
in Australia — 
Alice Pung 

 

7 
Black Diggers — 
Tom Wright 

7 

Persepolis: The Story 
of a Childhood 
(graphic novel) — 
Marjane Satrapi 

 

  

All text selections made by schools in 2024 for English as an Additional Language can be found 
under Resources in the Syllabuses application (app) on the QCAA Portal.  
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Subject data summary 

Subject completion 
The following data includes students who completed the General subject. 

Note: All data is correct as at January 2025. Where percentages are provided, these are rounded 
to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered English as an Additional Language: 40. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 

733 725 666 

Units 1 and 2 results 
Number of students Satisfactory Unsatisfactory 

Unit 1 666 67 

Unit 2 682 43 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Knowledge application  IA1 Criterion: Organisation and development 

 

 

 
IA1 Criterion: Textual features  
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IA2 marks 
IA2 total 

 
IA2 Criterion: Knowledge application  IA2 Criterion: Organisation and development 

 

 

 
IA2 Criterion: Textual features  
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IA3 marks 
IA3 total 

 
IA3 Criterion: Knowledge application  IA3 Criterion: Organisation and development 

 

 

 
IA3 Criterion: Textual features  
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 

100–84 83–64 63–41 40–17 16–0 

Distribution of standards 
The number of students who achieved each standard across the state is as follows. 

Standard A B C D E 

Number of 
students 

122 302 234 8 0 
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Internal assessment 
The following information and advice relate to the assessment design and assessment decisions 
for each IA in Units 3 and 4. These instruments have undergone quality assurance processes 
informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessment. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v6.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Instruments submitted IA1 IA2 IA3 

Total number of instruments 41 41 41 

Percentage endorsed in Application 1 70 82 65 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG), and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v6.0, Section 9.6. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section of this report for 
each assessment instrument identifies the agreement trends between provisional and confirmed 
marks by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 39 261 15 92.31 

2 39 265 2 97.44 

3 39 263 0 100.00 
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Internal assessment 1 (IA1) 

Examination — analytical written response (25%) 
The purpose of this assessment is for students to write an analytical response, such as an essay, 
commentary, criticism, or review, to a seen question or task under supervised conditions. The 
question or task requires students to analyse representations of issues, ideas and attitudes 
presented in two different texts for an audience familiar with the chosen texts. The two texts must 
be of different types, and one of them must be a literary text selected from the prescribed text list. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions 

Alignment 4 

Authentication 0 

Authenticity 0 

Item construction 1 

Scope and scale 7 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• aligned with the assessment specification in the syllabus, requiring the use of a stimulus, 
which must include one literary text from the Prescribed text list, English and EAL 2023–2025 

• identified one concept or perspective (up to two) from the two texts (stimuli) with sufficient 
subject matter for students to provide a balanced analysis of the representations of ideas, 
identities, times and places, and an analysis of how and to what effect the author uses style 
and aesthetic features to create the concept  

• clearly stated the genre students should employ as the framework to construct the written 
response, such as an essay, commentary, criticism or review. 

Practices to strengthen 
It is recommended that assessment instruments: 

• provide one concept or perspective for students to analyse how representations of issues, 
ideas and attitudes are evident across the two different texts 

• avoid the use of confusing phrases such as ‘and/or’ to ensure students are clear about the 
concept or perspective they should analyse 
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• keep instructions clear and concise and in alignment with the syllabus objectives and 
specifications of the task 

• manage the scope and scale of the stimulus so students can manage the task under the 
assessment conditions, e.g. select only one short story or poem from an anthology, or one 
episode from a TV series. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 1 

Layout 0 

Transparency 1 

  

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• modelled accurate and consistent spelling and punctuation  

• provided clarity for an analysis with a focus on how and why writers choose and use stylistic 
and aesthetic features to represent issues, ideas and attitudes across the two different texts. 

Practices to strengthen 
It is recommended that assessment instruments: 

• are carefully edited and proofread to ensure the assessment is free from typing and textual 
errors 

• select and use word choices that are accessible for EAL students, who are still developing 
their capacity for Standard Australian English, to ensure students can align their response with 
the syllabus objectives, task specifications and the ISMG  

• avoid the inclusion of unnecessary, confusing descriptive words to improve the accessibility 
and understanding of the task so students can respond to the task with a confidence. 

Additional advice 
• Consider appropriate text selection that allows for a close study of two different texts to best 

demonstrate all aspects of the Knowledge application criterion. 

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 
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Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Knowledge 
application 92.31 2.56 5.13 0 

2 Organisation and 
development 94.87 2.56 2.56 0 

3 Textual features 97.44 0.00 2.56 0 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Knowledge application criterion, it was recognised at the 8–9 performance level that 
responses 

- articulated a unique interpretation of concepts, identities, times and places in both texts 
studied 

- demonstrated a discriminating response to the analysis of both texts 

- contained transparent analysis of how aesthetic features and stylistic devices, as well as 
cultural assumptions, values, attitudes and beliefs underpin the texts. The response clearly 
examined aesthetic features and stylistic devices, and their effects on the audience 

• for the Organisation and development criterion, it was recognised at the 8‒9 performance level 
that responses  

- demonstrated a clear thesis and responsiveness to the exam question or task  

- demonstrated a purposeful selection of evidence from both texts to substantiate and 
strengthen the arguments throughout the essay  

- developed arguments containing more cohesive ties to ensure continuity between 
paragraphs, evidence and synthesis of subject matter   

• for the Textual features criterion, it was recognised at the 6‒7 performance level that 
responses 

- sustained discerning control and manipulation of sentence structures to present ideas with 
clarity and rigour 

- used precise language choices to articulate their perspectives and astutely used language 
features suitable for the analytical essay genre and role of the writer  

- displayed discerning control over grammar and sentence structures using language 
features such as extended noun phrases and subordinate clauses. 

Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• when matching evidence to the descriptors for the Knowledge application criterion, ensure 

- analysis of aesthetic features and stylistic devices is distinguished from identification. 
Responses that only identified aesthetic features and stylistic devices without explaining 
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the effects on the audience did not demonstrate an adequate, effective, or discerning 
analysis of aesthetic features and stylistic devices for a literary analysis of two texts 

- responses examine the cultural assumptions, attitudes, values and beliefs of a text. 
Discerning analysis of cultural assumptions, attitudes, values, and beliefs critically highlight 
the qualities and concepts that define a cultural reading of a text, e.g. gender, ethnicity, 
heritage, class 

- responses provide a critical reading of how the audience is invited to take up positions 
about the concepts and qualities in both texts  

• when matching evidence to the descriptors for the Organisation and development criterion, 
ensure 

- the response makes use of the generic features of an analytical essay such as a clear 
thesis, developing clear arguments and cohesive text structures to present a clear and 
convincing interpretation of both texts  

- the response presents a synthesised analysis of the two texts so that all aspects of the 
Knowledge application criteria are evident in the justification of the interpretation, rather 
than treating the aspects of analysis separately 

• when matching evidence to the descriptors for the Textual features criterion, ensure students 
use the register or metalanguage of a literary analysis.  

Samples 
The following excerpts demonstrate a discerning response across the Knowledge application, 
Organisation and development, and Textual features criteria. The first paragraph is a key 
example of analytical writing at a high level. Language for purpose is used with confidence — 
‘Fear is wielded as a potent tool of control’. The analysis of aesthetic features is precise and 
astute — ‘employs manipulation to silent dissent and maintain her influence by …’ Knowledge of 
cultural assumptions, attitudes, values, and beliefs is clear and discriminating.  

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 
Excerpt 2 
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Additional advice 
• Use a best-fit approach to determine the mark where evidence in an assessment response 

matches criterion descriptors at different performance levels (Syllabus section 1.3).  

• Schools are responsible for ensuring the quality, accuracy and accessibility of the required 
files for confirmation (QCE and QCIA policy and procedures handbook v6.0, Section 9.6.3). 
For more information, see the Confirmation submission information in the app.  
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Internal assessment 2 (IA2) 

Extended response — persuasive written response 
(25%) 
This assessment instrument is an open-ended task that requires students to create their own 
perspective on a recent contemporary social issue in the form of a spoken persuasive text for a 
particular context and audience. There is no prescribed text for this instrument. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions 

Alignment 4 

Authentication 0 

Authenticity 0 

Item construction 2 

Scope and scale 0 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• used the cognitive verb ‘create’ to align with the assessable objectives in the Knowledge 
application criterion 

• chose an authentic, accessible audience for EAL students from within the school and its wider 
community to provide a realistic purpose for creating the persuasive written text, 
e.g. audiences such as ‘an audience of your peers’ or ‘an audience of fellow students’ rather 
than ‘a public audience with a wide range of experience and world views’ 

• provided explicit prompts and cues for students to use a range of aesthetic features and 
stylistic devices for persuasive purposes about the chosen issue to best demonstrate 
Assessment objective 5. Refer to Syllabus section 1.2.5 for further information.    

Practices to strengthen 
It is recommended that assessment instruments: 

• include the word ‘create’ and phrases like ‘own perspective’ to clarify and emphasise the 
purpose of the task  

• specify an appropriate, accessible audience and context for students to create a relevant 
persuasive written response to allow them to best demonstrate Assessment objectives 1 and 2 

https://www.qcaa.qld.edu.au/downloads/senior-qce/syllabuses/snr_english_add_lang_19_syll.pdf
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• cue students to ‘create’ their own perspective on a contemporary social issue to ensure there 
is alignment with the Assessment objectives in the Knowledge application criterion and the 
Unit 3 subject matter.  

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 1 

Layout 0 

Transparency 1 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• were error-free and used punctuation accurately and with purpose to distinguish and 
emphasise the students’ focus in executing the task 

• avoided unnecessary words that confuse the students’ capacity to execute the task. 

Practices to strengthen 
It is recommended that assessment instruments: 

• draw from the familiarity and understanding of the school and its wider community, to provide 
a relatable, accessible audience for EAL students, who are not only new to Standard 
Australian English but are possibly unfamiliar with their new environment’s social context. 

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Knowledge 
application 100.00 0.00 0 0 

2 Organisation and 
development 100.00 0.00 0 0 

3 Textual features 97.44 2.56 0 0 
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Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Knowledge application criterion, it was recognised at the 7‒8 performance level that 
responses  

- demonstrated a clear match to the ‘create’ and ‘use’ cognitions, focusing on the creation of 
a perspective through a reasoned and well-developed argument to persuade an audience. 
This included representing concepts, identities, times, and places in ways that were 
purposeful, allowing the audience to clearly grasp the significance and relevance of the 
argument within the persuasive text 

- made use of the ways cultural assumptions, attitudes, values, and beliefs underpin the 
texts, demonstrating an insightful understanding of how these underlying factors shape 
meaning and influence audience positioning moving beyond surface-level engagement to a 
nuanced manipulation of cultural perspectives 

- used a range of aesthetic features and stylistic devices for persuasive purposes, e.g. a 
discerning understanding of pathos, logos and ethos in inviting audiences to take up 
positions as well as a confident use of expert opinions and developing an authentic point of 
view and stance on the issue 

• for the Organisation and development criterion, it was recognised at the 7‒8 performance level 
that responses  

- matched the genre specified in the endorsed assessment instrument and considered the 
purpose and needs of the intended audience. For instance, students effectively drew from 
the patterns and conventions of genres like persuasive speeches, essays, or letters to the 
editor, ensuring the role of the writer was clearly established and maintained to achieve a 
specific purpose 

- expertly selected and synthesised subject matter to support their perspectives. This involved 
not just presenting relevant information but integrating evidence and ideas in a way that built a 
coherent and persuasive argument, showing depth of understanding of the topic and a clear 
connection between the subject matter and the perspective being advanced 

• for Textual features criterion, it was recognised at the 8‒9 performance level that responses  

- demonstrated the use of a variety of sentence styles and sophisticated punctuation 
choices, such as the purposeful use of em dashes or the correct use of semicolons to 
enhance clarity and impact 

- used vocabulary that was appropriate to the genre and engaged the audience through 
features like adverbial sentence beginnings, evocative language that expresses a distinct 
voice and the effective use of subject-specific terminology. 

Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that students: 

• demonstrate an exploitation of the genre and manipulation of their own perspective that moves 
beyond simple information or generalisations 

• expertly and insightfully discuss the evidence provided, not only provide an opinion statement 
to research  

• use cohesive devices to create logical flow and smooth transitions between ideas, ensuring 
clarity and a strong connection between the main points 
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Samples 
The following excerpt demonstrates the persuasive letter genre. It uses textual features in an 
astute manner and aesthetic features in a purposeful way to affect the reader. It highlights the 
balance between pathos and logos as a discerning stylistic choice to connect the reader with the 
argument in the letter. It makes discerning uses of the author’s attitudes, values and beliefs to 
invite the audience to consider their perspective of this contemporary social issue.  

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

 

 

 

Additional advice 
• Use a best-fit approach to determine a mark where evidence in an assessment response 

matches criterion descriptors at different performance levels (Syllabus section 1.3). 
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Internal assessment 3 (IA3) 

Extended response — imaginative 
spoken/multimodal response (25%) 
This assessment instrument requires students to create an imaginative spoken/multimodal 
response using their interpretation of a literary text (from the prescribed text list) as a springboard. 
Students may respond in any imaginative form other than poetry and may use class time and 
their own time to develop their response.  

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions 

Alignment 4 

Authentication 1 

Authenticity 0 

Item construction 3 

Scope and scale 3 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• explicitly identified an audience familiar to students to allow students to demonstrate 
appropriate spoken/signed and nonverbal features (and complementary features, if 
appropriate) to establish a relationship with the audience and ‘achieve particular purposes’ 

• selected an appropriate literary text from the Prescribed text list, English and EAL 2023‒2025 
as a springboard for an imaginative spoken or multimodal response that  

- allowed student choice and flexibility for a live spoken, prerecorded or multimodal response 

- aligned with syllabus specifications 

- specified a genre from examples in the assessment specifications, or an appropriate genre 
that complies with the assessment specifications. 

Practices to strengthen 
It is recommended that assessment instruments: 

• use relevant information confined to each section, such as ‘stimulus, task, 
instructions/direction, and scaffolding’, to avoid unnecessary repetition of superfluous 
information 
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• use scaffolding to support the students’ independent execution of the task, and to allow them 
to cover the required assessable objectives and performance-level descriptors of the ISMG 
not to guide students towards a predetermined response. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions 

Bias avoidance 0 

Language 3 

Layout 1 

Transparency 1 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• made relevant language choices, avoiding the inclusion of unnecessary words, which provided 
a clear focus for the execution of the imaginative spoken/multimodal response 

• provided clear, brief and pertinent instructions that informed students about approaches and 
processes that could be used, to complete their response or the presentation 

• modelled accurate spelling, grammar, punctuation, and other textual features. 

Practices to strengthen 
It is recommended that assessment instruments: 

• include scaffolding that provides clear instructions to inform students about the processes 
they could use to complete the response that align with the syllabus objectives.  

Additional advice 
• Feedback for a spoken task is important for EAL learners who are still developing all the core 

skills in Standard Australian English, especially in speaking. It is particularly important for 
adolescent learners to build their confidence in speaking, which provides a foundation for 
effective verbal communication in the future, either in study or the workplace.   

• A draft should be submitted in the mode of the task specifications. For instance, a student 
presenting in the spoken mode should receive feedback on their delivery as a spoken mode, 
including nonverbal communication and complementary features. Refer to the QCE and QCIA 
policies and procedures handbook v6.0, Section 8.2.5 for information on drafting. 

• Feedback on the spoken mode encapsulates all skills for assessable elements on the ISMG, 
i.e. Knowledge application, Organisation and development, and Textual features. Feedback 
for the spoken mode provides opportunities for teaching and learning to focus on language 
choices for synthesis, and cohesion for an authentic purpose, which will likely benefit written 
responses to tasks. 
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Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Knowledge 
application 100 0 0 0 

2 Organisation and 
development 100 0 0 0 

3 Textual features 100 0 0 0 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Knowledge application criterion, it was recognised at the 7–8 performance level that 
responses demonstrated a strong understanding of the 

- springboard text, including the underpinning cultural assumptions, attitudes, values and 
beliefs that shape audience positioning 

- use of aesthetic features and stylistic devices to develop an authentic reading and 
interpretation of characters, times and places from the springboard text. Imagery, humour, 
irony and culturally nuanced language was used for an accurate portrayal of the text 

• for the Organisation and development criterion, it was recognised at the 7–8 performance level 
that responses 

- showed evidence of the chosen imaginative genre for the spoken or multimodal response, 
such as a monologue, digital narrative, vlog or eulogy, and used relevant subject matter 
from the springboard text to support the perspectives 

- demonstrated a clear understanding of the patterns and conventions of the chosen 
imaginative genre, such as tone, style and structure, to achieve a specific purpose within 
the context of the task  

• for the Textual features criterion, it was recognised at the 8–9 performance level that 
responses demonstrated 

- deliberate and purposeful language choices tailored to the specific context and task 
purpose, reflecting a nuanced understanding of how language can influence meaning and 
audience reception 

- a strong command of spoken/signed features, as well as nonverbal features (facial 
expressions, gestures, proximity, stance and movement) and complementary features, 
including digital features such as graphics, still and moving images, design elements, music 
and sound effects, which were skilfully integrated to enhance the overall message and 
engage the audience. 
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Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• for the Knowledge application criterion, attention should be given to 

- drawing on the perspectives, concepts, identities, time or places represented in the studied 
literary text (poem, short story, graphic novel, play, film). Personal memoirs and eulogies 
must be based on a character perspective from the text. Refer to the Syllabus 
specifications 5.4.1 which states, ‘in role as a character from the text studied in class that 
fills a gap or offers new insight into the character or other aspects of the text’ 

• for the Textual Features criterion, attention should be given to 

- unnecessary emphasis on a student’s accent. A student cannot be marked down in 
‘pronunciation, phrasing and pausing, audibility and clarity, volume, pace, silence’. Applying 
accuracy in the students’ ability to demonstrate the performance level 6‒7 and create a 
spoken performance must be used 

- ensuring that the genre of the student presentation uses the relevant spoken/signed and 
nonverbal features (and complementary features, if appropriate). For example, ensuring 
students appear on screen for a digital narrative to achieve 6‒7 performance level 

- all three descriptors within the performance level. Each descriptor has equal weighting 
when allocating a mark for this criterion. For instance, spoken/signed and nonverbal 
features (and complementary features, if appropriate) should not be weighted more than 
the other two characteristics that refer to making language choices and the use of grammar 
and language structure to achieve particular purposes. Decisions about spoken/signed and 
nonverbal features need to be considered in conjunction with the other descriptors to apply 
the best-fit approach to the ISMG.  

Samples 
The following excerpts demonstrate a discerning understanding of the patterns and conventions 
of a dramatic monologue. The response provides a discerning interpretation of the base text —
Robert Frost’s poem ‘Stopping by Woods on a Snowy Evening’ — to highlight cultural values, 
attitudes and beliefs, particularly the conflict between the character’s education dreams and the 
weight of familial obligations in a patriarchal society. Discerning aesthetic features and devices, 
have been used to elicit a critical and emotional reaction from the audience. The response 
manipulates staging, stance and movement along with voice, tone and silence to invite audiences 
to understand the devastating impact of the cultural beliefs on the character’s desires. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 
Excerpt 2 
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Excerpt 3 

 

Part 1: 
Video content (2 min, 5 secs) 
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-
2024/snr_english_add_lang_ia3_e3_p1_stu1.mp4 

Part 2: 
Video content (1 min, 40 secs) 
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-
2024/snr_english_add_lang_ia3_e3_p2_stu1.mp4 

Additional advice 
• Use a best-fit approach to determine a mark where evidence in an assessment response 

matches criterion descriptors at different performance levels (Syllabus section 1.3).  

• There are different conditions for spoken and multimodal responses in the syllabus. If the 
endorsed assessment instrument specifies spoken/signed, then the response should be 
5– 8 minutes and the multimodal should be 6‒9 minutes (Syllabus section 5.5.1). 

• Refer to the QCE and QCIA policy and procedures handbook v6.0, Section 8.2.6 for guidance 
about managing response length. 

• Before submitting files for confirmation, schools are responsible for ensuring the quality, 
accuracy and accessibility of the required files (QCE and QCIA policy and procedures 
handbook v6.0, Section 9.6.3).  

 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_english_add_lang_ia3_e3_p1_stu1.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_english_add_lang_ia3_e3_p1_stu1.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_english_add_lang_ia3_e3_p2_stu1.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_english_add_lang_ia3_e3_p2_stu1.mp4
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External assessment 
External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. 

Examination — analytical written response (25%) 
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. The 
examination is an analytical response to a literary text from the prescribed text list in the form of 
an analytical essay for an audience with a deep understanding of the text.  

• Time: 2 hours plus planning time (15 minutes)  

• Length: 800–1000 words 

The examination consisted of 16 extended items — two for each of the eight text options.  
Each student responded to one item on one text studied. The examination assessed subject 
matter from Unit 4, Topic 2: Critical responses to a literary text. 

The assessment required students to produce an analytical written response to an unseen 
question on a literary text from the prescribed text list.  

The eight texts from the prescribed text list are: 

• Burial Rites — Hannah Kent 

• Macbeth — William Shakespeare 

• Never let Me Go — Kazuo Ishiguro  

• Othello — William Shakespeare 

• Pride and Prejudice — Jane Austen 

• The White Earth — Andrew McGahan  

• The Yield — Tara June Winch 

• We Are all Completely Besides Ourselves — Karen Joy Fowler. 

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the external 
assessment marking guide (EAMG). The external assessment papers and the EAMG are 
published in the year after they are administered. 

Effective practices 
Overall, students responded well when they: 

• for the Knowledge application criterion  

- addressed the question stem directly. For ‘How is the reader invited to view ...’ questions, 
successful responses focused on the aspects of reader positioning, such as narrative 
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voice, character development, symbolism, or thematic exploration. For ‘Analyse the 
significance of ...’ questions, high-quality responses examined the role and impact of the 
specific element within the broader narrative or thematic framework 

- explored how the concept (e.g. belonging, leadership, the supernatural) is shaped by the 
cultural assumptions, attitudes, beliefs, and values of the text’s context. Strong responses 
highlighted how these elements position the audience to adopt viewpoints or engage 
critically 

- incorporated multiple features of the concept or element being explored, e.g. for 

 concepts such as ‘belonging’ or ‘jealousy’, responses discussed how different 
characters or plot developments represented competing or complementary perspectives 

 specific elements such as ‘the landscape’ or ‘Desdemona’s handkerchief’, high-level 
responses analysed their symbolic, thematic, and narrative significance 

• for the Organisation and development criterion  

- developed a clear and nuanced thesis that responded directly to the question and all its 
components, e.g. for 

 ‘How is the reader invited to view …’ questions, high-level samples articulated how the 
text achieved this positioning, e.g. through its concepts, character arcs, or stylistic 
choices 

 ‘Analyse the significance of …’ questions, high-level thesis statements asserted why the 
chosen element is integral to the text, e.g. its contribution to concept, character 
development, or reader engagement 

- ensured each paragraph transitions smoothly to the next, maintaining a cohesive argument 
to strengthen the thesis statement throughout the response 

• for the Textual features criterion  

- used a formal, academic tone register that reflects the analytical genre and avoided 
colloquialisms or overly emotive language 

- employed varied sentence constructions to articulate nuanced ideas. 

Practices to strengthen 
When preparing students for external assessment, it is recommended that: 

• in the Knowledge application criterion, students 

- focus on reader positioning for ‘How is the reader invited to view …’ questions, e.g. in 

 Macbeth, analyse how Shakespeare uses soliloquies, such as Macbeth’s ‘Tomorrow, 
and tomorrow, and tomorrow’ speech, to invite the audience to view leadership as 
fleeting and corrupted by unchecked ambition 

 Othello, examine how Iago’s manipulation and the motif of jealousy position the 
audience to question the reliability of appearances and the destructive potential of 
mistrust 

 The White Earth, explore how shifting perspectives between generations invite readers 
to connect past mistakes with present-day consequences 

- focus on nuanced analysis for ‘Analyse the significance of …’ questions, e.g. in 

 Macbeth, analyse how the supernatural (the Witches) functions not only as a narrative 
catalyst but as a representation of Elizabethan fears of moral corruption and chaos 
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 Othello, explore how Desdemona’s handkerchief signifies fidelity and trust but is 
weaponised to represent betrayal, jealousy and manipulation 

 The White Earth, investigate how Kuran House symbolises colonial power and cultural 
disconnection, while also functioning as a site of inherited trauma 

- examine specific aesthetic features or stylistic devices in depth, analysing their effect on 
the audience. To achieve the higher-mark range, responses should move beyond 
identifying techniques to interpreting how they construct meaning relevant to the question 

 for instance, in Macbeth, students could analyse how the supernatural (e.g. the Witches’ 
equivocation) manipulates audience perception of fate and ambition 

 in Othello, the symbolism of Desdemona’s handkerchief could be examined as a tool to 
reflect jealousy and the destructive nature of misplaced trust 

 in The White Earth, Kuran House could be explored as a motif representing the 
connection between past and present 

- reinforce the importance of moving beyond a plot recount. Teach students to use evidence 
from the text as a foundation for their interpretation, e.g. 

 summary: ‘The Witches tell Macbeth his prophecy, which leads him to become 
ambitious’ 

 interpretation: ‘The Witches’ prophecies manipulate Macbeth’s ambitions, framing them 
as inevitable yet morally ambiguous, which positions the audience to reflect on the 
dangers of unchecked power’ 

• in the Organisation and development criterion  

- students learn to write thesis statements that directly respond to the question and 
distinguish between a credible and discriminating thesis, e.g.  

 credible: ‘Shakespeare presents the supernatural as a force that influences human 
actions’ 

 discriminating: ‘Shakespeare uses the supernatural to reflect humanity’s susceptibility to 
external manipulation, highlighting the psychological conflict between fate and free will’ 

- the thesis should become the ‘anchor’ for the analysis. Arguments are developed to 
strengthen (support) the thesis, with the analysis drawing clear conclusions  

- explicitly teach students to connect ideas within paragraphs and across the essay. Each 
piece of evidence should extend logically from the thesis and contribute to a cohesive 
argument, e.g. 

 in The White Earth, students might begin with Kuran House’s historical significance, 
develop its symbolism of colonial legacy and conclude by linking it to the novel’s 
commentary on the present 

• In the Textual features criterion  

- provide students with word banks for analytical terms (e.g. ‘emphasises’, ‘reflects’, ‘invites’, 
‘positions’) and ensure they use these consistently to articulate meaning 

- focus on tense consistency, especially using the present tense for a literary analysis 

- teach accurate punctuation, particularly for proper nouns (e.g. ‘the Witches’, ‘Desdemona’) 
and possessive apostrophes (e.g. ‘Macbeth’s crown’) 

- teach students to vary sentence length for clarity and emphasis. Use shorter sentences for 
purposeful conclusions and longer, more complex sentences for detailed analysis. 
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Samples 

Extended response 
The following excerpt is from a response to Question A for Macbeth by William Shakespeare.  
It required students to respond to the question ‘How is the reader invited to view the concept of 
leadership in the play?’  

Effective student responses: 

• used quotations and textual references to strengthen their arguments 

• used register for a literary analysis, which is held throughout the essay  

• established control of textual features and conventions to develop ideas. 

This excerpt has been included to illustrate: 

• an authoritative interpretation of relevant representations of concepts and identities, arguing 
that Shakespeare uses contrasting views of leadership through the foils of Macbeth and 
Duncan to critique illegitimate power, particularly through Macbeth’s tyrannical reign and that 
true leaders will prevail. From the start, the student examines the elements of the play as 
intentional constructions and authoritatively unpacks their relevance to the chosen question. 
This continues throughout the response, which interprets Shakespeare’s portrayal of 
Macbeth’s leadership as one rooted in ambition but marred by moral disintegration, reflecting 
the Jacobean distrust of tyrannical rule and divine retribution. The analysis of cultural 
assumptions is woven seamlessly into the discussion of perspectives and representations 
throughout the response in a commanding and perceptive way. It also explicitly examines the 
effects of stylistic devices the playwright employs throughout, including characterisation, 
personification, juxtaposition, and imagery  

• a distinct and discriminating thesis that responds to the question/task, e.g. ‘using contrasting 
characterisation of Macbeth and King Duncan, and the cultural assumptions of the great chain 
of being as underpinning legitimate power and leaders’. It includes both simple and complex 
sentences to express ideas clearly and to elaborate on arguments effectively  

• precise and discriminating vocabulary choices, such as ‘corruption’, ‘moral integrity’, 
‘paranoia’, ‘manipulation’ and ‘deterioration’, to enhance analysis and demonstrate a 
sophisticated understanding of leadership. It also uses language that focuses on analysis and 
argumentation, not just summarisation or description. 
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The following excerpts are from a response to Question A for Othello by William Shakespeare.  
It required students to respond to the question, ‘How is the reader invited to view the concept of 
jealousy in the play?’  

These excerpts have been included to illustrate: 

• an authoritative interpretation of key representations of concepts and identities, arguing that 
Shakespeare portrays jealousy as a corrosive and destabilising force that erodes trust and 
relationships, leading to the downfall of several characters. From the outset, the writer critically 
examines the play’s elements as deliberate constructions, connecting them confidently to the 
question. This approach is sustained throughout the response, which analyses Shakespeare’s 
depiction of jealousy as both an individual weakness and a societal issue, reflecting 
insecurities tied to race, gender, and power. The discussion of cultural assumptions is 
seamlessly integrated into the exploration of perspectives and representations, creating a 
cohesive and insightful argument 

• a discriminating analysis of the effects of stylistic devices the playwright uses, including 
soliloquies, dramatic irony, symbolism, and imagery. The response highlights Shakespeare’s 
depiction of Iago’s manipulation of Othello, especially through phrases such as ‘beware, my 
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lord, of jealousy; it is the green-eyed monster’, which exemplifies the destructive and irrational 
qualities of jealousy. It also explores the contrast between Desdemona’s virtue and Othello’s 
growing mistrust, emphasising their divergence through juxtaposition in their interactions. 

Excerpt 1 
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Excerpt 2 
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The following excerpt is from a response to Question B for The White Earth by Andrew McGahan. It 
required students to respond to the question ‘Analyse the significance of Kuran House in the novel.’ 

This excerpt has been included to illustrate: 

• an authoritative interpretation of the significance of Kuran House, arguing that McGahan uses 
the house as a symbol of the tensions surrounding land rights and the Native Title Act 1993. 
The response demonstrates how McGahan uses the house as a political allegory, where 
characters embody various perspectives on land ownership, colonial legacy, and First Nations 
rights. From the outset, the response argues that Kuran House is not merely a physical setting 
but a powerful symbol that represents the conflicting views on land entitlement, power and 
history. The response continues the analysis, interpreting the house as a metaphor for the 
struggle between traditional ownership and legal systems imposed by colonisation, 
highlighting the struggle for justice and recognition in the post-colonial context. 

• a discriminating examination of the way McGahan uses characters as symbols to express 
different perspectives on land rights and the implications of the the Act. For instance, 
characters such as William, John and their families represent various social, political, and 
cultural viewpoints. By analysing the characters’ relationships to Kuran House and their roles 
in the narrative, the response reveals how McGahan draws on the house to reflect deeper 
allegorical meanings about the contested nature of land ownership in Australia. The response 
also discusses McGahan’s use of setting to reinforce this allegory, showing how the decaying 
grandeur of the house mirrors the moral and legal conflicts surrounding land title. 
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Additional advice 
• Reinforce the importance of planning to address all aspects of the question within the word 

limit. For instance, responses to ‘How is the reader invited to view …’ should prioritise 
mechanisms of positioning (e.g. characterisation, setting, symbolism) and avoid unnecessary 
plot recount. 

• Encourage students to write for an informed, educated audience. Introductions should focus 
on directly addressing the question without unnecessary historical or biographical context. 
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