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Introduction 
 

Throughout 2022, schools and the QCAA worked together to further consolidate the new 
Queensland Certificate of Education (QCE) system. The familiar challenges of flood disruption 
and pandemic restrictions were managed, and the system continued to mature regardless. 

We have now accumulated three years of assessment information, and our growing experience of 
the new system is helping us to deliver more authentic learning experiences for students. An 
independent evaluation will commence in 2023 so that we can better understand how well the 
system is achieving its goals and, as required, make strategic improvements. The subject reports 
are a good example of what is available for the evaluators to use in their research. 

This report analyses the summative assessment cycle for the past year — from endorsing internal 
assessment instruments to confirming internal assessment marks, and marking external 
assessment. It also gives readers information about: 

• how schools have applied syllabus objectives in the design and marking of internal assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement. 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples, including those that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic student 
work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders and teachers to: 

• inform teaching and learning and assessment preparation 
• assist in assessment design practice 
• assist in making assessment decisions 
• help prepare students for external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for General subjects (including alternative sequences (AS) and Senior 
External Examination (SEE) subjects, where relevant) and General (Extension) subjects. 

Report preparation 
The report includes analyses of data and other information from endorsement, confirmation and 
external assessment processes. It also includes advice from the chief confirmer, chief endorser and 
chief marker, developed in consultation with and support from QCAA subject matter experts.
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Subject data summary 
 

Subject completion 
The following data includes students who completed the General subject or AS. 

Note: All data is correct as at 31 January 2023. Where percentages are provided, these are 
rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered the subject: 52. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 

877 856 704 

Units 1 and 2 results 
Number of students Satisfactory Unsatisfactory 

Unit 1 789 88 

Unit 2 790 66 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Knowledge application  IA1 Criterion: Organisation and development 

 

 

 
IA1 Criterion: Textual features  
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IA2 marks 
IA2 total 

 
IA2 Criterion: Knowledge application  IA2 Criterion: Organisation and development 

 

 

 
IA2 Criterion: Textual features  
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IA3 marks 
IA3 total 

 
IA3 Criterion: Knowledge application  IA3 Criterion: Organisation and development 

 

 

 
IA3 Criterion: Textual features  
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 

100–82 81–62 61–41 40–16 15–0 

Distribution of standards 
The number of students who achieved each standard across the state is as follows. 

Standard A B C D E 

Number of 
students 

111 304 272 17 0 
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Internal assessment 
 

The following information and advice relate to the assessment design and assessment decisions 
for each IA in Units 3 and 4. These instruments have undergone quality assurance processes 
informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessments. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v4.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Number of instruments submitted IA1 IA2 IA3 

Total number of instruments 16 20 17 

Percentage endorsed in Application 1 60% 80% 64% 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG), and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v4.0, Section 9.6. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section of this report for 
each assessment instrument identifies the agreement trends between provisional and confirmed 
marks by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 51 289 31 88.24% 

2 51 276 6 92.16% 

3 50 272 0 98% 
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Internal assessment 1 (IA1) 
 

Examination — analytical written response (25%) 
The purpose of this assessment is for students to write an analytical response, such as an essay, 
commentary, criticism, or review, to a seen question or task under supervised conditions. The 
question or task requires students to analyse representations of issues, ideas and attitudes 
presented in two different texts, in order to offer a considered interpretation for an audience 
familiar with the chosen texts. The two texts must be of different types, and one of these two texts 
must be a literary text selected from the prescribed text list. 

Assessment decisions 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 9 

Authentication 0 

Authenticity 0 

Item construction 0 

Scope and scale 3 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 52. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• required students to demonstrate an analysis of the subject matter, in response to a clear task, 
designed to measure all the assessment objectives 

• used clear instructions that guided students to construct a response that analysed 
representations of issues, ideas, and attitudes 

• ensured students analysed two different texts, one of these from the prescribed text list 

• focused students on key aspects of the Knowledge application criterion in the ISMG. 
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Practices to strengthen 

It is recommended that assessment instruments: 

• avoid using cognitions (such as compare and  contrast, draw conclusions, agree with a 
statement, interpret, argue, explore, or substantiate) that are not aligned with the 
assessment objectives  

• use the cognition analyse to align with Assessment objectives 3, 4 and 5 

• ensure that the two texts to be analysed are different, in particular that one of the texts is not 
an adaptation of the other, i.e. the play Macbeth and a film adaptation of Macbeth 

• specify the representations or perspective to be analysed, providing clear parameters of 
appropriate scope and scale, to allow opportunities for greater discernment in demonstrating 
the assessment objectives. Avoid a broad or general perspective, such as ‘universal themes of 
power, passion and honour’, as these are likely to lead to superficial responses. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 0 

Language 1 

Layout 0 

Transparency 1 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 52. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• were succinct and avoided redundant word choices  

• were logically sequenced using white space to improve accessibility 

• used consistent formatting. 

Practices to strengthen 

It is recommended that assessment instruments: 

• make precise word choices for analytical purposes and to maintain a register suited to 
essay writing  

• keep instructions simple and consistent 

• maintain an awareness the essay writer is a second language learner and ‘chunk’ the 
information for accessibility, e.g. by the use of white space  

• use layout and formatting familiar to students. 
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Additional advice 
• Schools should provide either one or two question options only. Offering no more than two 

options would mirror and provide practice for the external exam in Unit 4, and ensure EAL 
students have the opportunity to use the allocated time appropriately without the distraction of 
too many options. Any surplus questions/options could be kept in reserve for a 
comparable assessment. 

• Avoid long and complex tasks. Simplification makes an instrument more accessible, as 
exemplified in the external assessment.  

• Scaffolding is not required for the examination when developing the assessment in the 
endorsement app. It is a school-based decision how to provide prompts and cues to complete 
the task. However, over-scaffolding can lead to a predetermined response or result in 
inequitable support for students. 

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement with 

provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less 

and greater 
than 

provisional 

1 Knowledge 
application 88.24% 9.8% 1.96% 0% 

2 Organisation and 
development 92.16% 5.88% 1.96% 0% 

3 Textural features 90.2% 7.84% 1.96% 0% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• there was strong evidence in student responses of all three criteria (particularly Organisation 
and development), reflecting schools’ understanding and ability to teach these in an English as 
an Additional Language context 

• students responded explicitly to the exam question/task and demonstrated sustained analysis 
and synthesis of the two texts using a wide range of evidence  

• responses indicated a shared understanding of how to analyse 

- perspectives, and representations of concepts, identities, times, and places in the texts 

- the ways cultural assumptions, values, attitudes, and beliefs invite audiences to take 
up positions 

- aesthetic features and stylistic devices in two different texts 
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• students explicitly responded to all aspects of the Organisation and development criterion by 
matching evidence of the use of patterns and conventions of the analytical genre and the role 
of the writer to analyse texts, selection, and synthesis of subject matter to support 
perspectives and organisation and sequencing of subject matter, including use of cohesive 
devices to emphasise ideas and connect parts of the analytical text.  

Samples of effective practices 

The following excerpt demonstrates manipulation of language features to establish claims and 
dissect the evidence carefully. Patterns and conventions of the analytical genre indicate 
confidence when exploring the texts and how the reader is positioned to understand 
perspectives, aesthetic features and stylistic devices in order to find patterns of meaning. 

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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Excerpt 1 
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Excerpt 2 
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Excerpt 3 

 

 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• in the Knowledge application criterion 

- Assessment objectives 3 and 4 are considered together and in relation to two different 
texts. Assessment objectives must be assessed in terms of both the quality of the analysis 
and the use of the appropriate metalanguage, i.e. examination of the representations of 
issues, ideas, and attitudes, and the analysis of the ways cultural assumptions, attitudes, 
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values and beliefs underpin different texts, and invite audiences to take up positions in 
specific contexts  

- care is taken to distinguish analysis from identification of aesthetic features and 
stylistic devices in Assessment objective 5 

 analysis is dissection to ascertain and examine constituent parts for the purpose of 
finding meaning or relationships and identifying patterns, similarities and differences 

 identification is recognition of and stating a distinguishing feature  

- care is taken to understand the difference between effective and discerning analysis as 
qualifiers of the ISMG  

 an effective response analyses the evidence in a precise manner but is unable to draw 
connections and patterns between ideas in the text  

 a discerning response makes links and draws connections between the claims and 
thesis.  

• in the Textual features criterion greater care should be taken in differentiating between 
effective and suitable when assessing student work. The context of writing under exam 
conditions means that students’ work can still be discerning or effective in this criterion even 
when a few errors are presented in spelling, punctation and grammar.  

Additional advice 
• Consider the combination of texts used for IA1: 

- provide a wide range of texts for students — good pairings of texts allow for more depth 
and richer ideas and analysis.  

- think of your school’s cultural context and student engagement  

- poems, films, short stories, and plays can  be insightful texts for sustained and 
challenging analysis  

- mixed text types help support EAL students to understand and comprehend both written 
and visual texts.  

• Build student understanding of aesthetic features and stylistic devices and their effects. 

• Provide opportunities for students to analyse the ways in which cultural assumptions, 
attitudes, values and beliefs underpin texts and invite audiences to take up positions in texts.  

• Offer explicit teaching of the cognitive verbs in Assessment objectives 3, 4 and 5, along with 
the appropriate analytical metalanguage to express complex ideas and explicit understanding 
of the concept of audience positioning when analysing perspectives and representations in 
texts. This includes examination of the representations of issues, ideas, and attitudes in two 
different texts. 
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Internal assessment 2 (IA2) 
 

Extended response — persuasive written response 
(25%) 
This assessment instrument is an open-ended task that requires students to create their own 
perspective on a recent contemporary social issue in the form of a spoken persuasive text for a 
particular context and audience. There is no prescribed text for this instrument. 

Assessment decisions 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions* 

Alignment 3 

Authentication 2 

Authenticity 0 

Item construction 0 

Scope and scale 2 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 52. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• directed students to create a text that developed their personal perspective on an issue, 
framed within the structure of a persuasive text, such as a written speech, editorial or 
opinion column  

• identified an audience students could relate to, which was accessible to students in the 
context of their school and community 

• identified an authentic purpose that students could relate to for the creation of a personal 
perspective that would be applicable in the context of students’ school and community 

• remained within the syllabus conditions and aligned with QCAA policies and procedures. 
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Practices to strengthen 

It is recommended that assessment instruments: 

• include the cognitive verbs ‘create’ and ‘use’ to construct a viewpoint and develop arguments  

• identify an audience for the persuasive text that is appropriate and realistic to the school and 
community context. Avoid inauthentic audiences, such as the United Nations or NASA.  

• are focused and limited to the assessable task.  

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 52. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• created simple, clear tasks and gave simple instructions 

• created tasks that did not use redundant words or were verbose 

• used terminology consistently, including references to the persuasive genre and devices  

• used formatting consistently. 

Practices to strengthen 

It is recommended that assessment instruments: 

• avoid unnecessary words, which can create confusion 

• are designed with simplicity, using pertinent word choices. 

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 
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Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement with 

provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less 

and greater 
than 

provisional 

1 Knowledge 
application 98.04% 0% 1.96% 0% 

2 Organisation and 
development 92.16% 5.88% 1.96% 0% 

3 Textual features 96.08% 1.96% 1.96% 0% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Knowledge Application criterion, there was a deep understanding of the cognitions 
‘create’ and ‘use’ for persuasive purposes as per the syllabus glossary definition. Students 
who created their own unique perspective on a contemporary issue of their choice were 
successful in developing an in-depth and reasoned argument to persuade an audience 

• for the Organisation and development criterion, there was evidence in student responses 
matching the genre stipulated in the endorsed assessment instrument such as an editorial, 
column, speech, eulogy, essay or letter of advocacy 

• for the Textual features criterion, there were a range of approaches to the language features 
table (Syllabus section 1.2.5).  

Samples of effective practices 

The following excerpts demonstrate discerning creation in the Knowledge application criterion, 
showing confidence in the chosen topic and strong use of aesthetic features to establish voice. 
Organisation and development are also discerning with the sustained use of genre patterns and 
conventions of a persuasive text, and the role of the writer for a specified audience and context.  

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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Excerpt 1 

 

Excerpt 2 
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Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• to demonstrate Assessment objective 1, responses align to specific genre patterns and 
conventions of a persuasive mode, i.e. ‘create’ perspectives rather than ‘analyse’ perspectives 
of a contemporary social issue in the media 

• Assessment objective 5, which relates to the use of aesthetic features, is applied to 
persuasive texts to achieve persuasive purposes including rhetorical questions, emotive 
language, poetic devices, and appeals to the audience 

• the task examines modern contemporary Australian issues that have relevance and currency 
for students in Year 12. Some topics of research may be too out of date or a poor fit with the 
description in Unit 3 of ‘issues, ideas and attitudes’ 

• poems and novels are not considered as springboard texts for the creation of perspectives, 
because students can be tempted to analyse rather than create when these are used. Rather, 
schools are encouraged to examine non-fiction texts on the prescribed text list or fictional texts 
that explore a wide range of social, moral, ethical, or global issues that can provide ideas for 
the creation of student perspectives.  
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Internal assessment 3 (IA3) 
 

Extended response — imaginative 
spoken/multimodal response (25%) 
This assessment instrument requires students to create an imaginative spoken/multimodal 
response based on their interpretation of a specific literary text (from the prescribed text list) as a 
springboard. Students may respond in any imaginative form other than poetry and may use class 
time and their own time to develop their response. 

Assessment decisions 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment  

Validity priority Number of times priority was identified in decisions* 

Alignment 4 

Authentication 0 

Authenticity 1 

Item construction 3 

Scope and scale 1 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 52. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• specified an audience or required students to nominate an audience that students could relate 
to, and that was accessible to them, in terms of their personal experience and/or the context of 
their school and community 

• cued students to the role of a speaker, and the purpose of creating a personal perspective that 
reflects representations of identities, times, and places 

• stated a genre for an imaginative response, such as dramatic monologue, vlog or eulogy, and 
allowed students to create a unique response based on a text from the prescribed text list  

• used the cognitive verbs ‘create’ and ‘use’ in the task description.  
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Practices to strengthen 

It is recommended that assessment instruments: 

• include the title of the text chosen from the prescribed text list 

• avoid cultural stereotypes when designing the task 

• enable students to create a unique response through the task design 

• take into account the distinction between spoken or multimodal responses when designing the 
imaginative task. If schools choose to provide a choice, they should ensure alignment with 
syllabus conditions for time, i.e. 5–8 minutes or 6–9 minutes, respectively.  

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 52. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• created simple clear tasks and instructions 

• used terminology consistently 

• used formatting consistently. 

Practices to strengthen 

It is recommended that assessment instruments: 

• avoid unnecessary words, which can create confusion 

• are designed with simplicity with pertinent word choices. 

Additional advice 
• Schools should engage with the Confirmation submission information document for EAL when 

preparing the IA3 spoken or multimodal response, e.g. advice about pre-recording and 
multimodal responses, to ensure there is sufficient evidence of Assessment 
objective 11 (non- verbals).  

• Schools are encouraged to avoid long and complex tasks. Simplification makes an instrument 
more accessible, as exemplified in the external assessment. 
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Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement with 

provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less 

and greater 
than 

provisional 

1 Knowledge 
application 98% 2% 0% 0% 

2 Organisation and 
development 100% 0% 0% 0% 

3 Textual features 100% 0% 0% 0% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• there was strong evidence in student responses of all three criteria, reflecting the school’s 
understanding of the Unit 4 subject matter in an English as an Additional Language context  

• schools made accurate judgments about the match of evidence in student responses with the 
IA3 ISMG and the range of cognitions, such as ‘create’, ‘use’, ‘select’, ‘synthesise’, ‘organise’ 
and ‘sequence’ 

• there was a deliberate connection with the springboard text in terms of characters, setting, 
events and concepts to achieve a particular purpose in a specific context. 

Samples of effective practices 

The following excerpts demonstrate subtle and complex creation of perspectives for imaginative 
purposes using the springboard text ‘Nothing gold can stay’ by American poet Robert Frost. The 
response challenges cultural identity from the perspective of a Chinese mother and her biracial 
son in Australia. It explores representations of parental uncertainty, and concepts of family and 
decision-making about their son’s cultural development. The response demonstrates discerning 
use of patterns and conventions of a monologue to develop a distinct character in a time 
and place. 

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout a response. 
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Excerpt 1 

 

Video content: ( 1 min, 32 secs)  https://youtu.be/f-hf3O3y_pY 

https://youtu.be/f-hf3O3y_pY
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Excerpt 2 

 

Video content: (2 mins, 46 secs) https://youtu.be/QmFvriVyC-w 

https://youtu.be/QmFvriVyC-w


 ________________________________________________________________________________ Internal assessment 3 (IA3) 

English as an Additional Language subject report 
2022 cohort 

Queensland Curriculum & Assessment Authority 
February 2023 

Page 27 of 39 
 

Excerpt 3  

 

Video content: (2 mins, 16 secs)  https://youtu.be/W8GLzbkSHFk 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• when selecting an appropriate text for the IA3, schools  consider the breadth and depth of the 
text to ensure students have opportunities to extend concepts, times and places, or investigate 
gaps and silences, to create an imaginative response  

• when assessing the Textual features criterion, schools are aware that a student’s accent 
cannot be marked down in ‘pronunciation, phrasing and pausing, audibility and clarity, volume, 
pace, silence’. It is important to accurately assess the student’s ability to demonstrate the 
criteria and create a spoken performance.  

Additional advice 
• Explicitly teach the imaginative genre. For example, if students are being asked to create a 

monologue, teach and model  the monologue genre and its dramatic conventions will 
be needed.  

• Ensure that students prepare for the spoken component carefully, as well as for the written 
script. The focus should be on the spoken preparation and rehearsal.  

https://youtu.be/W8GLzbkSHFk
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• Give students opportunities to draft and rehearse their performance in the spoken mode.  

• Check requirements around file submission and size for confirmation on the QCAA portal. See 
Confirmation submission information: English as an Additional Language 2019, which defines 
performance and spoken response (Section 2.5) and multimodal response (Section 2.6). 
Section 4.2 states that schools should ensure there is sufficient evidence of nonverbal 
features in the video recording, including facial expression, gestures, proximity, stance and 
movement, to allow Assessment objective 11 to be demonstrated.  

• Ensure that students can be seen in full view, as this is necessary to judge all aspects of the 
Textual features criterion (do not film just the student’s head, or a voiceover without evidence 
of non-verbal features).
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External assessment 
 

External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. 

Examination — analytical written response (25%) 
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. The 
examination is an analytical response to a literary text from the prescribed text list in the form of 
an analytical essay for an audience with a deep understanding of the text.  

• Time: 2 hours plus planning time (15 minutes)  

• Length: 800–1000 words 

The examination consisted of 17 extended items — two for each of the eight text options. Each 
student responded to one item on one text studied. The examination assessed subject matter 
from Unit 4, Topic 2: Critical responses to a literary text. 

The assessment required students to produce an analytical written response to an unseen 
question on a literary text from the prescribed text list.  

The stimulus comprised eight texts from the prescribed text list, which were designed to elicit 
unique responses.  

External assessment texts:  

• Burial Rites — Hannah Kent 

• Cat’s Eye — Margaret Atwood 

• Hamlet — William Shakespeare 

• Jane Eyre — Charlotte Bronte 

• Macbeth — William Shakespeare 

• Nineteen Eighty-Four — George Orwell 

• We Are All Completely Beside Ourselves — Karen Joy Fowler 

• The White Earth — Andrew McGahan. 

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the external 
assessment marking guide (EAMG). The external assessment papers and the EAMG are 
published in the year after they are administered. 
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Effective practices 
Effective student responses responded well to: 

• for the Knowledge application criterion, the opportunity to 

- respond explicitly to the question/task to ensure the response could demonstrate the higher 
performance levels across the assessable elements  

- authoritatively respond to the question/task showing flexibility and confidence in the text  

- analyse the writer’s aesthetic and stylistic choices with authority that showed a deep 
understanding of the effects on the reader 

- focus on the constructedness of texts and characters as deliberate constructions by the 
writer for the purpose of literary analysis  

- provide purposeful analysis of the cultural assumptions, attitudes, values or beliefs 
underpinning the text  

• for the Organisation and development criterion, the opportunity to  

- develop a thesis that highlights a specific perspective in relation to the question/task 

- use evidence, including quotations and/or textual references, to explicitly support 
arguments across the response 

- draw conclusions at the end of paragraphs and link back to the key arguments to 
strengthen the thesis across the response  

• for the Textual features criterion, the opportunity to  

- use analytical language choices that directly addressed the ways audiences are invited to 
take up positions by dissecting specific writers’ choices to explain the meaning or 
relationships between them 

- successfully use sentences that focus on a particular idea at the front of the sentence and 
follow through with, or develop, that idea throughout the clause 

- use verb tense shifts, with fewer students tending to move between the past and the literary 
present tense 

- purposefully use punctuation to develop an idea in a sentence with discrimination.  

Samples of effective practices 
The following excerpt is from a student response to Question B for Macbeth by William 
Shakespeare. It required students to respond to the question ‘To what effect is the symbol of 
blood used in the play?’  

This excerpt has been included to demonstrate an authoritative interpretation of: 

• perspectives and representation in the text  

• how the text is underpinned by cultural assumptions, attitudes, values or beliefs 

• how the writer’s stylistic or aesthetic choices shape the text.  
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Excerpt 1 
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Samples of effective practices 
The following excerpt is from a student response to Question A for We Are All Completely Beside 
Ourselves by Karen Joy Fowler. It required students to respond to the question ‘What perspective 
about Rosemary and Fern’s relationship is communicated in the novel?’  

This excerpt has been included to demonstrate: 

• a discriminating thesis that responds to the question/task, develops arguments to strengthen 
the thesis across the response and provides clear conclusions 

• a well-considered selection of evidence from the text that is used explicitly to 
support arguments 

• logical sequencing of information and ideas in and between paragraphs  

• use of cohesive devices to connect, develop, emphasise and transition between ideas within 
paragraphs and across the response.  
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Excerpt 1 
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Samples of effective practices  
The following excerpt is from a student response to Question A for The White Earth by Andrew 
McGahan. It required students to respond to the prompt ‘Analyse the significance of John and 
Ruth’s relationship in The White Earth’. 

This excerpt has been included to demonstrate use of: 

• a range of grammatically accurate sentence structures to develop ideas 

• vocabulary with discrimination to develop ideas and use of register appropriate to the role of 
essay writer 

• accurate and purposeful punctuation   

• simple and complex words that are mostly spelt correctly.  
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Excerpt 1
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Practices to strengthen 
It is recommended that when preparing students for external assessment, teachers consider: 

• in the Knowledge application criterion, the requirement to 

- enable students to develop skills in responding to a range of questions and item constructs, 
for example by highlighting that the focus of the Knowledge application criterion is on 
analysis, no matter what prompt is used 

 of representations and perspectives, e.g. ‘What perspective…?’ 

 of the ways ideas underpin literary texts, e.g. ‘How is the reader invited…?’  

 of writer’s choices, e.g. ‘To what effect...?’  

- provide opportunities for students to develop skills in analysing the writers’ choices in texts, 
particularly through discussion of the effects of aesthetic and stylistic choices in chains of 
evidence to support arguments 

- include evidence to strengthen analysis, and avoid over-emphasising interrogation of a 
single quotation (e.g. by analysing each word in terms of its overall meaning, which may 
lead to a whole paragraph focusing only on one piece of evidence/quotation) 

• in the Organisation and development criterion, the requirement to  

- teach the different types of essay questions that students may encounter. Students must 
create a thesis, whatever type of question is presented  

- teach students to be flexible and to think about what the question is asking. Encourage 
students to interrogate the question to ensure they fully understand it in order to create a 
thesis that responds to all aspects of the question. Students should be encouraged to 
spend time brainstorming and defining the terms during the planning time before they 
construct a thesis  
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- focus on incorporating evidence from the text to support arguments. The inclusion of 
quotations does not necessarily mean that evidence has been used to support arguments; 
students must explain how/why that quotation demonstrates a particular element the 
response is discussing 

- incorporate evidence across the text to support arguments. For some responses, nearly 
every single word in a quotation was analysed to demonstrate how it supported an 
argument, and this was sometimes to the detriment of the development of the 
whole response 

- consider cohesion, synthesis, and clarity when using a demonstrative pronoun, e.g. when 
writing ‘this’, clarify what ‘this’ refers to, e.g. ‘this evidence’, ‘this statement’, ‘this 
quote’, ‘this behaviour’  

• in the Textual features criterion, the requirement to  

- use possessive apostrophes correctly 

- avoid using slang or pejorative words to describe characters, as these are not appropriate 
for a literary essay, including writing the correct auxiliaries in verbal constructions, 
i.e. ‘Agnes could have …’ not ‘Agnes could of …’ 

- write a range of sentence structures to develop ideas, avoiding sentence fragments  

- use commas or dashes to demark parentheses or clauses within sentences to highlight 
what is important in their sentences.  

Additional advice 
• Explicitly teach and model: 

- use of possessive apostrophes in contrast to plurals 

- vocabulary that is appropriate for a literary essay, avoiding slang or pejorative terms to 
describe characters. Include how written spelling can differ from verbal pronunciation, e.g. 
even native speakers may say ‘Macbeth should of …’ but students should always write 
‘Macbeth should have …’ (Teachers may sometimes use colloquial words or expressions to 
help students understand a text, but should also use more formal word choices) 

- how to write short syntax for effect amidst longer, complex sentences  

- to understand and avoid sentence fragments, i.e. that a dependent/subordinate clause or a 
participle phrase is not a complete sentence but needs an independent clause to 
complete it  

- the use of commas or dashes to demark parentheses or clauses within sentences. Explain 
and demonstrate how sentences that use multiple clauses, when punctuated accurately, 
highlight what is important in the sentence, and avoid ungrammatical, confusing sentences.  

• Support students to answer the question using the text itself; quotations from other academic 
sources distract from the task at hand.  

• Remind students to approach the examination with a flexible mindset, prepared to answer any 
question about the text: 

- answer the question on the examination, not questions practiced or prepared 

- write an introduction that is precise and relevant to the question. Students often seemed to 
have a prepared introduction that they attempted to tailor to the question.  

• Remind students to keep audience and purpose in mind; there is no need to retell the plot or 
define literary terminology, as markers are familiar with the text and stylistic and 
aesthetic devices. 
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• Teach students to understand the difference between inappropriate retelling, and providing a 
brief relevant summary, which provides context for an interpretation of identified relevant 
evidence and builds the argument with clarity. 

• Help students to understand the difference between audiences, e.g. responses should 
examine Jacobean or Elizabethan cultural assumptions, attitudes, values or beliefs that 
underpin the text, rather than stating that they exist. Responses were more authoritative and 
purposeful when they employed analytical verbs and audience positioning phrases combined 
with a discussion of a specific cultural assumption that underpins the text.  
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