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Introduction ~.\~./

The annual subject reports seek to identify strengths and opportunities for improvement of
internal and external assessment processes for all Queensland schools. The 2025 subject report
is the culmination of the partnership between schools and the QCAA. It addresses school-based
assessment design and judgments, and student responses to external assessment for General
and General (Extension) subjects. In acknowledging effective practices and areas for refinement,
it offers schools timely and evidence-based guidance to further develop student learning and
assessment experiences for 2026.

The report also includes information about:

how schools have applied syllabus objectives in the design and marking of internal
assessments

how syllabus objectives have been applied in the marking of external assessments

patterns of student achievement

important considerations to note related to the revised 2025 syllabus (where relevant).
The report promotes continuous improvement by:

¢ identifying effective practices in the design and marking of valid, accessible and reliable
assessments

e recommending where and how to enhance the design and marking of valid, accessible and
reliable assessment instruments

¢ providing examples that demonstrate best practice.

Schools are encouraged to reflect on the effective practices identified for each assessment,
consider the recommendations to strengthen assessment design and explore the authentic
student work samples provided.

Audience and use

This report should be read by school leaders, subject leaders, and teachers to:
¢ inform teaching and learning and assessment preparation

e assist in assessment design practice

e assist in making assessment decisions

¢ help prepare students for internal and external assessment.

The report is publicly available to promote transparency and accountability. Students, parents,
community members and other education stakeholders can use it to learn about the assessment
practices and outcomes for senior subjects.

Subject highlights

467 85.41% 99.51% 0
schools offered of students @ of students 0
English completed received a
4 units (| — C or higher
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Introduction

Prescribed text highlights

Number of schools selecting these texts — internal assessment

1 44 Four Corners (documentary series) — ABC
1 28 Wilfred Owen
1 26 The Great Gatsby by F Scott Fitzgerald

122 Sylvia Plath
115  RobertFrost
105  BruceDawe
101 Carol Ann Duffy
101 Emily Dickinson
86 Judith Wright

72 Ali Cobby Eckermann

Number of students studying these texts — external assessment

19,498  wocor
6,031  one
918 Burial Rites
657 Never Let Me Go
462 The Dry
4006 Pride and Prejudice
287 The Yield

2 O 5 All the Light we cannot see

English subject report Queensland Curriculum & Assessment Authority
2025 cohort January 2026
Page 2 of 49



Subject data summary (] H H

Unit completion

The following data shows students who completed the General subject.

Note: All data is correct as at January 2026. Where percentages are provided, these are
rounded to two decimal places and, therefore, may not add up to 100%.

Number of schools that offered English: 467.

Completion of units Unit 1 Unit 2 Units 3 and 4
Number of students 32,383 30,370 27,657
completed

Units 1 and 2 results

Number of students Unit 1 Unit 2
Satisfactory 30,226 28,727
Unsatisfactory 2,157 1,643

Units 3 and 4 internal assessment (lA) results

Total marks for IA
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IA1 marks

I1A1 total

Percentage (%)

IA1 Criterion: Knowledge application

Percentage (%)
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Percentage (%)
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IA2 marks

1A2 total
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IA3 marks
A3 total
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Subject data summary

External assessment (EA) marks
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Subject data summary

Grade boundaries

The grade boundaries are determined using a process to compare results on a numeric scale to
the reporting standards.

Standard A B C D E
Marks 100-84 83-64 6341 40-17 16-0
achieved

Distribution of standards

Number of students who achieved each standard across the state.

Standard A B C D E

Number of 6,455 12,848 8,218 136

students

Percentage of 23.34 46.45 29.71 0.49 0.00

students
English subject report Queensland Curriculum & Assessment Authority
2025 cohort January 2026
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Internal assessment

This information and advice relate to the assessment design and assessment decisions for each
IA in Units 3 and 4. These instruments have undergone quality assurance processes informed by
the attributes of quality assessment (validity, accessibility and reliability).

Endorsement

Endorsement is the quality assurance process based on the attributes of validity and accessibility.
These attributes are categorised further as priorities for assessment, and each priority can be
further broken down into assessment practices.

Data presented in the Assessment design section identifies the reasons why IA instruments were
not endorsed at Application 1, by the priority for assessment. An IA may have been identified
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to
both the subject matter and the assessment objective/s.

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.5.

Percentage of instruments endorsed in Application 1

Internal assessment 1A1 1A2 1A3

Number of instruments 467 467 467

Percentage endorsed in Application 1 85 94 87
Confirmation

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses
provisional criterion marks determined by teachers to identify the samples of student responses
that schools are required to submit for confirmation.

Confirmation samples are representative of the school’s decisions about the quality of student
work in relation to the instrument-specific marking guide (ISMG) and are used to make decisions
about the cohort’s results.

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.6.

The following table includes the percentage agreement between the provisional marks and
confirmed marks by assessment instrument. The Assessment decisions section for each
assessment instrument identifies the agreement trends between provisional and confirmed marks
by criterion.

Number of samples reviewed and percentage agreement

1A Number of schools Number of Number of Percentage
samples requested additional samples agreement with
requested provisional marks

1 467 4,695 13 95.72

2 467 4,667 19 96.36

3 467 4,677 6 97.22
English subject report Queensland Curriculum & Assessment Authority
2025 cohort January 2026
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Extended response — written response for a public
audience (25%)

This assessment focuses on the analysis, interpretation and examination of concepts in texts. It is
an open-ended task responding to two texts connected by the representation of a concept,
identity, time or place, and written for a public audience. One of the studied texts must be a
literary text from the prescribed text list.

Students may support their responses with digital elements appropriate to the type of publication.

This assessment occurs over an extended and defined period of time, of approximately 12 hours.
Students may use class time and their own time to develop a response.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions
Alignment 28
Authentication 0
Authenticity 1
Item construction 6
Scope and scale 22

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

o provided clear direction aligned to the syllabus requirement that students analyse two different
types of texts, e.g. a novel and a film, a novel and a play, a documentary and a play, an op-ed
article and a novel (Syllabus section 4.5.1). See Syllabus section 4.3 for more examples

e clearly directed students to offer their own analysis of a concept, identity, time or place that is
common across both texts and engaged their audience in a conversation about
representations in literary texts. See Syllabus section 4.5.1 for response topic examples.

Practices to strengthen

It is recommended that assessment instruments:

¢ align with the syllabus specifications that require students to analyse representations of a
concept, identity, time or place in two different types of texts, one of which must be a literary
text from the Prescribed text list: English and EAL 2023-2025 (Syllabus section 4.5.1).

English subject report Queensland Curriculum & Assessment Authority
2025 cohort January 2026
Page 10 of 49



Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions
Bias avoidance 0
Language 13
Layout 3
Transparency 7

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

e accurately referenced texts and writers (i.e. a specific film or novel on the list, not an adaption,
e.g. F. Scott Fitzgerald’s novel The Great Gatsby) so students understood that they were
responding to a text from the prescribed text list

o featured clear guidance and cues drawn from the syllabus specifications that allowed students
to demonstrate the assessment objectives and all ISMG performance levels

e provided clear and concise instructions that consistently referenced the required response
genre so that students understood the response type they were expected to produce, e.g.
‘literary article’ used consistently rather than alternating between ‘literary article’ and
‘conversational essay’.

Practices to strengthen
It is recommended that assessment instruments:

e model accurate spelling of text titles and writers’ names from the current prescribed text list

e direct students to address the key purpose of the task — to analyse the concept, identity, time
or place across two texts — rather than include extra elements not specified in the syllabus
(Syllabus section 4.5.1). For instance, requiring students to analyse the contextual differences
between a text and its adaptation does not align to the syllabus specifications.

Additional advice

When making judgments for this IA for the 2025 syllabus, it is essential to consider the following
key differences between the 2019 and 2025 syllabuses:

e The |A1 and IA2 have been swapped, and the topics have been reordered to reflect this.
Topic 1 is now Conversations about issues in texts and Topic 2 is now Conversations about
concepts in texts.

e The revised specifications require that at least one of the two texts analysed must be from the
Prescribed text list: English and EAL 2026—2029.

Schools should also:

¢ note that the syllabus specifications for the Written response for a public audience have been
revised to explicitly invite students to ‘have a purpose to their analysis by offering a focused
perspective on that representation in the two texts (such as a personal, philosophical, social,

English subject report Queensland Curriculum & Assessment Authority
2025 cohort January 2026
Page 11 of 49



political or cultural focus) and their connections to each other’. A personal focus might involve
examining the nature of family in two texts through the lens of their own unconventional family.
A philosophical focus might examine what it means to be human through an examination of
creativity’s role in defining our humanity and the influence of Al in the two studied texts. This
syllabus specification guides students to have agency over their work as they determine their
own focus or purpose to the analysis and narrow their chosen focus into an insightful
perspective to explore across the two texts.

For instance, an assessment based on the study of Tara June Winch’s novel The Yield and
Greta Gerwig’s film Little Women could offer opportunities for students to analyse
representations of resistance, empowerment, belonging, family, or coming of age. Students
would choose one of these and narrow the focus to a discriminating perspective or thesis
addressing a specific personal, social, philosophical or reflective observation, or cultural or
political challenge. In this response, a social or cultural focus could narrow to an analysis of
the different ways the young, female protagonists — August and Jo — not only come to terms
with their own identities, but realise their inner strength to challenge restrictive, dominant
cultural narratives in the process.

Assessment decisions

Reliability

Reliability refers to the extent to which the results of assessments are consistent, replicable and
free from error.

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement less than greater than @ both less and
with provisional provisional greater than
provisional provisional
1 Knowledge 97.62 1.30 1.08 0.00
application
2 Organisation and 97.84 1.30 0.86 0.00
development
3 Textual Features 98.70 0.86 0.43 0.00

Effective practices
Reliable judgments were made using the ISMG for this IA when:
o for the Organisation and development criterion, at the

- 7-8 performance level, a discerning use of the patterns and conventions of the chosen text
type for a public audience, deliberately crafted for the selected publication, was evident.
Well-considered decisions about how to engage the audience through genre patterns and
conventions were demonstrated, e.g. using a deeply relevant personal anecdote, a
connection to the writer's own world, or astutely connecting the chosen concept to human
experiences in contemporary society. There was also consistent, deliberate manipulation of
the text type’s structures and features to strengthen a perceptive thesis. Additionally, the
role of writer for the selected publication was skilfully exploited to engage and shape
readers’ emotional and critical reactions to the texts through a sustained authoritative tone
and astute choices in arguments, evidence and language

English subject report Queensland Curriculum & Assessment Authority
2025 cohort January 2026
Page 12 of 49



- 5-6 performance level, an effective use of the patterns and conventions of the chosen text
type for a public audience to successfully influence and engage the audience was evident.
For instance, audiences may have been invited to consider how the chosen concept
connects to common human experiences. This connection, however, was not made as
subtly or perceptively as at the discerning level. The use of the chosen text type’s
structures and features was well-suited to the selected publication, and an understanding of
the role of the writer was evident through a purposeful tone and successful choices in
arguments, evidence and language

o for the Textual Features criterion, at the

- 5-6 performance level, effective language choices were demonstrated through vocabulary
that successfully contributed to engaging a public audience and shaping critical responses.
Vocabulary choices may have contributed to challenging readers’ points of view about the
concepts or strengthening their understanding of a particular representation, but at this
level word selection was not nuanced in achieving this purpose. Effective use of a range of
grammatically accurate/appropriate language structures, including clauses and sentences,
was evident through syntax used to engage the readers of the selected publication and
help them navigate the response. A variety of sentence types were used accurately,
although sentence structure and expression did not consistently demonstrate deliberate
control

- 3—-4 performance level, suitable language choices were demonstrated through relevant and
appropriate vocabulary that contributed to the clarity of the response but lacked the subtlety
of higher-level responses. Suitable use of a range of mostly grammatically
accurate/appropriate language structures, including clauses and sentences was shown
through syntax that was generally correct with occasional lapses. While there may have
been some variety in sentence types, sentences were functional and not deliberately or
successfully crafted to position readers.

Practices to strengthen
To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that:

o for the Knowledge application criterion at the 8-9 performance level, insightful and nuanced
analysis of the effects of aesthetic features and stylistic devices and how the text composer’s
specific choices operate to position audiences should be evident. At the discerning level,
judicious analysis of aesthetic features and/or stylistic devices, based on the significance of
their effects in shaping critical reactions in the reader as well as their contribution to
strengthening the overarching argument, should be evident

o for the Knowledge application criterion at the 6—7 performance level, an effective analysis of
the effects of aesthetic features and stylistic devices and how the text composer’s specific
choices operate to position the audience, represent the chosen concept and/or develop the
perspective of the response, should be evident

e for the Organisation and development criterion at the 5—6 performance level, effective
selection and synthesis should be demonstrated through accurate and purposeful choices of
ideas, arguments and evidence that are successfully combined to create and maintain a clear
perspective that responds to the task. There should be successful continuity and connection of
ideas both within paragraphs and across the response, as well as the emphasis of ideas,
which all contribute to the creation of a clear perspective

o for the Organisation and development criterion at the 3-4 performance level, adequate
selection and synthesis should be demonstrated through appropriate choices of ideas,
arguments and evidence that are combined to develop a perspective that responds to the

English subject report Queensland Curriculum & Assessment Authority
2025 cohort January 2026
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overarching thesis. There is an appropriate central idea throughout the response to tie the
parts of it together.

Additional advice
It is essential to consider the following key differences between the 2019 and 2025 syllabuses:

o The 2025 syllabus emphasises the engagement of a public audience, asking students to use
the role of the writer ‘to achieve the purpose of engaging a public audience’. In comparison,
the 2019 syllabus asked students to use ‘the role of writer to achieve a particular purpose’. For
the 1A1, students are expected to engage a school-identified wider audience in a conversation
about representations in literary texts. They should have opportunities to experiment with
writing styles particular to the audience, genre and context identified in the endorsed
assessment, and consider how they can achieve the purpose of the task with their unique
‘voice’.

e There has been a slight change to the mark range for each criterion. The middle performance
level will now be a single mark, rather than a range. Judgment making is unchanged. To
allocate a mark, match the evidence in the response to the descriptors in the ISMG
descriptors, using the best-fit approach.

Samples
The following excerpts have been included to demonstrate:

e discerning organisation and sequencing of subject matter, including use of cohesive devices to
emphasise ideas and connect parts of a text (Organisation and development criterion). Both
Excerpts 1 and 2 show there is an intellectual perception to the organisation and sequencing
of the response. The opening establishes that fear is not just an emotion, but a ‘weapon that
distorts reality, isolates individuals and tightens the grip of those in power’. The response
astutely interprets that both an episode of Stranger Things and the Carol Ann Duffy poem ‘We
remember your childhood well’ ‘reveal how fear strips individuals of their agency, forcing them
to question their own truths’. This thesis is developed lucidly, using a logical organisation of
ideas to help the reader navigate the response. Each paragraph is structured with a clear topic
sentence that establishes the central idea, which is then expanded through perceptively
ordered evidence and analysis.

The response shows how both texts reveal the way fear makes individuals ‘vulnerable to
manipulation and control’. It furthers this by exploring how the two texts demonstrate different
ways fear can distort the truth for those individuals. The response concludes that while the two
texts demonstrate the differing effects of the disempowerment — as absolute or a source of
resistance, respectively — they also both ‘remind us that fear’s grip is never unbreakable’.
This cogent organisation and sequencing serve to critically and emotionally draw in the reader
to accept the student writer’s point of view.

Both excerpts also show sustained discriminating use of cohesive devices to emphasise ideas
and connect parts of a text. For instance, in Excerpt 1, the introduction demonstrates astute
use of cohesion through pronouns: ‘Fear is more than just an emotion — it's a weapon’, ‘Both
works’, ‘individuals ... them ...their'. Cohesive devices are also used to connect across
paragraphs and transition between texts e.g. words like ‘similarly’ and ‘in contrast’ are used to
transition between discussion of the two texts. The student has also carefully exploited
sentence patterns within paragraphs, specifically the use of sentence subjects and objects, to
create a logical flow of ideas. For instance, in the first paragraph of Excerpt 2 : ‘The Duffer
Brothers pull us into her unravelling world with dim lighting, flickering lights, and eerie ...
Those flickering lights, which she clings to as messages from Will, blur the line ...’, and in

English subject report Queensland Curriculum & Assessment Authority
2025 cohort January 2026
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paragraph one: ‘And the poem’s structure only makes this worse. With no stanza breaks, the
words keep coming ...’

¢ discerning analysis of the effects of aesthetic features and stylistic devices in the texts
(Knowledge application criterion). Excerpt 1 includes the introduction and following two body
paragraphs, demonstrating how the student has selected and analysed specific evidence with
discrimination to support a thoughtful and intellectually perceptive interpretation about how the
Duffer Brothers’ Stranger Things and Carol Ann Duffy’s ‘We Remember Your Childhood Well’
both represent the concept of fear.

In the second paragraph in Excerpt 1, the student writer uses Will’s disappearance and
Joyce’s response to this to highlight how fear can ‘isolate us ... mak[e] us vulnerable ... The
student perceptively connects Joyce’s ‘unravelling world’ and her fear and isolation to the
director’s choice to use ‘dim lighting, flickering lights, and eerie silence, and continues by then
linking the pacing of Joyce’s scenes — ‘slow, dragging moments of hopelessness, suddenly
broken by frantic bursts of desperation’ — to the ‘suffocating nature of fear’ and the doubt and
paranoia that fear can evoke. These deliberate evidence choices used thoughtfully to create
meaning are carefully drawn together to support the student’s overarching interpretation that
fear ‘strips individuals of their agency’ and ‘forc[es] them to question their own truths’.

The third paragraph in Excerpt 1 shows the student’s sustained discriminating use of evidence
to examine how Duffy ‘explores how isolation isn’t just about physically being alone — it's
what happens when someone manipulates us into doubting our own reality’. The ‘sharp,
clipped sentences and the authoritative tone’ Duffy uses are thoughtfully connected to the
‘power imbalance’ and ‘gaslighting’ shown in the poem. The student then links the poem’s lack
of stanza breaks and a second voice to ‘reality [being] rewritten and ‘fear ... intimidat[ing] us
[as] the ultimate weapon of control’.

In Excerpt 2, the student explores how ‘the culmination of fear’s isolating and distorting effects
is a deep sense of powerlessness, where we can become trapped in our own oppression’.
This paragraph focuses on how cinematic techniques are used in Stranger Things to convey
how ‘fear maintains power’ — the student links ‘dim lighting and claustrophobic framing’ to
being ‘trapped in a system built on secrecy and fear, and then the ‘eerie lighting and fog-filled
atmosphere’ of the Upside Down to ‘the psychological toll fear takes on us all’. The following
paragraph then examines how Duffy ‘presents a scenario where disempowerment is absolute’.
The student explores how the poet’s choice of repetition, onomatopoeia and pauses are all
used to represent how fear ‘doesn’t just control, it erases, leaving nothing behind’. Throughout,
the response demonstrates discernment in the analysis of the effects of aesthetic features and
stylistic devices to develop the overall perspective offered about fear.

Note: The characteristic/s identified may not be the only time the characteristic/s occurred
throughout a response.

English subject report Queensland Curriculum & Assessment Authority
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English subject report

2025 cohort

Excerpt 1

Lies, Lights, and Lab Rats: How Fear Warps
Reality in ‘Stranger Things’ and ‘We
Remember Your Childhood Well’

Fearis more than just an emotion —it's a weapon that distorts reality, isolates individuals,
and tightens the grip of those in power. When manipulated, it breeds uncertainty and
dependence, leaving trapped in a cycle of doubt. Stranger Things, the 2016 hit Netflix
series, explores external forces; government conspiracies and supernatural horrors —
while the award-winning Carol Ann Duffy’s We Remember Your Childhood Well turns
inward, exposing the psychological terror of gaslighting. Both works reveal how fear strips
individuals of their agency, forcing them to question their own truths. The recurring image
of “lab rats” underscores this idea, showing how those consumed by fear become mere
test subjects in a game where their very sense of self is at stake.

Fear often works like a sinister force, creeping in to isolate us, making us vulnerable to
manipulation and control. The Duffer Brothers’ Stranger Things brings this idea to life
through the abduction of Will Byers. His physical separation from the real world isn’t just
a plot point —it mirrors the way fear can leave people trapped in their own minds, unheard
and disbelieved. We see this through Joyce Byers, a mother who refuses to let go of the
truth, even as the authorities dismiss her as hysterical. The Duffer Brothers pull us into
her unravelling world with dim lighting, flickering lights, and eerie silence - techniques
that don’t just set the
mood but make us feel the
weight of her growing
isolation. Those flickering
lights, which she clings to
Image redacted for copyright as messages from Wil,
blur the line between
reality and  paranoia,
making us question, just
like Joyce does, what is real
and what isn’t. Even the
pacing of her scenes
reflects the suffocating
nature of fear - slow, dragging moments of hopelessness, suddenly broken by frantic
bursts of desperation. The more she insists on her truth, the more she is dismissed, and
the deeper she sinks into uncertainty. And isn’t that exactly how fear controls us? Just like
in We Remember Your Childhood Well, fear is more than just an emotion —it’s a weapon,
designed to make us doubt our own experiences until we no longer trust ourselves.

Figure 1 - Stranger Things Season 1 Episode 3
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Excerpt 2

Similarly, Duffy’'s We Remember Your Childhood Well explores how isolation isn’t just
about physically being alone - it’s what happens when someone manipulates us into
doubting our own reality. The speaker’s repeated denials - “Nobody hurt you,” “Nobody
sent you away” — aren’t just words; they're a stranglehold on the child’s voice, shutting
down any attempt to tell their own story. We can feel the power imbalance in the sharp,
clipped sentences and the authoritative tone, making it clear that the child is trapped in
aversion of events they have no control over. This is how gaslighting works - itisolates its
victims, making them guestion their own perceptions until they feel powerless. And the
poem’s structure only makes this worse. With no stanza breaks, the words keep coming
in an overwhelming monologue, giving the child, and us as readers, no chance to breathe,
no moment to step back and think. The repetition of “nobody” doesn’t just dismiss the

child’s experiences - it erases any chance of external validation, leaving them completely
alone in their doubt. And that’s the terrifying part: there’s no second voice, no pushback.
The child’s reality has been swallowed whole by the speaker’s version of events. The
fragmented, disjointed rhythm of lines like “No. That didn’t occur. You couldn’t sing
anyway, cared less” mimics the confusion of being gaslit — when reality is rewritten so
many times, it starts to feelimpossible to hold onto. Meanwhile, the enjambment forces
the poem forward with no pause for reflection, just like the child is denied the chance to
process their emotions. In the end, we’re left with the unsettling truth: fear doesn’t just
intimidate us, it makes us dependent on those in power, turning it into the ultimate
weapon of control.

Fear doesn’t just isolate — it warps reality, making the truth feel slippery and uncertain. In
Stranger Things, Eleven’s life in Hawkins Lab is built on psychological control, with Dr.
Brenner twisting her fear

into obedience. By

forcing her to call him

Papa, he blurs the line

between protector and

captor, trapping her in a :
dependence rooted in Image redacted for copyright

fear. The show’s

fragmented flashbacks,

shadowy

cinematography, and

jarring jump cuts pull us

into her fractured

perception, making it as Figure 2 - Stranger Things Season 1 Episode 4

unstable as her memories. The constant shifts between past and present blur the
boundaries of reality, showing how fear manipulates perception until certainty is
impossible. Close-ups linger on Eleven’s face as she hesitates before obeying Brenner,
capturing the inner battle between fear and survival. Like in We Remember Your
Childhood Well, fear doesn’t just control - it reshapes reality itself, proving just how
powerful it can be.
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Internal assessment 2 (I1A2)

Extended response — persuasive spoken response
(25%)

This assessment focuses on the creation of a perspective through reasoned argument to
persuade an audience. It is an open-ended task responding to representations of a contemporary
social issue in the media within the previous year. While students may undertake some research
in the production of the extended response, it is not the focus of this technique. There is no
prescribed text list for this assessment instrument.

Students may support their responses with multimodal elements, such as digital, appropriate to
the context and audience.

This assessment occurs over an extended and defined period of time, of approximately 12 hours.
Students may use class time and their own time to develop a response. Students are required to
create a perspective through reasoned argument to persuade an audience. They construct and
deliver a spoken, persuasive response that adds to the public dialogue or ‘conversation’ about
the issue (Syllabus section 4.5.2).

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions
Alignment 20
Authentication 0
Authenticity 0
Item construction 1
Scope and scale 4

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

e provided an open-ended task allowing students to develop their own perspective about a
contemporary social issue they felt passionate about, which added to the public conversation

e specified a public audience allowing students to make judicious choices about material
selection, ways to appeal to the audience, aesthetic features and stylistic devices used to
persuade that audience.

English subject report Queensland Curriculum & Assessment Authority
2025 cohort January 2026
Page 18 of 49



Internal assessment 2 (IA2)

Practices to strengthen
It is recommended that assessment instruments:

e focus on the requirement that students create a perspective on a contemporary issue for a
specific audience. Critiquing perspectives presented in the media on the chosen issue may
form part of student preparation, but this is not the focus of the response. The instrument
needs to cue students to create a perspective, rather than analyse those of others.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions
Bias avoidance 0
Language 2
Layout 2
Transparency 3

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

e established a clear purpose, context and audience to allow students the opportunity to
demonstrate the objectives as they attempted to persuade, e.g. a youth audience at a Young
Leader’s Forum

¢ included instructions that cued students to develop a persuasive perspective, rather than an
informative speech, about a contentious issue.

Practices to strengthen
It is recommended that assessment instruments:

o offer opportunities for students to demonstrate Assessment objectives 3, 4 and 5, which
require students to ‘create their own perspectives and representations’, ‘make use of the ways
cultural assumptions, values, attitudes and beliefs underpin texts and invite audiences to take
up positions’ and ‘use aesthetic features and stylistic devices’ to persuade their specific
audience (Syllabus section 4.5.2)

¢ include scaffolding that focuses students’ attention on the need to prioritise persuasion and the
development of their own perspective. This scaffolding can be drawn from the syllabus
specifications.

Additional advice

When developing an assessment instrument for this IA, it is essential to consider the following
key differences between the 2019 and 2025 syllabuses:

e The lA1 and IA2 have been swapped. The IA1 is now the Extended response — spoken
persuasive response.

¢ In the revised Persuasive spoken response specifications, ‘after prior critical engagement with
media texts about the issue’ has replaced ‘generate the argument from critical engagement
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with media texts about the issue’. This clarifies that students are not required to analyse media
texts in their response, rather it is part of the teaching and learning in the unit as they prepare
to create their own perspective and representations.

e The revised conditions now clarify that multimedia content is included in the time limit.

e There is a minor change to the ISMG for Assessment objective 11. ‘Use spoken/signed and
non-verbal features ... is now ‘use mode-appropriate features to achieve particular purposes.
The mode-appropriate features are no longer defined in the assessment objective or the
marking guide. This is to provide more flexibility and a greater variety of possibilities that
reflect contemporary and authentic iterations of these text types, such as vlogs and podcasts.
The school selects the spoken response mode and decides what mode appropriate features
are used to make a judgment about Assessment objective 11.

Assessment decisions

Reliability

Reliability refers to the extent to which the results of assessments are consistent, replicable and
free from error.

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement less than greater than  both less and
with provisional provisional greater than
provisional provisional
1 Knowledge 98.28 1.50 0.21 0.00
application
2 Organisation and 98.50 0.86 0.43 0.21
development
3 Textual features 98.07 1.07 0.86 0.00

Effective practices
Reliable judgments were made using the ISMG for this IA when:

o for the Knowledge application criterion, at the 7—8 performance level, there was sustained
evidence of discerning use of the ways cultural assumptions, attitudes, values and beliefs
underpin texts and invite audiences to take up positions. Students demonstrated a deep
understanding of their intended audience and context, deliberately shaping the audience’s
critical and emotional reactions through the judicious harnessing of ideas, beliefs and values in
the careful selection of subject matter

o for the Knowledge application criterion, at the 5—6 performance level, there was consistent
evidence of effective use of the ways cultural assumptions, attitudes, values and beliefs
underpin texts and invite audiences to take up positions. Students showed an understanding
of how texts can successfully make use of beliefs and values through purposeful selection of
subject matter to influence an audience and align to the context

o for the Organisation and development criterion, at the 7—8 performance level, there was
sustained evidence of discerning organisation and sequencing of subject matter to achieve a
particular purpose. Students deliberately and perceptively ordered their arguments — both
within paragraphs and throughout the response — to develop a clear and astutely-crafted
overarching thesis. There was also consistent evidence of discerning use of cohesive devices,
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such as lexical repetition, conjunctions, and strategic use of signposting for effect, to
deliberately emphasise ideas and connect parts of a persuasive response to influence and
persuade the audience.

o for the Organisation and development criterion, at the 5-6 performance level, there was
evidence of effective organisation and sequencing of subject matter to achieve a particular
purpose, demonstrated through successful ordering of persuasive arguments within
paragraphs and across the response. This ordering contributed to the purposeful development
of an overarching thesis. There was also evidence of effective use of cohesive devices to
emphasise ideas and connect parts of a persuasive text, with successful connections made
across the response that allowed the audience to clearly follow the central thesis.

Practices to strengthen
To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that:
o for the Textual Features criterion

- at the 8-9 level, discerning language choices for particular purposes should be
demonstrated through the discriminating selection of vocabulary that is particularly apt for
the role of the speaker and the context and audience of the endorsed assessment
instrument. Discerning use of spoken/signed and nonverbal features should be
demonstrated through deliberate and sustained exploitation of a range of features that
astutely align with the role of the speaker and the context of the presentation to engage and
persuade the intended audience.

- at the 6-7 level, effective language choices for particular purposes should be demonstrated
through successful selection of vocabulary that fits well with the role of the speaker and the
context and audience of the endorsed task. Effective use of spoken/signed and nonverbal
features should be demonstrated through purposeful use of a range of features that
combine to create emotional and critical responses in the intended audience and
successfully align with the chosen context and role of speaker.

- at the 4-5 level, suitable language choices for particular purposes should be demonstrated
through appropriate selection of vocabulary that generally suits the role of the speaker and
the context of the endorsed task. Suitable use of spoken/signed and nonverbal features
should be demonstrated through fitting use of a range of features. At this level, there may
not be sustained control of spoken/signed and nonverbal features, but on-balance across
the response, the use of these features is adequate and appropriate.

Additional advice
It is essential to consider the following key differences between the 2019 and 2025 syllabuses:

e There is a minor change to the ISMG for the spoken response. The mode-appropriate features
are no longer ‘teased out’ in the ISMG. Rather, mode-appropriate features are presented as
one point without the specific subpoints listed explicitly. This is to provide more flexibility and a
greater variety of possibilities that reflect contemporary and authentic iterations of these text
types, such as vlogs and podcasts. The school selects the spoken response mode and
decides what mode appropriate features are used to make a judgment about Assessment
objective 11.

¢ In the 2025 syllabus, students should ‘present their persuasive argument as a spoken
response for an identified public audience’. They should consider how their presentation
(including when recorded) aligns with this specification within the scope of the endorsed task.
Students’ presentations should be crafted to suit both the context and public audience of their
response, as well as their role as speaker. For instance, if the endorsed assessment
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instrument response type is a podcast (audio evidence only), the mode-appropriate features to
be assessed would include pronunciation, phrasing, pausing, audibility, clarity, volume, pace
and music and/or sound effects. These features would require explicit teaching. However, if
the endorsed assessment instrument response type requires a pre-recorded video response,
the mode-appropriate features to be assessed would also include gestural features, e.g.
proximity, stance and movement. In pre-recorded video responses, students should review
how their filming of the video aligns to their chosen audience, context, and role.

Samples
The following excerpts have been included:

e to show discerning use of the ways cultural assumptions, attitudes, values and beliefs
underpin texts and invite audiences to take up positions (Knowledge application criterion).
Both excerpts show how the speaker has deliberately and consistently made choices in
subject matter and language that use the audience’s beliefs and values to persuade them. In
Excerpt 1, the response opens by referencing her own artwork — a gift for a friend,
immediately luring the audience by using cultural assumptions about pets and friendship to
appeal to their emotions and approach the issue on a personal level. The student carries on
the analogy to explain her friend’s ‘squeal’ when she opened the gift, knowing the dedication
that was put into creating something so personal. The audience is asked to imagine whether
the response would be the same if a specific artificial intelligence (Al) generator was used to
create a passionless, effortless, cold image. This personal example is contrasted to the way Al
art generators ‘scavenge’ artists’ work from all over the internet, judiciously describing a real-
world outcome of this ‘theft’ that deliberately challenges the audience’s values and beliefs
about their own use of Al. The speaker explains that as the use of these generators is so
prolific, not only are artists put at risk, we may come to ‘question if we even need them’. The
audience is left to ponder a world without art. Excerpt 2 shows how the student ends her
response by appealing to her adolescent audience’s morals and values, asking them to ‘use
[Al] as a tool’, ‘value art for what it really is ...” and ‘never call Al art’, thoughtfully creating a
shared responsibility and sense of possible hope

¢ to show discerning language choices to achieve particular purposes (Textual features
criterion). Across the response, the student uses inclusive language: ‘Who here loves to be
given thoughtful gifts?’, ‘If we continue down this pathway of using Al where convenient ...,
‘we need real art and we need real artists’, ‘We cannot let these prolific, passionate people be
cast aside ...’, ‘Let’s never call Al art’. This builds a sense of shared identity and common
purpose across the response to perceptively persuade the intended audience. Vocabulary
choices also thoughtfully position the audience to see Al as a frightening threat to real art,
which astutely works to achieve the intended purpose of the speech. For instance, in
Excerpt 1, art is highlighted as ‘being threatened by the presence of the convenient, easy, and
effective Al “art”. In Excerpt 2, it is described as ‘an ethical abhorrence, an inhuman criminal
practicing constant theft on so many levels’.

In addition, the response shows discerning combination of a range of grammatically
accurate/appropriate language structures to achieve particular purposes. Both excerpts
demonstrate a range of sentence structures used with discrimination to influence the audience
and create emotional and critical reactions. For instance, short, sharp sentences are used to
emphasise key ideas: ‘Artists can give this way’, ‘It's possible for Al to be used ethically. But it
needs to be transparent’. Finally, the student response shows discerning use of spoken/signed
and nonverbal features (and complementary, if appropriate) to achieve particular purposes.
Across both excerpts, the student consistently uses her voice deliberately to persuade and
engage the audience through changing tone to show concern or urgency, slowing down to
emphasise key points and pausing to create tension or highlight a particular idea. The student
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also sustains judicious use of sincere facial expressions and hand gestures as well as an
authoritative stance to persuade the audience.

Note: The characteristic/s identified may not be the only time the characteristic/s occurred
throughout a response.

Excerpt 1

Last Christmas, for a good friend of mine, | drew her this. [Hold up drawing] It's a drawing of
a baby guinea pig, named Poco, which she used to have before he was tragically eaten by a
dog. | poured hours of effort into that drawing, and my friend loved it. Who here loves to be
given thoughtful gifts? Ones that took somebody time and effort to prepare? Artists can give
this way. It's the time, the creativity, and the skill that makes art what it is.

And it's being threatened by the presence of the convenient, easy, and effective Al ‘art’.

Excerpt 2

All of this brings us to question if we really need artists: they're less reliable, less time
efficient, and more costly. Why not just get a robot to paint your wedding portrait?

A quarter of illustrators have had their jobs stolen from them. A third are suffering from low
income. And three quarters see this issue only getting worse in the future (The Society of
Authors, 2024).

We need real art, and we need real artists. WWe cannot let these prolific, passionate people
be cast aside.

Many artists are the victims of Al, but many instead view Al as a tool. Oil-painter Sam Leach
uses Al to produce prompts and plan his artworks before he starts, so he can “get on with
the painting” (Pickup, 2023). Leach has found an ethical way to do this; he uses a specially
designed program which pulls data from his own work, rather than other artists’. It is possible
that the best way to use Al in the future is to only generate ideas, inspiration, and
visualisation of composition. However, a survey conducted by The Society of Authors in
2024 also showed that 97% of artists and writers are begging for transparency any time Al is
used in any capacity. It's possible for Al to be used ethically. But it needs to be transparent.

Art is about effort, creativity, and expressing stories. It's obvious that whatever Al generates
is not art. And it's an ethical abhorrence, an inhuman criminal practicing constant theft on so
many levels. This is a topic that must be addressed before our artists are wiped from our
minds and sent to work where their passions do not lie, just to earn enough to put food on
the table. | have the privilege of attempting to change your minds here today. Of raising your
awareness of this issue. So what | beg of you is that if you decide to use artificial
intelligence, use ethical, and artificial, intelligence. Let’s stop committing crimes against
artists and cultures. Let's only use it as a tool, as intelligence. Let's value art for what it really
is, not the fake images that deceive us all. Let's never call Al art.
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Excerpt 3

Video content: (49 secs)
https://youtu.be/VE_OMOQq6fyc

Excerpt 4

Video content: (2 mins, 57 sec)
https://youtu.be/uEhmMJpJTS4
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1A3

Internal assessment 3 (IA3)

Examination — imaginative written response (25%)

This internal assessment focuses on the interpretation of a literary text from the prescribed text
list as a springboard for an imaginative response. It is a supervised task that assesses a range of
cognitions when responding to a particular situation, task or scenario.

Student responses must be completed individually, under supervised conditions, and in a set
timeframe and students should have one week’s notice of the task.

Assessment design

Validity

Validity in assessment design considers the extent to which an assessment item accurately
measures what it is intended to measure and that the evidence of student learning collected from
an assessment can be legitimately used for the purpose specified in the syllabus.

Reasons for non-endorsement by priority of assessment

Validity priority Number of times priority was identified in decisions
Alignment 27
Authentication 0
Authenticity 3
Item construction 4
Scope and scale 10

Effective practices
Validity priorities were effectively demonstrated in assessment instruments that:

¢ included the requirement to use a text from the Prescribed text list: English and EAL
2023-2025 as a springboard for the response

e clearly and consistently referenced the required text type across the sections of the
assessment instrument, e.g. short story, monologue, narrative rather than an ‘intervention’,
which is an umbrella term that could encompass different genres. If students are required to
‘intervene’ in the text, the intervention genre should be made clear

o featured an open-ended task prompting a wide range of possible responses, and provided an
opportunity for students to demonstrate the assessment objectives across all ISMG
performance levels.

Practices to strengthen

It is recommended that assessment instruments:

¢ provide opportunities for students to demonstrate the assessment objectives rather than over
scaffolding the task by providing a list of the patterns and conventions of the required genre, or
providing overly prescriptive ways of responding

e prompt students to respond in an imaginative way in a genre-specific imaginative text
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¢ do not include extra layers beyond the syllabus specifications. For instance, requiring students
to demonstrate a deep understanding of the challenges of the time and place the text is set, to
include a rationale for the use of the springboard text, or expect them to replicate the style of
the author such as Wilde or Austen is beyond the scope of the syllabus specifications.

Accessibility

Accessibility in assessment design ensures that no student or group of students is disadvantaged
in their capacity to access an assessment.

Reasons for non-endorsement by priority of assessment

Accessibility priority Number of times priority was identified in decisions
Bias avoidance 0
Language 11
Layout 3
Transparency 12

Effective practices
Accessibility priorities were effectively demonstrated in assessment instruments that:

¢ specifically referenced texts from the prescribed text list that students are to use as the
springboard to their imaginative response (e.g. a poem by Kirli Saunders rather than ‘poetry
studied in class’) to align with the syllabus specifications that the springboard text is chosen
from the current prescribed text list (Syllabus section 5.5.1)

e provided opportunities for students to demonstrate the assessment objectives by establishing
the required genre for students’ response so that students know the patterns and conventions
of the genre they are required to produce.

Practices to strengthen
It is recommended that assessment instruments:

e provide opportunity for all assessment objectives to be demonstrated in the choice of genre for
the response. If students are given a choice of genres, ensure the options are comparable,
e.g. a letter may not allow students the opportunity to exploit their use of a range of patterns
and conventions to support their perspectives and may not be considered comparable to a
short story

¢ provide students with the opportunity to demonstrate insight and imagination and develop their
own knowledge of the craft of writing to prompt critical and emotional responses in the reader
(Syllabus section 5.5.1).

Additional advice

When developing an assessment instrument for this IA, it is essential to consider the following
key differences between the 2019 and 2025 syllabuses:

e The revised specifications require that the springboard text must be from the Prescribed text
list: English and EAL 2026-2029.

e The syllabus conditions no longer include word length for examinations. The QCE and QCIA
policy and procedures handbook v7.0 (Section 8.2.6) provides guidance about managing
response length. This guidance applies to more open-ended assessment techniques, such as
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essays, reports and presentations. By specifying a maximum length for student generated
work for these techniques, the expected scope of the task is appropriately limited. Managing
response length does not apply to examinations. For examinations, the syllabus assessment
conditions specify the time allocated, including any perusal or planning time. Schools should
design examinations with an appropriate number of questions, and provide suitable space or
lines for responses, to guide students in completing the examination within the allowed time. A
required or recommended word length must not appear on 1A3 instruments.

Schools should:

provide opportunities for students to examine how textual and language features have been
used in various literary styles and to experiment with them to develop their own imaginative
writing style. This will help students ‘use their interpretation of a literary text from the
prescribed text list as a springboard for an imaginative response’ and ‘draw on their
knowledge of the craft of writing to prompt critical and emotional responses in the readers’.

Assessment decisions

Reliability

Reliability refers to the extent to which the results of assessments are consistent, replicable and
free from error.

Agreement trends between provisional and confirmed marks

Criterion = Criterion name Percentage Percentage Percentage Percentage
number agreement less than greater than both less and
with provisional provisional greater than
provisional provisional
Knowledge 98.72 0.43 0.86 0.00
application
Organisation and 99.14 0.43 0.43 0.00
development
Textual features 98.29 1.07 0.64 0.00

Effective practices

Reliable judgments were made using the ISMG for this IA when:

for the Organisation and development criterion, at the 7-8 performance level, there was
sustained discerning use of the patterns and conventions of an imaginative text and the role of
the writer to achieve particular purposes and relationships with audiences. Students
thoughtfully tailored their use of the endorsed task’s imaginative genre and their role as writer
to deliberately engage readers, with the response astutely constructed for utmost emotional
and critical impact. Imaginative genre conventions, such as a central conflict, a clear
overarching perspective and a limited cast of characters, were also consistently and
perceptively exploited to immerse readers in the story’s world and sustain narrative tension.

for the Textual features criterion, at the 7—8 performance level, there was consistent
discerning evidence of a combination of grammatically accurate language structures and
written features, including conventional spelling and punctuation, to achieve particular
purposes. Students exploited sentence structures, phrasing and punctuation throughout their
response to deliberately achieve the purpose of capturing and retaining readers’ attention.
Skilful manipulation of sentence structures astutely influenced the impact of the subject matter
on the reader, such as changing the mood, evoking specific feelings or focusing attention on a
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key event. For instance, sentence fragments, disjointed dialogue and ellipses may have been
used with discernment to create tension, or embedded clauses and em dashes may have
been judiciously used to weave subtle detail and exposition into a scene.

¢ atthe 5-6 performance level, there was sustained evidence of effective use of grammatically
accurate language structures and use of written features, including conventional spelling and
punctuation to achieve particular purposes. Students successfully used sentence structures,
phrasing, punctuation and spelling with purpose to engage readers across their response,
guide their attention, and immerse them in an intentionally crafted imaginative world.

Practices to strengthen
To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that:
o for the Knowledge application criterion,

- at the 8-9 performance level, there should be subtle and complex creation of perspectives
and representations of concepts, identities, times and places in an imaginative text,
discerning manipulation of the ways cultural assumptions, attitudes, values and beliefs
underpin texts and invite audiences to take up positions, and discerning use of aesthetic
features and stylistic devices to prompt emotional and critical audience responses. These
assessment objectives function in an interconnected fashion across the imaginative
response, with all aspects deliberately harnessed to thoughtfully engage readers in the
imaginative world and narrative journey that the student astutely creates. The writer should
make perceptive choices in their plot, setting, characterisation, word selections and other
imaginative details to deliberately highlight and emphasise the ideas and beliefs they wish
to foreground for readers, as well as create clear and considered perspectives and
representations. For instance, the conflict developed across the response and its resolution
is one way in which perspectives and representations are constructed and readers carefully
influenced to accept the values and beliefs underpinning these textual constructions.
Additionally, the deliberate selection and descriptions of settings or astute choices in
character reactions and dialogue should also be controlled and used to judiciously position
readers and create nuanced representations and perspectives

- at the 6-7 performance level, there should be effective creation of perspectives and
representations of concepts, identities, times and places in an imaginative text, effective
manipulation of the ways cultural assumptions, attitudes, values and beliefs underpin texts
and invite audiences to take up positions as well as effective use of aesthetic features and
stylistic devices to prompt emotional and critical audience responses. At this performance
level, these assessment objectives still function in an interconnected fashion across the
imaginative response, with all aspects employed to successfully engage readers and
intentionally create an imaginative world. The writer should make purposeful choices in
their plot, setting, characterisation, word selections and other imaginative elements to
foreground ideas and beliefs for readers and create successful perspectives and
representations. For instance, construction of the plot events, choices in character actions
and the use of figurative language should all function to successfully communicate the
intended perspectives and representations and ideas and beliefs as well as purposefully
invite readers on an imaginative journey.

Additional advice

It is essential to consider the following key differences between the 2019 and 2025 syllabuses:

e Assessment objectives 3, 4 and 5 now include ‘and/or’ rather than ‘and’. This change more
effectively aligns with how decisions are already made when teachers mark student work.
Note: The way judgments are made about these objectives remains the same for the
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2025 syllabus. Assessment objectives 3,4, and 5 are each presented as a collective whole
with the assumption that students will focus on the elements of the objective that are most
relevant for them and the choices they are making as writers to achieve particular effects on
their readers. In the 2025 syllabus this has simply become more explicit with the addition of
‘and/or’.

Samples
The following excerpts have been included:

e to show discerning manipulation of the ways cultural assumptions, attitudes, values and
beliefs underpin texts and invite audiences to take up positions (Knowledge application
criterion). The excerpts demonstrate how the student has perceptively tapped into cultural
assumptions and beliefs about young adults leaving home and their parents’ struggle with this
loss to deliberately create emotional and critical reactions in response to the narrative. The
story opens with a mother, Maria, reflecting on her neglected garden and her daughter’s
approaching move. The use of description such as ‘her hand buried in the grey hoodie folded
on the bench, still lingering with Chloe’s honey shampoo and ink’ and ‘Chloe’s giggles drifted
out the upstairs window, like birdsong’ subtly convey the mother’s intense love for and focus
on her daughter.

Later in the narrative, when Maria finds her daughter’s university acceptance letter for
Melbourne, not their hometown of Brisbane, the use of birds ‘fad[ing] into the horizon’ is
purposefully followed by Maria’s statement: ‘She’s already flown .... | just wasn’t looking up’.
This subtly reminds readers of assumptions and beliefs about teenagers ‘flying the nest’ and
the emotional maelstrom this can be for their parents. Chloe’s dialogue during her and Maria’s
conversation about Chloe’s move to Melbourne — ‘You just make me feel like I'm selfish for
leaving, but | can’t stay because of your loneliness’ — astutely uses teenagers’ desire for
freedom and independence and the guilt of leaving their parents to position readers to feel
sympathy for Chloe and Maria. This is reinforced through Maria’s response: ‘I'm proud of you
.... | just don’t know how to be without you.” The deliberate use of dialogue and plot to convey
the ideas and beliefs surrounding teenagers leaving home and their parents’ response to this
creates powerful emotional reactions in readers. Finally, the resolution of the story, Maria at
home after Chloe’s departure, watering her neglected garden and watching a bird soar in the
sky, exploits society’s beliefs and attitudes about parents’ role in raising their children — to
ultimately let them go to find their own way —to evoke a lingering emotional and critical
response

e to show discerning organisation and sequencing of subject matter to achieve particular
purposes, including discerning use of cohesive devices to emphasise ideas and connect parts
of an imaginative text. The writer has astutely exploited the narrative structure to take readers
on a deeply impactful imaginative journey. The story begins by describing Maria’s neglected
garden: ‘the hydrangeas browned at the edges, the stems bowed, almost ashamed of their
thirst’. The story then ends by describing Maria watering this garden: ‘She picked up the
watering can, letting the water fall gently onto the soil, deepening its colour. The scent of
revived earth, warm and grounded’. This deliberate use of circular structure subtly shows
Maria’s acceptance of Chloe’s leaving as well as Maria’s shift in focus.

The conflict in the story is also intentionally sequenced for greater reader engagement:
Chloe’s acceptance letter to Melbourne is only revealed after Maria’s struggle with Chloe’s
departure is already established. This choice and the purposeful ordering of the resulting
dialogue between Maria and Chloe astutely creates further emotional impact and tension for
readers. Additionally, the motif of flying birds is used thoughtfully to highlight the overarching
idea of the narrative and connect events smoothly together — when Maria is struggling with
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Chloe’s imminent departure, the birds are described as ‘urgently rising’ but later once Chloe
has left, Maria watches a bird ‘soar [ ] without hesitation’.

Note: The characteristic/s identified may not be the only time the characteristic/s occurred
throughout a response.

cadingy ko Yo fddhun 0 before. follne froogd.- Vs vested ok e
Lok Yo hond. Tyl
e Wik Q\ﬁﬁijﬂ_’\@%_ ortpoo and. ol

YT Yo
ST b gt

Tro_osr o saopest oxcapks for e Walle's

Outscde, Bhe. ypcomndo. e, quuond. doliootily o the breeze sh

0t ur. eneo t%&hm&g}@mm\*\m& s 8y |

for qocden e ok o mestory thon o grockoce By, Ty ugdoorggos,
routt of e edogs, B st o, olvssioshaned, pf e’ sk

| Orloecs ojsdlas. el ol e st yurdows Wie bodsong, s vouse

o oh ke ot st 08 % pusnchsed B s,

0 Tanth \m\\m Wodh lued. o B hoose oo now i wos dividsd
bityonun, cartboed \pes ard s g fro iy L was o Skrongy Yd

{07 )8y ko ) dnvagne. M‘m\‘r e

Yo s Womngy o m@&&;_\iﬁﬁb& s, Ot ooy o ooy,

3o B rxdbragronsna . Thap od. Bobh worlhad fe B, Srauiase

Omarrs, Foaetier hlduo, so rR tod o, sonekbo R0E Ry
A TRAN R WY g ,w%
e, % Voo i ¥ s ol o6, B oacky odh Fo

e, ol corkeo). Pix had Found g <o), @mﬂbﬂ@g&%_

‘Smm_%wwm@mm o v, e,
i o ol

oo . Ve, 4%t toble for'tivo,

ondh ooy e vund oy B oobre Ths

English subject report Queensland Curriculum & Assessment Authority

2025 cohort

January 2026
Page 30 of 49



Internal assessmen t 3 (IA3)

Excerpt 2
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Excerpt 3
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External assessment (EA) is developed and marked by the QCAA. The external assessment for a
subject is common to all schools and administered under the same conditions, at the same time,
on the same day. The external assessment papers and the external assessment marking guide
(EAMG) are published in the year after they are administered.

Examination — analytical written response (25%)

Assessment design

The assessment instrument was designed using the specifications, conditions and assessment
objectives described in the summative external assessment section of the syllabus.

The examination consisted of an analytical response to a literary text from the prescribed text list
in the form of an analytical essay for an audience with a deep understanding of the text. (45
marks).

The examination consisted of 16 extended response items — two for each of the eight external
assessment text options on the prescribed text list. Each student responded to one item on one
text studied. The examination assessed subject matter from Unit 4. Questions were derived from
the context of Topic 2: Critical responses to literary texts.

The stimulus was a choice of one of the following eight external assessment texts from the
prescribed text list:

o All the Light We Cannot See — Anthony Doerr

e Burial Rites — Hannah Kent

e Macbeth — William Shakespeare

e Never Let Me Go — Kazuo Ishiguro

e Othello — William Shakespeare

e Pride and Prejudice — Jane Austen

e The Dry — Jane Harper

e The Yield — Tara June Winch

Assessment decisions

Assessment decisions are made by markers by matching student responses to the EAMG.

Effective practices
Overall, students responded well to:
o for the Knowledge application criterion

- flexibly using their deep, close study of the text to craft a commanding response that
directly addressed the question, sensitive to the text’s subtleties and complexities. Question
b) required an interpretation of a particular character in the text by either analysing its
significance or responding to a reading of the character. Stronger responses to this
question tended to examine the function of the character as a vehicle to communicate
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broader ideas, rather than describing the character or treating it as a ‘real person’ instead
of a textual construction, e.g.

= higher-level responses on the significance of Tommy’s character in Never Let Me Go
explored his role as a representation of humanity and emotional authenticity, connecting
his behaviour and relationships to the novel’s broader questions about identity,
creativity, and the human condition. Some insightful essays examined how Tommy’s
outbursts challenge societal expectations of conformity, or how his eventual acceptance
of his fate reflects Ishiguro’s meditation on dignity and agency. Less successful
responses tended to retell plot events or treat Tommy as a real person rather than a
constructed literary figure, limiting the sophistication of analysis

= various interpretations of Sergeant George Raco’s character in The Dry were examined
in the more successful essays, including that he offered a positive representation of
police as he was the ‘true hero’, embodying the traditional heroic characteristics of moral
integrity, professionalism within the police force, calm resolve, optimism, and
determination in the face of opposition; or the significance of his steady management of
Falk’s emotional reactions that had the potential to jeopardise the case or the police
relationships with the town. These higher-level responses examined how aspects of the
text were underpinned by cultural assumptions, attitudes, values and beliefs regarding
toxic masculinity, social pressure and isolation, prejudice, the power of gossip, the
importance of the relationship between the police and community in a small town, and/or
suppression of truth. Weaker responses tended to focus on the significance of Raco’s
character in driving the investigation and supporting Falk in dealing with the past, or
retelling events

- demonstrating the three Knowledge application assessable elements in an integrated,
harmonious way to reveal a deep, flexible and critical understanding of the studied text.
These responses analysed perspectives and representations, how ideas underpin the text,
and the effects of writer’s choices (Assessment objectives 3, 4 and 5), as interrelated rather
than separate sections. High-level responses to both questions that achieved this harmony
in the analysis were more likely to reveal an authoritative interpretation of the text. For
instance, successful responses to Never Let Me Go Question a) examined how Ishiguro
uses the clones’ quiet acceptance of their fate to prompt readers to consider the fragility
and preciousness of human life. A dominant trend was discussion of dehumanisation: how
the novel critiques systems that strip people of agency and identity, suggesting that
Ishiguro’s portrayal of the clones operates as broader social commentary — an allegory for
the ways in which modern societies exploit or marginalise others. Within this analysis of
how ideas underpin the text, students frequently noted the clones’ efforts to cling to
individuality and preserve hope, interpreting these responses as evidence of a universal
human search for meaning and purpose even in a context of exploitation. These ideas were
developed in conjunction with an integrated discussion of how a selection of the effects of
writer's choices — such as the symbol the Bridgewater tape, Kathy’s reflective narrative
perspective, and the significance of the clones’ art — allowed Ishiguro to prompt empathy
and moral reflection on the text’s representation of the clones’ attitudes to their
predetermined futures. This integrated analysis allowed for a clear articulation of how the
use of certain aesthetic features and stylistic devices support the student’s critical
interpretation of the text, instead of listing the use of features independently

o for the Organisation and development criterion

- addressing the whole question or task rather than an aspect of it. For All the Light We
Cannot See, stronger responses to Question a) responded to the whole question: ‘What
comment does the novel make about human nature in times of war?’ by offering various
and nuanced interpretations of the text, as a whole, to directly address the varying aspects
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of human nature exposed during war times, e.g. how a pressured environment breeds
ingenuity and resilience not seen at other times, but also the worst of humanity. Weaker
theses neglected to deal with the whole statement, and focused on what the text says
about human nature generally. Similarly, weaker responses to Question b) for The Yield
referred to August’s leaving and return, without connecting this to her understanding of her
identity

- providing a specific and focused thesis responsive to the question or task, leading the way
for a commanding argument to follow. A discriminating thesis revealed a specific point of
view, cognisant of the text’'s complexities about the concept or idea, Question a) or a
reading of a character, Question b). For instance, stronger responses to Othello Question
a) — ‘What comment does the play make about the importance of reputation?’ — provided
a critical reading of the play by focusing on the textual construction of the deeper societal
and cultural significance of the concept of reputation in the play, e.g.

» Shakespeare demonstrates that obsession with reputation is a destructive force that
leads to tragic outcomes

= reputation as a ‘social construct’ underpinned by ideologies of race and gender, serving
to reinforce marginalised positions in society

= reputation is constructed in the play as a vulnerable ‘social illusion’ capable of being
weaponised to manipulate and destroy people’s lives

These effective responses strengthened the thesis across the response by adding to its
viability by way of reasoned and synthesised arguments, drawing conclusions throughout to
show the connections between these sub-arguments and the developing thesis. They
ensured that paragraphs built logically, cumulatively developing argument rather than
presenting isolated ideas. Weaker essays listed the various examples of the ways
reputation was explored as a theme in the play through characters and events.

- demonstrated a deep and flexible knowledge of the text through the well-considered
selection of evidence from across the entire text, integrating this seamlessly to explicitly
support arguments. Those essays that relied on Macbeth’s most famous lines or used the
same evidence to support different arguments were less authoritative than those where the
student was cognisant of the deeper complexities and nuances of the text, as revealed in
the breadth of well-considered integrated evidence

- sustained a cohesive development of ideas throughout the essay, using various devices —
such as strategic use of topic and concluding sentences, cohesive ties, contextualising
phrases, word associations, emphasis, pronoun references, nominalisation — to allow for a
cogent, commanding overall argument.

o for the Textual features criterion

- using a range of sentence types and grammatical structures, purposefully combined, to
develop ideas articulately and guide the reader in their focus. Stronger responses showed
a keen awareness of the reader experience in their control over grammar. Weaker
responses revealed a pattern of repetitive long sentences that affected the fluency of the
ideas or attempted complex phrasing without full control of grammatical relationships
between sentence parts.

- using language with precision to build their argument, employing a discourse of formal,
literary analysis. A lack of precision of language (e.g. not using the right words in the right
places, or incorrect use of pronouns) or a lack of formality in register (e.g. in the use of
colloquialism ‘Lady Macbeth goes crazy ..., ‘her guilty conscience eats her alive ...")
detracts from the authority of the response. An appropriate register was revealed through
careful selection of vocabulary appropriate to a literary analysis, and the study of the
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particular prescribed text. For instance, a response to Burial Rites might employ a range of
words of literary analysis that reveals an awareness of the constructed nature of texts (e.g.
represented, underpinned by the construction, juxtaposition, dichotomy, perspective,
audience is invited to ...) and words relevant to a study of the text (e.g. theocracy,
patriarchal, Icelandic, penalty, dehumanisation, liberation, justice)

- using punctuation with accuracy and purpose to help the reader navigate the response. On
the other hand, a lack of precision in the use of punctuation (such as commas, semi-colons,
possessive apostrophes, quotation marks, overuse of contractions) detracted from the
fluency of the response, and the authority of the register.

Practices to strengthen
When preparing students for external assessment, it is recommended that:

o students are made explicitly aware of the effect of careful planning on the quality of the final
essay across all three criteria. When they carefully plan, and edit their ideas in this planning
stage, they are more likely to produce a final essay that:

- cohesively develops in a commanding manner to convincing ends, using the best possible
elements of the text as support

- makes strategic use of topic and concluding sentences to signpost the developing
argument, rather than complicated ones that try to tie everything together in a repetitive
way

- addresses the whole question or topic, and takes the whole studied text into consideration
in addressing that specific question or topic

¢ students practice editing their own work to ensure precision in the use of language and
sentence structures.

o teachers deconstruct a wide variety of question types with students so that students develop
the confidence and flexibility to address any question construct and subject matter they are
faced with, e.g. some students tended to answer Question a) on Macbeth with the response
they were hoping the question would be about — a focus on Macbeth’s ambition — rather
than firmly grounding their response in the topic posed — the comment on the consequences
of immoral actions made by the play.

Additional advice

e 2025 is the final year Shakespeare’s Macbeth is in the External assessment category of the
prescribed text list. This has been a popular text choice for the external assessment for the
past six years. Texts in the External assessment category remain in this category for a
minimum of three and a maximum of six years. Schools are advised to ensure they choose a
text from the 2026 section of the Prescribed text list: English/EAL 2026-2029 for use with the
2026 cohort (see
https://www.qcaa.qld.edu.au/downloads/seniorqce/english/snr_english_eal_prescribed_texts_|
ist_2026-29.pdf).

Samples

The following excerpts are from a response to Question b) for The Yield by Tara June Winch.
These excerpts have been included:

e to demonstrate an authoritative interpretation of Winch’s novel that is responsive to all aspects
of Question b): ‘August had to leave her home and return to truly understand her identity.
Discuss’. Excerpt 1 is the thesis of the essay, Excerpt 2 is the first body paragraph, Excerpt 3

English subject report Queensland Curriculum & Assessment Authority
2025 cohort January 2026
Page 37 of 49


https://www.qcaa.qld.edu.au/downloads/seniorqce/english/snr_english_eal_prescribed_texts_list_2026-29.pdf
https://www.qcaa.qld.edu.au/downloads/seniorqce/english/snr_english_eal_prescribed_texts_list_2026-29.pdf

External assessment

is the topic sentence of the second body paragraph, and Excerpt 4 is the third body
paragraph. Together, these excerpts reveal the cogent evolution of the central argument that
August had to go through the disconnection that comes from ‘leaving country’ to returning and
reconnecting to language and culture to ‘restore her identity’. The response addresses all
aspects of the question in a commanding interpretation of the novel that recognises the
cultural significance of the text — the story of August as symbolic of a broader story of
reconciliation and the power of truth-telling — in addressing the effects of colonisation on
Australia’s First Nations people

¢ to show how addressing the three Knowledge application assessment objectives in an
integrated analysis allows for an intellectually perceptive, lucid argument to be developed. This
response discusses the impact of August’s leaving home and returning on her identity by
examining the changing relationship she has with Massacre Plains across the text
(Assessment objective 3). The response dissects how the text constructs an underpinning
idea of the impact of disconnection from country or home as disconnection from culture and
language, and how truth-telling is a form of cultural and spiritual healing (Assessment
objective 4). The response interweaves this discussion with relevant examination of specific
aesthetic features, e.g. August’s eating disorder as representative of her hunger for
connection and culture, the motif of the brolga in the novel whose journey is symbolic of
August’s spiritual transformation in becoming a storyteller and healer within her own
community, an examination of specific words and concepts in Albert’s dictionary to show how
they function culturally (assessment objective 5). Weaker responses neglected to analyse all
three objectives, resulting in more superficial or descriptive interpretations.

Excerpt 1 — Thesis
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Excerpt 2 — Body paragraph 1
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Excerpt 3 —Topic sentence of body paragraph 2
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Reference: Winch, Tara June. (2019). The Yield. Hamish Hamilton, an imprint of Penguin
Random House Australia.

The following excerpts are from a response to Question a) for Macbeth by William Shakespeare.
These excerpts have been included:

¢ to demonstrate the development of a discriminating thesis that confidently responds to the
question posed, develops arguments to strengthen that thesis, and consistently draws
conclusions to cement the argument. The essay establishes that the play: ‘shows audiences
that immoral actions that disrupt the Natural Order inevitably breed guilt, chaos and
vengeance as consequence’ (Excerpt 1). This focused perspective is firmly established in the
clear introduction that also maps the convincing argument to follow. The reader is navigated
confidently to accept the central argument through the narrative arc of Lady Macbeth’s
character (Excerpt 2), Macbeth’s realisation that his kingship was meaningless in the end, and
the juxtaposition between the fates of Macbeth and Banquo’s characters as based on the very
different ways they responded to the initial prophecies. The response is well-considered,
developing each point to convincing ends, making connections meticulously to leave no gaps
for the reader to fill.

¢ to show how the use of various cohesive devices to connect, develop, emphasise and
transition between ideas within and across the response allows for an articulate and lucid
essay, firmly and consistently responsive to the question. This response uses a variety of
cohesive devices (e.g. varying grammatical structures for purpose, lexical chains, gradual
release of information to build an idea or varying ways to integrate textual evidence) in a
natural way that is not formulaic. Excerpt 1 shows how cohesive devices navigate a reader,

e.g.
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- chronological use of the play to build a point: ‘Despite initially ... Lady Macbeth’s significant

role ... Towards the end ...’
- to connect ideas: ‘To audiences, this harshly contrasts ...’

- to transition between ideas: ‘Shakespeare also makes the deliberate choice ...’

- develop and build an idea: ‘Sleep is utilised ... so her lack of sleep.’; ‘This idea is further

emphasised ...’

The use of these devices in the conclusion (Excerpt 3) tightly synthesises the essay, leaving

the reader convinced of the authoritative argument presented throughout.

Excerpt 1 — Introduction
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Excerpt 2 — Body paragraph 1
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Excerpt 3 — Conclusion
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The following excerpts are from a response to Question a) for Pride and Prejudice by Jane
Austen.These excerpts have been included:

e to show how a discriminating use of vocabulary contributes to an appropriate register for the
role of essay writer. The response employs both the language of literary analysis in words and
phrases such as: ‘protagonist’, ‘Austen utilises ...’, ‘representation of her central relationship’,
‘Austen expresses that the ... only reinforces these ...’, ‘Austen manipulates ...’, ‘elucidate to
the audience’. It also employs a critical language reflective of a deep study of this particular
text, e.g. ‘unrealistic expectations’, ‘prejudice’, ‘accomplished woman’, ‘gentry’, ‘Regency’,
‘classist society’, ‘social status’, ‘self-reflection’, ‘classist world view’, ‘traditional gender norms’

e to show how a variety of sentence types, purposefully combined, can guide the reader with
ease. Furthermore, the response makes accurate use of a variety of punctuation (e.g.
commas, dashes, colon, inverted commas, ellipsis) to confidently steer the reader. Quotations
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are smoothly integrated and mostly accurately punctuated, contributing to the overall authority
of the response.

Excerpt 1 — Thesis
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Excerpt 2 — Body paragraph 3
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SEE
D —

Senior External Examination 0—

a—

The English Senior External Examination (SEE) is a standalone examination offered to eligible
Year 12 students and adult learners. It contributes 100% to a student’s final subject result.

Assessment design

The assessment was designed using the specifications, conditions and assessment objectives
described in the summative external assessment section of the English Senior External
Examination syllabus.

The SEE consisted of two assessments:
e SEE 1 contributed 50% of the marks
e SEE 2 contributed 50% of the marks.
Note: The SEE information should be read in conjunction with the rest of the subject report.

Number of students who completed the English Senior External Examination: 2.

There were insufficient student enrolments in this subject to provide useful analytics.

Assessment decisions

Effective practices

There were insufficient student enrolments in this subject to provide useful analytics.

Practices to strengthen

There were insufficient student enrolments in this subject to provide useful analytics.
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