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Introduction 
The annual subject reports seek to identify strengths and opportunities for improvement of 
internal and external assessment processes for all Queensland schools. The 2025 subject report 
is the culmination of the partnership between schools and the QCAA. It addresses school-based 
assessment design and judgments, and student responses to external assessment for General 
and General (Extension) subjects. In acknowledging effective practices and areas for refinement, 
it offers schools timely and evidence-based guidance to further develop student learning and 
assessment experiences for 2026. 

The report also includes information about: 

• how schools have applied syllabus objectives in the design and marking of internal 
assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement 

• important considerations to note related to the revised 2025 syllabus (where relevant). 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic 
student work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders, and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for internal and external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for senior subjects. 

Subject highlights 
94% 
of IA1  
endorsed at  
Application 1 

 96.70% 
agreement with  
provisional marks 
for IA2 

 97.51% 
of students 
received a  
C or higher 
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Subject data summary 

Unit completion 
The following data shows students who completed the General subject or alternative 
sequence (AS). 

Note: All data is correct as at January 2026. Where percentages are provided, these are 
rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered Music: 277. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 

2,287 2,260 2,089 

Units 1 and 2 results 
Number of students Unit 1 Unit 2 

Satisfactory 2,217 2,139 

Unsatisfactory 70 121 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Demonstrating technique  IA1 Criterion: Interpreting music elements 

and concepts 

 

 

 
IA1 Criterion: Communicating meaning  
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IA2 marks 
IA2 total 

 
IA2 Criterion: Using music elements 
and concepts 

 IA2 Criterion: Applying techniques 
and processes 

 

 

 
IA2 Criterion: Communicating meaning  
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IA3 marks 
IA3 total 

 
IA3 Criterion: Analysing and evaluating music  IA3 Criterion: Applying literacy skills 

 

 

 
IA3 Criterion: Using music elements 
and concepts or Demonstrating technique 

 IA3 Criterion: Applying techniques 
and processes or Interpreting music elements 
and concepts 

 

 

 
IA3 Criterion: Communicating meaning  
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 

100–87 86–67 66–46 45–17 16–0 

Distribution of standards 
Number of students who achieved each standard across the state. 

Standard A B C D E 

Number of 
students 

882 786 369 52 0 

Percentage of 
students 

42.22 37.63 17.66 2.49 0.00 
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Internal assessment 
This information and advice relate to the assessment design and assessment decisions for each 
IA in Units 3 and 4. These instruments have undergone quality assurance processes informed by 
the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessment. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Internal assessment IA1 IA2 IA3 

Number of instruments 276 276 276 

Percentage endorsed in Application 1 94 92 75 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG) and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.6. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section for each 
assessment instrument identifies the agreement trends between provisional and confirmed marks 
by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 273 1,477 2 92.67 

2 273 1,475 0 96.70 

3 272 1,454 6 81.99 
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Internal assessment 1 (IA1) 

Performance (20%) 
This assessment is the demonstration of a range of cognitive, technical, creative and expressive 
skills, and the application of theoretical and conceptual understandings through the psychomotor 
domain (Marzano & Kendall 2007, 2008). It involves students’ application of identified skills when 
communicating meaning. 

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a performance. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 13 

Authentication 0 

Authenticity 1 

Item construction 3 

Scope and scale 2 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• contained unique context statements that were relevant to the unit (General syllabus — Unit 3: 
Innovations or AS — Unit 1: Designs) and offered a meaningful scenario, situation, or inquiry 
question that resonated with the school context and student experience/s 

• provided opportunities for unique responses in a range of styles and genres associated with 
innovation in music (General syllabus — Unit 3: Innovations) or the way in which music is 
designed (AS — Unit 1: Designs) 

• provided opportunity for students to select repertoire commensurate with their technique 
and skills 

• offered clear alignment between the subject matter and requirements and conditions of the 
task, with opportunities for students to explore innovations, both pre-1950 and post-1950 
(General syllabus — Unit 3: Innovations), as guided by the teacher or through the student’s 
own choice. 
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Practices to strengthen 
It is recommended that assessment instruments: 

• clearly identify all assessment objectives as a list in the task section, titled ‘To complete this 
task, you must’, or clearly embed the objectives within the task description 

• clarify the distinction between feedback and drafting by providing clear checkpoints as outlined 
in the QCE and QCIA policy and procedures handbook v7.0, Section 8.2.5, e.g. 

- Week 5 — In-class progress check of performance 

- Week 7 — Teacher provides feedback on draft submission 

• focus on the repertoire itself, rather than on performing with an innovative approach to 
instrumental or vocal technique — though these factors may coexist, the task requirements 
specify the performance of repertoire 

• do not unnecessarily repeat information in the scaffolding section that is already contained in 
the task conditions or description. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used clear and concise language in the task description 

• allowed students to demonstrate a wide range of innovation/s in music from a range of 
periods, styles and genres, pre- and post-1950 (General syllabus — Unit 3: Innovations). 

Practices to strengthen 
It is recommended that assessment instruments: 

• allow students to engage in the depth and breadth of innovative musical styles and genres 
through the performance of repertoire of both pre- and post-1950 domains (General syllabus 
— Unit 3: Innovations) 

• include clear and explicit instructions and cues in the task description and scaffolding sections 
explaining what students are required to demonstrate 

• do not build qualifiers (e.g. present an effective performance) into the task description, as 
these are contained in the ISMG 
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• are checked for layout and formatting issues — especially when transferring copied 
information into the Endorsement application (app) to ensure clarity and accessibility of 
task information. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The assessment instrument no longer includes the requirement for a performance statement. 

• There is no requirement for the performance to reflect the use of an innovation. The task 
requires students to perform repertoire. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Demonstrating 
technique 

96.34 3.30 0.37 0.00 

2 Interpreting 
music elements 
and concepts 

98.53 1.47 0.00 0.00 

3 Communicating 
meaning 

94.87 2.20 2.93 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Demonstrating technique criterion 

- the recording 

 showed a single, unedited performance 

 used a camera angle that allowed the student’s technique to be clearly visible 

 demonstrated a performance that was not duplicated by a backing track or other 
performers, so that the individual part-work skills of the student could be clearly seen 
and heard 

- the repertoire gave the student the opportunity to demonstrate technical skills as described 
in the ISMG 

- at the 5–6 mark performance level, the student clearly demonstrated control of the 
instrument or sound source, using appropriate technique, in spite of occasional slips 
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- at the 7–8 mark performance level, the technical skills clearly enabled the student to 
communicate an accomplished performance 

• for the Interpreting music elements and concepts criterion 

- the repertoire enabled the student to demonstrate that music elements and concepts had 
been manipulated to create a performance in a style. While students are free to perform in 
any style, it is recommended that teachers encourage students to choose music with clear 
stylistic characteristics 

- the stylistic characteristics were made clear in the recording 

- at the 4-mark performance level, there was clear evidence of the style 

- at the 5–6 mark performance level, the student had made well-considered personal 
decisions about the interpretation of the piece 

• for the Communicating meaning criterion 

- the repertoire chosen enabled the student to demonstrate performance choices and 
expressive devices 

- performance choices and expressive devices were clear in the recording 

- the performance statement simply described the performance choices made and how they 
communicated meaning, without extensive musicological analysis or a discussion of 
rehearsal strategies 

- the performance statement was only assessed using the descriptors up to 4 marks 

- at the 5–6 mark performance level, effective performance choices and expressive devices 
were evident throughout the performance. 

Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• For the Demonstrating technique criterion in the 2025 syllabus, the 

- 5–6 mark performance level requires students to clearly demonstrate that they have 
control of their instrument or sound source, using techniques that are intended for the 
style and genre 

- 7–8 mark performance level requires students to demonstrate an advanced level of control 
and precision over their instrument or sound source, with a seamless performance and 
attention to detail. 

• For the Interpreting music elements and concepts criterion in the 2025 syllabus, the 

- focus is on style and genre 

- 2–3 mark performance level requires students to shape music elements and concepts to 
demonstrate their understanding of genre or style being performed throughout 
the performance 

- 4–5 mark performance level requires students to make the genre or style immediately 
apparent throughout the performance 

- 6–7 mark performance level requires students to demonstrate a sophisticated 
understanding of the genre or style, shaping the music in a way that reflects the subtle 
intricacies of the style. 
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• The Realising music ideas criterion in the 2025 syllabus replaces the Communicating meaning 
criterion in the 2019 syllabus. For this criterion, the 

- ISMG relates only to the process of how students bring their ideas to a conclusion in their 
performance to effectively communicate meaning. There is no longer any assessment of a 
performance statement in this criterion 

- 3-mark performance level requires students to show evidence of the emotional or thematic 
content of the music being reinforced through careful choice of expressive devices 

- 4-mark performance level requires students to strengthen and make meaning clearer 
through the continuous execution of expressive devices 

- 5-mark performance level requires students to demonstrate small musical details that add 
deeper meaning or feeling to the performance. 

Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• In the 2025 syllabus, a performance statement is no longer required. 

• The response length in the 2025 syllabus is up to 5 minutes (revised from 2–3 minutes in the 
2019 syllabus). Students may perform repertoire longer than 5 minutes, but teachers will stop 
marking at 5 minutes. 

Schools should also: 

• note that students may submit performances of compositions they have submitted for IA2 

• encourage students to 

- carefully choose their instrument or sound source to best demonstrate their achievement 
over time in the course, e.g. if a student chooses to sing and accompany themselves on an 
instrument, they will expect to demonstrate skill in both singing and playing, as their 
performance will be judged as a whole. If a student is a better singer than an 
instrumentalist, they might perform better if they are accompanied by someone else. 
Similarly, if a student is a better instrumentalist than a singer, they might perform better in 
the role of accompanist 

- when choosing repertoire that stylistically requires accompaniment, ensure the 
performance is recorded with accompaniment and not as a monophonic solo 

- choose an appropriate setting and context for their performance. For instance, a popular or 
rock song would usually be performed from memory, often in a band context or with a 
recorded backing, while a lieder would usually be performed from memory with an 
accompanist. By contrast, an instrumental solo may well be performed with sheet music, as 
this is more common in the style 

- carefully manage the balance between performer and accompaniment, where relevant, so 
that the performer is supported but still clearly identifiable in the recording 

- when selecting keys for performance, transpose music if it will assist them demonstrate 
their achievement more appropriately 

- when performing in a duet, trio or ensemble, take care that all members of the group who 
are being assessed have an equitable opportunity to demonstrate the highest performance-
level descriptors across each criterion in the ISMG 
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- when performing in an ensemble, ensure that each student performs a separate part (not 
doubling a part played by another performer) and visually and aurally identifiable. Doubling 
parts played by another performer does not enable the student to demonstrate their 
musical independence 

• clearly and consistently apply school-based assessment policies and procedures for 
managing response length when making judgments about student responses to assessment. 
This includes 

- ensuring students are aware of the school-based assessment policy and procedures 
regarding management of response length. 

- monitoring response length in performance tasks as part of the checkpoint process 

- where student work exceeds the length required, applying the school assessment policy for 
managing response length. This may include marking only the evidence in the student 
response that meets the assessment conditions for response length and not marking 
material that exceeds those conditions. Teachers should indicate the material that was 
marked in performances by annotating time codes on the ISMG.  

Further information about managing assessment response length can be found in the QCE 
and QCIA policy and procedures handbook v7.0, Section 8.2.6 

• ensure quality, accuracy and accessibility of the required files (QCE and QCIA policy and 
procedures handbook v7.0, Section 9.6.3). Recorded evidence should be in MP4 format and 
be clear and undistorted visually and aurally so that the evidence supporting the marks 
awarded can be clearly identified. Schools should refer to the Further confirmation submission 
advice for internal assessment resource (available in the Confirmation subsection of the 
Resources section of the Syllabuses app in the QCAA Portal) for advice on how to convert .avi 
or .mov files to MP4 format. 

Samples 
The following excerpts have been included to demonstrate: 

• Demonstrating technique at 8 marks, as breath control and dexterity of well-managed 
semiquavers at 2:31–3:04 demonstrate technical skills that result in a fluent and 
cohesive performance 

• Interpreting music elements and concepts at 6 marks, as phrasing at 0:20–0:48 shows stylistic 
awareness, and choices made around articulation and ornamentation demonstrate an 
individualised interpretation 

• Communicating meaning at 6 marks, as the performance demonstrates 

- dynamics at 0:08–0:20 that are used to shape phrases and to echo repeated motifs 

- expressive devices that are sustained throughout the performance 

• Communicating meaning at 6 marks, as the performance statement 

- in the third paragraph, clearly expresses how performance choices were made to 
manipulate music elements and to effectively communicate meaning 

- used well-sequenced ideas and effective word choice to clarify meaning. Words such as 
‘for example’ and ‘finally’ ensured that the statement was easy to follow. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Video content: (3 min, 5 secs) 
https://youtu.be/3Es6Sf8Ql4w 

https://youtu.be/3Es6Sf8Ql4w
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Excerpt 2 
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The following excerpts have been included to demonstrate: 

• Demonstrating technique at 8 marks, as the performance shows 

- controlled, accurate technique at 0:08–0:45, with appropriate posture at the instrument, 
secure bowing and facility at the fingerboard enabling accurate intonation across significant 
pitch leaps, stylistic vibrato and a breadth of tone colour 

- a cohesive and fluent performance 

• Interpreting music elements and concepts at 6 marks, as the coda of the piece at 2:33–3:08 is 
carefully and individually shaped, with thoughtful decisions made about the rhythmic 
placement of each note in each phrase and the appropriate amount of rubato 

• Communicating meaning at 6 marks, as the performance demonstrates 

- dynamics, phrase shaping, vibrato and tone colour from 0:52–2:13, to effectively 
communicate meaning 

- sustained realisation of music ideas 

• Communicating meaning at 6 marks, as the performance statement 

- is logically ordered, starting with a clear statement of meaning and then continuing 
chronologically through the piece 

- clearly explains performance choices such as ‘tenuto’, ‘slow tempo’, ‘vibrato’, ‘increasing 
bow speed’ and ‘applying more weight’. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

Excerpt 1 

 

Video content: (3 min, 8 secs) 
https://youtu.be/u2wCiXzzfqw 

https://youtu.be/u2wCiXzzfqw
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Excerpt 2 
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Internal assessment 2 (IA2) 

Composition (20%) 
This assessment focuses on the output or result of a process that requires the application of a 
range of cognitive, physical, technical, creative and expressive skills, and theoretical and 
conceptual understandings. 

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 17 

Authentication 1 

Authenticity 0 

Item construction 3 

Scope and scale 1 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• provided an authentic scenario or context relevant to the school/students, e.g. local 
composition/songwriting competition, commissioned work, provision of music for local or 
school-based events 

• provided opportunities for students to respond in any style or genre of the unit and, for 
Unit 3: Innovations, allowed students to explore an innovation 

• clearly identified all assessment objectives as a list in the task section, titled ‘To complete this 
task, you must’, or clearly embedded the objectives within the task description 

• contained considered scaffolding authored by the school and relevant to the iterative and 
non-linear nature of compositional procedures and practices. 

Practices to strengthen 
It is recommended that assessment instruments: 

• are contextualised to the respective unit (General syllabus — Unit 3: Innovations or 
AS — Unit 1: Designs) through the context, task, and scaffolding sections of the 
assessment instrument 

• make clear that students demonstrate an innovation (General syllabus — Unit 3: Innovations) 
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• instruct students to ‘analyse and evaluate’ the use of music elements and concepts, and 
compositional devices to communicate the intent in the composition, rather than discussing 
other musical, contextual or historical features not related to their choices 

• do not repeat information listed in the pre-populated sections of the assessment instrument in 
the scaffolding section. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 1 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used clear and concise language in the task description, identifying 

– each aspect of the task — the composition and the statement of intent 

– the relationship between them 

– the associated assessment objectives 

• allowed opportunities for students to compose in any style or genre in the context of innovation 
(General syllabus — Unit 3: Innovations). 

Practices to strengthen 
It is recommended that assessment instruments: 

• provide explicit cues to students concerning the procedures of the task (task and scaffolding 
sections) and assessment objectives 

• are checked for layout and formatting issues (especially when transferring copied information 
into the Endorsement app), to ensure clarity and accessibility of task information. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The assessment instrument no longer requires a statement of compositional intent, but rather 
a statement of intent. 

• The statement of intent requires students to ‘analyse and evaluate’ the use of music elements 
and concepts, and compositional devices to communicate the intent in the composition. 
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Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Using music 
elements and 
concepts 

98.17 0.73 1.10 0.00 

2 Applying 
techniques and 
processes 

98.53 0.73 0.73 0.00 

3 Communicating 
meaning 

97.80 1.47 0.73 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• the mode of presentation of the composition enabled students to fully demonstrate the 
characteristics in the ISMG. Some compositions are better evidenced visually, while some are 
clearer if a recording is provided, and others are better with both visual and auditory evidence. 
Students should be encouraged to consider the mode of presentation that will be most 
effective for their composition 

• the style and genre chosen enabled students to demonstrate their ability. Students should 
be encouraged to consider which styles and genres best match their skills in composition, 
and which provide opportunities to demonstrate the development of stylistic, cohesive and 
unified work 

• the work submitted was substantially and idiomatically developed, e.g.  

- an instrumental piece where a motif was both repeated and developed 

- a looping composition that was more than simply a collection of loops and, instead, 
manipulated and developed texture, timbre, pitch, dynamics, rhythm, mixing and effects.  

Students should be encouraged to reflect on using the compositional devices listed in the 
syllabus (2025 syllabus, pp. 11–12) 

• for the Using music elements and concepts criterion, at the 

- 4-mark performance level, the style could be easily discerned 

- 5–6 mark performance level, the style was explicit because of the synthesis of music 
elements and concepts 

• for the Applying techniques and processes criterion, at the 

- 4-mark performance level, the music ideas in the work were clearly developed 
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- 5–6 mark performance level, the piece was cohesive and unified. Note: A programmatic, 
theme and variations, or a through-composed piece might be unified through the repetition 
of music ideas. 

Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• For the Using music elements and concepts criterion in the 2025 syllabus, the 

- 2–3 mark performance level requires students to reflect the genre/style throughout 
the composition 

- 4–5 mark performance level requires students to make the style immediately apparent by 
combining features specific to the genre/style 

- 6–7 mark performance level requires students to demonstrate a sophisticated 
understanding of the genre/style, shaping the music in a way that reflects the subtle 
intricacies of the style. 

• For the Applying compositional devices criterion in the 2025 syllabus, the 

- 3-mark performance level requires students to use devices typical of the genre/style that 
enable the music ideas to evolve 

- 4-mark performance level requires students to use devices that will create continuity and 
connection across all sections, creating a smooth and balanced flow 

- 5-mark performance level requires students to demonstrate a seamless combination of 
devices with attention to detail. 

• For the Resolving music ideas criterion in the 2025 syllabus, the 

- 3-mark performance level requires students to demonstrate music ideas that are essential 
to communicate meaning 

- 4-mark performance level requires students to strengthen and make meaning clearer 
through the continuous execution of music ideas 

- 5-mark performance level requires students to demonstrate deeper meaning or feeling 
through small musical details, and thoughtful and deliberate combination of music ideas. 

• For the Statement of intent criterion in the 2025 syllabus, the 

- 2-mark performance level requires students to analyse and evaluate music elements and 
concepts, and compositional devices in the composition, using literacy skills, language 
conventions and music terminology appropriate to the style 

- 3-mark performance level requires students to 

 analyse a wide range of music elements and concepts, and compositional devices in the 
composition, providing clear and precise characteristics 

 make thoughtful and considered judgments about the use of music elements and 
concepts, and compositional devices to communicate their intent in the composition 

 demonstrate their ideas in a logical order with each idea building on the previous one. 

To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• students are encouraged to write idiomatically for the instruments and sound sources they 
use in the context chosen. For instance, it would not usually be stylistic for the piano 
accompaniment of a popular song to use thick, muddy voiced chords low in the bass, but 
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the same thick chords might appropriately create meaning in a programmatic piece. Students 
should be guided by what is typical in the style and what is appropriate for instruments and 
sound sources in terms of range, tessitura and, if relevant, chord voicing. 

Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• The statement of intent is separately assessed in the 2025 syllabus and requires analysis and 
evaluation of the use of music elements and concepts, and compositional devices, rather than 
the simple explanation of music elements and concepts required in the 2019 syllabus. 

• In the 2025 syllabus, the composition description requires that students create a composition 
and devise a statement of intent (General syllabus, p. 35). Arrangements of pre-existing music 
are not stated in the task description and are no longer acceptable for this task. 

Samples 
The following excerpts have been included to demonstrate: 

• Using music elements and concepts at 6 marks, as 

- the development of texture and swelling of dynamics at bars 1–12, together with the 
introduction of stylistically typical percussion figures on the snare drum, make the 
narrative explicit 

- harp-like arpeggiandos on minor 7, major 7, and inverted suspended 6 chords at bars 1–3 
create a sense of tense anticipation typical of the style. These aspects, together with the 
timbre choices, are integrated to make the narrative explicit 

• Applying techniques and processes at 6 marks, as 

- idiomatic compositional devices such as cross rhythms, suspensions, and contrast in 
dynamics and texture develop the work at bars 10–20 

- rhythmic and melodic motifs, as well as the repetition of the chord progression, create unity 
and cohesion 

• Communicating meaning at 8 marks, as the composition demonstrates 

- specific articulations, together with appropriate voicing of suspended chords and careful 
balancing of dynamics between instruments 

- complex ideas, including counter melodies and ostinatos that have been sensitively 
synthesised to create the exciting mood described. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Video content: (2 min, 13 secs) 
https://youtu.be/5SmTMjxYdlI 

https://youtu.be/5SmTMjxYdlI
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Excerpt 2 

 

The following excerpts have been included to demonstrate: 

• Using music elements and concepts at 6 marks, as 

- the style is made explicit at 0:17–0:58, using stylistic timbres with appropriate tonal and 
melodic choices 

- reversed ambient leads centred on Bb work with faded distorted guitar riffs based on Bb 
and F against a predominantly Gb bass riff, which results in the F in the guitar riff acting as 
a major 7th suspension above the bass 

- the contrasting Bb minor arpeggio at 0:58, using the reverse ambient lead sound above the 
descending bass riff starting at 1:18 (i.e. Gb, Ab, G, F, Eb, Db) makes the melodic metal 
style explicit 
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• Applying compositional devices at 6 marks, as 

- rhythmic ornamentation and development of the bass riff at 0:25 can be heard 

- augmentation of the drum pattern at 1:01 effectively supports the change of mood and 
complements the arpeggiated Bb minor arpeggio 

- texture is developed with the addition of the distorted guitar riff at 1:18 

- development is evident in the drum pattern with the addition of idiomatic drum fills at 
1:59–2:14 

- the use of varied rondo form and the adoption of a Bb tonal centre, which begins and ends 
the piece, creates unity 

• Communicating meaning at 8 marks, as the composition demonstrates 

- form used to support the communication of the narrative at 2:34 with the adoption of the 
Bb C Ab riff signalling victory over pain 

- the use of the tension of the flattened 7th of the tonic in the riff to sensitively communicate 
that, while the pain is over, it is not forgotten 

- sensitivity at 2:17, when an isolated, gentle, ride cymbal hit creates a moment of 
uncertainty amongst the dominance of the distorted guitar 

- a synthesis of complex music ideas, through the organisation of tonal clusters and motifs, 
and the sophisticated use of timbres and textures 

• Communicating meaning at 8 marks, as the statement of compositional intent 

- uses appropriate language of the style and genre, with terms such as ‘reversed ambient 
leads’, and ‘overdriven guitars’, together with music terminology such as ‘motif’ and 
‘contrast’ 

- is logically sequenced and explains the elements and concepts used following the 
chronology of the piece. The sentence structures used are effective and enhance the 
communication of meaning. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Audio content: (3 min, 7 secs)  
https://youtu.be/XXPOF3CYBkI 

Excerpt 2 

 

The following excerpts have been included to demonstrate: 

• Using music elements and concepts at 6 marks, as 

- the country-style harmonic simplicity of the Bb, Gm, Eb, F progression initiates the piece 

- impressionistic and country music styles at 0:08–0:47 are synthesised innovatively when 
the short, impressionistic motifs on piano, typical of impressionism, are joined by the 
country timbre of the steel-string guitar 

- the impressionistic characteristic of added note chords is present in the added 9th in the 
melodic motifs in piano, glockenspiel and guitar 

https://youtu.be/XXPOF3CYBkI
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• Applying techniques and processes at 6 marks, as the 

- ternary form (with the A section at 0:08–0:47, the B section from 0:47, and the A section 
returning from 1:12) gives a sense of unity to the piece, which reinforces the harmonic 
underpinning of the chord progression 

- work is developed with the idiomatic addition of an appropriate drum pattern from 0:33 and 
the chordal piano riff at 0:44. The repetition of music ideas throughout the composition 
creates a unified and cohesive work 

• Communicating meaning at 8 marks, as the composition demonstrates 

- sensitive synthesis of complex music ideas to communicate the setting, e.g. the unusual 
timbre combination of glockenspiel and steel-string guitar at 0:14–0:33 that establishes 
both the country location and the innocence of students 

- the use of a gentle rim shot in the drum part at 0:34 to sensitively support the guitar 
riff, while the fuller drum pattern at 0:47 complements the piano chordal riffs to develop 
the narrative 

- the rallentando at 1:39 preparing the final guitar arpeggio at 1:43 to provide a sense of 
reflection and resolution to the piece 

• Communicating meaning at 8 marks, as the statement of compositional intent 

- clearly conveys the meaning to be communicated at the start of the statement to assist 
with clarity of expression 

- uses relevant terminology, e.g. ‘form’, ‘legato syncopated notes’ 

- is sequenced in accordance with the form of the work, to enhance the cohesion of 
the communication. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Audio content: (1 min, 56 secs) 
https://youtu.be/lyBnhbHPTkY 

Excerpt 2 

 

The following excerpts have been included to demonstrate: 

• Using music elements and concepts at 6 marks, as 

- typical music elements of the tarantella have been synthesised to make the style and 
genre explicit. At 0:08–0:19, the fast tempo, minor tonality, harmonic rhythm, running 
quaver rhythms and repeated melodic motifs work together to represent the Southern 
Italian folk dance 

- the four-bar melodic motifs resonate with the formal nature of movement involved in 
Italian folk dancing 

- the dance genre origins of the style are represented in the form, where the A section at 
0:08–1:07 is in ternary form, with clear eight-bar phrases beginning in E minor, then 
modulating to G major at 0:19, and then returning to E minor at 0:31 

• Appling techniques and processes at 6 marks, as 

- the ternary form of the piece (with the A section at 0:08–1:07, the B section at 1:07–1:59, 
and the return of the developed A section with a clear coda) creates unity and cohesion 

- the work is developed using idiomatic compositional devices such as motivic development, 
when the running quaver motif is first heard at 0:08–0:11, then developed at 0:11–0:14 

https://youtu.be/lyBnhbHPTkY
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- contrast is used at 0:55, when the melody and harmony are swapped, and the melody is 
taken by the left hand of the piano and modulated up a semitone into F minor 

- contrast is used in the B section at 1:07–1:59, where the original jump bass is replaced by 
repeated chord accompaniment in the relative Ab major key, at a slower tempo 

- voice leading and harmonisation are used to cohesively change the tonal centre as the 
piece develops at 1:40–1:59, where a Bb major chord, acting as the subdominant of 
F major, is followed by B diminished chord, which then undertakes a dominant harmonic 
function to prepare for the final key of the piece, C minor 

• Communicating meaning at 8 marks, as the composition demonstrates 

- complex music ideas communicating meaning with sensitivity, with fast tempos, short 
rhythms, running melodic patterns, and detached articulations at 2:23–2:29 convincingly 
representing the movement of a spider 

- sensitivity in the B section at 1:07–1:59 where the changes in tempo, rhythm, dynamics, 
articulation, accompaniment pattern, melodic motifs, keys and harmonies evoke the spider 
calmly spinning its web and awaiting its prey 

- well-voiced chords, appropriate ranges and pianistic writing employed to exploit the 
capabilities of the instrument and enhance the communication of meaning 

• Communicating meaning at 8 marks, as the statement of compositional intent 

- is logically organised into well-structured paragraphs 

- features topic sentences that state the meaning being communicated in each paragraph to 
enhance clarity 

- uses relevant music terminology to explain the musical decisions of the composer to evoke 
the intended mood and meaning 

- uses verbs (e.g. ‘mimic’, ‘reflected’, ‘conveyed’) to assist in effectively explaining the 
composer’s musical decisions. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Audio content: (2 min, 36 secs)  
https://youtu.be/-rSHwiJPFUw 

Excerpt 2 

 

https://youtu.be/-rSHwiJPFUw
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Internal assessment 3 (IA3) 

Integrated project (35%) 
This assessment focuses on a problem-solving process that requires the application of a range 
of cognitive, technical and creative skills, and theoretical understandings. The response is a 
coherent work that includes composing or performing, and musicology, and documents the 
iterative process undertaken to develop a solution in response to a stimulus. 

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop their project. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 47 

Authentication 7 

Authenticity 1 

Item construction 13 

Scope and scale 25 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• explicitly included all assessment objectives relevant to the respective assessment technique 
(musicology and composition, or musicology and performance), as a list in the task section, 
entitled ‘To complete this task, you must’, or clearly embedded the objectives within the task 
description 

• clearly instructed students to ‘analyse and evaluate’ music repertoire to justify a viewpoint 
related to the expressive powers of music 

• considered the scope and scale of the musicology component, recommending that, in the 
development of their viewpoint and subsequent analysis and evaluation, students focus on 
no more than two of 

- setting (time or place) 

- characterisation 

- drama and/or action 

- mood or atmosphere 
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• employed considered checkpoint sequences and scaffolding that reflected the nature of the 
project workflow, specifically that the musicological component precedes the composition or 
performance (as the musicological investigation, informs, guides, and shapes the performance 
or composition). 

Practices to strengthen 
It is recommended that assessment instruments: 

• contain task descriptions that clearly identify both the musicology and composition/performance 
components of the project, and their relationship, which shows the development of the creative 
work from the musicological investigation 

• specify that identity can include personal, social, political, or cultural aspects for the 
musicological investigation for AS — Unit 2: Identities. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 1 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• provided clear and concise task descriptions that assisted students to engage with the task 

• made the assessment objectives of each component clear, i.e. musicology component and 
composition/performance component 

• provided clear scaffolding and considered checkpoints relating to each component to assist 
students to realise or resolve each component of the project. 

Practices to strengthen 
It is recommended that assessment instruments: 

• share the same or similar contexts and comparable task descriptions (in terms of length and 
language use) for each of the two assessment techniques. This ensures accessibility and 
equity between students completing the different assessment techniques 

• are checked for layout and formatting issues (especially when transferring copied information 
into the Endorsement app). This enhances accessibility of task information 

• provide explicit instruction and cues to students about the procedures of the two assessment 
techniques and what they are required to demonstrate in each 

• provide the same scaffolding in the musicology component for each of the two instruments. 
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Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The IA3 assessment instrument now comprises two complete responses that are connected to 
the same topic, rather than one integrated submission. Students develop a musicological 
response that investigates a topic relating to narrative (General syllabus — Unit 3: 
Innovations) or identity (AS — Unit 1: Designs), and then create a composition or perform 
repertoire that is informed by the findings of the musicological response. 

• There is no requirement for a statement of intent or performance statement. 

• Students may provide a program note as supporting evidence that assists audience 
understanding of meaning in the composition. The program note will not form an assessable 
component of the task. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Analysing and 
evaluating music 

87.13 12.50 0.37 0.00 

2 Applying 
literacy skills 

93.38 5.51 1.10 0.00 

3 Using music 
elements and 
concepts 

98.90 1.10 0.00 0.00 

4 Applying 
techniques and 
processes 

100.00 0.00 0.00 0.00 

5 Communicating 
meaning 

97.79 1.84 0.37 0.00 

Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Analysing and evaluating music criterion, marks were allocated where students 

- analysed and evaluated repertoire from the mandated categories of film music, television 
music, video game music, music theatre, opera or program music 

- chose highly relevant key moments in their chosen repertoire 

- analysed repertoire in detail, considering depth and breadth, ‘with attention to the 
fine points’ 
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- provided excerpts of audio and/or visual evidence of their analytical findings 

- demonstrated the interplay of the music elements in the chosen key moments, rather than 
discussing music elements individually and generally across the work 

• for the Applying literacy skills criterion 

- at the 2-mark performance level, the response 

 employed the typical language conventions used for music analysis and evaluation 

 showed evidence of referencing conventions, such as in-text referencing or reference 
lists using recognised referencing protocols 

 used music terminology that was appropriate to the style, context and genre to 
demonstrate student expertise in their chosen field of study 

 was a coherent work, where the analysis and evaluation provided the background for, 
and informed, the performance or composition 

- at the 3-mark performance level, the structure and sequencing of ideas made the response 
clear and easy to understand 

• for the Using music elements and concepts criterion 

- students were assessed on their own use of music elements and concepts 

- at the 7-mark performance level, the narrative was made clear 

• for the Applying techniques and processes criterion 

- at the 5-mark performance level, the work was unified 

- at the 4-mark performance level, the work showed the development of appropriate 
compositional devices 

• for the Demonstrating technique criterion at the 7–8 mark performance level, the performance 
was technically authoritative 

• for the Interpreting music elements and concepts criterion, the performance demonstrated 
individualisation within a clear understanding of the expectations of the chosen style. 

Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• For the Analysing music criterion in the 2025 syllabus, the 

- 4–5 mark performance level requires students to demonstrate 

 breadth by analysing a wide range of music elements and concepts, and compositional 
devices in the chosen repertoire 

 depth by providing precise characteristics of music elements and concepts, and 
compositional devices 

- 6–7 mark performance level requires students to 

 analyse more than one music element or concept and compositional device at a time 

 provide analysis that is free from errors. 

• For the Evaluating music criterion in the 2025 syllabus, at the 

- 2-mark performance level, evidence is required 
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- 3-mark performance level, the evidence chosen must be appropriate and meaningful to 
strengthen the judgments made 

- 4-mark performance level, the evidence chosen must be logical and defensible 
throughout the whole response, and the judgments must be based on common sense 
or general understanding 

- 5-mark performance level, the evidence chosen must be persuasive and believable 
throughout the whole response, and the judgments must be thoughtful and considered. 

• For the Applying literacy skills criterion in the 2025 syllabus, the 3-mark performance level 
requires students to demonstrate their ideas in a logical order, with each idea building on the 
previous one. 

• For the Using music elements and concepts criterion in the 2025 syllabus, the 

- focus is on style and genre 

- 3–4 mark performance level requires students to reflect the genre/style throughout 
the composition 

- 5–6 mark performance level requires students to make the style immediately apparent 
by combining features specific to the genre/style 

- 7–8 mark performance level requires students to demonstrate a sophisticated 
understanding of the genre/style, shaping the music in a way that reflects the subtle 
intricacies of the style. 

• For the Applying compositional devices criterion in the 2025 syllabus, the 

- 4–5 mark performance level requires students to use devices typical of the genre/style 
that enable the music ideas to evolve 

- 6–7 mark performance level requires students to 

 use devices that will create continuity and connection across all sections, creating a 
smooth and balanced flow 

 demonstrate a seamless combination of devices with attention to detail. 

• For the Resolving music ideas criterion in the 2025 syllabus, the 

- focus is on the communication of narrative 

- 3-mark performance level requires students to demonstrate music ideas that are essential 
to communicate the narrative 

- 4-mark performance level requires students to strengthen and make the narrative clearer 
through the continuous execution of music ideas 

- 5-mark performance level requires students to communicate the narrative with deeper 
meaning or feeling, through small musical details and thoughtful and deliberate 
combination of music ideas. 

• For the Demonstrating technique criterion in the 2025 syllabus, the 

- 5–6 mark performance level requires students to clearly demonstrate that they have control 
of their instrument or sound source, using techniques intended for the style and genre 

- 7–8 marks performance level requires students to demonstrate an advanced level of 
control and precision over their instrument or sound source, with a seamless performance 
and attention to detail. 
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• For the Interpreting music elements and concepts criterion in the 2025 syllabus, the 

- focus is on style and genre 

- 2–3 mark performance level requires students to shape music elements and concepts 
to demonstrate their understanding of the genre or style being performed throughout 
the performance 

- 4–5 mark performance level requires students to make the genre or style immediately 
apparent throughout the performance 

- 6–7 mark performance level requires students to demonstrate a sophisticated 
understanding of the genre or style, shaping the music in a way that reflects the 
subtle intricacies of the style. 

• For the Realising music ideas criterion in the 2025 syllabus, the 

- focus is on the communication of narrative 

- ISMG relates only to the process of how students bring their ideas to a conclusion to 
effectively communicate the narrative. There is no longer any assessment of a performance 
statement in this criterion 

- 3-mark performance level requires students to show evidence of the narrative being 
reinforced through careful choice of expressive devices 

- 4-mark performance level requires students to strengthen and make the narrative clear 
through the continuous execution of expressive devices 

- 5-mark performance level requires students to communicate the narrative with deeper 
meaning or feeling through small musical details. 

Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• For the musicology component of the task, the 2025 syllabus allows students to investigate a 
topic relating to narrative in art song. 

• While the total number of marks allocated to IA3 is the same in both syllabuses (35 marks), 
the criterion and their marks have been revised. In the 2025 syllabus 

- the Communicating meaning criterion has been revised to Realising music ideas for 
performance, and Resolving music ideas for composition 

- the Analysing and evaluating music criterion is now assessed in separate criterion, i.e. 
Analysing music and Evaluating music. 

• For the composition component, the 2025 syllabus allows students to provide a program note 
as supporting evidence to assist audience understanding of meaning. However, unlike the 
2019 syllabus, this supporting evidence will not be assessed. 

• For the performance component, a performance statement is no longer required. 

Schools should also: 

• encourage students, for the musicology component of the task, to 

- clearly establish a viewpoint at the start of the musicology response to focus their project 

- choose repertoire that will enable them to analyse and evaluate with sufficient depth and 
breadth to satisfy the characteristics of detail, specificity, accuracy and interconnectivity in 
the ISMG 
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- choose a manageable section of repertoire that will inform their composition or 
performance. When students choose too much repertoire, they risk the analysis and 
evaluation being vague, thereby compromising their ability to demonstrate the accuracy 
and detail required for a mark of 5 or 6 in this criterion. For instance, it is appropriate for a 
student to analyse and evaluate a single piece for performance, analyse a performance of 
the piece by an expert performer, and use this material to inform their own performance. 
The same can apply for a single composition 

- where choosing two pieces of repertoire to analyse, stay focused on their music viewpoint 
instead of writing a comparative analysis. The analysis and evaluation should focus on 
communicating meaning and informing the composition or performance 

- focus their analysis and evaluation on the musical viewpoint and avoid irrelevant 
information, as this can compromise the structure and sequence of the work. For instance, 
song lyrics are not music elements, so lengthy poetic analysis is not required. The meaning 
of lyrics should be concisely stated, and the student work should focus on how music 
elements and concepts communicate the meaning. Similarly, the historical, cultural and 
autobiographical background of a piece, its composer and performers should only be 
included to clarify the analysis and evaluation, and inform the music created. 

- ensure detailed analysis shows depth and breadth, e.g. 

 in terms of pitch, the description ‘a C#9 chord’ is more detailed than ‘a chromatic chord’ 
and the description ‘F major’ is more detailed than ‘a major key’ 

 the description ‘an ascending major 6th from D4 to B4’ is more detailed than ‘an 
upward leap’ 

 the description ‘a bass riff consisting of E2, E2, E2, E2, G2, A2’ is more detailed than 
‘a funky bass riff’ 

 in terms of timbre, discussions need to go beyond simply naming instrument types and 
also discuss tone colour and range. For instance, ‘a deep, booming R-808 kick drum 
sample’ is more detailed than ‘a low drum sound’ 

 in terms of non-notated or electronic music, the description ‘the Fender Stratocaster, 
played through a Fender Blues Junior 4 amplifier, with an Ibanez Tube Screamer pedal 
for distortion and sustain, played an octave leap from 440 Hz to 880 Hz’, is more 
detailed than ‘an electric guitar, using distortion, played an octave leap from 440 Hz to 
880 Hz’ 

- make detailed determinations using their aural skills, the score (staff or tablature), or 
well-referenced secondary sources 

- demonstrate how music elements, concepts and stylistic characteristics work together to 
communicate meaning, so students can meet the requirements of the 7–8 mark 
performance level. Generally, students who carefully choose sections of music and analyse 
music elements and concepts together within those sections are more successful than 
those who organise their analysis according to individual elements across the piece. 
Analysis organised under individual music element headings can discourage students from 
discussing elements together and should be avoided. Detailed and accurate analysis 
should then flow on to logical evaluation of the success of the use of the music elements 
and concepts 

- support analytical findings with audio and/or visual excerpts. Evidence is required to access 
a mark of 5 in this criterion 

- embed evidence in the response rather than relying on links to external sources. Links to 
external sources will not be accepted as evidence at confirmation 
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• encourage students to refer to the QCAA’s Academic integrity course for senior 
secondary students in the myQCE Student Portal and use the referencing system 
employed by the school 

• use checkpoint processes to guide students in using standard referencing conventions. 
Academic integrity requires that referencing is used to indicate sources of information 

• only assess compositional material generated by the student. Authentication strategies should 
be employed in the drafting process to ensure the original work of the student can be identified 
so teacher judgments can be validated. This may require referencing within statements of 
compositional intent in some circumstances. For more information about authenticating 
student responses, see the QCE and QCIA policy and procedures handbook v7.0, Sections 
8.2.8 and 11.1.5. Where aspects of compositions are found to be plagiarised at confirmation, 
only the identifiable original student material will be confirmed. Application of school policies 
around academic integrity can protect students from unfortunate academic outcomes 

• ensure the quality, accuracy and accessibility of the required files before submitting them for 
confirmation (QCE and QCIA policy and procedures handbook v7.0, Section 9.6.3). Schools 
should refer to the Confirmation submission information for Music (available in the Resources 
section of the Syllabuses app in the QCAA Portal) to check the submission requirements, 
including approved file formats. Students and teachers are encouraged to exercise care when 
converting material from one format to another to ensure that audio and video evidence is 
not lost. Strong, clear submissions of easily accessible evidence make the confirmation 
process seamless for all concerned, lower the stress levels of students and staff, and ensure 
that students receive the results they deserve. 

Samples 
The following excerpts have been included to demonstrate: 

• Analysing and evaluating music at 8 marks, as the response 

- discusses the elements of pitch, expressive devices and duration together to demonstrate 
interconnectivity 

- analyses music elements and concepts in detail and with accuracy, e.g. ‘demisemiquavers’, 
‘C# major chord alternating with the non-diatonic minor sixth A natural’ 

- includes evaluations that are valid and show how the music elements and concepts work 
together to evoke the setting of the beautiful and timeless lake. The rhythm described 
creates a ‘shimmering effect’, and harmonic choices create an ‘otherworldly’ ethereal effect 

- discusses the elements of timbre, duration and expressive devices together to demonstrate 
interconnectivity, and accurately describes the dynamics ‘pianissimo’, ‘fortissimo’ and 
articulations (pedalling) 

- analyses rhythms in detail using time names (e.g. ‘minims’, ‘crotchets’ and ‘quavers’ in 
relation to the ‘lento’ tempo. Detail is used in analysing timbre with the tonal colour 
described as ‘velvety’, ‘alluring’ and ‘ethereal’ 

- evaluates elements validly and shows how music elements and concepts work together to 
evoke the idea of a gentle love that develops into stronger feelings 

• Applying literacy skills at 3 marks, as 

- the work is sequenced and connected 

- relevant terminology is used throughout 
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- cohesive ties (e.g. ‘firstly’, ‘furthermore’, ‘soon after’) assist the reader to follow the material. 
Clauses following semicolons are used to clarify meaning (e.g. ‘This single note is exotic 
and ‘otherworldly’ to the home key of C# major; it emphasises the ethereal beauty of this 
scene’), and embedded phrases are used in sentences to add detail (e.g. ‘A Lento tempo, 
combined with a melody of long minims, crochets and quavers, creates a sense of 
lingering, that haunts the listeners like the enchanting effect of a water nymph’s voice’) 

- the rhythm of the sentences assists in clarifying expression. Often a detailed sentence of 
musical observation is followed by an explanation of its effect (e.g. ‘At Bar 63, the piece 
builds to a fortissimo climax via ascending ‘augmentez peu à peu’ chords. This 
intensification creates a rising drama that demands attention’). The nominalisation of the 
verb intensify to ‘intensification’ enables the student to efficiently discuss the effect of the 
musical decision. The choice of verbs (e.g. ‘creates’, ‘haunts’, ‘echoes’, ‘contributes’,  
‘builds’) is exact, which improves the clarity of the argument. 

• Demonstrating technique at 8 marks, as 

- at 0:56–2:30, there is clear evidence of appropriate posture at the instrument, free 
movement of the wrists, musical use of arm and hand weight to manipulate timbre and 
dynamics, strong finger independence and the ability to securely play octaves and complex 
chords across the range of the piano 

- the student uses both the una corda pedal and the sustain pedal with skill and discernment, 
especially in the half pedalling of the bass notes in the more complex sonorities 

• Interpreting music elements and concepts at 6 marks, as 

- at 0:08–1:30 there is clear evidence of individualisation within the style. The student 
employs extensive rubato, and, in terms of dynamics, gives each note in each chord 
individual weight and emphasis 

- at 1:15, the student gives individual articulation to the bass line for emphasis to create a 
unique, yet stylistic, interpretation of the piece 

- the student employs the una corda pedal to broaden the dynamic and timbral range of the 
performance and the sustain pedal to effectively create appropriate sonorities 

• Communicating meaning at 10 marks, as the performance demonstrates evidence of 
dynamics, accents, rubato and articulation at 1:10–2:34 to communicate the impression 
required. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Excerpt 2 
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Excerpt 3 

 

Video content: (3 min, 6 secs) 
https://youtu.be/9DUVzuLLpm0 

The following excerpts have been included to demonstrate: 

• Analysing and evaluating music at 8 marks, as the response 

- uses detailed and accurate music terminology, e.g. ‘ascending triplet diminished scale’. 
Theme 1 is characterised by a D minor scale descending stepwise from the submediant 
(Bb) to the tonic (D), with dotted rhythms on the second and fourth beats that staggers 
pace of the melody 

- discusses the elements of pitch, expressive devices, duration and structure together from 
the start, enabling interconnectivity between music elements and concepts to be 
established, e.g. ‘these are subsequently rhythmically shortened into quintuplets on the 
second beat of bar 27, with the last one being an inversion of bar 26 and octave higher, the 
higher register indicating increased emotional distress’ 

- demonstrates valid and reasoned judgments, e.g. ‘rhythmic unrest from bar 25 and chaotic 
nature of the unmeasured tremolo is a clear departure from the stillness and measuredness 
of the opening bars, indicating Schoenberg’s musical transformation’ 

• Applying literacy skills at 3 marks, as the written expression is clear, with coherent structure 
and logical sequencing. Occasional grammatical slips do not impede the communication of the 
analysis and evaluation 

• Demonstrating technique at 8 marks, as 

- at 2:00–2:50, there is clear evidence of controlled, accurate technique, with secure bowing 
and facility at the fingerboard enabling accurate intonation and stylistic vibrato 

- the performance is cohesive and fluent throughout 

https://youtu.be/9DUVzuLLpm0
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• Interpreting music elements and concepts at 6 marks as, at 0:44–1:42, there is evidence of 
rubato and the shaping of phrases to demonstrate individualised interpretation within the 
expectations of the style 

• Communicating meaning at 10 marks as, at 0:08–0:39, the performance demonstrates 
articulation, vibrato, dynamics and phrase shaping that create contrasting moods to effectively 
communicate the narrative of the piece. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response.
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Excerpt 1 
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Excerpt 2 
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Excerpt 3 

 

Video content: (2 min, 58 secs) 
https://youtu.be/JjO6cn04yDk 

https://youtu.be/JjO6cn04yDk
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External assessment 
External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. The external assessment papers and the external assessment marking guide 
(EAMG) are published in the year after they are administered. 

Examination (25%) 
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. 

The examination consisted of one paper (30 marks), with a choice of three extended response 
questions and three stimulus items. 

The assessment required students to write an analytical essay in response to an unseen 
stimulus, answering a question related to the concept of change. The stimulus included three 
score-based and aural works from different sources, which were designed to elicit an opportunity 
to demonstrate the assessment objectives. 

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the EAMG. 

Effective practices 
Overall, students responded well to: 

• the stimulus, responding to the two specified key moments as required by the question 

• the question they chose, making their choice clear and marking this accurately on the paper 

• making effective judgments on the stimulus in relation to the question 

• the requirement to write an analytical essay, using written literacy skills in a logical and 
organised manner. 

Practices to strengthen 
When preparing students for external assessment, it is recommended that teachers consider: 

• strategies to support students to 

- use their aural perception skills to analyse and evaluate the use of music elements and/or 
concepts not present in the score provided 

- understand that lyrics are not a music element and should not be treated as such when 
deconstructing and evaluating key moments 

- effectively use written musical terminology and vocabulary to demonstrate the 
deconstruction of music elements and concepts 

- understand how to structure their written response in a manner that brings multiple 
music elements and/or concepts together, so they can make connections between them 
to find meaning 
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- consider the context of the question and develop the ability to use language and insight to 
communicate meaning in relation to their chosen question 

- structure their written response around the specific key moments to ensure they can 
communicate ideas and meaning in a sustained, organised and cohesive sequence 

- be discerning in the selection of analytical evidence and credible examples, so these are 
focused on the specific context of the question, rather than broadly generalising the 
effectiveness of the composer. 

Samples 

Extended response 
The following excerpts have been included to illustrate effective student responses in one or 
more of the syllabus assessment objectives. 

Criterion: Explaining and analysing music elements and concepts 

Effective student responses: 

• demonstrated breadth by analysing a wide range of music elements and concepts when 
deconstructing each key moment 

• demonstrated depth by revealing layers of detail and specificity. 

These excerpts have been included: 

• to demonstrate breadth through the analysis of multiple music elements and concepts, and 
depth through detailed and accurate analysis that provides layered specificity. 

Excerpt 1 
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Excerpt 2 

 

Excerpt 3 

 

Criterion: Analysing relationships 

Effective student responses: 

• consistently analysed more than one music element or concept at a time to identify how they 
work together to communicate meaning. 

These excerpts have been included: 

• to demonstrate the analysis of more than one element or concept within the same paragraph. 
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Excerpt 1 

 

Excerpt 2 

 

Criterion: Evaluating the use of music elements and concepts 

Effective student responses: 

• made insightful judgments about the purpose of music elements and concepts to 
communicate meaning in relation to the chosen question. 

These excerpts have been included: 

• to demonstrate considered and thoughtful judgments about the downward melodic contour 
in combination with the rallentando in depicting how the emotion of despair settles into 
resignation (Excerpt 1) 

• to demonstrate unpacking subtle layers of meaning in relation to the discomfort, unrest and 
unfamiliarity of this new life (Excerpt 2). 
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Excerpt 1 

 

Excerpt 2 

 

Criterion: Justifying the use of music elements and concepts 

Effective student responses: 

• used bar numbers or time codes to reference analysis of music elements and concepts 

• provided examples within the specified key moments to connivingly support the judgments 
made about the use of music elements or concepts. 
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These excerpts have been included: 

• to demonstrate examples that convincingly support the judgments 

• to show the use of bar numbers to reference an example. 

Excerpt 1 

 

Excerpt 2 

 

Criterion: Applying literacy skills 

Effective student responses: 

• organised ideas in a sequenced and cohesive manner 

• structured body paragraphs by key moments, in which each moment was unpacked in an 
organised manner. 
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