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Introduction 
The annual subject reports seek to identify strengths and opportunities for improvement of 
internal and external assessment processes for all Queensland schools. The 2024 subject report 
is the culmination of the partnership between schools and the QCAA. It addresses school-based 
assessment design and judgments, and student responses to external assessment for General 
and General (Extension) subjects. In acknowledging effective practices and areas for refinement, 
it offers schools timely and evidence-based guidance to further develop student learning and 
assessment experiences for 2025. 

The report also includes information about: 

• how schools have applied syllabus objectives in the design and marking of internal 
assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement. 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic 
student work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders, and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for internal and external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for senior subjects. 

Subject highlights 
96% 
of IA2  
endorsed at  
Application 1 

 94.24% 
agreement with  
provisional 
marks 
for IA2 

  97.34% 
of students 
received a  
C or higher 
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Subject data summary 

Subject completion 
The following data includes students who completed the General subject or Alternative sequence. 

Note: All data is correct as at January 2025. Where percentages are provided, these are rounded 
to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered Music: 283. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 

2,380 2,330 2,143 

Units 1 and 2 results 
Number of students Satisfactory Unsatisfactory 

Unit 1 2,298 82 

Unit 2 2,211 119 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Demonstrating technique  IA1 Criterion: Interpreting music elements and 

concepts 

 

 

 
IA1 Criterion: Communicating meaning  
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IA2 marks 
IA2 total 

 
IA2 Criterion: Using music elements and 
concepts 

 IA2 Criterion: Applying techniques and 
processes 

 

 

 
IA2 Criterion: Communicating meaning  
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IA3 marks 
IA3 total 

 
IA3 Criterion: Analysing and evaluating music  IA3 Criterion: Applying literacy skills 

 

 

 
IA3 Criterion: Using music elements and 
concepts or Demonstrating technique 

 IA3 Criterion: Applying techniques and 
processes or Interpreting music elements and 
concepts 

 

 

 
IA3 Criterion: Communicating meaning  
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 

100–86 85–66 65–46 45–17 16–0 

Distribution of standards 
The number of students who achieved each standard across the state is as follows. 

Standard A B C D E 

Number of 
students 

942 823 321 56 1 
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Internal assessment 
The following information and advice relate to the assessment design and assessment decisions 
for each IA in Units 3 and 4. These instruments have undergone quality assurance processes 
informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessment. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v6.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Instruments submitted IA1 IA2 IA3 

Total number of instruments 283 283 282 

Percentage endorsed in Application 1 94 96 73 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG), and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v6.0, Section 9.6. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section of this report for 
each assessment instrument identifies the agreement trends between provisional and confirmed 
marks by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 277 1,539 3 92.11 

2 276 1,534 4 94.24 

3 276 1,511 0 80.94 
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Internal assessment 1 (IA1) 

Performance (20%) 
This assessment is the demonstration of a range of cognitive, technical, creative and expressive 
skills, and the application of theoretical and conceptual understandings through the psychomotor 
domain (Marzano & Kendall 2007, 2008). It involves students’ application of identified skills when 
communicating meaning.  

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a performance. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 14 

Authentication 0 

Authenticity 0 

Item construction 0 

Scope and scale 0 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• included a unique context statement that was relevant to the unit (General syllabus — Unit 3: 
Innovations or AS — Unit 1: Designs) and offered a meaningful scenario, situation, or inquiry 
question that resonated with the school context and student experience/s 

• afforded opportunities for unique responses in a range of styles and genres associated with 
innovation in music (General syllabus — Unit 3: Innovations) or the way in which music is 
designed (AS — Unit 1: Designs) 

• offered clear alignment between the subject matter, requirements and conditions of the task, 
with opportunities for students to explore innovations both pre- and post-1950, as guided by 
the teacher or through their own choice. 

Practices to strengthen 
It is recommended that assessment instruments: 

• clearly identify all assessment objectives, as a list in a section entitled ‘To complete this task, 
you must’ located below the task description, or clearly embed the objectives within the task 
description (using bold or italic font style to highlight them) 
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• clearly identify that students 

- ‘explain’ their use of music elements and concepts to communicate meaning through the 
performance choices made, rather than ‘analyse’ or ‘evaluate’ the music 

- state procedural and preparatory aspects 

• clearly identify the component that is drafted (when schools elect to draft the performance and 
performance statement separately) and reflect the distinction between the provision of 
feedback and drafting through provided checkpoints (as outlined in the QCE and QCIA policy 
and procedures handbook v6.0, Section 8.2.5) 

• do not unnecessarily repeat information in the scaffolding section that is already contained in 
the task conditions or description. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions 

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 1 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used clear and concise language in the task description, identifying  

- each component of the task — the performance and the performance statement  

- the interrelationship between them 

- the assessment objectives associated with each 

• afforded opportunities for students to demonstrate a wide range of innovation/s in music from 
a range of periods, styles and genres pre- and post-1950 (General syllabus — Unit 3: 
Innovations). 

Practices to strengthen 
It is recommended that assessment instruments: 

• offer opportunities for students to engage in the depth and breadth of innovative musical styles 
and genres through the performance of repertoire of both pre- and post-1950 domains 
(General syllabus — Unit 3: Innovations)  

• include clear and explicit instructions and cues to students concerning the procedures of the 
task (task description and scaffolding sections), and what they are required to demonstrate 

• are checked for layout and formatting issues (especially when transferring copied information 
into the Endorsement application (app)). 
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Additional advice 
• Schools are encouraged to ensure that the context, checkpoints and scaffolding sections of 

the assessment instrument display connectivity to their own school context. 

• The syllabus does not require students to present their own innovation in performance. The 
task should allow students to perform repertoire that reflects the use of an innovation that has 
been studied, or from the context of the unit. 

• For Unit 3: Innovations, schools are encouraged to create tasks that allow students to explore 
innovative repertoire (as guided by the Subject matter table in Section 4.3 of the General 
syllabus), as well as the innovative approaches to the performance of repertoire. 

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Demonstrating 
technique 94.27 2.87 2.87 0 

2 Interpreting 
music elements 
and concepts 96.42 0.72 2.87 0 

3 Communicating 
meaning 94.27 3.23 2.51 0 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Demonstrating technique criterion 

- the recording  

 was one uninterrupted performance 

 was visually and aurally undistorted 

 showed the student performing independently, not doubling parts played by others or 
the accompaniment 

 allowed the student’s technique to be clearly seen and heard 

- the chosen repertoire enabled students to demonstrate technical skills across the range of 
performance levels in the ISMG 

- at the 5–6 marks performance level, secure technical skills were clearly demonstrated, 
regardless of occasional slips or errors 

- at the 7–8 marks performance level, technical skills were clearly identifiable as supporting a 
fluent and cohesive performance 
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• for the Interpreting music elements and concepts criterion 

- the chosen repertoire provided opportunities to communicate the style, i.e. the particular, 
distinctive or characteristic mode of execution 

- the recording of the performance clearly enabled the stylistic choices to be seen and heard 

- at the 4-mark performance level, the intended style could clearly be discerned 

- at the 5–6 marks performance level, the student demonstrated clear evidence of a 
personalised interpretation within the style. 

Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• for the Communicating meaning criterion 

- performance statements do not analyse the repertoire performed or reflect on the student’s 
rehearsal process. The focus of the performance statement should be on explaining the 
performance choices made 

- at the 4-mark performance level, performance statements must demonstrate ‘sequenced 
and connected’ expression of ideas and a logical ordering of information, using cohesive 
ties to connect concepts. The performance statement is only assessed using the 
descriptors up to 4 marks, with the remaining marks referring to the realisation of the 
performance itself 

- at the 5–6 marks performance level, performance choices and expressive devices should 
be consistently demonstrated to communicate meaning. 

Samples 
The following excerpts have been included to demonstrate: 

• Demonstrating technique at 8 marks, as  

- body posture, arm/wrist coordination and clearly visible finger dexterity demonstrates 
technical skills that result in an accurate, controlled, fluent and cohesive performance 

• Interpreting music elements and concepts at 6 marks, as 

- the application of dynamics, part differentiation, phrasing and rubato create a stylistically 
aware performance that has been individualised 

• Communicating meaning at 6 marks, as the performance demonstrates 

- the consistent use of articulation in contrasting, detached playing with masterful use of the 
damper pedal, combined with consistent application of rubato and dynamics 

- sustained realisation of music ideas 

• Communicating meaning at 6 marks, as the performance statement 

- explains the use of tempo and dynamics 

- demonstrates well-sequenced ideas by addressing the piece in a logical and chronological 
order 

- incorporates cohesive language such as ‘after this’ to enhance clarity. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Video content: (8 min, 57 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia1_stu1_e1.mp4 

Excerpt 2 

  

The following excerpt has been included to demonstrate: 

• Demonstrating technique at 8 marks, as 

- body posture, arm/wrist and hand coordination enable the challenging double octaves and 
full chords to be played fluently 

• Interpreting music elements and concepts criterion at 6 marks, as 

- the application of dynamics, phrasing and rubato create a stylistically aware performance 
that has been individualised.  

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia1_stu1_e1.mp4
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Video content: (6 min, 00 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia1_stu2_e1.mp4 

Additional advice 
• Students should be encouraged to choose the instrument, sound source and repertoire that 

best enables them to demonstrate skills in the psychomotor domain that have been developed 
over time. 

• When students are recording their own performance, they should be encouraged to choose a 
context and setting that will give them the best opportunity to demonstrate their ability. 

• Accompaniments should be strong enough to support the performer, but not so loud that the 
performer cannot be clearly heard on the recording. 

• Students should ensure that their accompaniments are in a suitable key for their instrument or 
sound source.  

• When students perform in an ensemble, they should ensure that each student performs a 
separate part (not double a part played by another performer) and must be visually and aurally 
identifiable. Students should ensure their part in the ensemble allows them to demonstrate 
achievement across each criterion in the ISMG.  

• Students may submit performances of compositions they have submitted for IA2. 

• School-based assessment policies and procedures for managing response length must be 
applied clearly and consistently when making judgments about student responses to 
assessment. Note that 

- schools are responsible for ensuring that students are aware of the school-based 
assessment policy and procedures, particularly regarding management of response length 

- assessment length in performance tasks should be monitored as part of the checkpoint 
process, i.e. 

 where student work exceeds the length required, the school assessment policy for 
managing response length must be applied. Strategies should be suitable for the school 
context, assessment technique and response type. This may include marking only the 
evidence in the student response that meets the assessment conditions for response 
length, and not marking material that exceeds these conditions  

 teachers should indicate the material that was marked in performances by annotating 
time codes on the ISMG. Performance statements can also be used by teachers to 
highlight the material used to determine provisional marks. Further information about 
managing assessment response length can be found in the QCE and QCIA policy and 
procedures handbook v6.0, Section 8.2.6. 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia1_stu2_e1.mp4
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• Schools are responsible for ensuring the quality, accuracy and accessibility of the required  
files (QCE and QCIA policy and procedures handbook v6.0, Section 9.6.3). Recorded  
evidence should be in MP4 format and be clear and undistorted visually and aurally so that the  
evidence supporting the marks awarded can be clearly identified. Schools should refer to the  
Further confirmation submission advice for internal assessment resource (available in the  
Confirmation subsection of the Resources section of the Syllabuses app in the QCAA Portal)  
for advice on how to convert AVI or MOV files to MP4 format. 
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Internal assessment 2 (IA2) 

Composition (20%) 
This assessment focuses on the output or result of a process that requires the application of a 
range of cognitive, physical, technical, creative and expressive skills, and theoretical and 
conceptual understandings.  

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions 

Alignment 6 

Authentication 0 

Authenticity 4 

Item construction 0 

Scope and scale 0 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• provided an authentic scenario or context relevant to the school/students, e.g. local 
composition/songwriting competition, commissioned work, provision of music for local or 
school-based events 

• provided opportunities for students to respond in any style or genre of the unit, and for Unit 3: 
Innovations, allowed students to explore an innovation studied in class, an innovation located 
through their own research or their own innovation 

• clearly identified all assessment objectives as a list in a section entitled ‘To complete this task, 
you must’ located below the task description, or clearly embedded the objectives within the 
task description itself (using bold or italic font style to highlight them) 

• contained thoughtfully outlined scaffolding, authored by the school and relevant to the iterative 
and non-linear nature of compositional procedures and practices.  

Practices to strengthen 
It is recommended that assessment instruments: 

• are contextualised to the unit through the context, task, and scaffolding sections of the 
assessment instrument 
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• make clear that students may demonstrate their own innovation, or one studied in the unit (for 
General syllabus — Unit 3: Innovations) 

• clearly identify that students ‘explain’ the use of music elements and compositional devices in 
shaping the purpose and execution of the composition in the statement of compositional 
intent, rather than discussing other musical, contextual or historical features not related to their 
choices 

• do not repeat information listed in the scaffolding section. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions 

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used clear and concise language in the task description, identifying  

- each component of the task — the composition and the statement of compositional intent 

- the relationship between them  

- the associated assessment objectives 

• allowed opportunities for students to compose in any style or genre in the context of innovation 
or explore their own innovation (for General syllabus — Unit 3: Innovations).  

Practices to strengthen 
It is recommended that assessment instruments: 

• provide explicit cues to students concerning the task procedures (task and scaffolding 
sections) and assessment objectives  

• are checked for layout and formatting issues (especially when transferring copied information 
into the Endorsement application (app)). 

Additional advice 
• Schools are encouraged to ensure that the context, checkpoints and scaffolding sections of 

the assessment instrument display connectivity to their own school context. 
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Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 
Using music 
elements and 
concepts 

97.84 1.80 0.36 0.00 

2 
Applying 
techniques and 
processes 

97.48 1.80 0.72 0.00 

3 Communicating 
meaning 94.60 2.16 2.88 0.36 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• compositions were presented in a way that enabled students’ musical intentions to be clearly 
communicated, e.g. sound source and/or mode of presentation enabled them to fully 
demonstrate the characteristics in the ISMG 

• students chose a style and genre that enabled them to fully demonstrate the use of music 
elements and concepts together with the application of techniques and process, e.g. 
compositions with unpitched sounds and spoken words were organised in a way that clearly 
demonstrated the characteristics in the ISMG  

• students demonstrated clear development of ideas, and with formal organisation and repetition 
of ideas to maintain cohesion and achieve synthesis, e.g. looping compositions which used 
cohesive and unified development of texture, dynamics, pitch range and effects to 
communicate meaning 

• for the Using music elements and concepts criterion 

- at the 4-mark performance level, music elements and concepts were developed and 
integrated to represent the style 

- at the 5–6 marks performance level, music elements and concepts were synthesised to 
make the style explicit 

• for the Applying techniques and processes criterion 

- at the 4-mark performance level, idiomatic compositional devices appropriate to the style 
were applied to develop the work 

- at the 5–6 marks performance level, the piece was cohesive and unified.  
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Practices to strengthen  
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• for the Communicating meaning criterion 

- for the composition 

 a mark of 1 may be awarded if a statement of compositional intent has not been 
submitted, as demonstration of music ideas is evident in the composition 

 for 4 marks, the composition must communicate meaning 

 for 5–6 marks, several integral music ideas must be resolved to communicate meaning 

 for 7–8 marks, complex music ideas must be brought together to communicate meaning  
with sensitivity to attitudes, feelings or circumstances (General syllabus, Section 4.4.2). 
The music ideas of themselves do not need to be complex. The syllabus defines 
complex to mean the music ideas are characterised by an involved combination of parts  

- for the statement of compositional intent 

 for 4 marks, style- and context-appropriate terminology must be used 

 for 5–6 marks, ideas must be sequenced and connected 

 the explanation of music elements and concepts must relate to communicating meaning 
in the composition, rather than reflecting on the compositional process. 

Samples 
The following excerpts have been included to demonstrate: 

• Using music elements and concepts at 6 marks, as 

- imitation, texture, timbre, dissonance and duration make the expressionist style explicit 

• Applying compositional devices at 6 marks, as 

- motif, development, tonality, harmony and rhythmic repetition are applied to give the piece 
unity and cohesion 

• Communicating meaning at 8 marks, as the composition demonstrates 

- complex music ideas that have been synthesised to sensitively communicate meaning 

• Communicating meaning at 8 marks, as the statement of compositional intent 

- explains the meaning and mood using appropriate and relevant music terminology 

- is logically presented, using cohesive language such as ‘I have also’ and ‘in combination 
with this’.  

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

  

Audio content: (1 min, 47 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu4_e1_p1.mp3 
 
Excerpt 2 

 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu4_e1_p1.mp3
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Excerpt 3 
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The following excerpts have been included to demonstrate: 

• Using music elements and concepts at 6 marks, as 

- texture, open fifths and diatonic motifs typical of the style of Copland are employed to 
explicitly represent the style and genre 

• Applying compositional devices at 6 marks, as 

- augmentation of ostinati and repetition of themes work together to give the piece cohesion 
and unity 

• Communicating meaning at 8 marks, as the composition demonstrates 

- complex music ideas that have been synthesised to sensitively communicate meaning 

• Communicating meaning at 8 marks, as the statement of compositional intent 

- explains how music elements and concepts have been used to communicate both the style 
and meaning of the piece 

- presents ideas that are logical and chronologically follow the order of the successive 
sections of the piece to enhance clarity. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

Excerpt 1 

 

Audio content: (3 min, 18 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu7_e1_p1.mp3 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu7_e1_p1.mp3
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Excerpt 2 
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The following excerpts have been included to demonstrate: 

• Using music elements and concepts at 6 marks, as 

- riffs, triplet shuffle rhythms, panning, texture and timbre (high-pitched vocals and bassline 
with sub and super octave displacements) are used to explicitly represent the style 

• Applying compositional devices at 6 marks, as 

- repetition of texture, rhythmic concepts and repeated riffs, together with a tonic-minor 
dominant harmonic underlay, work together to develop and unify the piece 

• Communicating meaning at 8 marks, as the statement of compositional intent 

- uses appropriate music terminology with examples of how the meaning has been 
communicated 

- presents information logically, starting with an introduction, then explaining the piece 
chronologically with images to assist with clarity of expression.  

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Audio content: (5 min, 59 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu3_e1_p1.mp3 

Excerpt 2 

 

Video content: (2 min, 04 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu3_e2.mp4 

 

The following excerpts have been included to demonstrate: 

• Using music elements and concepts at 6 marks, as 

- hexatonic vocal harmony arrangement, idiomatic chord progressions, repetitive 
instrumental melodic riffs, and appropriate timbral choices, including the sitar, are 
synthesised to make the style explicit 

• Applying compositional devices at 6 marks, as 

- the opening idea repeated at 1:16 and the repetition of rhythmic and melodic material 
creates unity in the piece 

• Communicating meaning at 8 marks, as the composition demonstrates 

- complex music ideas that have been synthesised to communicate meaning sensitively 

• Communicating meaning at 8 marks, as the statement of compositional intent 

- uses appropriate music terminology, with examples of how music elements and concepts 
have been used to communicate meaning 

- is logically sequenced, following the chronology of the song as it unfolds, to ensure clear 
expression. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

  

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu3_e1_p1.mp3
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu3_e2.mp4
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Excerpt 1 

 

Audio content: (1 min, 33 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu5_e1_p1.mp3 

Excerpt 2 

 

 

The following excerpts have been included to demonstrate: 

• Using music elements and concepts at 6 marks, as 

- natural minor and blues scale forms, idiomatic underlying harmony, appropriate timbral and 
articulation choices for saxophone ensemble, including growls, make the bebop 
interpretation of ritornello form explicit 

• Applying compositional devices at 6 marks, as 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu5_e1_p1.mp3
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- ritornello form with repeated music ideas at bars 10–16, 25–29 and 53–55 give cohesion to 
the piece 

- music ideas are developed idiomatically at bars 33–38 and modulation also develops the 
work at 1:34 and 1:41 

- the composition is unified by the i-minor flat 7 harmonic motif 

• Communicating meaning at 8 marks, as the composition demonstrates 

- complex music ideas that are communicated with sensitivity through the incorporation of 
ritenuto at bar 16 (0:24) and the use of dynamic contrast at bar 49 (1:03) 

• Communicating meaning at 8 marks, as the statement of compositional intent 

- is sequenced logically in organised paragraphs, with explanation of how the 
ritornello/bebop style has been achieved. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

Excerpt 1 

 

Video content: (2 min, 14 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu6_e1.mp4 

 
  

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia2_stu6_e1.mp4
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Excerpt 2 

 

Additional advice 
• Teachers should guide students to choose genres and styles that best enable them to satisfy 

all the expectations of the task, considering syllabus requirements, student skills and student 
preferences  

• Compositions that are arrangements must involve substantial reworking of the original material 
so that the piece is well removed, though derived from, the original composition, e.g. it would 
not be sufficient to record a performance of a ‘cover’ of a known song without developing a 
range of music elements and concepts including, but not limited to, harmony, metre, 
accompaniment style, tonality, texture, tempo and dynamic. Adding an accompaniment to an 
existing melody would not be considered an arrangement for the purposes of assessment in 
this syllabus.  

• Students can demonstrate that they have synthesised complex music ideas and sensitively 
communicated meaning in any medium. Evidence can be in a score, in an audio file or, if the 
composition is performed, in the performance itself. If the composition is presented in a 
number of ways, any evidence is sufficient regardless of the medium. 
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Internal assessment 3 (IA3) 

Integrated project (35%) 
This assessment focuses on a problem-solving process that requires the application of a range of 
cognitive, technical and creative skills, and theoretical understandings. The response is a 
coherent work that includes composing or performing, and musicology, and documents the 
iterative process undertaken to develop a solution in response to a stimulus.  

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop their project. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions 

Alignment 38 

Authentication 13 

Authenticity 3 

Item construction 15 

Scope and scale 27 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• explicitly included all assessment objectives relevant to the respective assessment technique 
(musicology and composition, or musicology and performance), as a list in a section entitled 
‘To complete this task, you must’ located below the task description, or clearly embedded the 
objectives within the task description itself (using bold or italic font style to highlight them) 

• clearly stated that students need to analyse and evaluate music repertoire to justify a 
viewpoint related to the expressive powers of music 

• considered the scope and scale of the musicology component, making the recommendation 
that students focus on no more than two of the following, in the development of their viewpoint 
and subsequent analysis and evaluation  

- setting (time or place) 

- characterisation 

- drama and/or action 

- mood or atmosphere 



 ________________________________________________________________________________ Internal assessment 3 (IA3) 

Music subject report 
2024 cohort 

Queensland Curriculum & Assessment Authority 
January 2025 

Page 33 of 57 
 

• employed thoughtfully outlined checkpoints and scaffolding that reflected the nature of the 
project workflow, specifically that the musicological component precedes the composition or 
performance. The musicological investigation, informs, guides, and shapes the creative work. 

Practices to strengthen 
It is recommended that assessment instruments: 

• contain task descriptions that clearly identify the 

- musicology component 

- statement of compositional intent/performance statement 

- composition/performance 

• specify that identity can include personal, social, political, or cultural aspects for the 
musicological investigation for AS Unit 2: Identities. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions 

Bias avoidance 0 

Language 2 

Layout 0 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• provided clear and concise task descriptions that helped students engage with the integrated 
nature of the task 

• made the assessment objectives clear to each component of the task, i.e. musicology 
component, performance statement/statement of compositional intent, and 
composition/performance 

• provided clear and considered scaffolding of each component to help students realise or 
resolve each component of the integrated project. 

Practices to strengthen 
It is recommended that assessment instruments: 

• share the same or similar contexts and comparable task descriptions (in terms of length and 
language use) for each of the two assessment techniques to ensure accessibility and equity 
between students completing the different assessment techniques 

• are checked for layout and formatting issues (especially when transferring copied information 
into the Endorsement app) 

• provide explicit instruction and cues to students concerning the procedures of the two 
assessment techniques and what they are required to demonstrate in each 
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• provide the same scaffolding in the musicology component for each of the two instruments. 

Additional advice 
• Schools are encouraged to ensure that the context, checkpoints and scaffolding sections of 

the assessment instrument display connectivity to their own school context. 

• Schools should take care in populating each of the instruments (musicology and composition, 
and musicology and performance) in the Endorsement app, particularly when copying 
information between instruments, to ensure that only information relevant to the task is 
included. Accessibility is affected when information from one instrument is transferred without 
change to the other (particularly with reference to the statements and in the task description, 
assessment objectives, and scaffolding sections). 

Assessment decisions 

Reliability 
Reliability is a judgment about the measurements of assessment. It refers to the extent to which 
the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Analysing and 
evaluating music 90.29 8.99 0.36 0.36 

2 Applying literacy 
skills 91.73 5.76 2.52 0.00 

3 Using music 
elements and 
concepts or 
Demonstrating 
technique  96.76 2.16 1.08 0.00 

4 Applying 
techniques and 
processes or 
Interpreting 
music elements 
and concepts 97.48 1.80 0.72 0.00 

5 Communicating 
meaning 95.32 2.88 1.44 0.36 

Effective practices 
Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• students analysed and evaluated repertoire from the mandated categories of film music, 
television music, video game music, music theatre, opera or program music 

• for the composition component, students were assessed on their original work 

• for the Applying literacy skills criterion 
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- at the 2-mark performance level 

 the response was a coherent work that integrated the two components 

 music terminology was appropriate to the style, context, and genre 

 the response showed evidence of referencing conventions 

- at the 3-mark performance level, the response was structured and sequenced 

• for the Interpreting music elements and concepts criterion 

- at the 4-mark performance level, the performance choices made the style clear 

- at the 5‒6 marks performance level, the performance had been individualised without 
compromising stylistic integrity 

• for the Applying techniques and processes criterion 

- at the 4-mark performance level, compositional devices were appropriate for the style and 
were used to evolve and enhance the work 

- at the 5‒6 marks performance level, compositional devices were brought together to create 
coherence and unity. 

Practices to strengthen 
To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 
recommended that: 

• for the musicology component of the task 

- students develop a clear music viewpoint that relates to aspects of narrative through setting 
(time and place), characterisation, drama and/or action, mood or atmosphere 

- students select repertoire for analysis and evaluation that enables them to fully address the 
task requirements, and that will inform their composition or performance. The choice of too 
much repertoire can make it difficult to provide sufficient depth and detail in analysis 

- if students choose two pieces, they should avoid writing a ‘compare and contrast’ 
assignment and instead focus on what is relevant to the characteristics in the ISMG 

- analysis and evaluation of repertoire is justified with evidence using score or audio/visual 
excerpt 

- evidence must be embedded in the response and must not rely on links to external 
sources, e.g. YouTube links. Links to external sites will not be accepted as evidence for 
confirmation 

- students are guided to avoid including irrelevant information as this can negatively affect 
the structure and sequence of their work. They should focus on fulfilling what is relevant to 
the characteristics in the ISMG 

- song lyrics should only be included to clarify meaning as they are neither music elements 
nor concepts 

• for the Analysing and evaluating music criterion 

- at the 5‒6 marks performance level, the response shows detail and accuracy. The syllabus 
glossary defines ‘detailed’ as ‘meticulous’, ‘with great attention to the fine points’. 
Evaluations need to flow logically from the findings made 
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- at the 7‒8 marks performance level, the response shows how elements work together to 
communicate meaning and the judgments must be valid. The syllabus glossary defines 
‘valid’ as ‘legitimate and defensible’ 

• for the musicology and performance task, students should be guided to consider the most 
effective context for their performance, their role as a performer and their intended audience, 
so that they have the opportunity to demonstrate all characteristics of the ISMG. Consideration 
should be given to the nature of accompaniment, if needed. It is recommended that students 
only accompany themselves if doing so will enhance their performance, as a self-
accompanied performance will be assessed as a whole 

• for the musicology and composition task, students should be encouraged to consider the 
mode of presentation that will best enable them to communicate their music ideas. Responses 
submitted for confirmation should enable confirmers to confidently support the standards 
awarded. In some cases, graphic scores without any audio evidence to support them can 
make it very difficult to discern student intentions.  

Samples 
The following excerpts have been included to demonstrate: 

• Analysing and evaluating music at 8 marks, as 

- the interconnected discussion of motif, chromaticism, contrary motion and ritardando is 
accurate and detailed, including note names 

- analysis by evidence in the form of embedded score samples and extracts of sound 
enables valid evaluation and the synthesis of findings 

• Applying literacy skills at 3 marks, as 

- the musicology component is logically structured with a clear introduction, foreshadowing 
the material that will follow, supported by referencing of sources 

- ideas are sequenced and cohesion is enhanced by the effective use of pronouns and 
cohesive ties 

• Demonstrating technique at 8 marks, as 

- accurate, controlled, fluent and cohesive performance of the challenging material that 
involves considerable dexterity and extremes of range 

• Interpreting music elements and concepts at 6 marks, as 

- the phrasing, portamento, rallentando, rubato and tremolo are typical of the style and their 
application is individualised 

• Communicating meaning at 10 marks, as  

- sustained use of expressive devices, including dynamics, timbral variation and rubato 
communicate the mood 

• Communicating meaning at 10 marks, as the performance statement 

- explains how vibrato, dynamics and rubato are used to express the meaning of grief and 
pain 

- ideas are logically sequenced, following the chronology of the piece as it unfolds.  

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Excerpt 2 

 

Excerpt 3 

 

Video content (7 min, 21 secs) 
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia3_stu10_e3.mp4 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia3_stu10_e3.mp4
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Excerpt 4 

 

 

 

The following excerpts have been included to demonstrate: 

• Analysing and evaluating music at 8 marks, as 

- the interconnected, detailed and accurate discussion of tonality and melody, including keys 
and note names, together with tempo and articulation, is followed by further discussion of 
duration, melody and timbre 

- the discussion is supported with evidence in the form of score excerpts 

- the analysis enables the synthesis of a valid evaluation of how effectively the music 
represents the storm  

• Applying literacy skills at 3 marks, as 

- the response is logically structured by following the narrative chronologically through the 
movement 

- referencing is included in the response 

• Using music elements and concepts at 8 marks, as  

- the use of pitch, dynamics, articulation, range and tempo make the narrative of the 
impending storm explicit 

• Applying compositional devices at 6 marks, as 

- the use of motif and tonality, metre and rhythm creates a unified and cohesive piece 

• Communicating meaning at 10 marks, as 

- the complex use of metre, syncopation, texture, melodic construction, dissonance and 
consonance are resolved to communicate the sense of foreboding with sensitivity 

• Communicating meaning at 10 marks, as the statement of compositional intent 
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- clearly and with detail explains how elements and concepts (including melody, timbre, 
metre, tempo, timbre and motif) are used to communicate the meaning of an approaching 
storm 

- is logically sequenced, following the narrative of the piece as it unfolds.  

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

Excerpt 1 

 

 

 
Excerpt 2 

 

Audio content: (2 min, 08 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia3_stu9_e2_p1.mp3 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia3_stu9_e2_p1.mp3
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Excerpt 3 

 
Excerpt 4 

 

 

The following excerpt has been included to demonstrate: 

• Analysing and evaluating music at 8 marks, as 

- the viewpoint is supported by detailed and accurate analysis of duration, pitch, 
instrumentation, timbre and texture 

- the analysis is supported by evidence in the form of audio samples and the detailed 
identification of note names, chords, timbres and pitch effects such as vocal slides 
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- the interconnectivity of music elements and stylistic characteristics is established, and the 
findings are valid and reasoned 

• Applying literacy skills at 3 marks, as 

- the response is logically structured, with a clear musical viewpoint stated at the outset, 
followed by the analysis of three discrete sections of the repertoire 

- in-text referencing is used to support judgments and justify findings. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

Excerpt 1 
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The following excerpts have been included to demonstrate: 

• Using music elements and concepts at 8 marks, as  

- the opening of the composition shows dissonance, changing metre, articulation, dynamics, 
timbre, range, texture and tempo, to explicitly establish the of approach of the spider 

- the same elements are used effectively at the end of the piece to explicitly portray the bite 
of the spider and the fall of the victim 

• Applying compositional devices at 6 marks, as 

- the motific repetition in the brass and the motific development of the celesta and piano, 
where the motif is repeated in retrograde, creates a unified and cohesive work 

• Communicating meaning at 10 marks, as the composition demonstrates 

- complex use of multiple metres, syncopation, texture, motific development, modal and 
altered scale forms and extremes of dynamics, which are synthesised to communicate a 
dramatic narrative with sensitivity 

• Communicating meaning at 10 marks, as the statement of compositional intent 

- shows ideas that are logically sequenced in paragraphs, which first establishes the style 
and how it is represented, and then explains how music elements and concepts have been 
used to communicate the narrative 

- uses appropriate and accurate music terminology relating to dynamics, metre and scale 
forms. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1 

 

Audio content: (1 min, 48 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia3_stu4_e2.mp3 

Excerpt 2 

 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia3_stu4_e2.mp3
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Excerpt 3 

 

The following excerpts have been included to demonstrate: 

• Analysing and evaluating music at 8 marks, as 

- the naming of rhythms, tempi articulations and chords is detailed and accurate 

- judgments about the soldiers marching into battle are synthesised and valid 

- evidence in the form of score excerpts was provided (however, it could not be included in 
the subject report due to copyright restrictions) 

• Applying literacy skills at 3 marks, as 

- the writing is structured and sequenced. The paragraph begins with a clear topic sentence 
and foreshadows the elements to be analysed 

- clarity is enhanced using prepositional phrases 

- referencing is included at the end of the response 

• Using music elements and concepts at 8 marks, as  
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- the opening of the composition uses timbre choices such as oboe and voice, together with 
metre, rhythm, harmony, melodic contour and texture, to explicitly communicate the 
narrative that ‘the innocence that will inevitably become strife’ 

- the snare drum patterns at bars 19–26, from 1:17–1:43, effectively represent the military 
context 

• Applying compositional devices at 6 marks, as 

- the choice of the chime effectively punctuates the sections of the work. The development of 
melodic ideas in the oboe and violin in bars 24–26 (1:33–1:43) creates cohesion and the 
repetition of vocal ideas from bars 10–19 (0:46–1:20) in bars 41–49 (2:33–3:07) creates 
unity 

• Communicating meaning at 10 marks, as 

- the synthesis of melody, harmony, articulation, timbre, texture rhythm and tempo enable 
meaning to be communicated with sensitivity. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 

Excerpt 1 

 
Excerpt 2 

 

Audio content: (4 min, 21 secs)  
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia3_stu8_e2_p1.mp3 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/sr-2024/snr_music_ia3_stu8_e2_p1.mp3
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Excerpt 3 

 

 

Additional advice 
• For both the musicology and composition and musicology and performance tasks, the syllabus 

states that ‘the musicology component will inform and influence the composition or 
performance’. This does not suggest that the performance be ‘a cover’ of an existing 
performance or that the composition be an arrangement, but the coherence and integration of 
the task will be strengthened if music ideas and concepts from the analysis and evaluation are 
considered when developing the composition or performance. 

• Academic integrity requires that referencing is used to indicate the sources of information.  
Checkpoint processes can guide students in using standard referencing conventions. 
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• Teachers can only assess compositional material generated by the student. Authentication 
strategies should be employed in the drafting process to ensure the original work of the 
student can be identified so that teacher judgments can be validated. In some circumstances, 
this may require referencing within statements of compositional intent. Further information 
about authenticating student responses can be found in the QCE and QCIA policy and 
procedures handbook v6.0, Sections 8.2.8 and 11.1.5. Where aspects of compositions are 
found to be plagiarised at confirmation, only the identifiably original student material will be 
confirmed. 

• Before submitting files for confirmation, schools are responsible for ensuring the quality,  
accuracy and accessibility of the required files (QCE and QCIA policy and procedures  
handbook v6.0, Section 9.6.3). Schools should refer to the information contained in the  
Confirmation submission information for Music (available in the Resources section of the  
Syllabuses app in the QCAA Portal) to check the submission requirements, including  
approved file formats. Students and teachers are encouraged to exercise care when  
converting material from one format to another to ensure that audio and video evidence is  
not lost. It is also important to ensure that files uploaded as movies of PowerPoint 
presentations can be clearly seen and heard.  

• Musicology and composition projects should be presented as a single file with the composition  
embedded. 

• For musicology and performance projects using PowerPoint format, the musicology and the 
performance should be uploaded as separate files. 

• When submitting marks, schools should ensure that the correct marks are accurately entered 
for the relevant component of the task.  
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External assessment 
External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. 

Examination (25%) 
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. 

The examination consisted of one paper (33 marks), with a choice of two extended response 
questions and three stimulus items. 

The assessment required students to write an analytical essay in response to an unseen 
stimulus, answering a question related to the concept of landscapes. The stimulus included three 
score-based and audiovisual works from different sources, which were designed to elicit an 
opportunity to demonstrate the assessment objectives. 

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the external 
assessment marking guide (EAMG). The external assessment papers and the EAMG are 
published in the year after they are administered. 

Effective practices 
Overall, students responded well to: 

• the stimulus, selecting two key moments from the stimulus as required by the question 

• the question they chose, making their choice clear and marking this accurately on the paper 

• the requirement to write an analytical essay, using written literacy skills in a logical and 
organised manner. 

Practices to strengthen 
When preparing students for external assessment, it is recommended that teachers consider: 

• strategies to support students to 

- use their aural perception to analyse and evaluate the use of music elements and/or 
concepts not present in the score provided 

- understand that the deconstruction of each key moment is discrete and the question does 
not ask the students to compare or contrast 

- understand that lyrics are not a music element and should not be used as such when 
deconstructing and evaluating their chosen key moments 

- select  

 key moments that are focused and allow for in-depth analysis of how multiple music 
elements and/or concepts are used 
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 the most relevant music elements and concepts to deconstruct in each key moment. 
These do not have to be the same for both key moments 

- identify subtle and nuanced meaning in works and being able to use appropriate language 
to communicate these in their response 

- explicitly use bar numbers or time codes to provide examples to support their judgments 

- build capacity to structure paragraphs within their responses that allow for connection of 
multiple elements and/or concepts for purpose of communicating meaning. 

Samples 

Extended response 
The following excerpts have been selected to illustrate effective student responses in one or 
more of the syllabus assessment objectives. 

Note: The characteristic/s identified may not be the only time the characteristic/s has occurred 
throughout the response. 

Criterion: Explaining and analysing music elements and concepts 

Effective student responses: 

• selected key moments that allowed for depth and breadth of analysis of music elements and 
concepts 

• deconstructed multiple music elements in each key moment, providing layers of detail and 
specificity. 

These excerpts have been included to demonstrate deconstruction of analysis that is accurate 
and detailed, providing specificity. 
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Excerpt 1 
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Excerpt 2 

 

Criterion: Analysing relationships 

Effective student responses consistently made connections between music elements and 
concepts to identify how they work together to communicate meaning. 

These excerpts have been included to demonstrate connections between music elements and 
concepts within the same paragraph, in order to reflect the title of the work. 
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Excerpt 1 

 

Excerpt 2 

 

Criterion: Evaluating the use of music elements and concepts 

Effective student responses: 

• consistently made insightful judgments about the purpose of music elements and concepts to 
communicate meaning in relation to the chosen question. 

These excerpts have been included to demonstrate: 

• thoughtful judgments about the use of the pedal note and low register in reflecting the sombre 
mood of the elegy (Excerpt 1) 

• unpacking subtle layers of meaning in relation to the glaciers breaking and falling into the 
water (Excerpt 2). 
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Excerpt 1 

 

Excerpt 2 
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Criterion: Justifying the use of music elements and concepts 

Effective student responses: 

• used bar numbers or time codes to reference analysis of music elements and concepts 

• consistently provided convincing examples within the targeted key moments to support the 
judgments made about the use of music elements or concepts. 

This excerpt has been included to demonstrate: 

• examples that convincingly support the judgments 

• bar numbers used to reference an example. 

Excerpt 1 

 

Criterion: Applying literacy skills 

Effective student responses: 

• organised ideas in a sequenced and cohesive manner 

• structured body paragraphs by key moments, in which each moment was unpacked in an 
organised manner. 
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