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Introduction 
The annual subject reports seek to identify strengths and opportunities for improvement of 
internal and external assessment processes for all Queensland schools. The 2025 subject report 
is the culmination of the partnership between schools and the QCAA. It addresses school-based 
assessment design and judgments, and student responses to external assessment for General 
and General (Extension) subjects. In acknowledging effective practices and areas for refinement, 
it offers schools timely and evidence-based guidance to further develop student learning and 
assessment experiences for 2026. 

The report also includes information about: 

• how schools have applied syllabus objectives in the design and marking of internal 
assessments 

• how syllabus objectives have been applied in the marking of external assessments 

• patterns of student achievement 

• important considerations to note related to the revised 2025 syllabus (where relevant). 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 
assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 
reliable assessment instruments 

• providing examples that demonstrate best practice. 

Schools are encouraged to reflect on the effective practices identified for each assessment, 
consider the recommendations to strengthen assessment design and explore the authentic 
student work samples provided. 

Audience and use 
This report should be read by school leaders, subject leaders, and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions 

• help prepare students for internal and external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 
community members and other education stakeholders can use it to learn about the assessment 
practices and outcomes for senior subjects. 

Subject highlights 
 82.07% 
agreement with  
provisional marks 
for IA1 

 72% 
endorsed at 
Application 1 

 10% 
improvement in 
endorsed IA1 
at Application 1 
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Subject data summary 

Unit completion 
The following data shows students who completed the General subject or alternative 
sequence (AS). 

Note: All data is correct as at January 2026. Where percentages are provided, these are 
rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered Drama: 257. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 
completed 

2,489 2,386 2,144 

Units 1 and 2 results 
Number of students Unit 1 Unit 2 

Satisfactory 2,348 2,236 

Unsatisfactory 141 150 

Units 3 and 4 internal assessment (IA) results 
Total marks for IA 
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IA1 marks 
IA1 total 

 
IA1 Criterion: Demonstrating understanding of 
the elements of drama 

 IA1 Criterion: Interpreting purpose 
and context 

 

 

 
IA1 Criterion: Manipulating dramatic 
conventions 
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IA2 marks 
IA2 total 

 
IA2 Criterion: Applying written literacy skills  IA2 Criterion: Analysing and evaluating a 

performance/production 

 

 

 
IA2 Criterion: Demonstrating an 
understanding of the elements of drama 

 IA2 Criterion: Devising and arguing a 
dramatic concept 
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IA3 marks 
IA3 total 

 
IA3 Criterion: Demonstrating an 
understanding of the elements of drama 

 IA3 Criterion: Applying digital literacy skills 

 

 

 
IA3 Criterion: Applying and evaluating the use 
of dramatic languages 

 IA3 Criterion: Interpreting purpose 
and context 

 

 

 
IA3 Criterion: Manipulating dramatic languages 
to create dramatic action and meaning 
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External assessment (EA) marks 

 

Final subject results 
Final marks for IA and EA 
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Grade boundaries 
The grade boundaries are determined using a process to compare results on a numeric scale to 
the reporting standards. 

Standard A B C D E 

Marks 
achieved 

100–86 85–68 67–44 43–17 16–0 

Distribution of standards 
Number of students who achieved each standard across the state. 

Standard A B C D E 

Number of 
students 

758 884 461 40 1 

Percentage of 
students 

35.35 41.23 21.50 1.87 0.05 
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Internal assessment 
This information and advice relate to the assessment design and assessment decisions for each 
IA in Units 3 and 4. These instruments have undergone quality assurance processes informed by 
the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 
Endorsement is the quality assurance process based on the attributes of validity and accessibility. 
These attributes are categorised further as priorities for assessment, and each priority can be 
further broken down into assessment practices. 

Data presented in the Assessment design section identifies the reasons why IA instruments were 
not endorsed at Application 1, by the priority for assessment. An IA may have been identified 
more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 
both the subject matter and the assessment objective/s. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.5. 

Percentage of instruments endorsed in Application 1 

Internal assessment IA1 IA2 IA3 

Number of instruments 261 261 253 

Percentage endorsed in Application 1 71 72 74 

Confirmation 
Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 
provisional criterion marks determined by teachers to identify the samples of student responses 
that schools are required to submit for confirmation. 

Confirmation samples are representative of the school’s decisions about the quality of student 
work in relation to the instrument-specific marking guide (ISMG) and are used to make decisions 
about the cohort’s results. 

Refer to QCE and QCIA policy and procedures handbook v7.0, Section 9.6. 

The following table includes the percentage agreement between the provisional marks and 
confirmed marks by assessment instrument. The Assessment decisions section for each 
assessment instrument identifies the agreement trends between provisional and confirmed marks 
by criterion. 

Number of samples reviewed and percentage agreement 

IA Number of schools Number of 
samples requested 

Number of 
additional samples 

requested 

Percentage 
agreement with 

provisional marks 

1 251 1,432 5 82.07 

2 251 1,444 6 75.70 

3 251 1,440 20 74.10 
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Internal assessment 1 (IA1) 

Performance (20%) 
This assessment requires students to apply and manipulate the dramatic languages to 
communicate dramatic meaning. Students work as actors to collaboratively create a polished 
performance of a published text. 

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a performance. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 57 

Authentication 1 

Authenticity 2 

Item construction 22 

Scope and scale 23 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• instructed students to work as actors and as part of an ensemble, to collaboratively create a 
polished performance of a published scripted text to realise the dramatic purpose inherent in 
the selected text 

• provided three or more conventions that could be manipulated through the skills of acting, 
relevant to the chosen style inherent in the stimulus text, and included a statement indicating 
that students can draw upon, but are not limited to, those conventions 

• included the assessment objectives, either as they are written in the syllabus, or rephrased 
into clear statements that did not alter the cognitive processes required for each objective. 

Practices to strengthen 
It is recommended that assessment instruments: 

• are aligned to the syllabus specifications and assessment objectives 

• include relevant and accurate stimulus text information that 

- aligns with syllabus specifications and the unit focus 
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- avoids accessibility issues pertaining to themes and content. Stimulus texts (no more than 
two) should be age-appropriate and suited to the school context, and provide opportunities 
for all students to access the content. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used appropriate language 

• were free from jargon and colloquial language 

• were free from spelling and punctuation errors 

• italicised titles of stimulus texts and included playwright details 

• ensured the layout was easy to read by using 

- different bullet list levels, where relevant, to indicate key points, processes and/or steps 

- clear formatting, including judicious use of text boxes, bold and italics to ensure the focus 
was on what students needed to do. 

Practices to strengthen 
It is recommended that assessment instruments: 

• avoid unnecessary use of text boxes, bold typeface and underlined text 

• reserve the use of italics for the title of the stimulus text only. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• The size of performance groups has been reduced to up to four people. 

• Published texts selected by schools need to make social comment and must be accessible to 
all learners. 

• The syllabus specifications continue to require students to realise the dramatic purpose 
inherent in the selected published text. In addition to purpose, the context and dramatic 
meaning inherent in the published text should be reflected in the task description of the 
instrument to ensure students are instructed to realise what is evident in the stimulus text. 
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• Assessment objectives must be included in the task description and, if not copied from the 
syllabus, should be carefully worded to reflect the 2025 syllabus and not the 2019 syllabus. 
For instance, the assessment objective related to the cognitive process of demonstrate now 
clarifies that students demonstrate the skills of acting (performance and expressive skills). 
Ensure that this is evident in an IA1 instrument. 

• There is no longer a requirement to list conventions that students might manipulate in the 
revised IA1 instrument for Drama. The focus of IA1 is on performing excerpts from a published 
text that make social comment, rather than performing in a specified Theatre of Social 
Comment style. There should be scope for students to manipulate dramatic languages 
(elements of drama, stagecraft, conventions) through the skills of acting, to communicate 
stylistic characteristics of the published text. If elements of drama and/or conventions are 
listed, they must only be suggestions and must not limit scope for student choice in how they 
respond to the assessment in their performance, i.e. 

- if identifying the style of the stimulus text and possible conventions students might 
manipulate, the assessment instrument must provide clear and accurate alignment 
between the chosen published text, identified stylistic characteristics and/or associated 
conventions 

- many contemporary texts that make social comment draw on a range of stylistic 
characteristics from across traditional theatre styles. To allow students opportunity to 
express their artistic voice, avoid narrowing scope by naming a specific style when the 
published text is hybrid contemporary work. 

• Instructions to students regarding the annotated script must reflect syllabus specifications, as 
well as ensuring students are directed to articulate purpose, context and meaning. These 
instructions need to be specific, rather than simply stating a ‘justification of blocking, 
movement’. They can be included in the task or scaffolding description to ensure students are 
supported in the process required to develop their response. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Demonstrating 
understanding of 
the elements of 
drama 

98.01 1.20 0.80 0.00 

2 Interpreting 
purpose and 
context 

90.44 7.57 1.99 0.00 

3 Manipulating 
dramatic 
conventions 

84.86 11.95 2.79 0.40 
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Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• students were provided with the opportunity to 

- work collaboratively as actors in a group of no more than four, interpreting a published 
text so that a social comment was made, and each actor had a substantial role with 
3–5 minutes of dramatic action 

- rehearse so that skills of drama were demonstrated, which included the memorisation of 
lines, consideration of stagecraft and refinement of acting skills to realise intended purpose 
and engage the audience 

- creatively interpret the text to shape complex characters 

- perform the published script to a chosen audience, realising the dramatic purpose 
and context 

- access costuming or theatre blacks and a performance space without distractions 

• for the Demonstrating understanding of the elements of drama criterion at the 

- 2-mark performance level, students’ understanding of a range of elements of drama were 
demonstrated in the dramatic action 

- 1-mark performance level, establishment of and interaction between roles/characters 
was evident 

• for the Interpreting purpose and context criterion at the 

- 5–6 mark performance level, interpretation was engaging for the audience and considered 
time, place and symbol to communicate purpose 

- 7–8 mark performance level, interpretation of text revealed layers of meaning through a 
synthesis of the dramatic languages 

• for the Manipulating dramatic conventions criterion at the 8–9 mark performance level 

- students performed engaging action, with controlled voice and movement, while 
manipulating conventions aligned with the style of the stimulus text 

- each actor remained integral to communicating the meaning, reacting to cues and the 
rhythm of performance 

- the skills of acting, including movement, voice, working with stagecraft and working as an 
ensemble, were manipulated in a sustained manner to engage the audience. 

Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• Demonstrating skills of acting (expressive skills and performance skills) has been clarified in 
the 2025 syllabus and is assessed in a separate criterion, with up to 8 marks allocated for the 
rehearsal and refinement of these skills. In the 2025 syllabus, the 

- 6-mark performance level requires students to demonstrate performance and expressive 
skills that are 

 controlled, i.e. precise, focused and disciplined 

 intentional, i.e. deliberate, clear and evident in the annotated scripted text excerpt 

 aligned to the stylistic characteristics of the published script stimulus 
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- 8-mark performance level requires students to demonstrate 

 commitment to role, by fully engaging with character (movement, voice projection, tone, 
and emotion appropriate and authentic to the role) 

 reacting to cues, by responding to verbal, physical or technical (e.g. lighting, sound) 
cues to maintain flow and believable interactions between characters 

 rhythms of performance, in terms of pace, tempo and flow of a performance, ensuring 
the emotional and physical energy of a scene and how it rises, falls or shifts 

 working together as a group of actors 

 convincing and refined (polished) performance and expressive skills that are 
continuously controlled. 

• The assessment objective ‘Interpret purpose and context within the chosen text’ remains 
integral and is now assessed alongside ‘Manipulate dramatic languages’ in the 
Communicating meaning in performance criterion, with 12 marks allocated. In the 2025 
syllabus, the 

- 3–4 mark performance level requires the performance to communicate a clear context: 
situation, role and relationship of the published script stimulus created through use of 
elements of drama and stagecraft 

- 5–6 mark performance level requires the performance to communicate 

 a context and clear purpose derived from the published script stimulus 

 dramatic action and meaning created through the manipulation of elements of drama, 
stagecraft and conventions 

- 7–8 mark performance level requires the performance to communicate an interpretation 
that shows valid interrelationships between purpose, context and text, i.e. a genuine 
connection between purpose, context and social commentary inherent in the published 
script stimulus is communicated through the manipulation of elements of drama, stagecraft 
and conventions 

- 9–10 mark performance level requires the performance to communicate 

 an interpretation with deliberate and considered combination of dramatic languages to 
convey coherent dramatic action and intended meaning that is identified in the 
annotated scripted text excerpt 

 stylistic characteristics of the published script stimulus through the manipulation of 
elements of drama, stagecraft and conventions 

- 11–12 mark performance level requires the performance to communicate 

 an interpretation of the script communicating a social comment with layers of meaning 
revealed, e.g. exploiting dramatic languages by taking advantage of dramatic moments, 
nuances and/or subtext in the published script stimulus 

 dramatic action that captures and holds the audience’s attention and realises stylistic 
characterises of the published script stimulus 

 seamless integration of the dramatic languages, i.e. conventions, elements of drama 
and stagecraft manipulated to create engaging dramatic action. 
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Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• The minimum performance time (up to 5 minutes) has been removed from the response 
requirements. 

• The size of performance groups has been reduced to up to four people. All students in the 
ensemble must be actively engaged and in primary focus for a minimum of 3 minutes of 
the performance. 

• Assessment objectives have been revised to align with syllabus objectives, e.g. 

- Demonstrating an understanding of the elements of drama is no longer an objective 

- students show they understand the elements of drama through their use and manipulation, 
together with stagecraft and conventions, which are assessed in the Communicating 
meaning in performance criterion. 

• The annotated scripted text excerpt should clearly indicate each student’s artistic intent, i.e. 

- purpose, context and social comment to be made (meaning interpreted from the published 
script stimulus) 

- stylistic characteristics of the chosen excerpt (inherent in the published script stimulus) 

- specific choices made in skills of acting (performance and expressive skills), elements of 
drama, stagecraft and conventions to be manipulated in relation to their stated purpose, 
context and meaning. 

Schools should also: 

• consider the following resources (available in the QCAA Portal) to assist students in 
demonstrating the IA1 performance-level descriptors 

- Drama subject matter support resource 

- Drama subject matter support resource: Curriculum conversation webinar 

• ensure the audiovisual recording is continuous with no pausing or editing, and the camera 
remains stationary in front of the performance so that full-body views of each performer are 
maintained, including facial expression and responses, to reveal subtleties of meaning 

• when submitting files for confirmation 

- use MP4 format for the performance and PDF format for the annotated highlighted script. It 
is preferable for the PDF to be submitted in colour, and for the name of the text and page 
numbers to be identified 

- check that both audio and video are evident in audiovisual files and the PDF can be viewed 
with the correct orientation 

- ensure the student is easy to identify, with clear notes included in the Confirmation 
application (app) and/or the annotated scripted text excerpt. Notes should indicate the 
character being portrayed, a physical description of the student, and their first line of text, 
e.g. Enters stage right wearing blue jacket. First line: ‘I knew you would be here.’ 

Samples 
The following excerpts demonstrate characteristics at the top performance level for all criteria, i.e. 

• demonstration of an understanding of the connections between elements of drama, as  

- understanding of role is immediately evident as Narrator and then character 
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- interrelationships of elements of drama are demonstrated through 

 the connection between each actor made clear through eye contact and spatial 
relationships, which shifts 

 focus that is established by positioning in the stage space (close proximity for the 
sign sequence) 

 movement stage right to look into the farmhouse 

 constant driving tension 

• interpretation is enhanced by a synthesis of dramatic languages within the chosen text that 
reveal subtleties of meaning, e.g. 

- subtleties of meaning are evident in the actor’s reaction to other characters through facial 
expressions, vocal intonation and movement with shifts in rhythm to indicate the shift in 
power and recognition of fear. Synthesis of performance and expressive skills, elements 
of drama, linear form and minimalist costuming result in a polished performance that 
communicates the intended social comment, i.e. how power causes corruption and 
class divide 

- the performance exploits 

 time, with the passing of time made clear through shifts in energy and changes in mood 
with the realisation of injustice 

 place, with the place of significance (the location of Jones and the farmhouse) avoided 
by establishing a repetitive floor pattern 

 symbol, with the gesture of wiping the brow as the work intensifies, the bucket of signs 
symbolising oppression, and repeated cymbal crash representing the shift in power 

• manipulation shows a sustained integration of the use of conventions, the skills of acting and 
the elements of drama to create engaging dramatic action. 

An excerpt of the annotated script (Excerpt 1) has been included to model effective practices in 
the rehearsal process. This illustrates how elements of drama and conventions are to be 
intentionally manipulated to communicate the intended purpose, context and meaning. These are 
then realised within the performance (Excerpt 2) through refined and polished skills of acting. 

Supporting evidence required to substantiate teacher decisions was also included, i.e. 

• text with role highlighted and brief annotations about manipulation and demonstration of the 
dramatic languages in performance 

• recording for which the camera remained directly in front of the performance, filming full-body 
views of the performers at a distance and in appropriate lighting for ease of identification 

• completed audiovisual record that was a continuous recording of the performance with no 
pausing or editing. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. The interpretation allowed equal opportunity for the four actors in the 
ensemble being assessed, with the student in focus beginning downstage right with the first line: 
‘During the next three months…’. The supporting actors who remain upstage centre were not 
assessed. 



 ________________________________________________________________________________ Internal assessment 1 (IA1) 

Drama subject report 
2025 cohort 

Queensland Curriculum & Assessment Authority 
January 2026 

Page 16 of 55 
 

Excerpt 1 
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Excerpt 1 cont’d 

 

Playscript modified from the stage adaptation of Animal Farm by George Orwell, adapted for the stage by 
Nick Skubij. © Shake & Stir Theatre Company 2018. Used with permission of Nick Skubij. 
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Excerpt 2 

 

Video content: (3 min, 10 secs) 
https://youtu.be/i5dsfhkcfGM 

The following excerpt demonstrates characteristics at the top performance level for all criteria, i.e. 

• sustained manipulation of skills of acting throughout the well-rehearsed, polished 
performance. The characterisation is entertaining due to considered vocal and movement 
manipulation, capturing the humour of the piece 

• interpretation is enhanced by a synthesis of dramatic languages to reveal subtle layers of 
meaning and engaging dramatic action through the sustained integration of 

- elements of drama, including relationship being clearly established with use of space, 
focus, symbolic gestures and actions 

- conventions appropriate for the form/style of the chosen text, such as variation from serious 
to comic, dexterity and precise timing, use of pause and silence, and repetition 

- skills of acting that consistently showcase the student’s refined development of voice and 
movement as an actor, within the ensemble, as they perform with energy, focus, rhythms of 
performance and belief, reacting to cues. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. The student in focus begins standing centre stage, facing toward stage 
right. The continuous recording ran for 4:24 and ended with Judith and Jethro dancing in a similar 
shape to the initial action. The cyclic structure made clear the repetitive nature of the characters’ 
playfulness and created a sense of inevitability of the characters in the room. 

https://youtu.be/i5dsfhkcfGM
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Video content: (3 min, 7 secs) 
https://youtu.be/8lXxE0eZJyc  

 

https://youtu.be/8lXxE0eZJyc
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Internal assessment 2 (IA2) 

Project — dramatic concept (20%) 
This assessment focuses on a problem-solving process that requires the application of a range of 
cognitive, technical and creative skills and theoretical understandings. The response is a 
coherent work that documents the iterative process undertaken to develop a solution to a 
dramatic stimulus. 

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 98 

Authentication 1 

Authenticity 6 

Item construction 7 

Scope and scale 24 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• instructed students to use actors to produce storyboard images that are photographed at key 
moments of staged action 

• made it clear that the photographs should represent the students’ choices in relation to the 
application of the selected convention, as well as other conventions and elements of drama. 

Practices to strengthen 
It is recommended that assessment instruments: 

• do not limit scope and scale by indicating a specific style students must adhere to. 
Students are required to create an original dramatic concept, and stylistic choices should 
not be restricted 

• include task descriptions that align to the specifications of the syllabus and provide scope for 
students to select dramatic languages and devise their own original dramatic concept for a 
chosen purpose and context 

• provide a clear context description that 

- aligns to the unit’s subject matter 
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- provides a framework for the assessment instrument, including a clear context and purpose 
for the intended audience 

• include the cognitive verbs evident in the assessment objectives, either by copying the 
assessment objectives exactly as they are written in the syllabus, or rephrasing the objectives 
into clear statements that do not alter the cognitive process required for each objective 

• indicate necessary requirements for each component of the response for students and clearly 
reflect the cognitive verbs evident in the assessment objectives relevant to that section. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 0 

Layout 0 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used appropriate language 

• were free from jargon and colloquial language 

• were free from spelling and punctuation errors 

• italicised titles of live or recorded live performances and provided stimulus details, including 
playwright and production company details 

• ensured the layout was easy to read by using 

- different bullet list levels, where relevant, to indicate key points, processes and/or steps 

- clear formatting, including judicious use of text boxes, and bold and italics to ensure the 
focus was on what students need to do. 

Practices to strengthen 
It is recommended that assessment instruments: 

• use headings and bolded words to clarify the response requirement options for students. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• Clearly identify, on the assessment instrument, the purpose of the professional live or 
recorded live performance as inspirational stimulus for original student-devised work. The 
2025 syllabus specifications clarify that students identify and describe dramatic languages 
used in the professional live or recorded live performance that were drawn upon as inspiration. 
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Schools should not narrow scope for students by listing specific dramatic languages on the 
assessment instrument. 

• Clarify in the task or scaffolding section of the instrument the syllabus specifications around 
scripted dialogue. There is no requirement for students to submit a formal script — only 
essential scripted dialogue (up to 500 words). 

• Assessment objectives must be included in the task description and, if not copied from the 
syllabus, should be carefully worded to reflect the 2025 syllabus and not the 2019 syllabus. 

Schools should also: 

• include a specified recorded live performance as an alternative, if they nominate a live 
performance as the stimulus 

• choose stimulus that expresses a clear social comment and manipulates the dramatic 
languages to engage and inspire students, including stylistic characteristics that students 
are able to draw upon within their own original devised concepts 

• in cases where the live performance is unknown at the time of endorsement, submit an 
amendment via the QCAA Endorsement app as soon as a relevant live performance is 
identified and before implementing IA2 with students. Please refer to Amending an endorsed 
assessment on the QCAA website for more information. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Applying written 
literacy skills 

96.41 0.40 3.19 0.00 

2 Analysing and 
evaluating a 
performance/
production 

86.85 11.55 1.59 0.00 

3 Demonstrating 
an understanding 
of the elements 
of drama 

96.41 0.00 3.59 0.00 

4 Devising and 
arguing a 
dramatic concept 

86.85 10.76 1.59 0.80 

https://www.qcaa.qld.edu.au/senior/assessment/quality-assurance/endorsement/amending-endorsed-assessment
https://www.qcaa.qld.edu.au/senior/assessment/quality-assurance/endorsement/amending-endorsed-assessment
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Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• students were provided with the opportunity to 

- select one convention to analyse and evaluate, which also enabled them to devise dramatic 
action that engaged and educated, challenged or empowered 

- consider one or more of the inquiry questions to inform the purpose and context of their 
original concept 

- work as devisors to create original dramatic action to make a social comment, which was of 
importance to them 

• for the Analysing and evaluating criterion, responses showed evidence of 

- a convention that was identified and named and moments when it was integrated were 
clearly described 

- the action that was deconstructed in terms of how the chosen convention shaped meaning 
in the moments which were analysed 

- the same moments being evaluated, revealing how an identified purpose and an identified 
context and meaning were interrelated 

• for the Devising and arguing a dramatic concept criterion, responses showed evidence of 

- a social comment of personal interest to the student that was clearly identified through the 
purpose and context 

- photographs that captured the skill of devising, demonstrating the identified convention as 
well as other conventions and elements of drama being manipulated to create dramatic 
action 

- annotations that added layers of meaning to the photographed information by providing 
additional information about how the elements of drama and conventions were structured to 
achieve the intended purpose and establish the context. 

Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• For the Applying literacy skills criterion in the 2025 syllabus, evidence will be found across the 
whole response, and up to 4 marks can be awarded. The 4-mark performance level requires 
the response to demonstrate clear, coherent and expressive communication of thoughts, 
interpretations and responses that show a strong understanding of dramatic languages. 

• For the Statement of intent criterion in the 2025 syllabus, the 

- 1-mark performance level requires the student to document dramatic languages used in the 
production stimulus, which are inspiration for them in creating their own devised work 

- 2-mark performance level requires evidence related to the identification and explanation of 
elements of drama and stagecraft used to create dramatic action in the student’s own 
devised work, i.e. 

 how elements of drama are used to create action 

 how technical aspects of production are manipulated within the stage space and 
function of actor/s within the stage space 
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- 3–4 mark performance level requires the cognitive processes of analysis and evaluation, in 
relation to how dramatic languages are used to communicate a social comment in the 
devised work, i.e. 

 how identified and named elements of drama and dramatic conventions are used to 
create dramatic action and meaning 

 the impact of the use of elements of drama, stagecraft and dramatic conventions 

- 5–6 mark performance level requires responses to include 

 deconstruction of key moments of dramatic action, showing how elements of drama, 
stagecraft and conventions are manipulated and the impact on communication of the 
identified social comment 

 justification of dramatic choices that relates to the intended purpose and identified 
context, and clarifies meaning 

- 7–8 mark performance level requires responses to include 

 analysis that demonstrates how the combination of different dramatic languages 
(elements of drama, stagecraft and conventions) work together cohesively to create 
dramatic action and meaning 

 evaluation that clarifies connections between purpose, context and meaning with 
discriminating examples, i.e. 

o clear and logical explanations that support the dramatic choices 

o references and/or examples that explicitly justify dramatic choices aligned to the 
context, intended purpose and meaning (social comment). 

• For the Devising original dramatic concept criterion in the 2025 syllabus 

- evidence will be found in the sequenced digital record of dramatic action, essential scripted 
dialogue, stagecraft choices and stage direction (dramatic action) 

- the 3-mark performance level requires responses to include use of elements of drama, 
stagecraft and conventions to create dramatic action 

- the 4–5 mark performance level requires responses to include 

 manipulation that combines and controls elements of drama, conventions and stagecraft 
to create dramatic action 

 an original dramatic concept that communicates a social comment 

- the 6–7 mark performance level requires responses to include an original concept, 
expressing a social comment in the identified form with relevant stylistic characteristics, 
i.e. choices made in the selection and combination of elements of drama, stagecraft and 
conventions to create the distinct features (stylistic characteristics) that were intended to 
be communicated, including techniques that help to convey the chosen aesthetic for the 
devised concept 

- the 8-mark performance level requires responses to include an original concept that 
synthesises dramatic languages to communicate a social comment with layers of 
meaning, i.e. 

 seamless integration of elements of drama, stagecraft and conventions in the 
dramatic action 

 multiple levels of interpretation, symbolism, emotional or thematic depth and/or 
engaging the audience in complex or subtle ways. 
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Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• The professional live or recorded live performance will be used to inspire students in using 
any of the dramatic languages to communicate a social comment. Students are 

- not restricted to focusing on a convention, as they can be inspired by any of the 
dramatic languages 

- not required to analyse and evaluate the use of the dramatic languages in the 
professional production. 

• For the Statement of intent criterion, students are to critique the communication of dramatic 
action and meaning in their own dramatic work by 

- succinctly describing the dramatic languages (form, elements of drama, conventions, 
stagecraft and/or stylistic characteristics) used in the professional live or recorded live 
performance that were drawn on as inspiration for the original devised dramatic concept 

- outlining the social comment to be made to challenge a contemporary audience, by 
identifying the intended purpose and context, the dramatic form to be used to structure the 
work, and the stylistic characteristics to be communicated 

- analysing, evaluating and justifying how elements of drama, stagecraft and conventions 
have been manipulated to communicate a social comment through their intended purpose 
and context. 

• For the Devising original dramatic concept criterion 

- students consider how the audience will see, hear and experience the dramatic action, in 
the performance space to shape meaning through dramatic action exploring creative 
possibilities to reveal layers of meaning 

- the work is to be original, expressing the student’s own artistic voice and drawing on a 
range of dramatic languages to communicate their purpose, context and intended meaning 

- there is no mandated way for students to document their devised work; innovative 
approaches are encouraged 

- the focus should be on the embodied creation of dramatic action, i.e. the skill of devising 

- before selecting the method of recording their devised concept, students should work as 
theatre makers in the role of devisers and directors to workshop ideas and enact key 
moments of dramatic action. After the devised concept is refined, students should choose 
key moments that best capture their ideas and sequence these into a digital record with 
one of the following options 

 up to 12 photographs of staged dramatic action 

 up to 3 filmed moments of staged dramatic action (up to a total of 90 seconds) 

 up to 8 photographs of staged dramatic action, and 1 filmed moment of staged dramatic 
action (up to 30 seconds) 

- students also have up to 500 words for any essential scripted dialogue, which makes up 
part of the 1,500 words. This means that, if they do not require 500 words for the essential 
scripted dialogue, they have more words available to contribute to their statement of 
intent. To ensure equity, any dialogue in filmed moments must be included in the 
scripted dialogue. 
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Schools should also:  

• consider the following resources (available in the QCAA Portal) to assist students in 
demonstrating the IA2 performance-level descriptors 

- Drama subject matter support resource 

- Drama subject matter support resource: Curriculum conversation webinar 

- IA2 — Dramatic concept: Curriculum conversation webinar. 

Samples 
The following excerpt demonstrates high-level responses across all criteria, i.e. in the 

• analysis and evaluation component 

- one convention (gestus) has been chosen, to analyse and evaluate the impact it had 
on meaning within the production 

- multiple discerning examples of dramatic action are unpacked within the scene and 
analysed, allowing for discriminating evaluation 

- selected key moments are those that most effectively show how purpose and context 
is realised in the production 

- the analysis succinctly highlights the interrelationship between purpose, context 
and meaning 

• my concept component 

- the purpose, context and convention are clearly stated and made clear through explicit 
deconstruction of choices that elaborate beyond what is viewed in the photographs, 
revealing the interrelationship between them 

- the explanatory paragraph succinctly establishes intended meaning, which is then made 
clear in the annotations for images, using relevant drama terminology 

- essential scripted dialogue is included in the storyboard to demonstrate the skill of 
devising, and links to purpose and the meaning being communicated regarding the 
identified social comment 

- relevant elements of drama are identified and their impact on the dramatic action and 
meaning conveyed 

- the use of colour-coding (for purpose, context and convention) signposts the shaping of 
action to achieve purpose through the context, with the manipulation of convention 
throughout the concept. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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The following excerpts demonstrate a high-level response with the student working as a devisor 
to create original work that explores a social issue in an entertaining manner, i.e. in the 

• my concept component 

- the same convention from the analysis and evaluation component is manipulated as the 
key convention (direct address) 
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- succinct explanations of the purpose to challenge the perception of youth offenders and 
spark reflection, the political context in seeking legislative change, and intended meaning to 
communicate the realities that lie beneath criminal behaviour 

- annotations argue how the dramatic action, which is displayed in photos of actors in 
theatre blacks 

 utilise the key convention, along with other conventions, elements of drama, stagecraft 
and essential dialogue to connect purpose, context and meaning 

 is structured to realise purpose and establish context 

 expresses a clear social comment. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Internal assessment 3 (IA3) 

Project — practice-led project (35%) 
This assessment focuses on a problem-solving process that requires the application of a range of 
cognitive, technical and creative skills and theoretical understandings. The response is a 
coherent work that documents the iterative process undertaken to develop a solution to a 
dramatic stimulus. The response may include multimodal presentation, polished performance, 
photographs, video and demonstration of practice. 

This assessment occurs over an extended and defined period of time. Students may use class 
time and their own time to develop a response. 

Assessment design 

Validity 
Validity in assessment design considers the extent to which an assessment item accurately 
measures what it is intended to measure and that the evidence of student learning collected from 
an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment 

Validity priority Number of times priority was identified in decisions  

Alignment 89 

Authentication 0 

Authenticity 4 

Item construction 7 

Scope and scale 19 

Effective practices 
Validity priorities were effectively demonstrated in assessment instruments that: 

• ensured the stimulus to be used by the school was an appropriate, inherited, published, 
Greek, Elizabethan or Neoclassical text 

• included a clear context that aligned to the subject matter and provided a framework for 
students’ responses 

• provided students with a choice of conventions of Contemporary performance to complete the 
task, rather than specifying particular conventions that they were expected to use, as IA3 
requires students to demonstrate their skills of directing and devising in addition to the 
skills of acting. 

Practices to strengthen 
It is recommended that assessment instruments: 

• for AS Unit 1, include stimulus that is an inherited Realism text, which students then reframe 
into either Magical Realism or Australian Gothic. If the text is 

- Australian Realism, it can be reframed into Australian Gothic or Magical Realism 
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- not set in Australia, then it must be reframed into Magical Realism 

• include the cognitive verbs evident in the assessment objectives, either by copying the 
assessment objectives exactly as they are written in the syllabus, or rephrasing the objective 
into clear statements that do not alter the cognitive processes required for each objective 

• clearly outline the assessment objectives under the appropriate component headings in the 
task description. 

Accessibility 
Accessibility in assessment design ensures that no student or group of students is disadvantaged 
in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions  

Bias avoidance 0 

Language 2 

Layout 0 

Transparency 0 

Effective practices 
Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used appropriate language 

• were free from jargon and colloquial language 

• were free from spelling and punctuation errors 

• italicised titles of texts and included playwright details 

• ensured the layout of the task was easy to read by using 

- different bullet list levels, where relevant, to indicate key points, processes and/or steps 

- clear formatting, including judicious use of text boxes, bold and italics to ensure the focus 
was on what students need to do. 

Practices to strengthen 
It is recommended that assessment instruments: 

• provide full details of the published text, including the title of the play, playwright and edition. 

Additional advice 
When developing an assessment instrument for this IA, it is essential to consider the following 
key differences between the 2019 and 2025 syllabuses: 

• Instruments must 

- clearly communicate the processes involved in transforming dramatic works for 
contemporary audiences, aligned to the 2025 syllabus specifications 

- accurately reflect the 2025 syllabus specifications, assessment objectives and response 
requirements within each component of the project. 
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• Assessment objectives must be included in the assessment instrument and, if not copied from 
syllabus, should be carefully worded to reflect the 2025 syllabus and not the 2019 syllabus. 

• Instructions to students regarding the annotated script for the Performance component must 
outline 2025 syllabus specifications, as well as ensuring students are directed to articulate 
purpose, context and meaning. These instructions need to be specific, rather than just a 
‘justification of blocking, movement’. 

Schools should also: 

• ensure that task description instructions clearly indicate the difference between the 
components of the project, i.e. 

- as director, students create a directorial vision for the transformation of the selected 
inherited text into Contemporary performance 

- as actor, students perform a reframed excerpt of the selected inherited text as an ensemble 
(up to 4), or a one person show. 

Assessment decisions 

Reliability 
Reliability refers to the extent to which the results of assessments are consistent, replicable and 
free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 
number 

Criterion name Percentage 
agreement 

with 
provisional 

Percentage 
less than 

provisional 

Percentage 
greater than 
provisional 

Percentage 
both less and 
greater than 
provisional 

1 Demonstrating 
an understanding 
of the elements 
of drama 

96.81 0.00 3.19 0.00 

2 Applying digital 
literacy skills 

91.63 5.98 1.99 0.40 

3 Applying and 
evaluating the 
use of dramatic 
languages 

90.04 6.77 2.79 0.80 

4 Interpreting 
purpose and 
context 

90.44 6.77 2.39 0.40 

5 Manipulating 
dramatic 
languages to 
create dramatic 
action and 
meaning 

88.84 7.17 3.98 0.00 
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Effective practices 
Reliable judgments were made using the ISMG for this IA when: 

• for the Directorial vision component, judgments were based on evidence that students 

- considered the needs of a 21st century audience to reimagine, transform and adapt an 
inherited text 

- used skills of directing and devising to articulate how their vision would be achieved, with 
consideration of the entire inherited text 

- expressed their own artistic voice, clarifying choices to establish purpose, context 
and meaning 

• for the Performance component 

- students had been offered the option to perform as an individual or as an ensemble 
member in a group of no more than four 

- judgments were based on evidence that 

 excerpt/s of the inherited text were performed (not self-devised or mainly intertextuality) 

 each actor interpreted the inherited text and portrayed a substantial role/character to 
engage an audience, informed by directorial visions but not limited to them 

• for the Applying and evaluating the use of dramatic languages criterion, judgments were 
based on evidence that 

- purpose, context, elements of drama and conventions were identified in relation to how 
they would work together to reveal subtleties of meaning 

- skills of directing were used to shape dramatic action, showing how effectively the 
inherited text was reframed/transformed with justification of how the vision realised the 
stated purpose 

- key moments were selected to show how the text was enriched through conventions to 
achieve a vision and communicate meaning that was engaging for a 21st century audience 

• for the Manipulating dramatic languages to create dramatic action and meaning criterion, 
judgments were based on evidence that 

- the selection of text excerpt/s from the inherited play provided opportunities for 
engaging dramatic action to be created through the manipulation of elements of drama 
and conventions 

- skills of acting were 

 sustained with minimal entrances and exits 

 rehearsed, refined and polished dramatic action 

 considered, in relation to how energy, space and characterisation were manipulated 

- purpose, context and meaning intended to be communicated in the performance were 
identified in the annotated, highlighted script. This included documentation about deliberate 
choices regarding 

 how the script was fragmented and/or transformed for a 21st century audience 

 blocking 

 the manipulation of the dramatic languages, i.e. skills of acting, elements of drama, 
conventions. 
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Practices to strengthen 
When making judgments for this IA for the 2025 syllabus, it is essential to consider the following 
key differences between the ISMGs in the 2019 and 2025 syllabuses: 

• For the Articulating a directorial vision criterion in the 2025 syllabus 

- still images and/or filmed key moments of staged original dramatic action that capture 
directorial ideas are to be included 

- the inherited text is to be transformed into a Contemporary performance (a hybrid work) by 
manipulating elements of drama, stagecraft and conventions (Assessment objective 4) and 
evaluating their use in communicating meaning (Assessment objective 6) 

- the 7–8 mark performance level requires responses to include 

 manipulation of stagecraft, in addition to elements of drama and conventions, that 
explicitly shapes and adapts dramatic action and meaning to transform the inherited text 
into Contemporary performance 

 evaluation of the use of dramatic languages to communicate meaning for a 
contemporary audience, i.e. 

o justifying their use to achieve the intended context and purpose 

o providing examples that describe or show evidence of their use in the creation of 
dramatic action and meaning 

- the 9–10 mark performance level requires responses to include 

 manipulation of elements of drama, stagecraft and conventions that communicates 
identified stylistic characteristics within the dramatic action and meaning 

 evaluation that highlights the impact of directorial choices in relation to identified 
purpose, context and meaning, i.e. 

o justification of choices that communicate the effect of directorial decisions on how 
drama is interpreted, experienced and understood by an audience 

o examples that describe or show evidence of the impact on an audience’s emotional 
or intellectual response 

- the 11–12 mark performance level requires responses to include 

 manipulation that shows interrelationships (interplay/fusion) between elements of drama, 
stagecraft and conventions, within the dramatic action and meaning 

 a coherent (logical, clear, well-structured) vision for a Contemporary performance 

 evaluation that makes the relationship between purpose, context and meaning explicit, 
with examples appropriately selected to clarify the intended purpose, context and 
meaning for the intended audience 

- the 13–14 mark performance level requires responses to include 

 manipulation showing seamless integration of elements of drama, stagecraft and 
conventions to create dramatic action and nuanced meaning, i.e. 

o multiple levels of interpretation, symbolism and emotional or thematic depth revealed 
in the transformed work 

o the vision engages a contemporary audience in complex or subtle ways 
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 evaluation that reveals interrelationships (interplay/fusion) between purpose, context 
and meaning, with discriminating examples of dramatic action to explicitly justify 
directorial choices for the inherited text. 

• For the Performance component in the 2025 syllabus 

- the allocated marks have increased from 16 to 18 

- Demonstrating the skills of acting (performance skills and expressive skills) has been 
clarified and is assessed in a separate criterion, with up to 8 marks allocated for the 
rehearsal and refinement of these skills 

- for the Demonstrating skills of acting criterion, the 

 6-mark performance level requires students to demonstrate performance and expressive 
skills that are 

o controlled, i.e. precise, focused and disciplined 

o intentional, i.e. deliberate, clear and evident in the annotated scripted text excerpt 

o aligned to the Contemporary performance characteristics identified in the annotated 
scripted text excerpt 

 8-mark performance level requires students to demonstrate 

o commitment to role, by fully engaging with character (movement, voice projection, 
tone and emotion appropriate and authentic to the role) 

o reacting to cues, by responding to verbal, physical or technical (e.g. lighting, sound) 
cues to maintain flow and believable interactions between characters 

o rhythms of performance, in terms of pace, tempo and flow of a performance, 
ensuring emotional and physical energy of a scene and how it rises, falls or shifts 

o working together as group of actors (if working in an ensemble) 

o convincing and refined (polished) performance and expressive skills that are 
continuously controlled 

- the assessment objective ‘Interpret purpose and context within the chosen text’ remains 
integral and is now assessed alongside the ‘Manipulate dramatic languages’ assessment 
objective in the Communicating meaning in performance criterion, with 10 marks allocated. 
In the 2025 syllabus, the 

 1–2 mark performance level requires the performance to communicate a clear context: 
situation, role and relationship of the published script stimulus created through the use 
of elements of drama and stagecraft. Note: In the 2025 syllabus, use of stagecraft is 
required for a mark of 2 and above 

 3–4 mark performance level requires the performance to communicate 

o a context and purpose derived from the reframed inherited text 

o dramatic action and meaning created through the manipulation of elements of drama, 
stagecraft and conventions 

 5–6 mark performance level requires the performance to communicate an interpretation 
that shows valid interrelationships between purpose, context and text, i.e. a genuine 
connection between purpose, context and excerpt chosen to reframe the inherited 
text is communicated through the manipulation of the elements of drama, stagecraft 
and conventions 
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 7–8 mark performance level requires the performance to communicate 

o an interpretation with deliberate and considered combination of dramatic languages 
to convey coherent dramatic action and intended meaning identified in the annotated 
scripted text excerpt 

o stylistic characteristics of Contemporary performance through the manipulation of 
elements of drama, stagecraft and conventions 

 9–10 mark performance level requires the performance to communicate 

o an interpretation of the script for a contemporary audience with layers of meaning 
revealed, e.g. exploiting dramatic languages by taking advantage of dramatic 
moments, nuances and/or subtext in the published script stimulus 

o dramatic action that captures and holds the audience’s attention and realises stylistic 
characteristics of the reframed inherited script stimulus through seamless integration 
of the dramatic languages, i.e. conventions, elements of drama and stagecraft. 

To further ensure reliable judgments are made using the ISMG for this IA, it is recommended that: 

• for the Applying digital literacy skills criterion, evidence demonstrates how communication of 
the vision is enhanced by connecting ideas through visuals and information, which elaborate 
on the spoken text rather than replicating it, i.e. 

- original images, sound files, sketches, diagrams or footage that demonstrate what the 
directorial vision will look and/or sound like, and which add to what is being spoken 

- filmed segments/photos of workshopped key moments of dramatic action 

- images of stagecraft, diagrams and drawings that articulate how dramatic languages 
(conventions and elements of drama) are manipulated. Note: Sourced visuals must be 
referenced and how they exemplify the original vision must be explained 

- signposts to how dramatic languages work together, e.g. table of element/s, convention/s, 
text and how purpose is achieved in this moment; costume design labelled to show impact 
on movement and how it establishes character/role or symbolism 

• for the Articulating a directorial vision criterion, evidence demonstrates how 

- the student’s own artistic voice is evident in each directorial choice, showing the 
relationship between the text, purpose, context and dramatic meaning 

- effectively the skills of devising and directing are applied, regarding how the action will be 
shaped to achieve the stated purpose and communicate the stated meaning 

- knowledge regarding the playwright or the inherited text should not be stated but 
considered to be assumed knowledge 

• for the Annotated scripted text excerpt, evidence clearly demonstrates 

- identification of the excerpt/s of the stimulus and dialogue originating from the inherited 
text. This should be most of the text, as the performance requires the inherited text to be 
interpreted. Where fragmentation is used, the annotated script must reference all excerpts, 
e.g. 

 Act 1, Scene 3, lines 98–127 

 partial excerpts, lines 159–165, lines 220–228 and lines 233–235 

- identification of any intertextuality or intermediality, e.g. 

 ‘Follow the yellow brick road / Follow, follow, follow, follow, follow the yellow brick road’ 
(The Wizard of Oz song lyrics) 
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- indication of each student’s artistic intent, i.e. 

 the purpose, context and dramatic meaning to be communicated 

 stylistic characteristics to be realised in the Contemporary performance 

 specific choices made in skills of acting (performance and expressive skills), and 
elements of drama, stagecraft and conventions manipulated in relation to their stated 
purpose, context and meaning. 

Additional advice 
It is essential to consider the following key differences between the 2019 and 2025 syllabuses: 

• Rather than a separate mark of 3 in the 2019 syllabus, Demonstrating an understanding of the 
elements of drama is evident in the 2025 syllabus when students work as 

- director, for the Articulating a directorial vision criterion 

- actor, for the Communicating meaning in performance criterion. 

• The characteristic, subtleties of meaning, has been replaced by layers of meaning, and is 
included in the highest performance-level descriptors of the Articulating a directorial vision and 
Communicating meaning in performance criteria in the 2025 syllabus. 

Schools should also: 

• ensure the audiovisual recording is continuous with no pausing or editing, and the camera 
remains stationary in front of the performance so that full-body views of each performer are 
maintained, including facial expression and responses, to reveal subtleties of meaning 

• when submitting files for confirmation 

- use MP4 format for the performance and directorial vision and PDF format for the 
annotated highlighted script. It is preferable for the PDF to be submitted in colour, and for 
the name of the text and page numbers to be identified 

- check that both audio and video are evident in audiovisual files and the PDF can be viewed 
with the correct orientation 

- ensure the student is easy to identify, with clear notes included in the Confirmation app 
and/or the annotated scripted text excerpt. Notes should indicate the character being 
portrayed, a physical description of the student, and their first line of text, e.g. Enters stage 
right wearing blue jacket. First line: ‘I knew you would be here.’ 

• consider the following resources (available in the QCAA Portal) to assist students in 
demonstrating the IA3 performance-level descriptors 

- Drama subject matter support resource 

- Drama subject matter support resource: Curriculum conversation webinar. 

Samples 
The following excerpts have been included to demonstrate the top performance level in all criteria 
for an Elizabethan stimulus text, i.e. in the 

• directorial vision (Excerpt 1) 

- application and structuring of the dramatic languages to transform the inherited text, Julius 
Caeser by William Shakespeare, are clearly communicated 
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- the vision for the performance and how it will be achieved is established by explicitly stating  

 a chosen purpose (to educate and entertain on how the misplacement and misuse of 
power cascades into the collapse of trust and breakdown of truth, leading to the 
inevitable fall of societal groups) 

 context (sociological and political) 

 meaning (plot and themes of Julius Caesar are more relevant than previously thought) 

- the context (the lens or frame of the action — London’s modern street culture) to engage 
a contemporary audience, and the skills of acting (stagecraft — graffiti; expressive 
skills — body language; movement qualities; vocal qualities) are interrelated to reveal 
subtle meaning 

- elements of drama and conventions of Contemporary performance are explicitly identified, 
as well as how they will be manipulated to transform the inherited text to create dramatic 
action and meaning. In this excerpt, there is clear evidence of how the elements of focus, 
situation, contrast, symbol, character, relationship and mood, together with the conventions 
of chorus, unison, parallel action and freeze frame, are manipulated to achieve their 
intended purpose 

- the pre-recorded spoken text is supported and enhanced by the digital presentation, 
connecting ideas to shape meaning as seen with the  

 placement of actors on stage  

 explanation of their movement forward to chant ‘hail Caesar’ 

 tagging of the stage with the initials JC 

 music underscore that clarifies the mood and Contemporary performance characteristics 
to be realised 

- subtleties of meaning become evident through directorial choices by 

 shaping dramatic action through clearly described action 

 justifying choices made with specific examples of how the inherited text is shaped to 
achieve the chosen purpose and context. In this excerpt, directorial choices reveal the 
power and status of the roadman, positioned centre stage, and the foreshadowing of the 
eventual betrayal of Caesar 

• performance (Excerpt 2) 

- the interpretation is creative and engaging, showcasing the student’s skill as an actor, as 
they perform with belief, energy, focus, rhythm of performance and reaction to cues and 
the ensemble 

- there is sustained manipulation of the skills of acting resulting in a polished performance, 
due to entertaining characterisation with polished vocal and movement manipulation 

- subtleties of meaning are evident due to synthesis of dramatic languages, e.g. the 
ensemble work includes solo, unison and canon, establishing time and place of London 
gangs with sound effects, media and symbolic gestures. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. The student in focus appears centre stage on the lowest block. 
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Excerpt 1: Directorial vision 

 

Video content: (1min, 49 secs) 
https://youtu.be/DR_iGcGt3w0 

Excerpt 2: Performance 

 

Video content: (1 min, 3 secs) 
https://youtu.be/j-4dZer4gFA 

https://youtu.be/DR_iGcGt3w0
https://youtu.be/j-4dZer4gFA
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The following excerpts have been included to demonstrate the top performance level in all criteria 
for a Greek stimulus text, i.e. in the 

• directorial vision (Excerpt 1) 

- for the Applying digital literacy skills criterion 

 to exemplify their vision, images are a combination of the student’s own work and those 
sourced from the internet, with the latter being appropriately acknowledged in a 
reference list 

 moving images of characters entering the stage show dramatic action of the student’s 
vision, with stagecraft aspects explained and justified 

- for the Applying and evaluating the use of dramatic languages criterion 

 the entirety of the inherited text, Medea, is considered, with selected moments 
exemplifying how the student’s vision reimagines the text for a 21st century audience, by 
considering audience perspective 

 directorial decisions on how the elements of drama and conventions are to be 
manipulated, so that they contribute to the transformation of the inherited text, are 
explicit in the vision. The hybrid use of conventions, integrating excerpts of the inherited 
text, together with elements of drama, is shown in the reframing/transformation of this 
moment, with the impact of directorial choices made clear in relation to meaning (to 
expose bias) 

 justification of directorial choices are linked to the student’s chosen purpose (empathy 
toward women who are marginalised), context (courtroom scrutinisation), and meaning 
(public perception of women) 

• performance (Excerpt 2) 

- sustained manipulation of the elements of drama (e.g. space, tension, mood, symbol) 
create engaging dramatic action 

- while digital media and pre-recorded vocals are integrated, the actor engages with these 
through live dramatic action. Skills of acting are evident in the on-stage performance. The 
Contemporary performance is hybrid in form with fluid ways of telling the story, i.e. through 
dialogue, expressive movement and human puppetry 

- a polished performance with belief, energy and focus is sustained throughout. The actor 
remains in focus throughout the recording, allowing subtleties of meaning to be clearly 
communicated through reactions to mediatised components, facial expressions, 
vocalisation and physical responses 

- brief annotations on the fragmented and highlighted script (Excerpt 3) clarify intentional 
manipulation of dramatic languages to communicate purpose, context and meaning. 

Note: The characteristic/s identified may not be the only time the characteristic/s occurred 
throughout a response. 
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Excerpt 1: Directorial vision 

 

Video content: (1 min, 3 secs) 
https://youtu.be/grzVvnVn7RY 

Excerpt 2: Performance 

 

Video content: (3 min, 11 secs) 
https://youtu.be/6gw7SAhK3mk 

https://youtu.be/grzVvnVn7RY
https://youtu.be/6gw7SAhK3mk
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Excerpt 3: Annotated script 
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External assessment 
External assessment (EA) is developed and marked by the QCAA. The external assessment for a 
subject is common to all schools and administered under the same conditions, at the same time, 
on the same day. The external assessment papers and the external assessment marking guide 
(EAMG) are published in the year after they are administered. 

Examination — extended response (25%) 
Assessment design 
The assessment instrument was designed using the specifications, conditions and assessment 
objectives described in the summative external assessment section of the syllabus. 

The examination consisted of one paper that provided a choice of two extended response 
questions for each of the three prescribed recorded live performances (42 marks). 

The assessment required students to respond to an unseen question and unseen stimulus in the 
form of analytical essay that expressed a viewpoint. 

Questions were derived from the context of each of the recorded live performances and required 
students to analyse and evaluate a prescribed recorded live performance through: 

• arguing a position, connecting their interpretation of one unseen stimulus with the dramatic 
meaning of the performance 

• the deconstruction of key moments of dramatic action, providing judgments about how the 
elements of drama and conventions are manipulated to communicate meaning. 

The stimulus included unseen images and text-based options related to the dramatic meaning of 
each of the prescribed recorded live performances. 

Assessment decisions 
Assessment decisions are made by markers by matching student responses to the EAMG. 

Effective practices 
Overall, students responded well when they: 

• established a consistent and convincing position about the concept and showed 
interrelationships between each of the two named elements of drama and the named 
convention in relation to the specified concept and stimulus 

• explained the characteristics of the use of the named convention and two named elements of 
drama accurately and in detail. This included clear descriptions of key moments, showing how 
the named convention and two named elements of drama were manipulated to create 
dramatic action and meaning 

• provided valid and convincing judgments about how effectively the named convention and two 
named elements of drama were manipulated to communicate the concept, using detailed and 
credible examples to support these judgments. 
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Practices to strengthen 
When preparing students for external assessment, it is recommended that teachers: 

• ensure students have clear guidance in their understanding of dramatic action and how to 
deconstruct what they see and hear using drama terminology 

• assist students in viewing a broad range of professional live and recorded live theatre to 
ensure they understand the various ways that dramatic languages are manipulated to 
communicate meaning to diverse audiences 

• support students in developing an understanding of 

- the difference between analysis and evaluation of dramatic action 

- how dramatic languages work together to convey dramatic action and meaning 

- analytical essay structures that allow them to make clear the interrelationships between 
dramatic languages (elements of drama, stagecraft, skills of acting and conventions) in the 
communication of meaning and to provide detailed and credible examples of dramatic 
action to support their position. 

Additional advice 
• In 2026 and beyond, the conditions for external assessment in Drama continue to require 

students to respond as audience, but this will now be to excerpt/s of an unseen dramatic 
work/s as digital stimulus under examination conditions. Students will no longer be required 
to recall moments of dramatic action from a studied production and respond to visual or 
text-based stimulus. 

• For further information about how to support students, please refer to 

- Drama external assessment: Release of example instruments for the 2026 external 
assessment and beyond (QCAA memo 031/25) 

- the resources section of the Syllabuses app in the QCAA Portal for the 2025 syllabus, 
including 

 Examples for the 2026 external assessment and beyond (in the Samples subsection) 

 Drama external assessment — 2026 and beyond: Curriculum conversation webinar (in 
the Additional materials subsection). 

Samples 

Extended response 
The following excerpts have been included to illustrate effective student responses in one or 
more of the syllabus assessment objectives. 

Criteria: Analysing conventions of drama, Analysing relationships, and Synthesising and 
arguing a position 

Effective student responses: 

• explained the characteristics of the use of the named convention accurately and in detail 

• provided clear and detailed description of key moments to show how the named convention 
was manipulated to create dramatic action and meaning 

https://www.qcaa.qld.edu.au/downloads/memos/25/031-25.pdf
https://www.qcaa.qld.edu.au/downloads/memos/25/031-25.pdf
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• showed interrelationships between the named element/s of drama and the key convention in 
relation to the specified concept and unseen stimulus 

• provided a consistent and convincing position linked to the dramatic meaning of the 
production, with reference to the concept. 

These excerpts have been included: 

• as the student explains the characteristics of the use of repetition 

• to illustrate a clear and detailed description of key moments to explain how repetition was 
used to create subtilties of meaning in the dramatic action 

• to demonstrate analysis of the convention of repetition in relation to the elements of movement 
and character with reference to the concept of freedom and unseen visual stimulus 

• as it provides a consistent and convincing position linked to the dramatic meaning the student 
interpreted from Dust Pilgrim, with reference to the concept of freedom. 

Excerpt 1 
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Excerpt 2 
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Criteria: Applying written literacy skills, and Evaluating and justifying the use of conventions 

Effective student responses: 

• used language conventions consistently and with clarity 

• communicated drama ideas and meaning in a sustained, organised and cohesive sequencing 
of information 

• provided valid and convincing judgments on how effectively the named convention was 
manipulated to communicate the concept 

• used detailed and credible examples that supported these judgments. 

This excerpt has been included: 

• as the response uses language conventions clearly and consistently 

• to demonstrate valid and convincing judgments on how effectively juxtaposition was 
manipulated to communicate the concept of significant change, as interpreted by the 
student through the unseen stimulus and dramatic action in Paper Sky 

• to illustrate the use of more than one detailed and credible example to support these 
judgments. 
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Criteria: Explaining and analysing elements of drama, and Evaluating and justifying the use 
of elements of drama 

Effective student responses: 

• explained the characteristics of the use of the named element accurately and with detail 

• provided a clear and detailed description of key moments to show how the element is 
manipulated to create dramatic action and meaning 

• provided valid and convincing judgments on how effectively the named element was 
manipulated to communicate the concept 

• used detailed and credible examples that supported these judgments. 

This excerpt has been included: 

• as the student explains the characteristics of the use of symbol accurately and with detail, with 
evidence of clear and detailed description of key moments to show how symbol was 
manipulated to create dramatic action and meaning 

• to demonstrate valid and convincing judgments about how effectively symbol was manipulated 
to communicate the concept of adaptability through the unseen stimulus and dramatic action 
of The Wider Earth 

• to illustrate the use of two contrasting examples that are detailed and credible to support 
these judgments. 
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