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Introduction 

Despite the challenges brought about by the COVID-19 pandemic, Queensland’s education 

community can look back on 2021 with satisfaction at having implemented the first full 

assessment cycle in the new Queensland Certificate of Education (QCE) system. That meant 

delivering three internal assessments and one external assessment in each General subject.  

This report analyses that cycle — from endorsing summative internal assessment instruments to 

confirming internal assessment marks, and designing and marking external assessment. It also 

gives readers information about: 

• applying syllabus objectives in the design and marking of internal and external assessments 

• patterns of student achievement. 

The report promotes continuous improvement by: 

• identifying effective practices in the design and marking of valid, accessible and reliable 

assessments 

• recommending where and how to enhance the design and marking of valid, accessible and 

reliable assessment instruments 

• providing examples of best practice where relevant, possible and appropriate. 

Audience and use 

This report should be read by school leaders, subject leaders and teachers to: 

• inform teaching and learning and assessment preparation 

• assist in assessment design practice 

• assist in making assessment decisions  

• help prepare students for external assessment. 

The report is publicly available to promote transparency and accountability. Students, parents, 

community members and other education stakeholders can learn about the assessment practices 

and outcomes for General subjects (including alternative sequences (AS) and Senior External 

Examination (SEE) subjects, where relevant) and General (Extension) subjects. 

Report preparation 

The report includes analyses of data and other information from endorsement, confirmation and 

external assessment processes. It also includes advice from the chief confirmer, chief endorser 

and chief marker, developed in consultation with and support from QCAA subject matter experts. 
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Subject data summary 

Subject completion 

The following data includes students who completed the General subject or AS.  

For the purposes of this report, while the 2021 summative units for the AS are AS units 1 and 2, 

this information will be included with the General summative Units 3 and 4.  

Note: All data is correct as at 17 December 2021. Where percentages are provided, these are 

rounded to two decimal places and, therefore, may not add up to 100%. 

Number of schools that offered the subject: 303. 

Completion of units Unit 1 Unit 2 Units 3 and 4 

Number of students 

completed 

3440 3310 3131 

Units 1 and 2 results 

Number of students Satisfactory Unsatisfactory 

Unit 1 3214 226 

Unit 2 3092 218 

Units 3 and 4 internal assessment (IA) results 

Total marks for IA 
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IA1 marks 

IA1 total 

 

IA1 Criterion: Demonstrating understanding of 

the elements of drama 

 IA1 Criterion: Interpreting purpose and 

context 

 

 

 

IA1 Criterion: Manipulating dramatic 

conventions 
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IA2 marks 

IA2 total 

 

IA2 Criterion: Applying written literacy skills  IA2 Criterion: Analysing and evaluating a 

performance or production 

 

 

 

IA2 Criterion: Demonstrating an 

understanding of the elements of drama 

 IA2 Criterion: Devising and arguing a dramatic 

concept 
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IA3 marks 

IA3 total 

 

IA3 Criterion: Demonstrating an 

understanding of the elements of drama 

 IA3 Criterion: Applying digital literacy skills 

 

 

 

IA3 Criterion: Applying and evaluating the use 

of dramatic language 

 IA3 Criterion: Interpreting purpose and 

context 

 

 

 

IA3 Criterion: Manipulating dramatic languages 

to create dramatic action and meaning 
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External assessment (EA) marks 
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Final subject results 

Final marks for IA and EA 

 

Grade boundaries 

The grade boundaries are determined using a process to compare results on a numeric scale to 

the reporting standards. 

Standard A B C D E 

Marks 

achieved 

100–83 82–64 63–44 43–16 15–0 

Distribution of standards 

The number of students who achieved each standard across the state is as follows. 

Standard A B C D E 

Number of 

students 

924 1371 727 109 0 
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Internal assessment 

The following information and advice pertain to the assessment design and assessment 

decisions for each IA in Units 3 and 4. These instruments have undergone quality assurance 

processes informed by the attributes of quality assessment (validity, accessibility and reliability). 

Endorsement 

Endorsement is the quality assurance process based on the attributes of validity and accessibility. 

These attributes are categorised further as priorities for assessment, and each priority can be 

further broken down into assessment practices.  

Data presented in the Assessment design section identifies the reasons why IA instruments were 

not endorsed at Application 1, by the priority for assessments. An IA may have been identified 

more than once for a priority for assessment, e.g. it may have demonstrated a misalignment to 

both the subject matter and the assessment objective/s.  

Refer to the quality assurance tools for detailed information about the assessment practices for 

each assessment instrument. 

Percentage of instruments endorsed in Application 1 

Number of instruments submitted IA1 IA2 IA3 

Total number of instruments 305 305 304 

Percentage endorsed in Application 1 9% 6% 53% 

Confirmation 

Confirmation is the quality assurance process based on the attribute of reliability. The QCAA uses 

provisional criterion marks determined by teachers to identify the samples of student responses 

that schools are required to submit for confirmation.  

Confirmation samples are representative of the school’s decisions about the quality of student 

work in relation to the ISMG and are used to make decisions about the cohort’s results. If further 

information is required about the school’s application of the ISMG to finalise a confirmation 

decision, the QCAA requests additional samples.  

Schools may request a review where an individual student’s confirmed result is different from the 

school’s provisional mark in one or more criteria and the school considers this result to be an 

anomaly or exception.  

The following table includes the percentage agreement between the provisional marks and 

confirmed marks by assessment instrument. The Assessment decisions section of this report for 

each assessment instrument identifies the agreement trends between provisional and confirmed 

marks by criterion. 
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Number of samples reviewed and percentage agreement 

IA Number of schools Number of 

samples requested 

Number of 

additional samples 

requested 

Percentage 

agreement with 

provisional marks 

1 299 1614 449 61.87% 

2 299 1549 209 77.93% 

3 299 1587 278 70.23% 
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Internal assessment 1 (IA1) 

Performance (20%) 

The IA1 Performance assessment requires students to apply and manipulate the dramatic 

languages to communicate dramatic meaning. Students work as actor to collaboratively create a 

polished performance of a published text.  

In the General syllabus, the selected text for Unit 3 must draw on the inherited practices in the 

Absurd or Epic styles of theatre or an appropriate text that makes a social comment. Students will 

interpret the text to realise the inherent dramatic purpose and manipulate the conventions of the 

selected style to create dramatic action and meaning (General syllabus section 4.4.1). 

In the Alternative Sequence, the selected text for AS unit 1 must document, celebrate, empower 

and/or entertain a chosen audience through the sharing of stories. The text must draw on 

contemporary practices and inherited traditions in linear or non-linear forms/styles appropriate for 

storytelling. Students will interpret the text to realise the inherent dramatic purpose, and 

manipulate the conventions of the selected linear or non-linear form/style appropriate for 

storytelling (Alternative Sequence section 2.4.1). 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment  

Validity priority Number of times priority was identified in decisions* 

Alignment 357 

Authentication 22 

Authenticity 37 

Item construction 52 

Scope and scale 32 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 305. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• provided a clear context that aligned to the subject matter and provided a framework for the 

assessment task 
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• clearly articulated the cognitions of the assessment objectives, either including the 

assessment objectives exactly as they are written in the syllabus, or rephrasing the objective 

into clear statements that did not alter the cognitive processes required for each objective 

• included reference to conventions that can be manipulated using the skills of acting and can 

be evidenced through the dramatic action of the performance. Conventions were relevant to 

the theatre of social comment style inherent in the stimulus text 

• specified a stimulus text of appropriate complexity and challenge (including title of the play and 

playwright) in a selected Theatre of Social Comment style (General syllabus) or linear/non-

linear style appropriate for storytelling (Alternative Sequence) with key conventions identified 

and applicable to this targeted style (refer to Unit 3: Challenge (General syllabus); AS unit 1: 

Share).  

Practices to strengthen 

It is recommended that assessment instruments: 

• provide a list of conventions related to style that are directly able to be manipulated through 

the skills of acting, i.e. 

- in the General syllabus (Unit 3), the use of projected image or historification in an Epic 

theatre performance, intertextuality in Contemporary political theatre, or word play in 

Theatre of the Absurd (due to the requirement to use the published scripted text as it is 

written) are not effective in supporting students in manipulating skills of acting 

- in the Alternative Sequence (AS unit 1), linear and non-linear conventions should be 

specified, in addition to conventions for storytelling, to allow for greater scope of choice. 

Confining conventions to a style (such as Verbatim) limits student opportunity to 

demonstrate the cognition of manipulation at the higher performance levels 

• state students should work as actor, not devisor, to collaboratively create a polished 

performance 

• do not include one-person show texts as these are not appropriate for Unit 3 IA1 (General 

syllabus) nor AS unit 1 IA1 (Alternative Sequence) 

• include a task description that includes the direction to work as actor, performing the published 

scripted text to realise the dramatic purpose inherent in the selected text 

• provide clear instructions in the scaffolding section about the processes students could use to 

complete their response. In order to differentiate across cohorts, scaffolding should be 

reviewed at each endorsement application 

• are quality assured using the IA1 quality assurance tool. 
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Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment  

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 2 

Language 14 

Layout 2 

Transparency 32 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 305. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used appropriate language and were free of jargon and colloquial language, i.e. 

- were free of spelling and punctuation errors 

- titles of texts were italicised and included playwright details 

• ensured the layout of the task was easy to read, i.e. 

- used different list levels of bullets, where relevant, to indicate key points, processes and/or 

steps 

- used clear formatting, including judicious use of text boxes and use of bold and italics to 

ensure the focus was on what students needed to do. 

Practices to strengthen 

It is recommended that assessment instruments: 

• use italics for the title of the selected play text throughout the assessment instrument 

• reference the playwright in the stimulus section 

• ensure conventions of style listed includes the statement ‘may include but not limited to’ 

• avoid unnecessary use of text boxes, bold typeface and underlined text. Reserve the use of 

italics only for the indication of the title of the stimulus text. 

Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 
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Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Demonstrating 

understanding of 

the elements of 

drama 

91.64% 5.02% 3.34% 0% 

2 Interpreting 

purpose and 

context 

69.9% 24.08% 5.02% 1% 

3 Manipulating 

dramatic 

conventions 

67.22% 27.42% 4.01% 1.34% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• work was showcased in a controlled environment, e.g. quality lighting and sound, minimal 

distractions from audience, neighbouring classes, building and maintenance works 

• responses showed that consideration had been given to selecting script excerpts that allowed 

all performers in the ensemble the opportunity for 3–5 minutes of active engagement in 

primary focus 

• teachers used the ISMG to arrive at a mark by making accurate judgments, marking from the 

bottom performance-level descriptor, and moving up through each performance level, applying 

the ‘best fit’ approach to the qualities of the student’s response  

• for the Demonstrating understanding of the elements of drama in the chosen form/style criterion 

- responses showed, through performance, a clear understanding and selection of 

appropriate elements for the chosen text and form/style 

• for the Interpreting purpose and context criterion 

- students’ interpretation of the published scripted text was informed by Drama syllabus 

definitions and task specifications  

- performances were characterised by a clear interpretation of the published scripted text’s 

purpose and context, with an emphasis 

▪ in the General syllabus Unit 3, on reflecting societies, voicing the difficult questions of human 

conscience and challenging understanding of humanity through clear social comment 

▪ in the Alternative Sequence unit 1, on sharing understandings of the human experience 

through linear or non-linear forms/styles appropriate for storytelling. 

• for the Manipulating dramatic conventions criterion 

- engaging dramatic action was created through  

▪ sustained integration of skills of acting, e.g. characterisation was enhanced through the 

controlled and considered use of vocal and physical qualities 



 ________________________________________________________________________________ Internal assessment 1 (IA1) 

Drama subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 14 of 46 
 

▪ manipulation of style-specific conventions and elements of drama, e.g. tension of 

relationships, use of space, mood, time, place and symbol 

- students manipulated conventions of the chosen Theatre of Social Comment style (General 

syllabus Unit 3) or linear or non-linear forms/styles appropriate for storytelling (Alternative 

Sequence syllabus unit 1), including those identified on the endorsed IA1 assessment task. 

Students provided supporting evidence of their explicit manipulation of these in their 

annotated scripts. 

Samples of effective practices 

The following is an excerpt from a response that illustrates the characteristics for the criteria at 

the performance levels indicated. The sample may provide evidence of more than one criterion. 

The characteristics highlighted may not be the only time the characteristics have occurred 

throughout the response. 

This student response excerpt has been included: 

• as it provides evidence of interpretive choices made that recontextualise a text to make social 

comment on a contemporary issue without alteration to the published scripted text, i.e.  

- the symbolic use of prop and setting demonstrates clear contextual consideration given to 

make social comment on a contemporary issue  

- the performance work (Waiting for Godot by Samuel Beckett) is set during a pandemic 

lockdown. Stacked rolls of toilet paper and frenzied use of hand sanitiser are used to allude 

to events occurring in society at that time 

- a large hanging prop (light fixture) bears striking similarity to the visual images associated 

with the COVID-19 pandemic seen frequently in the media 

- the use of chalk tallies on the wall, along with calendar dates struck through further add to 

the impression of entrapment and of time passing without hope for release 

• to show deliberate manipulation of conventions of the Theatre of the Absurd style (ritualised 

movement and game play) (General syllabus Unit 3). 

Interpret purpose and 
context within the 
chosen text to 
communicate dramatic 
meaning 
(7–8 marks) 

• interpretation is 
enhanced by a 
synthesis of dramatic 
languages within the 
chosen text that 
reveal subtleties of 
meaning 

Excerpt 1: General syllabus Unit 3 — Performance 

 

Excerpt 1 content (video, 58 sec) 

www.qcaa.qld.edu.au/curriculum-

assessment/portal/media/snr_drama_19_ia1_sr_s1_lp1.mp4 

 

There are no student response excerpts for the Drama Alternative sequence syllabus because either the 

student/s did not provide permission or there were third-party copyright issues in the response/s. 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_drama_19_ia1_sr_s1_lp1.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_drama_19_ia1_sr_s1_lp1.mp4


 ________________________________________________________________________________ Internal assessment 1 (IA1) 

Drama subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 15 of 46 
 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• the characteristics of the performance level descriptors of the ISMG for each objective are 

explicitly unpacked, including specific language used to differentiate between each 

performance level. In doing so, students will develop a greater understanding of how they are 

assessed and can apply this to the preparation of their response  

• the performance-level descriptors are applied by marking from the ‘bottom up’ in a Drama 

ISMG (as is the case in all of The Arts General syllabuses). This should be identified for 

students, highlighting that if a particular characteristic is not evident in the response, they 

cannot be awarded a mark beyond the performance level where a characteristic is missing in 

the evidence 

• for the Demonstrating understanding of the elements of drama criterion 

- when students are applying an element of drama to a style, they focus on elements 

particularly relevant not only to the chosen Theatre of the Social Comment style (General 

syllabus Unit 3) or linear or non-linear form/style appropriate for storytelling (Alternative 

Sequence syllabus unit 1), but also to the excerpt of the published text. For example, 

students should be encouraged to move beyond situation, role and relationship, instead 

creating explicit connections between the dramatic languages using elements such as 

mood, tension, symbol and space. In order for students to achieve a mark of 3 in this 

criterion, the response needs to clearly demonstrate connections between relevant and 

identified elements of drama, linked to style. Please refer to sample Excerpt 1 for further 

evidence to support how students can utilise symbol creatively, connected to style, the 

chosen excerpt and the context of the work 

• for the Interpreting purpose and context criterion 

- text excerpts need to be carefully selected with consideration given to how each actor in 

the group will be able to demonstrate subtleties of meaning in their individual performance. 

Some texts/scenes do not allow for students to achieve at the highest performance levels 

due to the lack of complexity and parity between key roles 

- scaffolding should be provided to assist students to select scenes from a text that allow for 

appropriate group size and opportunity for character choice. Due to the complexities of 

working in an ensemble, it is recommended that group sizes be kept to between 2–4 

students 

- the elements of time, place and symbol need to be explicitly interpreted 

▪ for 6 marks, symbol should be used intentionally in the performance, adding meaning to 

the interpretation. Where a symbolic prop or set item is used, it should be established 

and interacted with purposefully to communicate dramatic meaning  

▪ for the 7–8 mark range, students need to consider exploitation of symbols through the 

layering of more complex ideas, thinking beyond concrete symbols such as costume 

and prop items. At this mark range, students rehearse and refine their work and they 

layer subtleties of meaning, including carefully chosen symbols. The use of symbol can 

include lighting choices, poetic image, contrast between spoken text and projected 

images, etc. When students are exploiting time, place and symbol, they are utilising 

these elements to their full potential with deliberate intent to enhance the communication 

of dramatic meaning. The purpose is easily understood and there is intention to draw 

and maintain attention and interest from the audience 
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• for the Manipulating dramatic conventions criterion 

- it is clear to students that responses are unlikely to achieve beyond a mark of 2 where lines 

are not committed to memory. This is due to a lack of purposeful communication of 

dramatic meaning and/or established relationship with the text. Students relying on a script 

often do not use dramatic conventions successfully to create dramatic action or 

successfully communicate meaning to an audience  

- scaffolding be provided to assist students to consider the needs of an audience, particularly 

the relationship established and maintained between the actor and the audience. Skills of 

acting such as belief, performance energy, characterisation, focus, timing, rhythms of 

performance and ensemble, reacting to cues, vocal and movement qualities, facial 

expression and gesture are all key to the creation of engaging dramatic action 

- for 5 marks, along with the clear communication of meaning, responses must make 

connections to the purpose inherent in the selected text and should link to context in their 

performance. Purpose and contexts need to be aligned to the subject matter and the 

relevant Unit description (General syllabus Unit 3 section 4.1; Alternative Sequence unit 1 

section 2.1) 

- to move beyond a mark of 6, the performance needs to be controlled and well-rehearsed 

without breaks in focus. Students should perform confidently within the conditions of time, 

using selected theatre technologies, costumes and props for the desired result, 

demonstrating refinement of the work, evidenced through preparation and rehearsal 

- at the highest mark range, the performance should engage the audience. In doing so, the 

performer should demonstrate a commitment to performance, giving credence to a role, 

relationship or situation, through confidence, feeling and conviction. Students are expected 

to modulate the level of intensity in their performance to suit mood, tension or status, 

concentrating their attention on what they are doing, feeling and sensing as a performer 

through the use of space. They react to cues, varying the timing and pace of their 

performance to build or break tension, demonstrating an effective interplay between 

ensemble members working in synchronicity with each other. Students adapt and shape 

conventions, the skills of acting and the elements of drama to create, through focus and 

intention, engaging dramatic action. 

Additional advice 

• When preparing for confirmation 

- work should be captured on video in a controlled environment so that file quality issues are 

minimised (e.g. audio issues do not hinder clarity, lighting flare does not affect the ability to 

see facial expressions of performers). Where possible, recording should take place using 

two separate cameras. This mitigates potential loss of student evidence in the event of 

equipment malfunction 

- quality and timely feedback should be provided to students through the recording of a dress 

rehearsal as evidence of a draft. In the event that a student is absent on the day of 

performance, this can also be used as evidence for assessment 

- school assessment policy needs to be enacted when marking student responses that go 

beyond the length, scope and scale of the task. Strategies should be suitable for the school 

context, assessment technique and response type, and may include 

▪ marking only the evidence in the student response that meets the assessment 

conditions for response length, excluding evidence outside the required length. When a 

performance exceeds the time conditions, teachers should indicate clearly where 

marking began and ended by annotating time codes on the ISMG 
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▪ annotating the response to indicate the evidence used to determine the result when 

submitting samples for confirmation. This includes managing the response length of 

performance tasks through the use of authentication strategies. The sections marked 

should be as continuous as possible, with minimal breaks in the flow of each individual 

student's 3–5 minutes performance time. 

• When submitting files for confirmation 

- ensure that all files are included, that each file can be opened and viewed, and that each 

sample has the correct student's file/s uploaded using the correct MOV, AVI or MP4 format 

- provide clear identifying details when uploading student performance work by  

▪ describing the student's starting position on stage 

▪ indicating the character they are playing 

▪ including a basic description of their appearance 

▪ outlining a first line of dialogue. 

• It is important to have strategies in place to ensure that no student is disadvantaged by an 

individual student’s extended absence. One strategy might involve selecting the same scene 

for performance by two different groups. This allows substitution of a performer in the event of 

a student absence. Please note that where more than one group is preparing the same scene, 

individual interpretations should still be apparent in the response. 

 



 ______________________________________________________________________________________________________  

Drama subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 18 of 46 
 

 

Internal assessment 2 (IA2) 

Project — dramatic concept (20%) 

The IA2 Project — dramatic concept focuses on a problem-solving process. Students work as 

devisor to create a coherent work that documents the iterative process undertaken to develop a 

solution to a dramatic stimulus (General Syllabus section 4.4.2; Alternative Sequence section 

2.4.2). 

In the General syllabus Unit 3, the selected stimulus must express a clear social comment and 

provide a variety of conventions of Theatre of Social Comment that students may draw upon to 

critique and devise (General Syllabus section 4.4.2). 

In the Alternative Sequence, AS unit 1, the selected stimulus must provide a variety of 

conventions of linear or non-linear forms/styles appropriate for storytelling that students may draw 

upon to critique and devise (Alternative Sequence section 2.4.2) 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment  

Validity priority Number of times priority was identified in decisions* 

Alignment 566 

Authentication 15 

Authenticity 26 

Item construction 97 

Scope and scale 36 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 305. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• provided opportunity to cover the cognitions of the assessment objectives and performance 

level descriptors in the ISMG 

• provided details of each component of the task under the correct headings, i.e. Assessment 

objectives 1 and 2 are assessed across both components of the project and this is clearly 

indicated in the task description 
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• made clear the focus on one convention of the chosen form/style and that the chosen 

convention from the ‘Analysis and evaluation’ component (Part A) is the same convention that 

students manipulate in the ‘My concept’ component (Part B) 

• clearly identified the name of the professional live and/or recorded live performance, the 

production company, and evidence that the selected stimulus was produced by a professional 

theatre company and performed by professional artists. In instances where the live 

performance is unknown at the time of Endorsement, schools should communicate, via an 

amendment, the specific details of the live stimulus performance. 

Practices to strengthen 

It is recommended that assessment instruments: 

• include the production details for recorded live performance stimulus, e.g. Children of The 

Black Skirt, Leticia Caceres, RealTV Theatre Company, 2009 

• include a statement in the ‘My concept’ component directing students to write an introductory 

explanatory paragraph, i.e. 

- ‘Identify in an opening explanatory paragraph the purpose and context of the concept and 

make direct reference how the same chosen convention from the “Analysis and evaluation” 

component (Part A) will be manipulated in the “My concept” component (Part B)’ 

• clearly instruct students to select the key convention for the ‘Analysis and evaluation’ 

component (Part A), giving consideration to how that same convention will be applied and 

structured in the devised work in the ‘My concept' component’ (Part B) 

• ensure the task description: 

- communicates that the ‘My concept’ component (Part B) must be an original, devised 

dramatic concept and not a replication of the dramatic action viewed in the stimulus 

production. It is important that students select the purpose and context independently, 

allowing them to devise an original performance for the ‘My concept’ component (Part B).  

Note: 

▪ General syllabus (Unit 3) instruments should provide scope for students to select a 

convention of Theatre of Social Comment, rather than narrowing the option to one 

specified style. This is particularly important where the live performance is unknown, as 

the conventions evident in the work may not match with the specified style, i.e. Theatre 

of the Absurd 

▪ In Alternative Sequence (AS unit 1) instruments, students should not be required to work 

specifically in the style of Verbatim for the ‘My concept’ component, as the scope and 

scale of the task is significantly impacted. Instead, specify that students use the 

conventions of a linear or non-linear style or form 

- covers the required assessment objectives and associated cognitions. Objectives 1, 2, 4 

and 7 should be assessed in the ‘Analysis and evaluation’ component; and objectives I, 2, 

3 and 8 should be assessed in the ‘My concept’ component and this should be clearly 

indicated in the task description, under the appropriate heading. Alternatively, if the 

assessment objectives are not divided into the components, they should be listed under the 

heading ‘To complete this task you must …’ 

- clearly indicates that students are to photograph 10–12 images of dramatic action, using 

actors, for the storyboard in the ‘My concept’ component 

• provide clear instructions in the scaffolding section about the processes students could use to 

complete their response for each component of the task, including the requirement to focus on 



 ________________________________________________________________________________ Internal assessment 2 (IA2) 

Drama subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 20 of 46 
 

the same convention of style in both the ‘Analysis and evaluation’ component (Part A) and the 

‘My concept’ component (Part B) and not redefining or re-stating objectives/cognitions 

- in order to differentiate across cohorts, scaffolding should be reviewed at each 

endorsement application 

• are quality assured using the IA2 quality assurance tool. 

Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment  

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 1 

Language 21 

Layout 10 

Transparency 50 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 305. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• used appropriate language and were free of jargon and colloquial language, i.e. 

- were free of spelling and punctuation errors 

- titles of live/recorded live performances were italicised and included playwright details 

• layout of task was easy to read, i.e. 

- the use of different list levels of bullets, where relevant, to indicate key points, processes 

and/or steps 

- clear formatting, including judicious use of text boxes and use of bold and italics to ensure 

the focus was on what students need to do. 

Practices to strengthen 

It is recommended that assessment instruments: 

• use italics for the title of the live or recorded live performance throughout the assessment 

instrument 

• provide consistency across task and scaffolding for clarity around the focus on the same 

convention from the ‘Analysis and evaluation’ component (Part A) and the ‘My concept’ 

component (Part B)  

• for Unit 3 (General syllabus) identify the performance style in the task description as ‘Theatre 

of Social Comment’. Students then have suitable scope to select their own appropriate 

Theatre of Social Comment style for their devised concept once they have viewed the stimulus 

performance and chosen their convention, e.g. Contemporary Political Theatre may contain 

conventions of both Theatre of the Absurd and Epic Theatre styles, in addition to conventions 
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related to Satire. Allowing students to select conventions from Theatre of Social Comment will 

broaden the scope of the task 

• for AS unit 1 (Alternative Sequence), students should be directed to consider linear and non-

linear conventions of storytelling 

• avoid unnecessary use of text boxes, bold typeface and underlined text. Reserve the use of 

italics only for the indication of the title of the stimulus performance. 

Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Applying written 

literacy skills 

94.65% 3.34% 2.01% 0% 

2 Analysing and 

evaluating a 

performance or 

production 

84.62% 13.71% 0.67% 1% 

3 Demonstrating an 

understanding of 

the elements of 

drama 

92.31% 5.35% 1.67% 0.67% 

4 Devising and 

arguing a 

dramatic concept 

82.61% 14.38% 2.01% 1% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Applying written literacy skills criterion 

- relevant drama terminology was used throughout both the ‘Analysis and evaluation’ and the 

‘My concept’ components to inform how the dramatic languages were applied and 

structured to communicate dramatic action and meaning 

- the ‘Analysis and evaluation’ component included a succinct introduction and conclusion, 

with depth and specificity provided through the detailed deconstruction of dramatic action 

and use of evaluative terminology with clear justification to support the critique  

- drama ideas were communicated through an organised and cohesive structure in both 

components, including the use of annotations in the ‘My concept’ that were clear and 

concise 

• for the Analysing and evaluating a performance/production criterion 
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- when appraising the professional production, the use of evaluative language was 

interwoven throughout the response  

- in discussion of key moments, specific detail was provided about how the convention was 

manipulated by the actor/s to create dramatic action and meaning connected to purpose 

- responses confined the analysis and evaluation to one convention of style, avoiding a 

surface level discussion of multiple conventions, which is not a requirement of the task. 

High-level responses selected more than one moment of dramatic action to justify their 

evaluation of the use of the convention 

• for the Demonstrating an understanding of the elements of drama in a dramatic concept 

criterion 

- relevant elements of drama as defined in the Drama General Senior Syllabus 2019 were 

identified throughout both components  

- where an element of drama had been utilised in the ‘My concept’ component, the student 

explained how the element had been applied, for a purpose, in order to create dramatic 

action 

• for the Devising and arguing a dramatic concept criterion  

- the explanatory paragraph was used only to clearly identify the chosen purpose, context 

and intended social comment 

- annotations in the storyboard further developed the argument of a position about the 

selected issue for social comment, clearly linked to purpose and context 

• the storyboard included photographs that were clear moments of dramatic action, as they 

would be staged. Each frame of the storyboard should demonstrate dramatic ideas through 

the use of actors, i.e. the dramatic concept should be devised and realised performance work, 

which is then filmed/photographed to create key moments for the storyboard. Still images can 

then be used to demonstrate nuanced subtext and interrelationships between the selected 

purpose, context and conventions of style. 

Samples of effective practices 

The following are excerpts from responses that illustrate the characteristics for the criteria 

Analysing and evaluating a performance/production and Devising and arguing a dramatic concept 

at the performance level indicated. The samples may provide evidence of more than one 

criterion. The characteristics highlighted may not be the only time the characteristics have 

occurred throughout the response.  

This student response excerpt has been included: 

• to provide an exemplar of how students can evidence their analysis and evaluation with 

relevant, detailed deconstruction of stage action. 
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Analysing and 
evaluating a 
performance/ 
production  
(6 marks) 

• analysis shows 
deconstruction of 
dramatic action to 
distinguish choices 
made to create 
dramatic meaning 

• evaluation and 
justification uses 
discriminating 
examples that reveal 
the interrelationship 
between purpose, 
context and meaning 

The convention is 

clearly identified and 

suited to the theatrical 

style. The elements of 

drama that the student 

focuses on in the 

analysis are also 

named, in addition to 

the context and purpose 

of the performance. 

The student 

deconstructs the 

dramatic action, 

describing in detail the 

actor’s manipulation of 

expressive skills such 

as movement and voice 

to communicate mood.  

The analysis is linked to 

purpose, explaining how 

the convention is 

applied to make social 

comment. 

Evaluative language is 
evident throughout the 
response, justified by 
well-chosen examples. 

 

 

 

 

Excerpt 1: General syllabus Unit 3 — Analysis and evaluation component 

 

 

 

This student excerpt has been included: 

• to demonstrate different ways that students may approach the annotation of the storyboard for 

the ‘My concept’ component.  
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Devising and arguing a 
dramatic concept  
(7–8 marks) 

• application and 
structuring shows a 
concept that reveals 
the subtleties of 
meaning and 
interrelationship 
between purpose, 
context and 
conventions of style  

• synthesis and 
argument of a position 
using references to 
storyboard to 
reinforce clear 
connections between 
purpose and context 

The explanatory 

paragraph identifies in a 

concise manner: 

• performance style  

• key convention 

(which is the same 

as that selected for 

the Analysis and 

evaluation 

component) 

• chosen purpose, 

context and 

intended social 

comment  

Annotations include 

short moments of 

dialogue and 

description, supported 

by discussion of the 

application and 

structuring of the 

convention and 

elements of drama, 

arguing a position in 

relation to purpose and 

context. 

Photographs 

demonstrate clear 

moments of staged 

dramatic action, enacted 

by a performer. They are 

good quality images that: 

• are framed in such a 

way that full-body 

views of the 

performer/s are 

shown 

• show facial 

expressions and 

projected imagery  

• are taken from a 

distance and in 

appropriate lighting 

so that all parts of 

the staged dramatic 

action are captured. 

 

 

 

 

Excerpt 2: General syllabus Unit 3 — ‘My concept’ component 
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Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• for the Analysing and evaluating a performance/production criterion  

- the analysis and evaluation component is written in response to the endorsed professional 

production, not the student's devised dramatic concept, created for the ‘My concept’ 

component of the project 

- emphasis is placed on teaching students to deconstruct dramatic action. To be awarded 

marks at the 5–6 range, there needs to be evidence in the response that not only describes 

moments of dramatic action but also explains in detail how the key convention was 

manipulated by the actor/s to create dramatic meaning. Discerning choices of key moments 

where the use of the key convention was clearly evident in the performance work should 

then support the analysis and evaluation 

• for the Demonstrating an understanding of the elements of drama in a dramatic concept criterion 

- specific elements should be named in both components of the task in order to achieve above a 

mark of 0 when demonstrating an understanding of the elements of drama. In the highest 

performance level, responses should clarify how the selected elements of drama are used to 

communicate dramatic action and meaning in the chosen style — both in the ‘Analysis and 

evaluation’ component, in addition to clear annotations in the ‘My concept’ section 

• for the Devising and arguing a dramatic concept criterion 

- the selected convention of the Theatre of Social Comment style (General syllabus Unit 3) or 

linear/non-linear style (Alternative Sequence unit 1) analysed and evaluated in the first 

component is the only part of the professional production to be used as stimulus for the ‘My 

concept’ section'. The selected convention must inform the devising process of an original 

concept, as identified in the syllabus specifications for IA2. The ‘My concept’ section must be 

the student's own ideas and not a missing scene/s from the professional production. Note: The 

dramatic concept is not a directing task; it is a devising task and students are therefore 

expected to plan an original work that creates dramatic action using dramatic languages 

- inclusion of dialogue in the ‘My concept’ component should be minimal and used to support 

the annotations, not replace them 

- the explanatory paragraph that precedes the storyboard should identify the 

theatrical/performance style, purpose, context and convention in a succinct manner 

- annotations of the storyboard must clearly argue a position in relation to the chosen purpose 

and context, making social comment on the chosen issue; responses awarded 5–6 marks and 

higher make clear connections between purpose and context in arguing a position to express a 

point of view on society. Where students have considered dramatic action and meaning, but 

have not made connections between purpose and context, teachers should not award above 4 

marks, following a best-fit approach where appropriate.  

Additional advice 

• Apply the school assessment policy to the student responses that go beyond the length, scope 

and scale of the assessment task. Strategies should be suitable for the school context, 

assessment technique and response type, and may include: 

- marking only the evidence in the student response that meets the assessment conditions 

for response length, excluding evidence outside the required length 
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- allowing a student to redact a response to meet the required length before a judgment is 

made on the evidence in the student response (QCE and QCIA policy and procedures 

handbook section 8.2.6), annotating the response to indicate the evidence used to 

determine the result when submitting samples for confirmation 

• Schools should support students by ensuring the evidence is in response to the selected 

stimulus professional production indicated on the endorsed task. If the chosen professional 

production is no longer a valid option, schools must amend their task and submit through the 

QCAA via the webform Request for amendment to endorsed internal assessment. 

• Teachers should work with students to ensure that the quality of the photographed images 

transfers from stage to dramatic concept. It is important that the quality is not affected by re-

scanning or photocopying when uploading as part of the confirmation process. Poor-quality 

images can hamper clear communication of dramatic action and meaning. 
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Internal assessment 3 (IA3) 

Project — practice-led project (35%) 

The IA3 Project — practice-led project focuses on a problem-solving process. Students work as 

director to create a coherent work that documents the iterative process undertaken to develop a 

solution to a dramatic stimulus (General syllabus section 5.4.1; Alternative Sequence section 

3.4.1). 

In the General syllabus Unit 4 (General syllabus section 5.4.1), students must transform a 

published text from inherited traditions of either Greek, Elizabethan or Neoclassical. Through the 

process, students will apply the skills of directing, devising and acting. 

In the Alternative Sequence, AS unit 2, (Alternative Sequence section 5.4.1), students must 

reframe a published Realism text by interpreting, reimagining and adapting the dramatic work. 

Through the process, students will apply the skills of directing, devising and acting. 

Assessment design 

Validity 

Validity in assessment design considers the extent to which an assessment item accurately 

measures what it is intended to measure and that the evidence of student learning collected from 

an assessment can be legitimately used for the purpose specified in the syllabus. 

Reasons for non-endorsement by priority of assessment  

Validity priority Number of times priority was identified in decisions* 

Alignment 157 

Authentication 29 

Authenticity 27 

Item construction 35 

Scope and scale 32 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 304. 

Effective practices 

Validity priorities were effectively demonstrated in assessment instruments that: 

• provided information that gave students the opportunity to cover all the required assessment 

objectives, making explicit the cognitive processes (unaltered) being assessed in the task and 

performance-level descriptors of the ISMG 

• featured task descriptions that required students to present their directorial vision as a 

multimodal pitch, combining spoken word and digital visual presentation, which may include 

moving and/or still images. The task allowed for the possibility of either a live presentation with 
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supporting digital visual presentation or a recording of the student's voice, combined with a 

digital visual presentation, submitted as a .mov, .avi or .mp4 file 

• aligned to the syllabus specifications for the directorial vision to be applied to the entirety of 

the inherited text, not just an extract or one scene or dramatic moment, i.e. 

- for Unit 4 (General syllabus) instruments, the directorial vision referred to transforming of 

the entirety of the inherited published text (Greek, Elizabethan or Neoclassical), exemplified 

through key moments that draw on conventions and philosophies of Contemporary 

performance 

- for AS unit 2 (Alternative Sequence) instruments, the directorial vision referred to reframing 

of the entirety of the Realism text, exemplified through a key moment that reflects the 

human condition and remains relevant in contemporary society 

• provided the option to perform as a member of an ensemble or a one-person show and was 

consistently reinforced across the assessment instrument (evident in the task description, 

scaffolding, and wherever this condition is mentioned). 

Practices to strengthen 

It is recommended that assessment instruments: 

• ensure students have choice in the conventions of contemporary performance they use to 

transform their inherited text, rather than specifying particular conventions that students are 

expected to use, as this task requires students to demonstrate their skills of directing and 

devising in addition to the skills of acting 

• in Unit 4 (General syllabus) provide clear instructions in both the task description and 

scaffolding sections, specifying that students are required to manipulate the conventions of 

Contemporary performance, rather than designating one particular Contemporary 

performance style, e.g. physical theatre 

• in AS unit 2 (Alternative Sequence) instruct students to work as director to reframe a Realism 

text, using the conventions of Magical Realism or Australian Gothic. The selection of an 

appropriate inherited Realism text for IA3 will ensure that students can reimagine the text in 

the style of either Australian Gothic or Magical Realism, i.e.  

- effective choices of inherited texts include A Doll's House, The Glass Menagerie, Hedda 

Gabler, A Streetcar Named Desire and Cherry Orchard 

- scripts that already use the conventions of Magical Realism or Australian Gothic and are 

therefore not suitable for this task include Children of the Black Skirt, Wolf Lullaby, Desiree 

Din and the Red Forest, Constance Drinkwater and the Final Days of Somerset, The White 

Earth and The Mayne Inheritance 

• ensure clarity in relation to the assessment objectives, i.e. 

- objectives 1, 2, 3 and 7 should be assessed in the directorial vision component and 

objectives 5 and 6 should be assessed in the performance component and this should be 

clearly indicated in the task description, under the appropriate heading. Alternatively, if the 

assessment objectives are not divided into the components, they should be listed in order 

under the heading 'To complete this task you must …' 

• indicate, in the stimulus section, which publication version of the selected published inherited 

Elizabethan/Greek/Neoclassical (General)/Realism (Alternative Sequence) text will be used as 

stimulus to ensure that it is an appropriate version and not contemporised  
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• include the text details (i.e. playwright/publisher/year of publication) in the stimulus section to 

clearly indicate the version of the text that will be transformed (General syllabus) or reframed 

(Alternative Sequence) by students 

• direct students in the task description, under the section related to the performance 

component, to utilise the skills of devising as part of further contributions by the ensemble 

• are quality assured using the IA3 quality assurance tool.  

Accessibility 

Accessibility in assessment design ensures that no student or group of students is disadvantaged 

in their capacity to access an assessment. 

Reasons for non-endorsement by priority of assessment 

Accessibility priority Number of times priority was identified in decisions* 

Bias avoidance 2 

Language 17 

Layout 5 

Transparency 9 

*Each priority might contain up to four assessment practices. 

Total number of submissions: 304. 

Effective practices 

Accessibility priorities were effectively demonstrated in assessment instruments that: 

• featured consistency between context, task, stimulus and scaffolding 

• used appropriate language and were free of jargon and colloquial language, i.e. 

- were free of spelling and punctuation errors 

- titles of texts were italicised and included playwright details 

• layout of task was easy to read, i.e. 

- the use of different list levels of bullets, where relevant, to indicate key points, processes 

and/or steps 

- clear formatting, including judicious use of text boxes and use of bold and italics to ensure 

the focus was on what students need to do. 

Practices to strengthen 

It is recommended that assessment instruments: 

• use italics for the title of the play throughout the assessment instrument 

• ensure conventions of style are not listed in IA3, so student have choice in their transformation 

(General syllabus) or reframing (Alternative Sequence). 
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Assessment decisions 

Reliability 

Reliability is a judgment about the measurements of assessment. It refers to the extent to which 

the results of assessments are consistent, replicable and free from error. 

Agreement trends between provisional and confirmed marks 

Criterion 

number 

Criterion name Percentage 

agreement with 

provisional 

Percentage 

less than 

provisional 

Percentage 

greater than 

provisional 

Percentage 

both less 

and greater 

than 

provisional 

1 Demonstrating an 

understanding of 

the elements of 

drama 

94.31% 2.34% 3.01% 0.33% 

2 Applying digital 

literacy skills 

94.31% 4.35% 1.34% 0% 

3 Applying and 

evaluating the 

use of dramatic 

language 

81.94% 7.02% 4.35% 6.69% 

4 Interpreting 

purpose and 

context 

81.94% 14.38% 2.68% 1% 

5 Manipulating 

dramatic 

languages to 

create dramatic 

action and 

meaning 

80.27% 17.73% 1.67% 0.33% 

Effective practices 

Accuracy and consistency of the application of the ISMG for this IA was most effective when: 

• for the Demonstrating an understanding of the elements of drama criterion, elements of drama 

were explicitly identified and discussed in terms of how they would be manipulated in the 

performance to transform/reframe the inherited text to create dramatic action and meaning 

• for the Applying digital literacy skills criterion 

- the multimodal pitch was well-supported by a digital visual presentation that included key 

ideas on each slide, accompanied by relevant images. Written text was simple and bullet 

points assisted in signposting key concepts (such as the dramatic languages) in the 

student's spoken presentation, making connections between ideas 

- presentations incorporated a pre-recorded spoken presentation with a slideshow 

presentation or were filmed so that the digital presentation could be clearly seen as they 

addressed their peers in a classroom situation 



 ________________________________________________________________________________ Internal assessment 3 (IA3) 

Drama subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 31 of 46 
 

- presentations included short, filmed segments of workshopped key moments and/or 

photographed moments of dramatic action to demonstrate the application and structuring of 

the conventions of contemporary performance 

• for the Applying and evaluating the use of dramatic languages criterion 

- the directorial vision focused on how the vision for the performance would be achieved 

through transformation of the text, articulating the chosen purpose, context and meaning. 

The transformative ideas went further than considering aspects of stagecraft, such as 

costumes, set design and lighting. Instead, the response provided detailed observations on 

how the elements of drama and the conventions of  

▪ Contemporary performance (General syllabus Unit 4), or  

▪ Magical Realism/Australian Gothic (Alternative Sequence unit 2)  

would be applied to the work to answer the needs of a 21st century audience  

- in evaluating and justifying dramatic choices, responses demonstrated valid judgments 

about the impact that directorial decisions would have on communicating meaning. 

Concrete examples were provided to demonstrate how effectively the inherited text was 

adapted and transformed to create meaning using the elements of drama and the 

appropriate conventions of style (Contemporary for General syllabus Unit 4; Magical 

Realism/Australian Gothic for Alternative Sequence unit 2) 

• for the Interpreting purpose and context criterion 

- performances provided opportunities for individual students working as part of an ensemble 

to demonstrate the characteristics of the performance-level descriptors to the highest level, 

i.e. the synthesis of dramatic languages to reveal subtleties of meaning 

- performances revealed for both the General syllabus and the Alternative Sequence 

syllabus a reimagining of the inherited text, showing a discerning selection of scripted 

dialogue to suit the purpose and context 

• for the Manipulating dramatic languages to create dramatic action and meaning criterion 

- text choice clearly provided opportunities to manipulate the elements and conventions 

appropriate to the performance style  

- appropriate conventions of style were selected (Contemporary performance for General 

syllabus Unit 4; Magical Realism/Australian Gothic for Alternative Sequence unit 2), in 

addition to the skills of acting (movement, voice, working with stagecraft and working as an 

ensemble), and were manipulated in the performance in a sustained and integrated way 

- responses were marked from the bottom performance level, moving up through the 

characteristics of each performance level descriptor and applying the ‘best fit’ approach 

- choices about dramatic action were clearly demonstrated through the creation of an 

accompanying annotated script that fully outlined the transformed script (i.e. the annotated 

script was not a photocopy of the original text, but a revised student-developed version, 

including accurate and relevant stage directions and annotations about the manipulation 

and demonstration of the dramatic languages in performance). 
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Samples of effective practices 

The following are excerpts from responses that illustrate the characteristics for the criterion 

Applying and evaluating the use of the dramatic languages at the performance level indicated. 

The samples may provide evidence of more than one criterion. The characteristics highlighted 

may not be the only time the characteristics have occurred throughout the response.  

Please note that due to copyright restrictions, only the transcript of the student’s response is 

provided for the sample response for the General syllabus Unit 4. A full multimodal directorial 

vision presentation was submitted by the student for internal assessment purposes. 

These student response excerpts have been included: 

• to demonstrate clarity of purpose and context, linked to directorial choices that reveal 

subtleties of meaning 

• to provide evidence of how students can deconstruct their directorial decisions through a 

demonstration of workshopped moments of dramatic action 

• to show how use of the performance space is conceptualised. Consideration is given to the 

relationship between actor and audience, linked to the student’s purpose.  

Applying and 
evaluating the use of 
dramatic languages 
(12–13 marks) 

• application and 
structure shows a 
vision that 
synthesises purpose, 
context and 
conventions of style to 
reveal subtleties of 
meaning 

• evaluation and 
justification reveals 
the interrelationship 
between purpose, 
context and meaning 
using discerning 
examples 

Excerpt 1: General syllabus Unit 4 — Directorial vision component 
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Applying and 
evaluating the use of 
dramatic languages 
(12–13 marks) 

• application and 
structure shows a 
vision that 
synthesises purpose, 
context and 
conventions of style to 
reveal subtleties of 
meaning 

• evaluation and 
justification reveal the 
interrelationship 
between purpose, 
context and meaning 
using discerning 
examples 

Excerpt 2: General syllabus Unit 4 — Directorial vision component 

 

Excerpt 2 Part 1 content (video, 30 sec) 

www.qcaa.qld.edu.au/curriculum-

assessment/portal/media/snr_drama_19_ia3_sr_s1_p1.mp4  

 

Excerpt 2 Part 2 content (video, 42 sec) 

www.qcaa.qld.edu.au/curriculum-
assessment/portal/media/snr_drama_19_ia3_sr_s1_p2.mp4 

These student response excerpts have been included: 

• to demonstrate effective use of conventions of Contemporary performance (Excerpt 1: 

General syllabus Unit 4) such as hybridity, heightened use of movement and symbolic image  

• to provide evidence of an exploitation of time, place and symbol that subtly communicates a 

clear purpose and deeper dramatic meaning. There is strong use of poetic image to 

recontextualise Antigone in a French Baroque court (Excerpt 1: General syllabus Unit 4). Well-

considered stagecraft choices are evident, linking to Contemporary performance style as well 

as context and purpose  

• to demonstrate rhythms of performance in an engaging ensemble work, showcasing the 

students’ skills of acting such as belief, performance energy, characterisation, focus, timing, 

vocal and movement qualities, facial expression and gesture. 

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_drama_19_ia3_sr_s1_p1.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_drama_19_ia3_sr_s1_p1.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_drama_19_ia3_sr_s1_p2.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_drama_19_ia3_sr_s1_p2.mp4
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Interpreting purpose 
and context  
(7–8 marks) 

• interpretation is 
enhanced by a 
synthesis of dramatic 
languages in 
Contemporary 
performance that 
reveals subtleties of 
meaning 

 
Manipulating dramatic 
languages to create 
dramatic action and 
meaning  
(8 marks) 

• manipulation shows a 
sustained integration 
of the use of 
conventions, the skills 
of acting and the 
elements of drama to 
create engaging 
dramatic action 

Excerpt 1: General syllabus Unit 4 — Performance component 

 

Excerpt 1 content (video, 1 min 47 sec) 

www.qcaa.qld.edu.au/curriculum-

assessment/portal/media/snr_drama_19_ia3_sr_s1_lp2.mp4 

 

  

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_drama_19_ia3_sr_s1_lp2.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_drama_19_ia3_sr_s1_lp2.mp4
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Interpreting purpose 
and context  
(7–8 marks) 

• interpretation is 
enhanced by a 
synthesis of dramatic 
languages in 
Contemporary 
performance that 
reveals subtleties of 
meaning 

 
Manipulating dramatic 
languages to create 
dramatic action and 
meaning (8 marks) 

• manipulation shows a 
sustained integration 
of the use of 
conventions, the skills 
of acting and the 
elements of drama to 
create engaging 
dramatic action 

Excerpt 1: General syllabus Unit 4 — Performance component 

 

Excerpt 1 content (video, 1 min 44 sec) 

www.qcaa.qld.edu.au/curriculum-

assessment/portal/media/snr_drama_19_ia3_sr_s1_lp1.mp4 

Note: The music (0:00–0:25 mins and 1:17–1:40 mins) has been removed for 

copyright reasons. 

Music: bad guy (both excerpts: Verse 1, lines 1 to 5 and ‘I’m the bad guy’) 

Artist: Billie Eilish 

 

There are no student response excerpts for the Drama Alternative sequence syllabus because either the 

student/s did not provide permission or there were third-party copyright issues in the response/s. 

Practices to strengthen 

To further ensure accuracy and consistency of the application of the ISMG for this IA, it is 

recommended that: 

• for the Demonstrating an understanding of the elements of drama criterion 

- in the directorial vision, students clearly identify selected elements of drama as defined in 

the Drama General Senior Syllabus 2019, and demonstrate their understanding of how 

these elements contribute to the creation of dramatic action and meaning in the 

transformed work 

• for the Applying digital literacy skills criterion 

- digital literacy skills are showcased in the directorial vision presentation by considering the 

content of each slide. A combination of text and visual images should be included to 

support the spoken pitch. Key ideas should be signposted and should not replicate the 

entirety of the student speech 

- relevant images should be selected to exemplify the student's ideas. Where possible, the 

images used should be of the student's own work and closely linked to the content of the 

spoken material presented  

https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_drama_19_ia3_sr_s1_lp1.mp4
https://www.qcaa.qld.edu.au/curriculum-assessment/portal/media/snr_drama_19_ia3_sr_s1_lp1.mp4
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- a reference list should be used as an authentication strategy for material that is included 

from other sources such as photographed lighting states from a professional production 

and/or the inclusion of other texts (where intertextuality is applied as a convention)  

• for the Applying and evaluating the use of dramatic languages criterion 

- in the directorial vision, responses should clearly identify the dramatic languages that are to 

be applied and structured in the work. The application of drama terminology is essential, 

e.g. the specific conventions of style (Contemporary for General syllabus Unit 4; Magical 

Realism/Australian Gothic for Alternative Sequence unit 2), the use of carefully chosen 

elements of drama, and relevant skills of drama  

- when students are making directorial decisions for a response in relation to the subject 

matter of General syllabus Unit 4, the transformation of the inherited text should adhere to 

the Contemporary performance style, beyond a re-contextualisation of time, place and 

character. Contemporary performance is a hybrid style 'that integrates text, physical theatre 

/ dance, visual theatre, non-linear form, objects, music, costumes, lighting, image, sound, 

sets, and vocal expression into complex interactive systems' (syllabus glossary, p. 60). It 

may be eclectic, drawing on students' deep understanding of the dramatic languages and 

can include a broad range of styles and their conventions studied throughout the four units 

of the Drama course 

- responses employing the convention of intertextuality can intersperse excerpts from other 

works to enhance the original text. However, excerpts should be used sparingly and with 

purpose and must not replace the scripted text. Students should reframe an inherited text, 

so that it is still recognisable: inclusive of the original playwright's language, yet newly 

interpreted and suitable for a 21st century audience 

- when applying and evaluating the use of dramatic languages in the directorial vision, 

responses should not recount the plot of the inherited text during the 5–7 minutes of 

multimodal pitch delivery time. It should be assumed that the multimodal presentation is 

delivered to a knowledgeable audience who is familiar with the chosen inherited text 

- responses consider the entirety of the inherited text, providing an overview of contextual 

ideas linked to the individual student's intended dramatic purpose and meaning. Once an 

overview has been provided, outlining how the entire play will be reimagined, students may 

then select key moments/scenes of dramatic action to exemplify their directorial decisions 

and their application and structuring of conventions of style and other dramatic languages. 

In evaluating their own directorial choices, students are making judgments as to the 

impact/effect that their directorial choices will have on communicating dramatic meaning 

through the example excerpt/s. The ‘justify' cognition requires the provision of concrete 

examples from the excerpt to support students’ evaluation of how they have 

transformed/adapted an inherited Greek/Elizabethan/Neoclassical text (General syllabus 

Unit 4) or an inherited Realism text (Alternative Sequence unit 2) to create meaning. 

Students ensure they clearly deconstruct how they apply and structure the conventions of 

style in order to reframe the inherited text, using the elements of drama and either 

conventions of Contemporary performance (General syllabus Unit 4) or conventions of 

Australian Gothic or Magical Realism (Alternative Sequence unit 2) 
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• for the Manipulating dramatic languages to create dramatic action and meaning criterion 

- as per syllabus recommendations, the performance may be either a one person show, or a 

group performance of no more than 4 students, each of whom perform a substantial role, 

i.e. they do not perform only as a part of a chorus. This promotes individual choice related 

to interpretation and manipulation. Note: Awarding a 'group mark' is not permitted 

- scaffolding be provided to ensure students consider the needs of an audience, particularly 

the relationship established and maintained between the actor and the audience. Skills of 

acting such as belief, performance energy, characterisation, focus, timing, rhythms of 

performance and ensemble, reacting to cues, vocal and movement qualities, facial 

expression, gesture are all key to the creation of engaging dramatic action 

- cinematic performance can be used to enhance, but not replace stage action, and should be 

considered as evidence of manipulation of a convention of style rather than as assessable 

performance work. Students will be assessed principally on their on-stage performance, e.g. 

each student should contribute a minimum of 3 minutes of on-stage dramatic action 

- scripted lines and blocking are memorised. Students relying on a script often do not use 

dramatic conventions successfully to create dramatic action or clearly communicate 

meaning to an audience. In the ‘Interpreting purpose and context’ and ‘Manipulating 

dramatic languages to create dramatic action and meaning’ criteria, a mark of 2 may be the 

highest a student can achieve if script reliance occurs. This is due to lack of purposeful 

communication of dramatic meaning and/or established relationship with the text. 

Additional advice 

• Schools are encouraged to select one text per class to promote depth of understanding. 

• All aspects of the directorial vision must be the student’s own work and not reflective of a 

professional performance of the same text. 

• Quality and timely feedback should be provided to students through the recording of a dress 

rehearsal as evidence of a draft. In the event that a student is absent on the day of 

performance, this can also be used as evidence for assessment.  

• Schools are encouraged to upload a full written transcript of the student's presentation as part 

of their confirmation submission. 

• When submitting files for confirmation, ensure that all files are included, that each file can be 

opened and viewed, and that each sample has the correct student's file/s uploaded using the 

correct MOV, AVI or MP4 format. To streamline evidence collection and review, the 

embedding of videos into PowerPoint formats (.pptx) is no longer an acceptable file type. 

• Where responses exceed the assessment conditions, teachers should proactively provide 

feedback to students so that they might refine the work to meet the response length conditions 

identified in the syllabus. If the final student directorial vision or performance exceeds the 

syllabus response length conditions, teachers need to identify the strategy used by the school 

and to indicate time codes on the ISMG where the teacher started and stopped marking. 

• Teachers should provide clear identifying details when uploading student performance work by:  

- describing the student’s starting position on stage 

- indicating the character they are playing 

- including a basic description of their appearance 

- outlining a first line of dialogue, e.g. ‘CS. Lady Macbeth. Blonde hair, white nightgown. First 

line “The raven himself is hoarse”.’ 
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External assessment 

External assessment (EA) is developed and marked by the QCAA. The external assessment for a 

subject is common to all schools and administered under the same conditions, at the same time, 

on the same day. 

Examination — extended response (25%) 

Assessment design 

The assessment instrument was designed using the specifications, conditions and assessment 

objectives described in the summative external assessment section of the syllabus. The 

examination consisted of one paper: 

• Paper 1, Section 1 consisted of a choice of two extended response questions for each of three 

prescribed recorded live performances (44 marks). 

The examination assessed learning from the course of study. Questions were derived from the 

context of each of the prescribed recorded live performances and required students to analyse 

and evaluate a prescribed recorded live performance through: 

• arguing a position, connecting their interpretation of one unseen stimulus with the dramatic 

meaning of the performance 

• the deconstruction of key moments of dramatic action, providing judgments about how the 

elements of drama and conventions are manipulated to communicate meaning. 

The assessment required students to respond to an unseen question and unseen stimulus 

selected from various options in the form of an analytical essay that expressed a viewpoint. 

The stimulus included unseen images / text-based options related to the dramatic meaning of 

each of the prescribed recorded live performances. 

The AS assessment instrument was designed using the specifications, conditions and 

assessment objectives described in the summative external assessment section of the AS. 

The AS examination consisted of 1 paper. 

Assessment decisions 

Assessment decisions are made by markers by matching student responses to the external 

assessment marking guide (EAMG). The external assessment papers and the EAMG are 

published in the year after they are administered. 

Effective practices 

Overall, students responded well to:  

• using an appropriate format for an analytical extended response 

• selecting elements of drama from the Drama General Senior Syllabus 2019 that allowed for 

relevant connections between the unseen stimulus and the dramatic action and meaning of 

the prescribed recorded live performance 
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• identifying a suitable concept (where a concept was not specified in the question), linked to 

both the dramatic meaning of the production and an interpretation of the unseen stimulus 

• providing relevant key moments and pertinent examples to support analysis and evaluation 

using appropriate drama terminology. 

The following excerpts have been selected to illustrate effective student responses in one or 

more of the syllabus assessment objectives. The characteristics identified may not be the only 

time the characteristics have occurred throughout a response. 

Samples of effective practices 

Extended response 

Criterion: Explaining and analysing elements of drama; Evaluating and justifying the use of 

elements of drama 

Effective student responses: 

• identified an element of drama listed in the Drama General Senior Syllabus 2019 by 

recognising and naming it  

• explained the characteristics of the use of this element accurately and with detail 

• provided a clear and detailed description of key moments to show how the element is 

manipulated to create dramatic meaning 

• provided valid and convincing judgments on how effectively the element is manipulated to 

communicate the concept and used detailed and credible examples that support these 

judgments. 

This student response excerpt has been included: 

• to demonstrate how a response recognises and names the element (relationship), explaining 

the interaction between  

- characters (Thom and Alethea and their parents) 

- the idea (concept of the butterfly effect), and  

- the environment in the dramatic action (Thom and Alethea's relationship with their hobbies 

and the crack that forms in the wall that ultimately brings them together) 

• as it provides evidence of evaluative language to make a valid and convincing judgment on 

the element by forming a conclusion after careful consideration of the evidence, which is 

comprehensive in description and convincing. 
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Explaining and 
analysing elements of 
drama  
(4 marks) 
 
 
 
Evaluating and 
justifying the use of 
elements of drama 
(5 marks) 
 

 

Excerpt 1 – boy girl wall (Question 2) 
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Criterion: Analysing conventions 

Effective student responses: 

• identified a key convention by recognising and naming  

• explained the characteristics of the use of this key convention accurately and with detail 

• provided a clear and detailed description of key moments to show how the key convention is 

manipulated to create dramatic action and meaning. 

These student response excerpts have been included: 

• to demonstrate how the convention (multiple role-taking) can be clearly evidenced through the 

use of credible examples. Evaluative statements about the effective use of the convention are 

supported by deconstructing the dramatic action with a focus on the skills of acting  

• to show evidence of examples that are comprehensive in description, referring to the actor’s 

manipulation of movement in the stage space and how the transition occurs between 

characters (Excerpt 2: boy girl wall — Question 1)  

• because the response directly links the analysis of the convention (multiple role-taking) to the 

specified elements of drama in the question (character and space). The student accurately 

focuses their analysis and evaluation on the chosen convention (multiple role-taking), not a 

related element of drama (role). 
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Analysing conventions 
of drama 
(4 marks) 

Excerpt 1 – boy girl wall (Question 1) 

 

Criterion: Analysing relationships 

Effective student responses: 

• showed interrelationships between the element of drama and the key convention in relation to 

the question. 

These student responses excerpt have been included: 

• as they provide evidence of analysis of complex relationships between the element of drama 

(Excerpt 1: symbol; Excerpt 2: relationship) and the convention (Excerpt 1: chorus; Excerpt 2: 

stylised movement), drawing meaning together by referring to the unseen stimulus. The 

students specify moments of relevant dramatic action to support the analysis. 

  



 _____________________________________________________________________________________ External assessment 

Drama subject report 

2021 cohort 
Queensland Curriculum & Assessment Authority 

February 2022 

Page 43 of 46 
 

Analysing 
relationships 
(3 marks) 

Excerpt 1: Paper Sky (Question 1) 
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 Excerpt 2: Children of the Black Skirt (Question 2) 

 

Practices to strengthen 

It is recommended that when preparing students for external assessment, teachers consider: 

• developing a clear understanding of the relevant subject matter of the Drama General Senior 

Syllabus 2019. In particular, a thorough knowledge is required of relevant key conventions 

evident in the prescribed recorded live performance. Theatrical conventions are dramatic 

techniques that are applied in performance works by theatre-makers and performers to 

produce dramatic action and meaning. These techniques are combined and manipulated to 

create and shape the stage action in a performance. They are not themes or tropes, but 

devices employed to structure dramatic action with a purpose: to create dramatic meaning for 

the audience. For example, the convention of surreal transformation can be used to transform 

character or object from one form to another or to differentiate between moments of 'reality' 

and shifts to other times / places / states of being, usually with the purpose of exploring 

aspects of the fantastical or supernatural within the world of the performance 

• preparing students to understand the difference between elements of drama and dramatic 

conventions, e.g. in a number of responses, the differences between the element of role and 

the convention of multiple role-taking were unclear. In this instance, students needed to 

demonstrate in their analysis and evaluation of multiple role-taking the techniques that are 

used by actors to transform from one role to another (convention), rather than focusing on the 

variety of roles evident within the performance (element). Multiple role-taking is a technique 

used in performance for a given purpose and requires the manipulation of expressive skills to 

differentiate between different roles. Analysis of this convention should incorporate detailed 

discussion of how the actor portrays multiple different roles and requires consideration of the 

intent behind the use of multi-roling and the impact on the audience (see the sample 

'Analysing conventions' excerpt for an accurate response).  
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• preparing students to understand the correct use of stylised movement, e.g. in a number of 

responses, students demonstrated confusion between their understanding of movement as an 

element and stylised movement as a convention. This impacted their response, as the 

analysis and evaluation often included inaccuracies and some moments that were selected to 

support their discussion were not relevant to the manipulation of the convention 

• providing literacy strategies to model responses that are concise and to the point for the 

introduction and conclusion, with greater depth, specificity and detail provided through the 

body of the written response 

• modelling a balanced essay structure that allows for an equally in-depth analysis and 

evaluation of both elements of drama and a key convention in relation to the concept of the 

unseen stimulus. A balanced structure requires students responding to all aspects of the 

question, e.g. both elements of drama should be deconstructed to the same level of detail in 

analysis and evaluation 

• avoiding a formulaic approach to the essay structure, as this can prevent students from 

achieving in the upper performance levels of the EAMG for the criterion ‘Analysing 

relationships’, e.g.  

- where a response is formatted to shape a response in a pattern of 

element/element/convention, there is not always consideration of the interrelationship 

between each selected element of drama and the key convention, linked to the concept 

from the unseen stimulus 

- where students ‘filled’ their responses with pre-prepared sentences that listed elements and 

conventions or other dramatic terms, these only vaguely connected to dramatic meaning 

without providing the specific details expected in an analytical response 

- some students did not respond to a question on the 2021 paper, but referred instead to 

aspects of the 2020 paper, e.g. stimulus that was no longer relevant such as ‘the timeline’ 

• teaching strategies for incorporating evaluative language throughout the response and making 

appropriate use of well-articulated examples to justify judgments made in relation to the 

success of dramatic choices 

• guiding students in their evaluative responses to make more than one judgment in discussing 

the use of conventions and elements of drama. In forming a thesis of one judgment only, 

students are unable to achieve at the top performance level in the two evaluation criteria 

• developing an understanding of the difference between plot and dramatic action. The analysis 

and evaluation should deconstruct the staged dramatic action of the live performance, rather 

than provide a descriptive plot recount  

• encouraging students to utilise the information provided about the production in the contextual 

information of the Question book. There is no need to memorise the production details: these 

are listed, and students should therefore ensure that they correctly use actors’ names 

• ways to support students in deconstructing exam questions, ensuring that they read the 

question carefully and respond to all parts of the question, e.g. 

- responses that did not directly answer the question because the unseen stimulus was 

referred to in only a minimal way (or not referred to at all) were evident of the lower mark 

range, as they did not adequately argue a position 

- students needed to engage more deeply with the unseen stimulus. Vague statements such 

as ‘this connects to the image in the photograph’ do not show how connections between 

the unseen stimulus and the production are valid 
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- students needed to draw upon specific aspects of the stimulus and draw meaning from the 

photograph/quote/definition that related to the dramatic meaning of the prescribed recorded 

live performance  

- responses that achieved in the lower mark ranges frequently relied on the selection and 

description of only one moment of dramatic action to show how the chosen/specified 

element of drama or convention was manipulated to create dramatic action and meaning. 

Students needed to select more than one key moment of dramatic action in order to 

achieve above a mark of 2 for the ‘Explaining and analysing’ criterion  

- when a question indicated that students were to focus on a specified convention/element of 

drama/concept, the student needed to discuss this convention/element/concept in their 

response. Responses that did not refer to the specified dramatic language or concept in 

answering the question were awarded marks in the lower mark ranges. 
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