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The 2011 QCATs

What are QCATs?

Queensland Comparable Assessment Tasks (QCATs) are designed to provide evidence of what students know,
understand and can do in relation to a selection of Essential Learnings for English, mathematics and science
in Years 4, 6 and 9, and to the Standards.

QCATs are authentic, performance-based assessments that:

e engage students in solving meaningful problems

e emphasise critical thinking and reasoning

e provide teachers, students and parents/carers with information about student progress and a focus

for future teaching and learning.

Consistency of teacher judgments

QCATs support teachers in making consistent judgments about the quality of student work. Improved
consistency of teacher judgments is achieved when teachers:

* engage in professional conversations about the quality of evidence in student responses

* reach consensus about the quality of student work

* adopt a consistent approach when using the Guide to making judgments (back page).

Information gathered may be used by teachers to promote, assist and improve key learning area programs,

and help to students achieve the highest standards they can.

Additional resources 2011 QCATs Information statement
www.qsa.qld.edu.au/3163.html

Essential Learnings and Standards
www.qsa.qld.edu.au/574.html

Important dates

Friday 24 June QCATs packages have arrived in schools
Monday 11 July Schools:
¢ * administer QCATs at any time during the school weeks of this period

Friday 16 September * grade QCATs
 select five student samples that are representative of grades awarded

Monday 10 October Schools are notified if selected to submit student samples for QSA’s random sampling process
Monday 21 November  Final day for schools to submit student data to QSA

Friday 9 December* Schools must retain all Student booklets until the end of the school year

* this date may vary from school to school
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Getting ready

Student preparation

Students should have the opportunity to do their best work. For this to occur, student preparation
should include:

e opportunities to engage with the Selected Essential Learnings (page 21) well in advance of participating
in QCATs — if students have not engaged with the Selected Essential Learnings recently, review and
consolidation may be necessary

e experience with the types of questions used within the QCAT.
Suggested learning experiences and resources are outlined in the document 2011 QCATs — Preparation.
The quality of information provided by the QCATs is enhanced by the level of interaction teachers have with

their students before, during and after implementation.

Additional resources Queensland Comparable Assessment Tasks (QCATs)
www.qsa.qld.edu.au/3163.html

Catering for diversity — Special provisions

All students should have the opportunity to participate in school-based assessment. Schools are responsible
for determining which students require special provisions.

The QCATs are designed to be part of a classroom assessment program, and principles of participation and
equity apply. The Queensland Studies Authority (QSA) offers this general advice:

e Students who have been identified as having specific educational requirements may be assisted using those
adjustments and supports usually available in the classroom. To make participation possible in all or part of
the assessment task, such help may be in the form of inclusive learning technologies, reading support or the
use of support personnel.

e Students for whom English is not their first language, and who are assessed as not achieving a reading level
appropriate to complete the task, may be assisted by an interpreter or educational devices (e.g. pictures,
electronic whiteboards, interactive devices) to allow participation in all or part of the task.

* In exceptional circumstances, where a student’s learning difficulties have precluded them from engaging
with the Selected Essential Learnings, the principal (in consultation with specialist and support staff and
parents/carers) may make a decision about the participation of that student in the task. Some students may
be given an opportunity to complete some aspects of the assessment.

Additional resources Inclusive strategies for implementing QCATs
www.qsa.qld.edu.au/3163.html

Equity
www.gsa.qld.edu.au/10188.html
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Teacher preparation

Check the contents of QCAT packages as soon as they arrive at your school

* Check that you have the appropriate number of Student booklets (one per student) and Teacher guidelines
(one per implementing teacher).

e Check for any defective Student booklets.

e Contact the QSA if any additional copies are required.

Familiarise yourself with the assessment
e Read all the documents provided.

* Review the Selected Essential Learnings (page 21).

e Complete a Student booklet yourself, and then refer to the Model response (page 23) so that you
understand what students are required to do.

* Download and view Sample responses from the QSA Assessment Bank (see Additional resources below).

Plan implementation
e Discuss the assessment with your colleagues, and plan any teaching or revision that may be required.

e Set the times and dates for implementation, considering these points:
— teachers have flexibility to implement the QCATs at any time during the designated period
— QCATs may be completed in one, two or more sessions over one or more days

- implementation times may differ for verified students, students with specific educational requirements or
students who have English as a second language

— QCATs will ideally replace an existing piece of assessment in the student portfolio of work for Semester 2.
e Plan:

— any support required to enable students to do their best work (e.g. teacher aides or other
support personnel)

— any materials or equipment needed to implement the assessment.

e Decide:

how you will implement this task for all classes at this year level

the processes you will use to achieve consistency of teacher judgment

how you will select student samples for the QSA’s random sampling process

when, how and who will submit your school’s data.

Additional resources Queensland Comparable Assessment Tasks (QCATs)
www.qsa.qld.edu.au/3163.html

Sample responses, QSA Assessment Bank
https://qcar.gsa.qld.edu.au/assessmentbank (registration required)

8 — Using Queensland Comparable Assessment Tasks (QCATs) to support learning
www.qgsa.qld.edu.au/3166.html

6 | QCATs 2011 Teacher guidelines Year 9 English



Implementation

Working with the Student booklet

Use advice given in the Annotated Student booklet (page 8) to set the conditions that ensure all students
have the opportunity to do their best work.

Encourage students to interact with teachers to seek clarification when required, and with other students if
appropriate to the task.

Suggested implementation timeline

Preparation
Setting the scene: Group discussion 30 minutes

The assessment task
Interpreting texts 40 minutes

Constructing text: Inside a character 50 minutes

Queensland Studies Authority | 7



Annotated Student booklet

Suggested time: 30 minutes

Read Setting the scene

1 ° ° °
with the class. Engage | Gatting the scene: Group discussion
the class in discussion
about themes and Novels are all about people. Readers become involved with the characters in the story. Writers use
characterisation the actions, speech, thoughts and feelings of characters to connect with their readers. The inner world

* of a character can be used to explore themes. The writer’s deliberate language choices can help take
readers inside a character’s mind to understand their motivations.

Use examples from
novels studied in class
to support student
understanding.

Theme refers to the central idea or ideas explored in a text. Themes emerge when the reader draws
on their prior experiences and beliefs when engaging with a story.

What lies behind us and what
lies before us are tiny matters
compared to what lies within us.

Henry Stanley Haskins

Discuss the different strategies used by writers to
help readers get inside a character’s mind in a story,
in particular:

e multiple points of inside a character’s mind view
to help the reader view themes or ideas from
different characters’ perspectives

e evocative description using language devices
such as figurative language to create tone, mood
and atmosphere

e evaluative vocabulary to express judgments of
character’s behaviours and motivations

e careful choice of verbs, adjectives and adverbs to
bring a character’s actions and reactions to life.

Images Cover, Sad eye: stock image 887 ) ’
<www. 123rf.com/photo_493651_loneliness.html>; p. 8 adapt
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This quote (and minor variations of it) has been ascribed to many
I different authors. |

Further information can be found on the Quote Investigator website
<http://quoteinvestigator.com/category/henry-stanley-haskins»
(2011, accessed 12 Apr 2011).
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Themes can be developed through characterisation, the process used by a writer to reveal the

personality of a character. Discuss the different

way that characters
can communicate with
each other without
dialogue, including
facial expressions, eye
contact and gestures.

Characterisation can include:

e describing the character’s appearance

o displaying the character’s actions

o revealing the character’s thoughts and feelings
o showing the reactions of others to the character.

Characterisation can be developed effectively by a writer with little use of dialogue. Descriptive
language can be used to explore a character’s point of view and build empathy for a character.

Writers use figurative language such as metaphors and similes to evoke images that help take
readers inside a character to understand their motivations and build a relationship with them.

In this assessment, you will:

o interpret an extract from a literary text that explores a meeting between characters

e respond to questions about how the writer uses language elements to develop the characters
and themes in the extract

e write a text to develop a character’s point of view.

Listening
Listen while your teacher reads a passage from The Running Man by Michael Gerard Bauer. Read the Stimulus
In this stimulus text you will meet fourteen-year-old Joseph, a talented artist who has been invited sheet aloud to the

by his neighbour, Caroline Leyton, to draw a portrait of her brother Tom Leyton. Tom is the subject of

n n
neighbourhood rumour and gossip. The passage begins with the first meeting between Joseph and students and allow

Tom in the Leytons’ home. It is written from Joseph's point of view. time for students

As you listen: to reflect on what is

e picture what is happening in the text revealed about JOSEph
’

o feel the atmosphere that is evoked between Tom and Joseph and Tom’s characters.

o consider the language choices used by the writer
e predict what may happen next

o reflect on whether you have experienced similar feelings to either of these characters.

W y Stop here: Wait for your teacher’s directions.

Work through the Guide to making judgments on
the last page of the Student booklet with students

q to highlight the assessable elements for this QCAT. —

Explain, in student-friendly terms, the task-specific
descriptors. These identify what is being valued in
the student responses.

Queensland Studies Authority | 3
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Suggested time: 40 minutes

Allow time for
students to read

the Stimulus sheet,
providing assistance
where necessary.

Ask students to read
Questions 1-6. Check
for understanding.

Remind students to:

* reread the text
carefully using
the line numbers
as a guide before
responding to
questions

¢ highlight words
and phrases in
the text that might
be usefulin
their responses

e provide examples
and evidence from
the Stimulus sheet
when required

* respondin
complete detail.

Interpreting texts

Use the stimulus text to answer the following questions.

1.

4 | QCATs 2011 Student booklet Year 9 English

Explain how Joseph is feeling about drawing Tom’s portrait. Provide a quote from
lines 5-18 of the text to support your explanation.

EXPIAN@tioN: ...

Explain how Tom is feeling about having his portrait drawn by Joseph. Provide a quote
from lines 19-31 of the text to support your explanation.

Lo qo] F=T g F= o] o L PO PP PP PP

Reread lines 32-44. Explain why Joseph felt shocked when he looked at Tom for the
first time.

What is being assessed

Questions 1-6 gather evidence of a
student’s use of comprehension strategies
to make inferences about characters and to
identify language choices used by the writer

— to make connections with the reader.

Students demonstrate this by selecting
evidence from the text to draw conclusions
about the characters.
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As you work through the QCAT with students, check
for understanding of the task and provide clarification
as needed.

Where students ask individual questions, answers
should be shared with all students wherever possible.

5. Explain the effect of this metaphor from line 52: “the dark caves of Tom Leyton’s eyes”.

7. Circle one of the themes below. Explain how this theme is explored in the text. .
Use examples from the text to support your explanation. Allow time for students
to read Question 7.
Actions speak louder than words Don’t judge a book by its cover Check for understanding
Perception isn’t always the reality The eyes are a window to the soul

Remind students to:

e reread the text carefully
before responding to
the questions

e consider their personal
feelings about the
characters and ideas

............................................................................................................................................... explored in the text

e support explanations
using examples from
............................................................................................................................................... the Stimulus sheet.

What is being assessed
Question 7 gathers evidence of a student’s

q interpretation of how readers are positioned to —

view characters and ideas in particular ways.

Queensland Studies Authority | 5

Students demonstrate this by identifying how a
theme is explored through the characters.
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8. a) Describe the atmosphere the writer creates between the characters in the text.

Allow time for students
to read QUEStiOI’I 8. .................................................................................................................................................
Check for understanding.

b) Explain how the writer builds the atmosphere between the characters in the text.
Use examples from the text to support your explanation.

Q y Consider:

e text structure
Remind students to: o language choices.

e consider both text structure
and language Choices .................................................................................................................................................
before responding

e support explanations
e e T |
Stimulus sheet.

What is being assessed

Question 8 gathers evidence of a student’s
interpretation of how readers are positioned to

— view characters and ideas in particular ways. F

Students demonstrate this by explaining how
the writer uses language and text structure to
develop the atmosphere between characters.

6 | QCATs 2011 Student booklet Year 9 English
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w ) Stop here: Wait for your teacher’s directions.
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Suggested time: 50 minutes

Constructing text: Inside a character

The stimulus text was written from Joseph'’s point of view.

In Question 9, you will retell this encounter from Tom’s point of view to reveal Tom’s thoughts and
feelings. You may use first-person or third-person narrative. Before you start writing, use these two
pages to help plan your ideas.

@/ Write about 250 to 300 words.

Reveal: Include:

e Tom'’s actions and reactions o well-structured paragraphs to sequence your ideas

e Tom’s thoughts and feelings o figurative language to evoke images and feelings

o Tom’s motivations. e adjectives and adverbs to express attitudes and
emotions.

Maintain:

e an active voice

e Tom'’s point of view.

Allow time for students to read this
section of the QCAT.

Ensure students understand that
the purpose of the text they will
construct is to develop Tom’s point
of view of his meeting with Joseph.
The audience will need to develop
an understanding of his character:
his thoughts and feelings about his
meeting with Joseph and his views
about himself and the world
around him.

Students are not required to finish
the story.

8 | QCATs 2011 Student booklet Year 9 English

14 | QCATs 2011 Teacher guidelines Year 9 English



How does Tom What might Joseph’s
feel about others? visit remind Tom of?

Think about

Tom’s point of view How does Tom react

to Joseph’s actions?

How might Tom’s past
have influenced his
feelings?

What might be revealed by
Tom’s body language, facial
expressions and gestures?

What does Tom’s physical
appearance reveal about him?

Use this space to plan your ideas.

Before they begin writing, remind students to
reflect back on the Stimulus sheet to consider
Tom’s character, including:

e his appearance
e his actions and reactions to Joseph
* his thoughts and feelings.

When planning their writing, suggest students
consider his motivations for his behaviour.
Students can use the graphic organiser to help
them get started.

Encourage students to:
e plan their ideas before constructing their text

e use descriptive language to explore Tom’s point of view
and evoke atmosphere about his meeting with Joseph

e allow sufficient time to edit and proofread their writing.

Queensland Studies Authority | 9
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9. Retell the encounter in the stimulus text from Tom’s point of view to reveal
Tom’s thoughts and feelings. You may use first-person or third-person narrative.

10 | QCATs 2011 Student booklet Year 9 English
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What is being assessed
Question 9 gathers evidence of a student’s construction Queenstand Studies uthoriy 1
I of atext to develop a character’s point of view. (e
Students demonstrate this by manipulating language

elements and textual features to develop a character’s
point of view.
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Making judgments

Use the Guide to making judgments (GTM)) on the back page to grade student responses.

The Model response (page 23) and Sample responses are provided for reference purposes only. They each
demonstrate possible responses and should be used to support the GT).

Making judgments is not about determining whether one student’s work is better than that of another.
Rather, you should make standards-based judgments by matching evidence in student responses to
descriptors in the GTM).

Read and consider all of the evidence in the student’s responses before making and recording a judgment about
the quality of the performance for each assessable element.

Additional resources Sample responses, QSA Assessment Bank
https://qcar.gsa.qld.edu.au/assessmentbank (registration required)

Using the GTMJ

This QCAT uses a continua-style GTM), where descriptors are placed along a continuum within each column.
The diagrams below show the different parts of the GTM) continua model, and how to use the GTMJ when
grading student responses.

Record a nil award of “N” only when there is insufficient evidence to make a judgment for an overall grade.
In the following diagrams:
e Diagram 1: Understanding the GTM] points out the different parts of the GTM)

e Diagram 2: Using the GTM) — the judgment process gives steps to follow when grading student responses.

Diagram 1: Understanding the GTM]

I

Guide to making judgments — Year 9 English Name

/Y Focus: Interpret how language elements are used to develop characters and themes, and construct a text to develop a character’s point of view. Assessab Ie

F ocus Knowledge and understanding Knowledge and understanding e Ie me nts
Interpreting texts Constructing texts
The focus of The valued features of
th e assessment Uses comprehension :lmegiTs to i:emify exarv;pl:s and interpret how language elements and Macipulales subject matter and Iang:‘agt-j elements (figurative .lanzuagle, adjec:ves, adverbs, h k | A
. text structure are used to explore characters and themes in a text. verbs, active voice, punctuation, spelling) to construct a text that develops a character’s point
’ i pets : ’ the key learning area
being assessed.
Questionsfi-8 Question 9

'4 Supgrts explanation of how text structure and language choices build the atmosphere in
xt.

[« jfses evocative language to reveal Tom’s character through the deliberate sequencing of images A
fand ideas that are cohesive in structure. Considers Tom’s motivations. \

Task-specific assessable

. Jses examples from the text to support |« Develops Tom’s character through descriptions of actions, thoughts and feelings. Maintains a B 0 II g d
e Ie m e nts " ters. consistent point of view of Tom’s character. Well-controlled use of grammar, punctuation and Ve ra ra e
spelling. Controls structure. A b I
* identify discrete aspects of the n on-balance
. . ipports explanations about characters.
Selected Essential Learnin gs rs. denties how a theme s exploggl n

* describe the evidence to look for

| Uses descriptive language to explore Tom’s character. Reveals some thoughts and feelings. c 1
e o e e e, judgment across all
assessable elements.
|« Uses some descriptive language {0 re Tom’s actions, thoughts or feelings. Lapses. D
in structure, grammar, punctuation or spel trude but do not detract from meaning.

. Makes general statements affout the

when making judgments about the
quality of student responses. Descriptors:
0 * signpost the expected qualities in
etk student responses
. - * are derived from the expectations described
Evidence in the Standards
Where to look for evidence related « reflect discernible differences or "
to this assessable element. degrees of quality in student performance

from E to A along the continuum
*  build from E to A.
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Diagram 2: Using the GTM) — the judgment process

Step 1

Read the task-specific |Guide to making judgments — Year 9 English Name
assessable element ‘ocus: Interpret how language elements are used to develop characters and themes, and construct a text to develop a character’s point of view.

for WhICh eVIdence Is Knowledge and understanding Knowledge and understanding
belng ConSId ered Interpreting texts Constructing texts

Uses comprehension strategies to identify examples and interpret how language elements and Manipulates subject matter and language elements (figurative language, adjectives, adverbs,

~ text structt used to explore characters and themes in a text. verbs, active voice, punctuation, spelling) to construct a text that develops a character’s point
of view.
Step 2 T— Qo
. |« Supports explanation of how text structure and language choices buld the atmosphere in |« Uses evocative language to reveal Tom'’s character through the deliberate sequencing of images
evi dence for the text, and how a theme is explored in the text. and ideas that are cohesive in structure. Considers Tom’s motivations.

an assessable

lains how a theme is explored in the text. Uses examples from the text to support |« Develops Tom's character through descriptions of actions, thoughts and feelings. Maintains a B

element in the lanations. Infers meaning about the characters. c?‘nfliii(enctpo'mlo(:/ie'wolTom‘sthavaclev.Well»tontrolleduseofgrammav, punctuation and
Eg?kﬁle?ted et oyl Step 3 w Step 4 | Step 5
‘ ret 1 Match the evidence to a Repeat Steps 1-3 Make an on-balance judgment
<t e descriptor: . for each assessable ., to arrive at an overall grade
"« begin at the bottom of the | | element. "' by considering:
«viss eamies continuum s * the judgments recorded on
= « consider all descriptorson | each continuum
Feedbatk...... the continuum * the relative significance of
"""""""""""" ¢ choose the position on the each assessable element
continuum that best matches to the stated focus of
the evidence to produce an the task.
on-bhalance judgment for the
assessable element
* look at Model and Sample
responses for clarification
if necessary.
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Using feedback

Assessment alone will not contribute significantly to improved learning — it is what teachers and students do
with the information gathered that makes the difference. Providing quality and useful feedback is a crucial step
in using assessment information to support future learning.

Assessment feedback goes beyond a simple mark or grade. Comments on the strengths of students’
achievements, and on areas for improvement, provide quality feedback that can be used to inform future
teaching and learning. Assessment feedback is most helpful if the specific elements of the knowledge and skills
are identified and specific suggestions are provided.

The information gathered from the implementation, marking and moderation of QCATs should feed back into
future planning of teaching and learning.

Feedback to help students learn
Quality feedback to a student:

* focuses on their achievement in relation to either the assessable elements with their task-specific
descriptors or the Selected Essential Learnings (page 21) and their associated questions

e includes strengths of achievements

* identifies areas for improvement and strategies for future learning

* is communicated in student-friendly language

* s appropriate (e.g. in quantity and detail) to the student’s age and their capacity to respond

* includes the use of Sample responses to provide examples of the quality of work corresponding to
each standard.

Feedback to help teacher planning

Individual and collective student performance on QCATs, along with other school-based assessment, can be
used to inform teaching and learning.

Additional resources Using feedback to inform teaching and learning
www.qsa.qld.edu.au/3163.html

Sample responses, QSA Assessment Bank
https://qcar.gsa.qld.edu.au/assessmentbank (registration required)
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Resources

Selected Essential Learnings

This QCAT will assess what students know, understand and can do in relation to the following selection of
Essential Learnings.

English Essential Learnings by the end of Year 9

Assessable elements Ways of working

The valued features of the The processes students use to develop and demonstrate their knowledge and understanding.
key learning area about
which evidence of learning

is collected and assessed. Students are able to:
Interpreting texts * demonstrate and analyse the relationship between audience, subject matter, purpose
and text type

* recognise and select vocabulary and interpret and apply literal and figurative language

* interpret and analyse how language elements and other aspects of texts position
readers/viewers/listeners

Constructing texts  construct literary texts by planning and developing subject matter, and manipulating
language elements to present particular points of view.

Knowledge and understanding

The essential concepts, facts and procedures.

Knowledge and Reading and viewing

understandin . L . . .
g Reading and viewing involve using a range of strategies to interpret, analyse and

appreciate written, visual and multimodal texts across local, national and
global contexts.

* Readers and viewers draw on their prior knowledge, knowledge of language elements,
points of view, beliefs and cultural understandings when engaging with a text.

*  Comprehension involves drawing on knowledge of the subject matter, contextual cues
and intertextuality to interpret, infer from and evaluate texts in local, national or
global contexts.
Writing and designing
Wiriting and designing involve using language elements to construct literary and
non-literary texts for audiences across local, national and global contexts.

» Writers and designers establish and maintain roles and relationships by recognising
the beliefs and cultural background of their audience, and by making specific
language choices.

Queensland Studies Authority | 21



English Essential Learnings by the end of Year 9

Knowledge and Language elements

understandin . . . . . .
9 Interpreting and constructing texts involve manipulating grammar, punctuation,

vocabulary, audio and visual elements, in print-based, electronic and face-to-face
modes (speaking and listening, reading and viewing, writing and designing) across
local, national and global contexts.

* Active voice and passive voice change the subject and the focus in a sentence.

» Adjectives and adverbs are used to express attitudes and make judgments and/or
evoke emotions.

* Figurative language, including onomatopoeia and alliteration, and emotive, evocative,
formal and informal language, creates tone, mood and atmosphere.
Literary and non-literary texts

Manipulating literary and non-literary texts involves analysing the purpose, audience,
subject matter and text structure.

* Audiences can be positioned to view characters and ideas in particular ways and these
views can be questioned.

* Themes are explored through the interplay of setting, plot and character, and the actions,
speech, thoughts and feelings of characters.

Source: www.gsa.qgld.edu.au/7284.html

Connection to the Australian Curriculum

This QCAT connects to the following content descriptions of the Australian Curriculum.

The Australian Curriculum: Year 9 English Version 1.2
Strands Content descriptions
Language Text structure and organisation

* Understand that authors innovate with text structures and language for specific purposes
and effects.

Expressing and developing ideas

* Identify how vocabulary choices contribute to specificity, abstraction and
stylistic effectiveness.

Literature Responding to literature

* Explore and reflect on personal understanding of the world and significant human
experience gained from interpreting various representations of life matters in texts.

Creating literature

* Create literary texts, including hydrid texts, that innovate on aspects of other texts, for
example by using parody, allusion and appropriation.

Literacy Interpreting, analysing, evaluating

* Use comprehension strategies to interpret and analyse texts, comparing and evaluating
representations of an event, issue, situation or character in different texts.

Source: Australian Curriculum, Assessment and Reporting Authority (ACARA) 2011, www.australiancurriculum.edu.au/English
Resources: QSA 2011, www.gsa.qgld.edu.au/13655.html
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