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Miss Wilson turns fro
m the board to look at th

e children. Her shoulders are sharp at th
e 

edges. Her eyes are really blue, lik
e see-through blue. Her hair is

 neat and brown, held up 

with a clip at th
e back. Miss Wilson loves to teach. She loves the sound of th

e chalk on the 

board, th
e smell as it e

scapes, some dropping to the �oor in
 a tin

y rain-shower, a litt
le 

�oating in the air lik
e dust. B

ut m
ost of all she loves to turn around like this, after �llin

g the 

just-w
ashed shiny blackboard with sti� white letters, and watch all th

e children copying 

her w
ords, th

eir lit
tle black, brown and white faces concentrating hard on their b

ooks.

She believes that w
hat she does is good. Anything that distracts the children fro

m the 

blackboard is bad and she watches carefully for bad things. She even has special glasses 

that le
t her see out th

e back of her head. Like, say she’s writin
g on the board with her back 

to the class. No matter how quietly Dale whispers or how silently he passes a piece of paper 

folded and folded to make it s
mall, s

he’ll s
ay, “D

ale, would you like me to read that note to 

the class?”

“No, Miss Wilson”.

“Then put it 
way till 

smoko!”

How does she know? his shocked face asks.

“I h
ave eyes in the back of m

y head,” she says.

He doesn’t b
elieve her. It

 has de�nitely got something to do with her glasses, he reckons.

And it is
n’t o

nly in the classroom. Miss Wilson guards the playground during smoko and 

lunchtim
e, watching to make sure no one escapes. She might sit u

nder a tre
e reading a book 

but she can still s
ee everything that goes on — even behind the tankstand!

Miss Wilson believes that all knowledge can be writte
n down and learnt in

 the classroom. She 

doesn’t b
elieve, as Mavis does, in the value of lis

tening to the bush. In her m
ind, children are 

clean blackboards and she is the white chalk �llin
g the empty space with knowledge. Miss 

Wilson thinks the way to change the world is to educate children so that w
hen they grow up 

they will d
o the rig

ht th
ing. “The next generation”, she calls them. Like now, at th

is tim
e of th

e 

year, w
hen everyone is settin

g �res to clean up the country, she talks and talks about �re. She 

reckons �res are dangerous and wrong, bad for th
e environment; th

at people should not burn.

…
Dale’s head is aching with fru

stration … He just w
ants to get out of th

e classroom. He lift
s his 

face and the smell of th
e Dry season is very clear in

 his nostrils
. Gotta go, but how? He pretends 

to listen and take notes about th
e discussion while he thinks about how to get out of th

e 

school yard without being seen. What excuse can he make for being gone for th
e rest of th

e 

day? He’ll h
ave to get Lizzie’s help with that! H

is eyes are slitte
d and his forehead wrinkles with 

concentration. He watches everyone as they talk and pretends to write
 down their id

eas.

Miss Wilson looks at Dale. She sees him thinking, concentrating, writin
g. She smiles. That’s the 

boy, Dale! Look at th
at lit

tle brain ticking, she thinks. He’s a smart o
ne, th

at child. If o
nly he 

would knuckle down. We’ll m
ake a scholar out of you yet, D

ale Murphy. Her heart �
lls with pride. 

Miss Wilson turns fro
m the board to look at th

e children. Her shoulders are sharp at th
e edges. 

Her eyes are really blue, lik
e see-through blue. Her hair is

 neat and brown, held up with a clip at 

the back. Miss Wilson loves to teach. She loves the sound of th
e chalk on the board, th

e smell as 

it e
scapes, some dropping to the �oor in

 a tin
y rain-shower, a litt

le �oating in the air lik
e dust. B

ut 

most of all she loves to turn around like this, after �llin
g the just-w

ashed shiny blackboard with 

sti� white letters, and watch all th
e children copying her w

ords, th
eir lit

tle black, brown and white 

faces concentrating hard on their b
ooks.

She believes that w
hat she does is good. Anything that distracts the children fro

m the blackboard 

is bad and she watches 

Miss Wilson turns fro
m the board to look at th

e children. Her shoulders are sharp at th
e 

edges. Her eyes are really blue, lik
e see-through blue. Her hair is

 neat and brown, held 

up with a clip at th
e back. Miss Wilson loves to teach. She loves the sound of th

e chalk 

on the board, the smell as it e
scapes, some dropping to the �oor in

 a tiny rain-shower, a 

littl
e �oating in the air lik

e dust. But m
ost of all she loves to turn around like this, after 

�lling the just-w
ashed shiny blackboard with sti� white letters, and watch all th

e 

children copying her words, their lit
tle black, brown and white faces concentrating hard 

on their b
ooks.

She believes that what she does is good. Anything that distracts the children fro
m the 

blackboard is bad and she watches carefully for bad things. She even has special glasses 

that let her see out th
e back of her head. Like, say she’s writin

g on the board with her 

back to the class. No matter how quietly Dale whispers or how silently he passes a piece 

of paper fo
lded and folded to make it s

mall, she’ll say, “D
ale, would you like me to read 

that note to the class?”e with knowledge. Miss Wilson thinks the way to change the 

world is to educate children so that when they grow up they will d
o the rig

ht th
ing. “The 

next generation”, she calls them. Like now, at th
is tim

e of th
e year, w

hen everyone is 

settin
g �res to clean up the country, she talks and talks about �re. She reckons �res are 

dangerous and wrong, bad for th
e environment; th

at people should not burn.

…
Dale’s head is aching with fru

stration … He just wants to get out of th
e classroom. He lifts

 

his face and the smell of th
e Dry season is very clear in

 his nostrils
. Gotta go, but how? He 

pretends to listen and take notes about th
e discussion while he thinks about how to get 

out of th
e school yard without being seen. What excuse can he make for being gone for 

the rest of th
e day? He’ll h

ave t

Miss Wilson looks at Dale. She sees him thinking, concentrating, writin
g. She smiles. That’s 

the boy, Dale! Look at th
at lit

tle brain ticking, she thinks. He’s a smart o
ne, that child. If 

only he would knuckle down. We’ll m
ake a scholar out of you yet, D

ale Murphy. Her heart 

�lls with pride. Miss Wilson turns fro
m the board to look at th

e children. Her shoulders are 

sharp at th
e edges. Her eyes are really blue, lik

e see-through blue. Her hair is
 neat and 

brown, held up with a clip at th
e back. Miss Wilson loves to teach. She loves the sound of 

the chalk on the board, the smell as it e
scapes, some dropping to the �oor in

 a tiny 

rain-shower, a litt
le �oating in the air lik

e dust. But m
ost of all she loves to turn around like 

this, after �lling the just-w
ashed shiny blackboard with sti� white letters, and watch all 

the children copying her words, their lit
tle black, brown and white faces concentrating 

hard on their b
ooks.

She believes that what she does is good. Anything that distracts the children fro
m the 

blackboard is bad and she watches 

“No, Miss Wilson”.

“Then put it w
ay till 

smoko!”

How does she know? his shocked face asks.

“I h
ave eyes in the back of my head,” she says.

He doesn’t believe her. It 
has de�nitely got something to do with her glasses, he reckons.

And it is
n’t only in the classroom. Miss Wilson guards the playground during smoko and 

knowledge can be writte
n down and learnt in

 the classroom. She doesn’t believe, as Mavis 

does, in the value of lis
tening to the bush. In her m

ind, children are clean blackboards and 

she is the white chalk �lling the empty spac
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Knowledge and understanding Interpreting texts Knowledge and understanding 
Constructing texts

Uses comprehension strategies to identify evidence in the 
text and to make inferences about the characters and setting. 

Uses passive voice to change the subject and focus in a 
sentence.

Questions 1–6

Interprets and analyses how language elements and textual 
features position an audience to view characters and ideas in 
a particular way.

Questions 7–9

Manipulates language elements (figurative language, 
adjectives, adverbs, punctuation, spelling) and textual 
features (active voice, third‑person narrative) to construct a 
text that develops a character’s point of view.

Question 10

 ◄Draws insightful conclusions about the characters using valid 
examples and clear explanations. Rewrites a sentence using 
passive voice to change subject and focus.

 ◄Selects valid examples from the text including figurative 
language, and supports explanations about characters.

 ◄Chooses some relevant examples from the text including 
a simile and/or metaphor. Makes generalisations about 
characters.

 ◄ Lists examples from the text.

 ◄ Justifies how the writer’s choice of subject matter and either 
vocabulary or clause construction position an audience to 
view characters in a particular way. Well-justified explanation 
of how a theme or message is developed through the 
characters.

 ◄ Identifies how a theme or message is explored through the 
characters.

 ◄ Identifies how language choices and/or subject matter 
position an audience to view characters in a particular way. 
Identifies how an idea is explored through the characters.

 ◄Makes generalisations about the language choices or subject 
matter in the text. Describes an idea explored through the 
characters.

 ◄Restates messages from the text.

 ◄Uses evocative language to develop Dale’s character through 
the deliberate sequencing of images and ideas that are 
cohesive in structure.

 ◄Develops characters through speech, and descriptions of 
actions, thoughts or feelings. Maintains active voice and 
third-person narrative. Well-controlled use of grammar, 
punctuation and spelling.

 ◄Uses descriptive language to explore Dale’s point of view. 
Maintains active voice, and controls grammar, punctuation 
and spelling. Structure is evident.

 ◄Develops characters using descriptive language, actions, 
speech or thoughts and feelings. Lapses in structure, 
grammar, punctuation or spelling intrude but do not detract 
from meaning.

 ◄Recounts events.

A

B

C

D

E

Guide to making judgments — Year 9 English

Focus: Interpret how language elements and textual features can position an audience to view characters and ideas in a particular way.

Feedback  ..................................................................................................................................................................................................

.................................................................................................................................................................................................................

Name  .................................................................

C Sample: Response 1

Selects mostly relevant 
examples except “black, 
brown and white faces”. 
Selects valid examples of a 
metaphor but not a simile. 
Supports explanations 
about characters. Rewrites 
a sentence using passive 
voice.

Identifies how subject 
matter and some language 
choices can position an 
audience to view characters 
in a particular way, but 
doesn’t commit to one 
character in their responses 
as required. Identifies 
how ideas are explored 
through the character of 
Miss Wilson.

Explores Dale’s character 
using thoughts and feelings. 
Structure and control of 
language is evident.

Overall grade
This response demonstrates a high level of achievement in Knowledge and understanding and a 
sound level of achievement in Interpreting texts and Constructing texts. The focus of this QCAT is 
on Interpreting texts and Constructing texts. On balance, it is judged to be a C.
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C Sample: Response 1
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C Sample: Response 1
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C Sample: Response 1
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C Sample: Response 1
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Knowledge and understanding Interpreting texts Knowledge and understanding 
Constructing texts

Uses comprehension strategies to identify evidence in the 
text and to make inferences about the characters and setting. 

Uses passive voice to change the subject and focus in a 
sentence.

Questions 1–6

Interprets and analyses how language elements and textual 
features position an audience to view characters and ideas in 
a particular way.

Questions 7–9

Manipulates language elements (figurative language, 
adjectives, adverbs, punctuation, spelling) and textual 
features (active voice, third‑person narrative) to construct a 
text that develops a character’s point of view.

Question 10

 ◄Draws insightful conclusions about the characters using valid 
examples and clear explanations. Rewrites a sentence using 
passive voice to change subject and focus.

 ◄Selects valid examples from the text including figurative 
language, and supports explanations about characters.

 ◄Chooses some relevant examples from the text including 
a simile and/or metaphor. Makes generalisations about 
characters.

 ◄ Lists examples from the text.

 ◄ Justifies how the writer’s choice of subject matter and either 
vocabulary or clause construction position an audience to 
view characters in a particular way. Well-justified explanation 
of how a theme or message is developed through the 
characters.

 ◄ Identifies how a theme or message is explored through the 
characters.

 ◄ Identifies how language choices and/or subject matter 
position an audience to view characters in a particular way. 
Identifies how an idea is explored through the characters.

 ◄Makes generalisations about the language choices or subject 
matter in the text. Describes an idea explored through the 
characters.

 ◄Restates messages from the text.

 ◄Uses evocative language to develop Dale’s character through 
the deliberate sequencing of images and ideas that are 
cohesive in structure.

 ◄Develops characters through speech, and descriptions of 
actions, thoughts or feelings. Maintains active voice and 
third-person narrative. Well-controlled use of grammar, 
punctuation and spelling.

 ◄Uses descriptive language to explore Dale’s point of view. 
Maintains active voice, and controls grammar, punctuation 
and spelling. Structure is evident.

 ◄Develops characters using descriptive language, actions, 
speech or thoughts and feelings. Lapses in structure, 
grammar, punctuation or spelling intrude but do not detract 
from meaning.

 ◄Recounts events.

A

B

C

D

E

Guide to making judgments — Year 9 English

Focus: Interpret how language elements and textual features can position an audience to view characters and ideas in a particular way.

Feedback  ..................................................................................................................................................................................................

.................................................................................................................................................................................................................

Name  .................................................................

C Sample: Response 2

Selects relevant examples 
except “black, brown and 
white faces”. Selects a valid 
example of a metaphor. 
Makes generalisations about 
the characters.

Identifies that the subject 
matter can position 
an audience to favour 
Miss Wilson and that 
informal language is used 
to develop the relationship 
between the student reader 
and Dale. 
Describes how an idea is 
explored in the text.

Develops Dale’s character 
using some descriptive 
language, actions, thoughts 
and feelings. Lapses 
in structure impact on 
the development of the 
response.

Overall grade
This response demonstrates a sound level of achievement across all assessable elements. 
On balance, it is judged to be a C.
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C Sample: Response 2
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C Sample: Response 2
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C Sample: Response 2
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C Sample: Response 2C Sample: Response 2
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C Sample: Response 2


