
Page 1 of 3www.qsa.qld.edu.au © The State of Queensland (Queensland Studies Authority) 2007

Essential Learnings by the end of Year 3The Arts 

Learning and assessment focus
Students use their creativity, imagination and senses to express their ideas, experiences and 
feelings through Dance, Drama, Music, Media and Visual Art. They begin to develop their aesthetic 
understandings of arts elements and languages. They create their own arts works, and present and 
respond to their own and others’ arts works, considering particular audiences and particular purposes. 
They see the place of the arts in people’s work and community lives.

Students gain awareness of the diversity of Aboriginal  and Torres Strait Islander artists, arts works and 
practices, and understand some of the protocols regarding Indigenous arts works.

Students use the essential processes of Ways of working to develop and demonstrate their 
Knowledge and understanding. They develop their arts practice through active engagement, both 
individually and collaboratively, with arts elements, techniques, skills and processes, working 
creatively and imaginatively to relate the arts to their own experiences. They develop their 
interpretations of arts works and reflect on the creative process that has occurred, within one or 
across many arts disciplines.

Students use tools and technologies, including information and communication technologies (ICTs). 
They explore the use of ICTs to inquire, to create and present arts works, and to communicate decisions 
about their own arts practice and that of others.

Students demonstrate evidence of their learning over time in relation to the following assessable 
elements:

•	 knowledge	and	understanding	

•	 creating	

•	 presenting

•	 responding

•	 reflecting.

The Arts 
Essential Learnings by the end of Year 3
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Essential Learnings by the end of Year 3The Arts 

Ways of working
Students are able to:

•		 select	ideas	for	arts	works,	considering	particular	audiences	and	particular	purposes,	using	arts 
elements and languages

•		 create	and	shape	arts	works	by	combining	arts	elements	to	express	personal	ideas,	feelings	and 
experiences

•		 practise	arts	works,	using	interpretive	and	technical	skills

•		 present	arts	works	to	familiar	audiences,	using	arts	techniques,	skills	and	processes

•		 follow	guidelines	to	apply	safe	practices

•		 respond	to	arts	works	and	describe	initial	impressions	and	personal	interpretations,	using	arts 
elements and languages

•		 reflect	on	learning	to	identify	new	understandings.

Knowledge and understanding
Dance
Dance involves using the human body to express ideas, considering particular audiences and 
particular purposes, through dance elements in movement phrases.

•	 Gross	motor	movements,	including	locomotor	and	non-locomotor,	are	used	to	create	actions	for 
movement phrases
e.g.  travelling with hops, runs and slides; staying on the spot using whole-body stretches, curls and twists.

•		 Directions,	levels,	shapes	and	pathways	are	used	to	move	in	space	within	movement	phrases
e.g.  using forwards direction, a low level on the ground, curved shapes and a straight pathway to move
 within a space.

•		 Fast	and	slow	movements	are	used	to	change	timing	in	movement	phrases
e.g.  using fast movements in a traditional Aboriginal dance to express the quick actions of an animal.

•		 Percussive	and	sustained	movement	qualities	are	used	to	change	energy	in	movement	phrases
e.g.  representing a robot by stop-and-start energy changes in movement.

•		 Structuring	devices,	including	repetition	and	narrative	forms,	are	used	to	organise	movement 
phrases 
e.g. using a nursery rhyme to structure a dance story.

Drama
Drama involves using dramatic elements and conventions to express ideas, considering 
particular audiences and particular purposes, through dramatic action based on real or 
imagined events.

•		 Role	can	be	established	using	movement,	voice,	performance	space,	cues	and	turn-taking
e.g.  pretending to be someone else within a given or original story.

•		 Purpose	and	context	are	used	to	shape	roles,	language,	place	and	space	to	express	ideas
e.g.  pretending to be a ringmaster within a circus scene.

•		 Dramatic	action	is	structured	by	being	in	role	and	building	storydramas
e.g.  developing a beach story with different characters, such as surfers, lifeguards, swimmers, joggers and 

sharks.
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Essential Learnings by the end of Year 3The Arts 

Media
Media involves constructing meaning by using media languages and technologies to express 
representations, considering particular audiences and particular purposes.

•		 Still	and	moving	images,	sounds	and	words	are	used	in	media	texts
e.g.  using still and moving images, sounds and words in a television advertisement.

•		 Media	techniques	and	practices,	including	crop,	print,	record/capture	and	sequence	images, 
sounds and words, are used to create media texts
e.g.  cropping a digital image to create a close-up from a long shot.

•		 Representations	in	media	texts	can	be	either	real	or	imagined,	and	are	created	for	particular 
audiences and purposes
e.g.  using animal characters in sketches and drawings for a children’s film on road safety.

Music
Music involves singing, playing instruments, listening, moving, improvising and composing by 
using the music elements to express ideas, considering particular audiences and particular 
purposes, through sound.

•		 Duration,	beat,	time	values	and	metre	are	used	to	create	repeated	rhythmic	patterns
e.g.  using minims, crotchets, quavers, semiquavers and crotchet rests to create rhythmic ostinatos in
 simple time.

•		 Pitch	and	intervals	are	used	to	create	melodic	phrases	and	sequences
e.g.  using an improvised melody to accompany a known nursery rhyme.

•		 Repetition	is	used	to	structure	music
e.g.  using the same, similar and different phrases within a known song.

•		 Familiar	sound	sources,	including	vocal	and	instrumental	sources,	have	characteristic	sound 
qualities (tone colour)
e.g.  hearing the mellow tone of a cello, compared with the bright sound of a trumpet.

•		 Relative	softness	and	loudness	of	sounds	are	used	to	change	the	dynamic	level	of	music
e.g.  using forte (f) to sing loudly or piano (p) to play softly.

Visual Art
Visual Art involves using visual arts elements, concepts, processes and forms (both 2D and 3D) 
to express ideas, considering particular audiences and particular purposes, through images and 
objects.

•		 Warm	(red,	orange,	yellow)	and	cool	(blue,	green,	purple)	colour	schemes,	and	mixed	and 
complementary colours, are used to create tone and variation
e.g.  using cool colours to suggest calm in a paper and glue sculpture about dreams and sleep.

•		 Line	is	used	to	suggest	movement	and	direction
e.g.  using heavy, straight lines to suggest the swiftness of a cheetah running or soft, squiggly lines to
 suggest the slowness of a flowing river.

•		 Regular,	irregular,	open,	enclosed,	overlapped	and	adjacent	shapes	are	used	to	create	categories 
and position
e.g.  using a variety of rectangular shapes together in a painting to represent buildings in a town.

•		 Texture	is	used	to	create	variation	and	repetition
e.g.  using rough and smooth fabrics and paper to create different surfaces in a collage.
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Essential Learnings by the end of Year 3HPE

Learning and assessment focus
Students use their enthusiasm for physical activity and curiosity about how the human body works, 
relationships and feelings to explore their health and wellbeing. They develop an understanding that 
health is influenced by simple everyday actions of people, and by environments. They see the place 
of health, physical activity and personal development in people’s work and community lives.

Students use the essential processes of Ways of working to develop and demonstrate their 
Knowledge and understanding. They individually and collaboratively make decisions, apply skills 
and take action to promote their own and others’ health and wellbeing, movement capacities and 
personal development. They reflect on their learning and on the importance of health and physical 
education in everyday situations.

Students use tools and technologies, including information and communication technologies 
(ICTs). They explore the use of ICTs to inquire, create and communicate within health and physical 
education contexts.

Students demonstrate evidence of their learning over time in relation to the following assessable 
elements:

•	 knowledge	and	understanding

•	 investigating

•	 planning

•	 implementing	and	applying

•	 reflecting.

Health & Physical Education (HPE)
Essential Learnings by the end of Year 3
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Essential Learnings by the end of Year 3HPE

Ways of working
Students are able to:

•	 pose	questions	and	plan	simple	activities	and	investigations

•	 identify	and	collect	information	and	evidence

•	 draw	conclusions	and	make	decisions

•	 propose	and	take	action	to	promote	health	and	wellbeing,	movement	capacities	and	personal	
development

•	 apply	fundamental	movement	skills	when	participating	in	physical	activities

•	 create	and	sequence	simple	movement	patterns	in	response	to	stimuli

•	 apply	personal	development	skills	when	interacting	with	others

•	 follow	guidelines	to	apply	safe	practices

•	 reflect	on	and	identify	how	behaviours,	skills	and	actions	influence	health	and	wellbeing,	
movement capacities and personal development. 

•	 reflect	on	learning	to	identify	new	understandings.

Knowledge and understanding
Health
Health is multidimensional and influenced by everyday actions and environments.

•	 The	dimensions	of	health	include	physical	(relating	to	the	body),	social	(relating	to	relationships)	
and emotional (relating to feelings) 
e.g. working cooperatively with peers in active recreational pursuits can improve relationships and physical 

health and make people feel contented.

•	 Health	behaviours	and	choices	are	influenced	by	personal	factors,	people	and	environments
e.g. personal likes and dislikes, and family, influence what people eat and when; community facilities and 

geographic location influence the types of activities that people participate in.

•	 Individual	behaviour	and	actions,	including	adopting	safe	strategies	at	home,	on	and	near	roads,	
near water, and in relation to the sun, can promote health and wellbeing and safety 
e.g. wearing a helmet when cycling and crossing the road sensibly; using protective actions such as “no, 

go, tell’ in situations that don’t feel right; wearing a hat and sunscreen when outdoors are SunSmart 
strategies ; always swimming with a buddy.

•	 A	selection	of	foods	from	the	five	food	groups	is	necessary	to	support	growth,	energy	needs,	
physical activity and health and wellbeing
e.g. eating a variety of fresh foods every day, as suggested in the Australian Guide to Healthy Eating, can 

promote healthy teeth and bone growth, and boost energy.
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Essential Learnings by the end of Year 3HPE

Physical activity
Fundamental movement skills are foundations of physical activity.

•	 Development	of	body	and	spatial	awareness	improves	movement	and	confidence	in	a	variety	of	
physical activities
e.g. using simple movements to “make a triangle” or “crouch low and then spin to the sky” involves 

knowing how, where and at what level and which body parts to move.

•	 Development	of	locomotor	and	non-locomotor	movements	and	manipulative	skills	can	improve	
the quality of physical performance and support participation in physical activities
e.g. experiencing movement and manipulative skills such as twisting and turning, throwing a bean bag up 

and catching it, kicking a ball at a target or striking a balloon to keep it afloat, enables movement from 
place to place, and makes activity fun.

•	 Regular	participation	in	physical	activity	develops	movement	capacity	and	promotes	health	and	
wellbeing
e.g. playing games every day helps develop movement skills for an active life, have fun with peers and 

develop confidence.

Personal development
Personal identity, self-management and relationships develop through interactions in family and 
social contexts and shape personal development.

•	 Identity	is	shaped	by	personal	characteristics	and	experiences
e.g. gaining satisfaction from completing a task; having a sense of belonging from being a part of a group 

or team.

•	 Establishing	and	maintaining	relationships	involves	effective	communication,	being	considerate	
of others and respecting differences
e.g. listening, sharing and showing concern, being kind and patient, and respecting rules, customs and 

traditions, help people to get along with peers.

•	 Everyday	experiences	and	relationships	give	rise	to	different	emotions	in	self	and	others
e.g. having friends can foster happiness; feeling left out can cause sadness.
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Essential Learnings by the end of Year 3SOSE

Learning and assessment focus
Students use their fascination with people and places to make sense of their world. They investigate 
societies and environments and develop an understanding of their relationships with other people 
and places. They identify values in everyday situations and local contexts. They see the place of 
social and environmental inquiry in people’s work and community lives.

Students gain awareness of the history and diversity of lifestyles of Aboriginal people and Torres 
Strait Islander people throughout Australia.

Students use the essential processes of Ways of working to develop and demonstrate their 
Knowledge and understanding. They develop the ability to use inquiry processes to build 
understandings and make connections to their world. They communicate and share ideas using 
texts and terminology associated with social and environmental studies, and they individually and 
collaboratively use strategies to respond to community issues. They reflect on their learning and on 
their values in everyday situations.

Students use tools and technologies, including information and communication technologies (ICTs). 
They explore the use of ICTs to inquire, create and communicate within social and environmental 
contexts.

Students demonstrate evidence of their learning over time in relation to the following assessable 
elements:

•	 knowledge	and	understanding

•	 investigating

•	 communicating

•	 participating

•	 reflecting.

Studies of Society & Environment 
(SOSE) 
Essential Learnings by the end of Year 3
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Essential Learnings by the end of Year 3SOSE

Ways of working
Students are able to:

•	 pose	questions	for	investigations

•	 plan	simple	investigations	based	on	questions

•	 identify	and	collect	information	and	evidence	from	narratives	and	familiar	sources

•	 make	judgments	about	the	usefulness	of	the	information	and	evidence

•	 draw	conclusions	and	give	explanations,	using	information	and	evidence

•	 communicate	social	and	environmental	ideas,	using	texts	and	terminology	to	match	audience	 
and purpose

•	 share	ideas,	and	plan	and	enact	responses	to	group	or	community	issues

•	 participate	in	group	decision	making	to	achieve	goals

•	 reflect	on	and	identify	values	associated	with	fairness,	protecting	the	environment	and	behaving	
peacefully

•	 reflect	on	learning	to	identify	new	understandings.

Knowledge and understanding
Time, continuity and change
Changes and continuities are identified through events, people’s contributions and the stories of 
local communities.

•	 Aboriginal	people’s	and	Torres	Strait	Islander	people’s	continuous	association	with	the	land	and	
the sea can be seen in stories and events that pre-date European colonisation
e.g. an Aboriginal creation story about how spiritual ancestors became certain features of the landscape.

•	 Contributions	of	individuals	and	groups	to	communities	can	be	identified	by	symbols	and	stories
e.g. flags, portraits on currency, names of landmarks; local community histories and traditional Australian 

stories.

Place and space
Local natural, social and built environments are defined by specific features and can be 
sustained by certain activities.

•	 Local	environments	are	distinguished	by	natural	features,	places	of	importance	to	particular	
groups, and public spaces
e.g. a suburb may have bushland and waterways, communal meeting places, and parks.

•	 Resources	and	environments	can	be	used,	conserved	and	protected	by	valuing	and	applying	
sustainable practices
e.g. reducing water use; turning off appliances to conserve electricity; picking up litter to protect wildlife.

•	 Maps	have	symbols	to	represent	places	and	identify	the	relative	position	of	features	including	
landmarks and locations
e.g. a 2D map using pictograms such as a large red circle to represent a city and blue lines to represent 

waterways.
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Essential Learnings by the end of Year 3SOSE

Culture and identity
Local communities have different groups with shared values and common interests.

•	 Groups	and	communities	are	identified	by	practices,	symbols	and	celebrations	that	reflect	their	
values, beliefs and sense of belonging
e.g. Christians have religious ceremonies to mark Easter and Christmas; maroon is Queensland’s official 

state colour; regional communities have “show holidays”.

•	 Aboriginal	peoples	and	Torres	Strait	Islander	peoples	are	Australia’s	Indigenous	peoples	and	their	
influences are evident and valued in Australian communities
e.g. the naming of places; acknowledging traditional ownership of land; contributions of Indigenous 

individuals as part of a local community.

•	 Stories	about	significant	events	and	individuals	reflect	cultural	diversity	in	local	and	other	
Australian communities
e.g. traditional tales from around the world with a focus on particular characters and events can be shared 

in communities and demonstrate the diversity of people within communities.

•	 Citizenship	involves	belonging	to	groups	and	communities	and	valuing	different	contributions	and	
behaviours such as caring for other members
e.g. families and schools are groups that are based on cooperation and care for their members.

Political and economic systems
Communities have systems to make rules and laws, govern, and manage the production and 
consumption of goods and services.

•	 Rights	and	responsibilities,	rules	and	codes	of	behaviour	are	part	of	local	communities
e.g. classroom responsibilities; sporting team codes of behaviour; rules of games and road rules.

•	 Democratic	decision-making	systems	help	people	to	live	and	work	together	in	communities
e.g. student councils make decisions about the school on behalf of the students; local governments make 

decisions about roads and waste management for local communities.

•	 Voting	is	used	to	make	decisions	and	select	leaders	in	democratic	systems
e.g. voting to determine class rules, student responsibilities and class representatives.

•	 Australians	are	connected	to	other	people	and	places	by	shared	interests,	including	travel,	
exchanging goods and services, and environmental issues
e.g. Australians travel abroad and Australia is a major tourist destination.

•	 People	and	resources	are	involved	in	the	production	and	consumption	of	familiar	goods	and	
services
e.g. production of food — farmers, processors, distributors, retailers, consumers;  

health services — pharmacists, doctors, dentists, nurses, patients.
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Essential Learnings by the end of Year 3Technology 

Learning and assessment focus
Students use their imagination and creativity to make sense of the designed world as they 
investigate products used in everyday situations and identify how these meet needs and wants. They 
develop an understanding of characteristics of a range of resources (information, materials and/
or systems). They gain an awareness of local Australian resources and how these have contributed 
to technology processes and products, in the past and present. They see the place of technology in 
people’s work and community lives.

Students use the essential processes of Ways of working to develop and demonstrate their 
Knowledge and understanding. They work technologically, individually and collaboratively to 
develop creative responses to design situations. They explore the use of technology practice. They 
suggest and communicate design ideas based on their own experiences and investigations. They 
manipulate and process resources and consider what has worked well and what could be improved. 
They reflect on their learning and consider the uses and impacts of technology in familiar everyday 
situations.

Students use tools and technologies, including information and communication technologies (ICTs). 
They explore the use of ICTs to inquire, create and communicate within technology contexts.

Students demonstrate evidence of their learning over time in relation to the following assessable 
elements:

•	 knowledge	and	understanding	

•	 investigating	and	designing

•	 producing

•	 evaluating	

•	 reflecting.

Technology 
Essential Learnings by the end of Year 3
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Essential Learnings by the end of Year 3Technology 

Ways of working
Students are able to:

•	 identify	the	purpose	for	design	ideas

•	 generate	simple	ideas	for	designs

•	 communicate	major	features	of	their	designs,	using	2D	or	3D	visual	representations	and	words

•	 select	resources,	simple	techniques	and	tools	to	make	products

•	 plan	and	sequence	main	steps	in	production	procedures

•	 make	products	by	following	production	procedures	to	manipulate	and	process	resources

•	 follow	guidelines	to	apply	safe	practices

•	 evaluate	products	and	processes	by	identifying	what	worked	well,	what	did	not	and	ways	to	
improve

•	 reflect	on	the	uses	of	technology	and	describe	the	impact	in	everyday	situations

•	 reflect	on	learning	to	identify	new	understandings.

Knowledge and understanding
Technology as a human endeavour
Technology is part of our everyday lives and activities.

•	 Products	include	artefacts,	systems	and	environments
e.g. designing and making a greeting card; designing a lending system to keep track of books in a library; 

making an environment for a pet to live in.

•	 Designs	for	products	are	influenced	by	purpose,	audience	and	availability	of	resources
e.g. forms of transport and transportation systems have changed over time; toys and games are designed to 

meet the needs of particular age groups.

•	 Technology	and	its	products	impact	on	everyday	lives	in	different	ways
e.g. computers, software and mobile phones have simplified everyday activities; products, including fishing 

boats, rods and reels, help us catch fish; shopping trolleys carry groceries.

Information, materials and systems (resources)
Resources are used to make products for particular purposes and contexts.

•	 Resources	have	characteristics	that	can	be	matched	to	design	requirements
e.g. a website can be made more appealing by the use of bright colours and animations; selecting materials 

that will float to make a boat; characteristics of Australian plants affect the types of string and rope 
made by Indigenous peoples.

•	 Simple	techniques	and	tools	are	used	to	manipulate	and	process	resources
e.g. cutting, pasting and presenting images and text on a poster; shaping clay to make a decoration.
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Cross-curriculum priority by the end of Year 3ICTs Cross-curriculum priority Year 3ICT 

Students live in a technological world where information and communication technologies (ICTs) are 
integral to everyday situations. ICTs include the hardware, software, peripheral devices and digital 
systems that enable data and information to be managed, stored, processed and communicated.  
Students independently and collaboratively work in online and stand-alone environments across a 
range of learning contexts.

Students explore and experiment with the use of a range of ICT functions and applications. 
They develop the knowledge, skills and capacity to select and use ICTs to inquire, develop new 
understandings, transform information and construct new knowledge for a specific purpose or 
context. They communicate with others in an ethical, safe and responsible manner. They develop 
understandings of the impact of ICTs on society.

Applying ICTs as a tool for learning assists students to become competent, discriminating, creative 
and productive users of ICTs. ICTs can be integrated in a variety of ways within and across all key 
learning areas to support thinking, learning, collaboration and communication.

Inquiring with ICTs
Students explore and use ICTs in the processes of inquiry across key learning areas. They:

•	 experiment	with	different	ICTs	and	select	and	use	ICTs	appropriate	to	the	inquiry

•	 conduct	structured	searches	for	data	and	information	from	a	limited	range	of	sources

•	 organise	data	and	information

•	 evaluate	the	data	and	information	gathered	for	usefulness	and	credibility

•	 reflect	on	how	ICTs	have	assisted	in	meeting	the	inquiry	purposes	and	in	developing	new	
understandings.

Information and 
Communication Technologies 
(ICTs)

Cross-curriculum priority 
by the end of Year 3
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Cross-curriculum priority by the end of Year 3ICTs Cross-curriculum priority Year 3ICT 

Creating with ICTs
Students experiment with and use ICTs to create a range of responses to suit the purpose and 
audience. They use ICTs to develop understanding, demonstrate creativity, thinking, learning, 
collaboration and communication across key learning areas. They:

•	 represent	ideas,	information	and	thinking

•	 develop	imaginative	responses	

•	 record	evidence	of	their	learning

•	 reflect	on	their	use	of	ICTs	as	a	creative	tool	and	identify	how	their	responses	could	be	improved.

Communicating with ICTs
Students experiment with and use ICTs across key learning areas to collaborate and enhance 
communication in different contexts for an identified audience. They:

•	 share	and	communicate	ideas,	understandings	and	responses

•	 consider	how	ICTs	can	be	used	to	communicate	different	meanings	in	different	situations

•	 apply	basic	communication	conventions	

•	 apply	digital	media	to	communicate

•	 recognise	some	elements	of	image	and	identity	in	communication

•	 reflect	on	their	use	of	ICTs	and	identify	ways	to	improve	their	collaboration	and	enhance	their	
communication.

Ethics, issues and ICTs
Students understand the role of some ICTs in society. They develop and apply ethical, safe and 
responsible practices when working with ICTs in online and stand-alone environments. They:

•	 develop	and	apply	basic	protocols	and	practices	for	safe,	secure	and	responsible	use	of	ICTs

•	 examine	values	and	identify	issues	and	practices	for	using	ICTs	in	a	safe	and	responsible	manner

•	 identify	and	acknowledge	the	owner(s)/creator(s)	of	digital	information	sources

•	 apply	basic	preventative	strategies	to	address	health	and	safety	issues	when	using	ICTs

•	 follow	guidelines	for	personal	safety	and	information	security	practices	when	using	ICTs

•	 reflect	on	how	ICTs	are	used	in	the	community	and	identify	their	impact.

Operating ICTs
Students use a range of basic ICT functions and applications across key learning areas to inquire, 
create collaborate and communicate, and to manage, store and retrieve information and data. They:

•	 follow	guidelines	to	use	ICTs	and	associated	processes

•	 explore	ways	to	work	with	and	manage	personal	ICT	resources	and	files

•	 apply	basic	formatting	features	when	using	ICTs

•	 describe	common	ICT	devices	using	familiar	ICT	terminology	

•	 use	strategies	to	seek	help	when	using	ICTs

•	 reflect	on	their	operation	of	ICTs	and	identify	what	worked	well	and	what	did	not.


