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	Assessment description
	Category

	Students develop a script with references and deliver a spoken/signed presentation about a civil rights event that is significant to Aboriginal or Torres Strait Islander peoples.
	Spoken/signed and written

	
	Technique

	
	Research

	Context for assessment
	Alignment

	Students complete a case study on the significance of one of the following civil rights events for Aboriginal or Torres Strait Islander peoples: 
· 1962 right to vote federally

· 1967 referendum

· Yirrkala Bark Petition

· Wave Hill strike

· Tent Embassy

· Mabo

· tabling of the Bringing Them Home Report (The Stolen Generations) 
· reconciliation movement
· 2008 Apology to Australia’s Indigenous Peoples. 
Students develop a hypothesis about the significance of one of these events, develop a referenced script and deliver a spoken/signed presentation.
	Australian Curriculum v 4.0,

www.australiancurriculum.edu.au,
ACARA — Australian Curriculum, Assessment and Reporting Authority

	
	Connections

	
	This assessment can be used with the QSA Australian Curriculum resource titled Year 10 unit overview — Australian Curriculum History exemplar (Rights and freedoms) available at: www.qsa.qld.edu.au/13659.html#overview.>

	
	Definition (in context)

	
	Script: A written text to support a research presentation.
Hypothesis: A position or standpoint that can be supported by an explanation based on evidence from historical sources.

	In this assessment

	Teacher guidelines

	Student booklet

	Task-specific standard: Continua

	Task-specific standard: Matrix 

	Assessment resource: Historical inquiry process 

	Assessment resource: Sample research questions for inquiry 

	Assessment resource: Sample hypothesis and research questions

	Assessment resource: Evaluating historical sources 

	Assessment resource: Example of a script with references


Teacher guidelines

Identify curriculum

	Content descriptions to be taught

	Historical Knowledge and Understanding
	Historical Skills

	Rights and freedoms

· The significance of the following for the civil rights of Aboriginal and Torres Strait Islander peoples: 1962 right to vote federally; 1967 Referendum; Reconciliation, Mabo decision; Bringing Them Report (The Stolen Generations), The Apology ACDSEH106
· Methods used by civil rights activists to achieve change for Aboriginal and Torres Strait Islander peoples, and the role of ONE individual or group in the struggle ACDSEH134
	Chronology, terms and concepts
· Use historical terms and concepts ACHHS183
Historical questions and research 
· Identify and select different kinds of questions about the past to inform historical inquiry ACHHS184
· Evaluate and enhance these questions ACHHS185
Analysis and use of sources
· Evaluate the reliability and usefulness of primary and secondary sources 
ACHHS189
Perspectives and interpretation
· Identify and analyse the perspectives of people from the past ACHHS190
· Identify and analyse different historical interpretations, including their own ACHHS191
Explanation and communication
· Develop texts, particularly descriptions and discussions that use evidence from a range of sources that are referenced ACHHS192

	General capabilities and cross‑curriculum priorities
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Literacy
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ICT capability
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Critical and creative thinking
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Ethical behaviour
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Intercultural understanding
 SHAPE  \* MERGEFORMAT 


 Aboriginal and Torres Strait Islander histories and cultures 

	Achievement standard

	By the end of Year 10, students refer to key events, the actions of individuals and groups, and beliefs and values to explain patterns of change and continuity over time. They analyse the causes and effects of events and developments to explain their relative importance. Students explain the significance of events and developments from a range of perspectives. They explain different interpretations of the past and recognise the evidence to support these interpretations

Students sequence events and developments within a chronological framework, and identify relationships between events across different places and periods of time. When researching, students develop, evaluate and modify questions to frame an historical inquiry. They process, analyse and synthesise information from a range of primary and secondary sources and use it as evidence to answer inquiry questions. Students analyse sources to identify motivations, values and attitudes. When evaluating these sources, they analyse and draw conclusions about their usefulness, taking into account their origin, purpose and context. They develop and justify their own interpretations about the past. Students develop texts, particularly explanations and discussions, incorporating historical argument. In developing these texts and organising and presenting their arguments, they use historical terms and concepts, evidence identified in sources, and they reference these sources.

	Source: ACARA, The Australian Curriculum v 4.0, www.australiancurriculum.edu.au


Sequence learning

	Suggested learning experiences

	This assessment leads on from the learning experiences outlined in the QSA’s Year 10 History Exemplar. The knowledge understanding and skills developed in the exemplar unit will prepare students to engage in this assessment.
· See unit overview — History exemplar (Rights and freedoms) www.qsa.qld.edu.au/13659.html#overview

	Adjustments for needs of learners

	Section 6 of the Disability Standards for Education (The Standards for Curriculum Development, Accreditation and Delivery) states that education providers, including class teachers, must take reasonable steps to ensure a course/program is designed to allow any child to participate and experience success in learning. 

· The Disability Standards for Education 2005 (Cwlth) is available from www.ag.gov.au.

	Resources


	


Develop assessment

	Implementing

	Preparing for the assessment

	Student role

· Discuss with others the influence of the US civil rights movements on Australia.

· Discuss with others the background to the struggle of Aboriginal and Torres Strait Islander peoples for rights and freedoms before and after 1965.

· Read and reflect with others on the task requirements, asking questions to clarify understanding.

· Identify the meaning of key concepts such as civil rights, citizen rights and land rights.

· Review the global events of the civil rights movements from 1918 to the present that have influenced Australian society.

· Read widely and select one civil rights event to research. Reflect with others the reasons for your choice.


	Teacher role

· Review the global events and developments of the civil rights movement from 1918 to the present, including the chronological sequencing of events in different times and places.

· Review key terms and concepts about the civil rights movement that are relevant to this investigation.

· Assist students to select a civil rights event that has sufficient source materials. 

· Provide the option of using significant case studies from a local area in Queensland, for example, the 1957 Palm Island strike.

· Lead students through the Student booklet and explain the requirements of the task. 

· Work through the Task-specific standard (matrix or continua) with students to highlight the valued features of the task.

· Make connections between the task requirements and prior learning experiences.

· Use Assessment resource: Historical inquiry process to focus on the recursive nature of inquiry. Explain why reflection is needed to adapt questions and/or the hypothesis in relation to new information.

· Provide a context for the presentation as required. For example, “You have been asked by the Museum of Brisbane to present an argument which justifies the inclusion of your case study in the upcoming exhibit: Securing Rights and Freedoms in Australia”.


	Implementing

	Section 1.
Framing a hypothesis

	Student role

· Develop a hypothesis that shows their point of view about the chosen case study. Consider these questions:

· What have you learnt in class that could contribute to your research process?

· What is your point of view about this case study as a civil rights event?

· Do you have any bias or attitudes about this event that you need to consider before starting the investigation.
	Teacher role

· Prompt students to consider their own point of view in framing the hypothesis.

· Provide an example of a hypothesis to support student understanding if required.


	Section 2. 
Developing questions

	Student role

· Develop questions to provide a focus for their research. Add additional research areas to develop their questions as required.

· Use a graphic organiser to help organise ideas to develop questions.
	Teacher role

· Provide models of good historical questions that guide the scope and scale of research.

· Use Assessment resource: Sample research questions for inquiry topics to provide some advice about focus questions for inquiry topics.
· Use Assessment resource: Sample hypothesis and research questions to provide examples of research questions to focus on a case study about the Freedom Rides. 

	Section 3.
Locating, organising and evaluating sources

	Student role

· Locate a selection of primary and secondary sources using ICT and other methods. 
· Select sources from a range of perspectives, including Indigenous and non-Indigenous perspectives.

· Record notes about sources in the table to evaluate their usefulness in answering the research questions. 

· Use the questions in Assessment resource: Evaluating historical sources to help to draw conclusions about the selection of sources.
	Teacher role

· Support students to find a range of primary and secondary sources from a range of perspectives.
· Model how to use the questions in Assessment resource: Evaluating historical sources to assess the usefulness of a historical source.

· Monitor students in their evaluation of their sources.

	Section 4. 
Analysing and synthesising information

	Student role

· Synthesise ideas from sources using evidence and quotes to respond to the research questions.
· Adapt the table and use a different graphic organiser to represent ideas if required.
	Teacher role

· Provide students with guidance and feedback to ensure they are on track with their responses.
· Provide a different graphic organiser or format to represent ideas as required.

	Section 5.
Reflecting on research

	Student role

· Use the checklist to reflect on the research process before planning the presentation. Complete revisions or refinements as required.
· Seek feedback from others.
	Teacher role
· Provide opportunities  to seek and receive feedback on the  completion of the research process.

	Section 6. 
Developing historical arguments

	Student role

· Plan and deliver a spoken presentation about a chosen civil rights event that is significant to Aboriginal and Torres Strait Islander people. 

· Use the plan as a guide to develop the arguments and annotate a bibliography.

· Consider the audience in the delivery of the presentation by using evidence for a range of sources.
	Teacher role
· Use Assessment resource: Example of a script with references (and visual sources within it) to show how a referenced script incorporates historical argument.
· Provide the appropriate conditions for the delivery of spoken presentations. Consider individual needs as required.

· Provide cues for students about timing and use of voice during delivery of presentations.


Make judgments

The following table identifies the valued features of this assessment. It makes explicit the demonstrations of understandings and skills as identified in the Australian Curriculum Achievement Standard and the Queensland Standards Elaborations for History. 

A continua and matrix model of the Task-specific standard are provided for this assessment using the same valued features. Each model of a task-specific standard uses task-specific valued features and descriptors to identify the discernable differences in student work for A–E standards.

	Dimensions
	Valued features
	Task-specific valued features

	Understanding
	Historical Knowledge and Understanding
	Rights and freedoms 

Identifies a civil rights event that is significant to Aboriginal or Torres Strait Islander people. Identifies methods used by civil rights activists to achieve change, and the role of one individual or group in the struggle.

	Skills
	Historical Skills
	Questioning and researching
	Historical questions and research 

Selects and develops questions to frame an inquiry. Locates, organises and evaluates sources to answer inquiry questions.

	
	
	Analysing and interpreting
	Analysis and use of sources

Perspectives and interpretations

Analyses, synthesises and draws conclusions about information from historical sources to answer inquiry questions.

	
	
	Communicating
	Chronology, terms and concepts

Explanation and communication 
Uses historical concepts and terms (such as change, continuity, perspectives, interpretations, significance, cause and effect, contestability, rights, freedoms) to develop and deliver historical arguments in a spoken presentation incorporating evidence from sources.


Use feedback
	Feedback to students
	Evaluate the information gathered from the assessment to inform teaching and learning strategies. Focus feedback on the child’s personal progress and the next steps in the learning journey.
Specific feedback to progress research skills could direct students to:

· become aware of the wide range of sources that can be used in research including websites, virtual and real museums, oral histories, books, posters, documentaries, illustrations and artwork, poetry and music

· determine and locate sources which are reputable and authoritative on a topic by identifying differences between URL addresses (i.e. .com, .gov) and authentication details, i.e. name of author, or professional identifiers such as Doctor, Professor, journalist

· use the research audit phase in the Student booklet to makes decisions for “where to next”
· use search terms which are focused and narrow in order to return more relevant results, and if the results don’t work, try different combinations

· become familiar with an appropriate manner of referencing and acknowledging information.
Specific feedback to progress a student’s understanding could direct students to:

· be explicit about how the evidence that was found led historians to construct theories

· consider the most relevant and effective evidence to prove or corroborate a statement in a speech

· consider what information the student most trusts and be able to clearly explain why one  interpretation is favoured over another.

	Resources
	For guidance on providing feedback, see the professional development packages titled Seeking and providing feedback: www.qsa.qld.edu.au/18076.html.
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