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1. Introduction 
The Queensland Studies Authority (QSA), in partnership with Education Queensland (EQ), 
Queensland Catholic Education Commission (QCEC) and Independent Schools 
Queensland (ISQ), appreciates the opportunity to provide feedback on the Draft Shape of 
the Australian Curriculum: Economics and Business (the draft Shape paper). Queensland 
supports the development of an Australian Curriculum that will provide consistent and 
explicit curriculum expectations across the nation. 

This paper is a summary of the collated Queensland feedback submitted from: 

• representative curriculum and learning area committees of the QSA 

• Queensland teachers from across the Economics and Business learning area 

• representatives of the three school sectors, representing and advocating for 1400 EQ 
schools, 292 Catholic schools and 188 Independent schools. 

Queensland’s consultation identified strengths and a range of issues and concerns for the 
Australian Curriculum, Assessment and Reporting Authority’s (ACARA) consideration when 
redrafting the Shape of the Australian Curriculum: Economics and Business. 

The Queensland response is organised in the following way: 

• key strengths of the draft Shape paper, and broad issues and concerns 

• specific feedback on each section of the draft Shape paper with suggested ways forward 
and examples. 
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2. Key strengths and issues and concerns 
2.1. Key strengths 

Participants in the Queensland consultation were generally supportive of the positions 
taken in the draft Shape paper. They identified the following strengths: 

• Overall, the draft Shape paper provides an appropriate framework for developing an 
Australian Curriculum in Economics and Business. 

• The organisation of the curriculum into two strands — Economics and Business 
Knowledge and Understanding, and Economics and Business Skills — is appropriate, 
and most of the essential elements to be developed as curriculum content are identified. 

• The descriptions across Foundation (F) to Year 12 provided in the Economics and 
Business: F–12 section should assist in the development of appropriate content that 
builds students’ knowledge, understandings and skills from Years 5 to 8, with some 
guidance for Years 9 and 10 and senior secondary. 

2.2. Key issues and concerns 
Consultation participants raised the following key issues and concerns in consultations. 

• The amount of content to be covered across Years 5–8, as described in each phase, is 
extensive. Serious consideration must be given to reviewing and reducing the amount of 
content so that realistic expectations are set for primary generalist teachers and how 
they will develop and manage effective learning experiences. 

• Throughout the draft Shape paper, a more secondary schooling approach is used. This 
needs to be reviewed to ensure that the curriculum developed focuses on knowledge, 
understandings and skills that are appropriate for the phase of schooling. 

• The lack of clarity about the interrelated and integrated nature of Economics and 
Business is concerning. This should be clearly aligned and consistent throughout the 
draft Shape paper. 

• Alignment between the rationale, aims, key ideas and phases of schooling statements is 
lacking. 

• The skill of “evaluating”, and the processes of collaborative problem solving and 
decision making, needs to be incorporated into the curriculum content. 

• While the content overview will assist in developing appropriate content for Years 5–8, 
the Years 9 and 10 content outlines need to be reviewed to ensure a consistent 
approach to curriculum development. 

• When referring to content or ideas, specific Economics and Business examples that 
show the interrelated nature of Economics and Business should be provided.  

• All subjects within the Humanities and Social Sciences learning area would benefit from 
a common structure and greater consistency in the way subject-specific inquiry 
processes are described. 

• Explicit references to the general capabilities and cross-curriculum priorities throughout 
the content overview might ensure that they are appropriately and meaningfully 
integrated across the Economics and Business curriculum. 
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3. Section-by-section analysis 
The following provides a section-by-section analysis of the Draft Shape of the Australian 
Curriculum: Economics and Business. It particularly focuses on the clarity, coherence, 
appropriateness and structure of the draft Shape paper. 

3.1. Rationale 

Strengths 
Consultation participants identified the following strengths in consultations about the 
rationale. 

• The inclusion of Goal 2 of the Melbourne Declaration on Educational Goals for Young 
Australians (2008) is supported. 

• References to the cross-curriculum priorities and general capabilities are clear. 

Issues and concerns  
Consultation participants raised the following issues and concerns in consultations about 
the rationale. 

• Point 1: 

− indicates that research supports an interrelated approach that places Economics as 
the underpinning discipline that is applied across Business topics. This ignores other 
research and models that present alternative viewpoints where not all Business 
concepts and sub-disciplines are underpinned by Economics 

− uses a number of different terms to describe the construct of the Economics and 
Business curriculum, e.g. “interrelated”, “integrated”, “underpinning discipline”. These 
terms are contradictory and are inconsistently applied throughout the draft Shape 
paper. Examples of where inconsistencies can be found in the draft Shape paper 
include Points 1, 16, 22, 31 and 78 

− misinterprets the research by Dulleck and Tang (2009) and Harkness (2009). The 
research discusses a pedagogical framework for use in the teaching of introductory 
Economics in a Business degree. This does not necessarily translate to an F–12 
curriculum shape paper, or discuss an interrelated approach to Economics and 
Business thinking and reasoning. 

• Point 2: 

− highlights research regarding the discipline of Economics. No similar research is 
provided in Point 3, which introduces Business 

− uses a definition of Economics that needs to mention that Economics involves 
decision making about the use of resources. The first two sentences of Point 2 could 
be removed 

− uses research that is dated. A more contemporary definition of Economics would be 
appropriate. 

• Point 3 provides a definition of Business activity that is difficult to understand and needs 
rewording. 
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• Point 6 includes some Economics concepts but does not include any Business 
concepts. 

• Point 8 has a mismatch between the National Consumer and Financial Literacy 
Framework, which starts in Foundation, and this draft Shape paper, which indicates that 
the formal curriculum starts in Year 5. When teachers are required to plan from the 
Australian Curriculum, it cannot be expected that students have been given the 
opportunity to develop the knowledge, understandings and skills outlined in the 
framework prior to their formal inclusion in the Australian Curriculum. If valued, the 
knowledge, understandings and skills outlined in the framework must be stated in the 
curriculum.  

• Point 11 suggests that contemporary economic and business practices have been 
significantly impacted by “longstanding traditions of trade and exchange”. Consider 
whether this is a historical reference or a social justice reference. 

• The discipline of Accounting is not referenced explicitly in the rationale. Accounting as a 
senior subject is referred to in Point 44. Reference to the discipline of Accounting should 
be incorporated in Point 8. 

Ways forward 
• Review the rationale to focus on the purpose of the Australian Curriculum: Economics and 

Business. 
• Rewrite specific points in the rationale based on the suggestions provided above. 

3.2. Aims  

Strengths 
Consultation participants identified the following strengths in consultations about the aims. 

The aims: 

• provide a clear focus on active participation and learning 

• make clear reference to the general capabilities and cross-curriculum priorities. 

Issues and concerns  
Consultation participants raised the following issues and concerns in consultations about 
the aims. 

• As a general design consideration, the aims should be restructured to better reflect the 
structure of the proposed curriculum — Economics and Business Knowledge and 
Understanding, and Economics and Business Skills. 

• The aims in this draft Shape paper do not clearly align with the aims in other social 
sciences. This may present problems for teachers using curriculum from across the 
Humanities and Social Sciences learning area, especially in Years 5–7. 

• The aims in the draft Shape paper need to be more global (e.g. as are provided in the 
Geography curriculum) so that they are relevant over a number of years.  

• Economics knowledge is overemphasised at the expense of Business knowledge.  

• Point 13 refers to engagement with the “economy locally, nationally, regionally and 
globally”. The contextual reference should be consistent throughout the document and 
“economy” should be broadened to include business. 
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• Point 14: 

− makes the Australian Curriculum: Economics and Business appear to be a study of 
Economics and Business rather than an active and engaging Economics and 
Business curriculum. Consider a stronger emphasis on students designing, 
developing and implementing their own enterprising ventures rather than studying 
market systems and financial literacies. 

− Point 14 (I) should include the word “scarce” before the word “resources” in the 
phrase “allocation of resources” to reflect the economic understanding of resources 
as being scarce. 

− Point 14 (II) seems to fit more with Civics and Citizenship than a study of Business. If 
it were to be included, the contribution of unpaid and voluntary work should be 
included. Reference to the “economy” should be expanded to “economic decision 
making and business community”. 

− Point 14 (VI) should refer to “sustainable and equitable Australian and global 
economies”. The role of ethical decision making should be highlighted.  

Ways forward 
• Review and redraft the aims to better reflect the structure of the proposed curriculum 

structure — Economics and Business Knowledge and Understanding, and Economics and 
Business Skills. 

• Consider the suggestions listed above when redrafting the aims to clarify the intent of the 
curriculum and to elaborate on the content of the rationale. 

3.3. Scope of the Australian Curriculum: Economics and 
Business 

Strengths 
Consultation participants identified the following strength in consultations about the Scope 
of the Australian Curriculum: Economics and Business section. 

• Reference to previous definitions of this curriculum area is supported as it builds on 
current understandings. 

Issues and concerns  
Consultation participants raised the following issues and concerns in consultations about 
the Scope of the Australian Curriculum: Economics and Business section. 

• Point 15 emphasises values that are not universally shared, for example economic 
growth does not always automatically enhance living standards. This course should 
focus on the skills and capabilities necessary to make decisions rather than simply 
understanding the effects of these decisions. Additionally, Economics is defined but 
Business is not. 

• Point 16: 

− does not reference the roles of government and the legal system, which are vital to 
understand when studying Economics and Business. These roles should also be 
referenced in the key ideas 

− discusses the “interrelated nature of Economics and Business through four 
overarching and interconnected key ideas”. This contradicts Point 1, which states 
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that “Economics [ … ] is seen as the underpinning discipline, and Business, where 
the economic concepts apply across a range of Business contexts”.  

• Point 17: 

− uses “world view” which is inconsistent with Point 13 (“local, national, regional and 
global”) 

− under Resource allocation and making choices, refers to “our society’s”, which is 
unclear. A distinction should be made as to whether this refers to Australian society 
or Australia’s interaction with other societies. The final sentence should be reworded 
to state “While different economic systems operate within Australia, the market 
system is used to make these choices. As a result of the forces of demand and 
supply, resources are allocated based on the action of consumers, producers and the 
government.” 

− appears to focus the study of Work and business environments on preparing 
students for a future as an employee rather than highlighting other possible futures, 
including owning a business and/or management or leadership in business 

− under Enterprising behaviours and capabilities, needs to make clear the distinction 
between the behaviours and capabilities  

− names “Enterprising behaviours and capabilities” as a key idea. Consider renaming 
this key idea “Enterprising ventures and capabilities”, which emphasises students 
developing, implementing and analysing their own business practices (particularly in 
the early year levels) 

− uses a description for Work and Business environments that is specific to the 
content. This prescription will make evidencing the Economics and Business Skills 
difficult (Point 25). 

Ways forward 
• Review and redraft the key ideas in Point 17. 
• Ensure alignment between the rationale, aims and scope. 

3.4. The nature of Economics and Business 

Strengths 
Consultation participants identified the following strength in consultations about The nature 
of Economics and Business section. 

• The curriculum structure, based on the cognitive, behavioural and affective domains, is 
supported, as are the two organisational strands of Economics and Business Knowledge 
and Understanding, and Economics and Business Skills. 

Issues and concerns  
Consultation participants raised the following issues and concerns in consultations about 
The nature of Economics and Business section. 

• Point 18:  

− states that “there are opportunities to connect and build on related content in History, 
Geography, and Civics and Citizenship”. However, no clear alignment is evident 
between this document and the curriculum for these subjects. It is difficult to see how 
this could facilitate an integrated approach if this subject is to be a part of the 
Humanities and Social Science learning area.  



 

Queensland Studies Authority October 2012 | 7 

− provides examples for the Health and Physical Education, Mathematics, and 
Technologies learning areas. Specific examples for History, Geography and Civics 
and Citizenship need to be provided. 

• Point 19 does not allow for the idea of self-employment and mentoring in the workplace. 
It limits engagement with business and other industries to a vocational focus (preparing 
for the world of work) rather than for gaining an understanding of how businesses 
operate. 

• Point 20: 

− needs to include “practise” as well as “explore”. The addition of “application of the 
theory into practice” to the end of the sentence would assist with clarity 

− uses an inquiry approach (in Appendix 1) that is not consistent with the other 
Humanities and Social Science learning area disciplines. These inquiry approaches 
need to align 

− uses an inquiry approach to investigating business and economic issues, which is 
appropriate. However, the limited time allocation (as well as the range of topics of 
study) will not allow this approach to be successful. The proposed inquiry model 
focuses the study of Economics and Business on a theoretical study of decisions and 
their impacts rather than the development of skills and dispositions of decision 
makers and entrepreneurs. 

Ways forward 
• Review and redraft this section to include the suggestions listed above. In particular: 

− review the structure of Economics and Business Skills and the relationships to other 
Humanities and Social Sciences subjects 

− provide a consistent inquiry approach across the Humanities and Social Science 
learning area. 

3.5. How is the Economics and Business curriculum 
organised? 

Strengths 
Consultation participants identified the following strength in consultations about how the 
Economics and Business curriculum is organised. 

• The knowledge and understandings provided are clear and concise. 

Issues and concerns 
Consultation participants raised the following issues and concerns in consultations about 
how the Economics and Business curriculum is organised. 

• No overarching framework of skills for the Humanities and Social Sciences learning area 
is provided. This is essential work for ACARA to assist in the implementation of the four 
subjects that comprise the learning area. 

• Where possible, common links, subheadings and wording between the skills of History, 
Geography, Civics and Citizenship, and Economics and Business should be promoted. 

• Most of the identified Australian Curriculum: Economics and Business concepts are 
translated from senior secondary syllabuses and are unfamiliar to primary teachers or 
students. Content represented would require significant time for delivery, with most 
content in primary schools likely to be delivered through integrated units. Consider 
improving content alignment with terminology. 
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• Point 23 states that “the four key ideas … are not proportional or hierarchical”. However, 
in Point 24, there is a clear imbalance of knowledge and understanding. 

• Point 24: 

− does not make clear how Economics and Business Knowledge and Understanding 
aligns with the four key ideas. The knowledge and understanding described for each 
of the four key ideas is unevenly balanced. For example, 24 (e) is the only knowledge 
and understanding described for the Consumer and financial literacy key idea 

− does not recognise the legal implications of business. 

• Point 25: 

− should not just refer to the economy in the stem, and “in their economy” could be 
removed 

− has a confusing overlap between (a) and (c) as both refer to interpretation. 
Reasoning and interpretation (including forecasting and predicting) seems more 
suited for (c) 

− (b) describes inquiry and research in a way that doesn’t clearly align to Appendix 1. 
The combination of inquiry and research is inappropriate as one is a subset of the 
other. All Humanities and Social Sciences skills are based on inquiry 

− (d) uses “collaborative” in its subheading. Decision making should be individual as 
well as collaborative, so using “collaborative” limits this skill. No consideration or 
discussion is given to the justification or evaluation of the decision. Consider how 
these skills will be evidenced in student work 

− (e) uses “response” in the subheading. This is unnecessary as communication and 
reflection are both responses.  

Ways forward 
• Review and redraft this section to include the suggestions listed above. In particular: 

− clarify the alignment of the aims, key ideas, knowledge and understanding, and skills 
− align the description of inquiry in Appendix 1 and the Economics and Business Skills 
− develop an overarching framework of skills for the Humanities and Social Sciences 

learning area. 

3.6. Economics and Business F–12 

Strengths 
Consultation participants identified the following strength in consultations about the 
Economics and Business F–12 section. 

• The outline of the scope and parameters in Points 25 to 29 is clear and sets the scene 
clearly for curriculum writers. This section should be replicated in the curriculum to assist 
schools in planning.  

Issues and concerns  
Consultation participants raised the following issues and concerns in consultations about 
the Economics and Business F–12 section. 

• The amount of content to be covered for Years 5–8, as described in each phase, is 
extensive. The amount of content to be learnt and understood means that students will 
not have time to meaningfully engage in learning opportunities. Students will not have 
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time to deeply explore the knowledge and understandings and to be involved in 
engaging inquiry processes. The amount of content described must be reviewed and 
significantly reduced. 

• The Shape paper needs to make clear the learning that has occurred and the 
understandings that have been developed through other learning areas in F–4 to guide 
the curriculum writers developing the curriculum from Year 5.  

• Point 29 needs to name, align or map the curriculum from F–4 to other learning areas. A 
significant amount of knowledge and understanding is assumed in this phase of 
learning. 

• Years 5 to 6: 

− Point 31 refers to “underpinning economic and business key ideas”. This is 
inconsistent with Points 1 and 78. The reference to “basic economic and business 
concepts” is not defined. 

− Point 32 expects a significant amount of prior knowledge and understanding. 

• Years 7 to 8: 

− Point 33  

 should be amended to “During these years, students need to be provided 
opportunities for them to see themselves as active members in … ” Further on, it 
should read “Students at this phase of learning are beginning to work with more 
abstract concepts … ” 

 needs to clarify what is a “more abstract” and “more complex” explanation. 

• Years 9 to 10: 

− The curriculum construct in this phase of learning has changed significantly. Topics 
of study are now described. Topics, units and contexts for learning should be a 
school-based decision. The Shape paper should only describe the content and 
learning. 

− In Point 35, guidance is given that students in Years 7–8 will be investigating at a 
local, national, regional and global level. Yet, in Point 37, the focus for Years 9 
and 10 is on having a regional and global perspective. This is a significant 
inconsistency between the learning of these age groups in particular. 

− Point 37 indicates that the curriculum will increasingly have a regional and global 
perspective. Yet, the topics suggested for Years 9 and 10 in Point 41 appear to have 
a limited focus and bias towards personal consumer finance. The topics are too 
narrow and do not reflect regional and global issues. 

− Point 38 discusses using an “integrated manner” to study a contemporary issue or 
event. This “integrated manner” should be the basis of all learning from Years 5–10, 
not only for Years 9 and 10. 

− Point 39 refers to the inquiry model. This approach should be applied in Years 5–10, 
not simply in Years 9 and 10. 

− Point 41  

 does not clearly align knowledge and understanding to the key ideas. 

 is not necessary in a Shape paper. 
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• Senior secondary: 

− Point 44 provides the first reference in the draft Shape paper to Accounting as a 
discipline. Accounting should be referenced in the rationale and in the Consumer and 
financial literacy key idea. 

− Point 46 uses a restrictive definition of a Business course. The description needs to 
reference management. 

Ways forward 
• Review the content described in each phase of schooling to significantly reduce the 

amount to be covered. 
• Describe the links between the Economics and Business learning area and other learning 

areas, especially the Humanities and Social Sciences subjects, for each phase of 
schooling. 

• Review the curriculum construct described in Years 9 and 10.  

3.7. Diversity of learners 

Issues and concerns  
Consultation participants raised the following issue in consultations about the Diversity of 
learners section. 

• In March 2012, ACARA released the Curriculum Design Paper (Version 3), which is the 
endorsed basis for curriculum design. This paper includes design considerations for 
inclusivity. It is of significant concern that the Draft Shape of the Australian Curriculum: 
Economics and Business appears to reference a specific learning framework (Universal 
Design for Learning) that is not endorsed within the Curriculum Design Paper. It is 
strongly recommended that Point 54 reference the Curriculum Design Paper only. 

Way forward 
• Review Point 54 as indicated above. 

3.8. General capabilities 

Issues and concerns  
Consultation participants raised the following issue in consultations about the general 
capabilities. 

• Point 59 provides examples that refer primarily to Business and financial literacy 
aspects. Some of these ideas (e.g. profit and loss) do not appear in the knowledge and 
understanding or key ideas. 

3.9. Cross-curriculum priorities 

Issues and concerns  
Consultation participants raised the following issues and concerns in consultations about 
the cross-curriculum priorities. 

• Care will be required to balance the cross-curriculum priorities and subject-specific 
curriculum demands within the time allocated. 
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• Point 72 references Aboriginal and Torres Strait Islander histories and cultures mainly 
from a historical and social justice perspective. This creates a danger that the teaching 
and learning response will be tokenistic. 

• Point 75: 

− is concerning over the level of difficulty that it describes 

− states that “students will consider current trade relationships … ” As trade is not a 
strong feature of the curriculum, it is difficult to see how consideration of current trade 
relationships will occur. 

3.10. Conclusion 

Issues and concerns 
Consultation participants raised the following issue in consultations about the conclusion. 

• The conclusion does not align with the rationale.  

3.11. Key terms and concepts 

Strengths 
Consultation participants identified the following strength in consultations about the key 
terms and concepts. 

• The inclusion of definitions of the key terms and concepts is supported and is seen as a 
valuable part of the draft Shape paper. 

Issues and concerns  
Consultation participants raised the following issues and concerns in consultations about 
the key terms and concepts. 

• Definitions of the key terms and concepts could be expanded to develop shared 
understandings and to inform the glossary in the Australian Curriculum: Economics and 
Business. 

• The key terms have a narrow, economic focus, and a number of key Business terms are 
missing.  

• Terms such as “business context”, “underpinning” and “interrelated” need to be defined 
to improve clarity. 

• Consultation participants have concerns regarding some of the definitions provided: 

− Business activity is not the aggregate economic activities of an organisation — it is 
only a subset of business activity. 

− The definition of “consumer” does not reflect the notion of personal consumer 
choices as well as those made on behalf of others. 

− In the definition for “innovation”, “better and more effective” needs defining, while 
“accepted by governments and society” is debatable. 

− The definition of “living standards” is narrow. Buying power, rather than income, is a 
more accurate reflection of living standards. Furthermore, this definition does not 
reflect the benefit from non-economic factors, e.g. private labour to living standards. 
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− The definition of “resource allocation” needs to reference communal good. 

− The definition of “sustainability” needs to add “for future generations”. 

− The definition of “wellbeing” needs to include examples of contexts. 

 





 

 

 

 

Queensland Studies Authority 
154 Melbourne Street, South Brisbane 
PO Box 307 Spring Hill  
QLD 4004 Australia 
T +61 7 3864 0299 
F +61 7 3221 2553 
www.qsa.qld.edu.au 

 

 

http://www.qsa.qld.edu.au/

	1. Introduction
	2. Key strengths and issues and concerns
	2.1. Key strengths
	2.2. Key issues and concerns

	3. Section-by-section analysis
	3.1. Rationale
	Strengths
	Issues and concerns

	3.2. Aims
	Strengths
	Issues and concerns

	3.3. Scope of the Australian Curriculum: Economics and Business
	Strengths
	Issues and concerns

	3.4. The nature of Economics and Business
	Strengths
	Issues and concerns

	3.5. How is the Economics and Business curriculum organised?
	Strengths
	Issues and concerns

	3.6. Economics and Business F–12
	Strengths
	Issues and concerns

	3.7. Diversity of learners
	Issues and concerns

	3.8. General capabilities
	Issues and concerns

	3.9. Cross-curriculum priorities
	Issues and concerns

	3.10. Conclusion
	Issues and concerns

	3.11. Key terms and concepts
	Strengths
	Issues and concerns




<<

  /ASCII85EncodePages false

  /AllowPSXObjects true

  /AllowTransparency false

  /AlwaysEmbed [

    true

  ]

  /AntiAliasColorImages false

  /AntiAliasGrayImages false

  /AntiAliasMonoImages false

  /AutoFilterColorImages true

  /AutoFilterGrayImages true

  /AutoPositionEPSFiles true

  /AutoRotatePages /All

  /Binding /Left

  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)

  /CalGrayProfile (Gray Gamma 2.2)

  /CalRGBProfile (sRGB IEC61966-2.1)

  /CannotEmbedFontPolicy /Warning

  /CheckCompliance [

    /None

  ]

  /ColorACSImageDict <<

    /HSamples [

      2

      1

      1

      2

    ]

    /QFactor 0.76000

    /VSamples [

      2

      1

      1

      2

    ]

  >>

  /ColorConversionStrategy /sRGB

  /ColorImageAutoFilterStrategy /JPEG

  /ColorImageDepth -1

  /ColorImageDict <<

    /HSamples [

      2

      1

      1

      2

    ]

    /QFactor 0.76000

    /VSamples [

      2

      1

      1

      2

    ]

  >>

  /ColorImageDownsampleThreshold 1.50000

  /ColorImageDownsampleType /Bicubic

  /ColorImageFilter /DCTEncode

  /ColorImageMinDownsampleDepth 1

  /ColorImageMinResolution 150

  /ColorImageMinResolutionPolicy /OK

  /ColorImageResolution 150

  /ColorSettingsFile ()

  /CompatibilityLevel 1.5

  /CompressObjects /Tags

  /CompressPages true

  /ConvertImagesToIndexed true

  /CreateJDFFile false

  /CreateJobTicket false

  /CropColorImages false

  /CropGrayImages false

  /CropMonoImages false

  /DSCReportingLevel 0

  /DefaultRenderingIntent /Default

  /Description <<





    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e55464e1a65876863768467e5770b548c62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200036002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>

    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc666e901a554652d965874ef6768467e5770b548c52175370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200036002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>

    /CZE <>

    /DAN <>

    /DEU <>

    /ENU (Use these settings to create Adobe PDF documents suitable for reliable viewing and printing of business documents.  Created PDF documents can be opened with Acrobat and Adobe Reader 6.0 and later.)

    /ESP <>

    /ETI <>

    /FRA <>







    /HUN <>

    /ITA (Utilizzare queste impostazioni per creare documenti Adobe PDF adatti per visualizzare e stampare documenti aziendali in modo affidabile. I documenti PDF creati possono essere aperti con Acrobat e Adobe Reader 6.0 e versioni successive.)

    /JPN <>

    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020be44c988b2c8c2a40020bb38c11cb97c0020c548c815c801c73cb85c0020bcf4ace00020c778c1c4d558b2940020b3700020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200036002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>

    /LTH <>

    /LVI <>

    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken waarmee zakelijke documenten betrouwbaar kunnen worden weergegeven en afgedrukt. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 6.0 en hoger.)

    /NOR <>

    /POL <>

    /PTB <>





    /SKY <>



    /SUO <>

    /SVE <>

    /TUR <>



  >>

  /DetectBlends true

  /DetectCurves 0.10000

  /DoThumbnails false

  /DownsampleColorImages true

  /DownsampleGrayImages true

  /DownsampleMonoImages true

  /EmbedAllFonts true

  /EmbedJobOptions true

  /EmbedOpenType false

  /EmitDSCWarnings true

  /EncodeColorImages true

  /EncodeGrayImages true

  /EncodeMonoImages true

  /EndPage -1

  /GrayACSImageDict <<

    /HSamples [

      2

      1

      1

      2

    ]

    /QFactor 0.76000

    /VSamples [

      2

      1

      1

      2

    ]

  >>

  /GrayImageAutoFilterStrategy /JPEG

  /GrayImageDepth -1

  /GrayImageDict <<

    /HSamples [

      2

      1

      1

      2

    ]

    /QFactor 0.76000

    /VSamples [

      2

      1

      1

      2

    ]

  >>

  /GrayImageDownsampleThreshold 1.50000

  /GrayImageDownsampleType /Bicubic

  /GrayImageFilter /DCTEncode

  /GrayImageMinDownsampleDepth 2

  /GrayImageMinResolution 150

  /GrayImageMinResolutionPolicy /OK

  /GrayImageResolution 150

  /ImageMemory 1048576

  /JPEG2000ColorACSImageDict <<

    /Quality 15

    /TileHeight 256

    /TileWidth 256

  >>

  /JPEG2000ColorImageDict <<

    /Quality 15

    /TileHeight 256

    /TileWidth 256

  >>

  /JPEG2000GrayACSImageDict <<

    /Quality 15

    /TileHeight 256

    /TileWidth 256

  >>

  /JPEG2000GrayImageDict <<

    /Quality 15

    /TileHeight 256

    /TileWidth 256

  >>

  /LockDistillerParams false

  /MaxSubsetPct 100

  /MonoImageDepth -1

  /MonoImageDict <<

    /K -1

  >>

  /MonoImageDownsampleThreshold 1.50000

  /MonoImageDownsampleType /Bicubic

  /MonoImageFilter /CCITTFaxEncode

  /MonoImageMinResolution 1200

  /MonoImageMinResolutionPolicy /OK

  /MonoImageResolution 1200

  /Namespace [

    (Adobe)

    (Common)

    (1.0)

  ]

  /NeverEmbed [

    true

    /Arial-Black

    /Arial-BlackItalic

    /Arial-BoldItalicMT

    /Arial-BoldMT

    /Arial-ItalicMT

    /ArialMT

    /ArialNarrow

    /ArialNarrow-Bold

    /ArialNarrow-BoldItalic

    /ArialNarrow-Italic

    /Calibri

    /Calibri-Bold

    /Calibri-BoldItalic

    /Calibri-Italic

    /CenturyGothic

    /CenturyGothic-Bold

    /CenturyGothic-BoldItalic

    /CenturyGothic-Italic

    /CourierNewPS-BoldItalicMT

    /CourierNewPS-BoldMT

    /CourierNewPS-ItalicMT

    /CourierNewPSMT

    /Georgia

    /Georgia-Bold

    /Georgia-BoldItalic

    /Georgia-Italic

    /Impact

    /LucidaConsole

    /Tahoma

    /Tahoma-Bold

    /TimesNewRomanMT-ExtraBold

    /TimesNewRomanPS-BoldItalicMT

    /TimesNewRomanPS-BoldMT

    /TimesNewRomanPS-ItalicMT

    /TimesNewRomanPSMT

    /Trebuchet-BoldItalic

    /TrebuchetMS

    /TrebuchetMS-Bold

    /TrebuchetMS-Italic

    /Verdana

    /Verdana-Bold

    /Verdana-BoldItalic

    /Verdana-Italic

  ]

  /OPM 1

  /Optimize true

  /OtherNamespaces [

    <<

      /AsReaderSpreads false

      /CropImagesToFrames true

      /ErrorControl /WarnAndContinue

      /FlattenerIgnoreSpreadOverrides false

      /IncludeGuidesGrids false

      /IncludeNonPrinting false

      /IncludeSlug false

      /Namespace [

        (Adobe)

        (InDesign)

        (4.0)

      ]

      /OmitPlacedBitmaps false

      /OmitPlacedEPS false

      /OmitPlacedPDF false

      /SimulateOverprint /Legacy

    >>

    <<

      /AllowImageBreaks true

      /AllowTableBreaks true

      /ExpandPage false

      /HonorBaseURL true

      /HonorRolloverEffect false

      /IgnoreHTMLPageBreaks false

      /IncludeHeaderFooter false

      /MarginOffset [

        0

        0

        0

        0

      ]

      /MetadataAuthor ()

      /MetadataKeywords ()

      /MetadataSubject ()

      /MetadataTitle ()

      /MetricPageSize [

        0

        0

      ]

      /MetricUnit /inch

      /MobileCompatible 0

      /Namespace [

        (Adobe)

        (GoLive)

        (8.0)

      ]

      /OpenZoomToHTMLFontSize false

      /PageOrientation /Portrait

      /RemoveBackground false

      /ShrinkContent true

      /TreatColorsAs /MainMonitorColors

      /UseEmbeddedProfiles false

      /UseHTMLTitleAsMetadata true

    >>

    <<

      /AddBleedMarks false

      /AddColorBars false

      /AddCropMarks false

      /AddPageInfo false

      /AddRegMarks false

      /BleedOffset [

        0

        0

        0

        0

      ]

      /ConvertColors /ConvertToRGB

      /DestinationProfileName (U.S. Web Coated \050SWOP\051 v2)

      /DestinationProfileSelector /UseName

      /Downsample16BitImages true

      /FlattenerPreset <<

        /PresetSelector /MediumResolution

      >>

      /FormElements true

      /GenerateStructure false

      /IncludeBookmarks true

      /IncludeHyperlinks true

      /IncludeInteractive false

      /IncludeLayers false

      /IncludeProfiles true

      /MarksOffset 6

      /MarksWeight 0.25000

      /MultimediaHandling /UseObjectSettings

      /Namespace [

        (Adobe)

        (CreativeSuite)

        (2.0)

      ]

      /PDFXOutputIntentProfileSelector /UseName

      /PageMarksFile /RomanDefault

      /PreserveEditing true

      /UntaggedCMYKHandling /UseDocumentProfile

      /UntaggedRGBHandling /UseDocumentProfile

      /UseDocumentBleed false

    >>

  ]

  /PDFX1aCheck false

  /PDFX3Check false

  /PDFXBleedBoxToTrimBoxOffset [

    0

    0

    0

    0

  ]

  /PDFXCompliantPDFOnly false

  /PDFXNoTrimBoxError true

  /PDFXOutputCondition ()

  /PDFXOutputConditionIdentifier (CGATS TR 001)

  /PDFXOutputIntentProfile (U.S. Web Coated \050SWOP\051 v2)

  /PDFXRegistryName (http://www.color.org)

  /PDFXSetBleedBoxToMediaBox true

  /PDFXTrapped /False

  /PDFXTrimBoxToMediaBoxOffset [

    0

    0

    0

    0

  ]

  /ParseDSCComments true

  /ParseDSCCommentsForDocInfo true

  /ParseICCProfilesInComments true

  /PassThroughJPEGImages true

  /PreserveCopyPage true

  /PreserveDICMYKValues true

  /PreserveEPSInfo false

  /PreserveFlatness false

  /PreserveHalftoneInfo false

  /PreserveOPIComments false

  /PreserveOverprintSettings true

  /StartPage 1

  /SubsetFonts true

  /TransferFunctionInfo /Apply

  /UCRandBGInfo /Remove

  /UsePrologue false

  /sRGBProfile (sRGB IEC61966-2.1)

>> setdistillerparams

<<

  /HWResolution [600 600]

  /PageSize [612.000 792.000]

>> setpagedevice



