Guidance for teachers

Teaching strategies for writing in Years 3-9

Purpose

The teaching strategies and accompanying resources in this series enhance the classroom
practices that support implementation of the Writing element of the Literacy general capability.
This series provides teachers with practical teaching strategies and resources that support
students to create texts for a range of purposes and audiences across learning areas.

The Writing element consists of five complementary sub-elements:

e Creating texts

e Grammar

e Punctuation

e Spelling

e Handwriting and keyboarding.

The focus of this series is the sub-element Creating texts.
A student becomes increasingly proficient at creating texts for a range of purposes
and audiences across learning areas. Students’ writing moves from representing
basic concepts and simple ideas to conveying abstract concepts and complex ideas,
in line with the demands of the learning areas. Creating texts is a holistic

sub-element, which is supported by the other sub-elements in the Writing element.
(ACARA, 2010—present).

How to use

The slide presentation and resource templates in this series can be used various ways. For
example, curriculum leaders may choose to:

¢ deliver the Years 3-6: Improving writing proficiency levels presentation to teachers

e deliver the Years 7-9: Improving writing proficiency levels presentation to a particular year
level and/or learning area team, editing the activities to reflect the specific information from the
learning area

¢ use the strategy and template resources to create a learning area unit that focuses on
teaching writing.

Each strategy in this series consists of a step-by-step guide and additional resources such as
ready-to-use templates and models (see Appendix: Strategy factsheet — annotated sample).
These strategies can be used in professional development across year levels, departments
and/or faculty groups.
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Writing and the teaching and learning cycle

‘Writing instruction, like reading, is a constellation of approaches, as students move from ideas
(surface), to thinking (deep), to constructing knowledge (transfer)’ (Fisher, Frey and Hattie, 2016).

There are various ways to approach the teaching of writing, including using a teaching and
learning framework such as the example shown in Figure 1. This teaching and learning cycle
(Derewianka and Jones, 2022), can be used to teach strategies to support students to create
texts, apply appropriate processes, develop and use vocabulary, and comprehend (make
meaning).

The cycle can be used to support teachers move in and out of these stages in response to
students’ needs as they teach writing.

Figure 1: Teaching and learning cycle (Derewianka and Jones, 2022)

Building
knowledge of Sl:z::ir:ed
the field 6
\, Assessing
student o
Independent Learning
use of the progress about the

genre genre
; Supported
writing

Teaching strategies in the teaching and learning
cycle
The stages of the teaching and learning cycle identified by Derewianka and Jones (2022) are:

¢ building knowledge of the field — the initial stage uses a range of texts to build a shared
understanding of learning area content and/or a topic which may include the topic-specific,
technical vocabulary required and how ideas in the field are expressed through language.
This stage leads into supported reading where the teacher introduces texts similar to the type
of text students will create

e supported reading — this stage focuses on guiding students to comprehend, analyse and
interpret selected model texts that contribute to building knowledge of the field and the text
they will write. Supported reading acknowledges that students need to be taught how to read
and engage with texts purposefully, particularly as the texts increase in complexity across
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¢ learning about the genre — in this stage the focus shifts from field to genre and is also
known as the modelling or deconstruction stage. To familiarise students with the
characteristics of the genre, teachers can focus on the purpose for writing a particular text,
followed by identifying the typical stages and possible phases of a text to achieve its purpose

e supported writing — this stage is also referred to as joint construction and involves
collaboration between teachers and students to create a text. Supported writing activities may
include modelled, shared, guided and collaborative writing

¢ independent use of the genre — at this stage students take full control of their writing and
create their own texts. This stage involves students taking part in the independent writing
process in which they draft, edit and publish their text using their learnings and explicit criteria
provided.

Each stage builds on the previous stage of the teaching and learning cycle (Derewianka and
Jones, 2022). Teachers can move flexibly in and out of the stages in response to student
progress. Students may progress to the independent use of the genre stage at different rates,
needing further opportunities for building knowledge of the field, learning about the genre,

or modelling through independent research tasks. Not every writing task will necessarily need to
draw on the whole teaching and learning cycle to be successful.

Talking to learn supports all stages of the teaching and learning cycle, referring to the purposeful
use of spoken interaction (e.g. class discussions, small group dialogue) to build shared
understanding in preparation for students’ independent writing.

Table 1: Resources and templates for strengthening writing

Talking to learn

Building knowledge of the Learning about the genre Supporting writing and

field and Supported reading Independent use of the genre
¢ Vocabulary cards e Binna Burra 25 text sample ¢ Planning template

¢ Frayer model ¢ Re-ordering template ¢ Using a checklist

¢ QCAA reading and viewing ¢ Sentence flip cards

resource templates

Selecting the strategies

Teachers select writing strategies to meet the needs of students in their contexts — including
phases of learning — with the goal of supporting students to create texts, particularly through the
stages of the teaching and learning cycle.

Using the strategies across learning areas

In English, students are expected to ‘create texts with clarity, authority and novelty [and] they do
this by selecting key aspects of a topic as well as language and multimodal features’ (ACARA,
2010—present). The strategies in this series can be adapted for use across several learning areas
where there is a focus on students creating texts, e.g. in Science and HASS, students can build
knowledge of the field through the use of vocabulary cards to explore technical vocabulary
related to a topic or concept.
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Appendix: Strategy factsheet — annotated sample
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Teaching strategies for writing across the learning areas

Name of strategy

Best for: Building knowledge of the field
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Best for:
a reference to the stage of the teaching and learning
cycle in which the strategy is most likely to be used.

Description of strategy

Learning focus

The learning focus is based on the Creating texts
element of the Literacy general capability and is
written in the form of possible learning goals. In most
cases, the strategy can be adapted to suit students
at different levels of literacy development.

P6
progression levels from the Literacy general
capability for each indicator

Teacher preparation
suggested preparation for implementing the strategy

Suggested implementation

Step-by-step guidance is provided for implementing
the strategy. These are written from the perspective
of teacher actions. Where relevant, resources and
examples are provided.

<

Table 1: Frayer chartimodel
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Variations

A Ask students 1o work individually to record their own answers for a shared word or concept
from a teacher-provided list. Ask them to swap their Frayer moded! chart with ancther student
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B Afapt the Frayes model chart aa a ress: splate. A8d of change 10 st
wurpose of aclivity & g evalusting a polential suluton W an ’enlified protlem (postives and
negatives).
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Icons
A blue T or M icon indicates that a downloadable
template or model (completed sample) is available.

Variations

Where relevant, variations (including extension work)
will be suggested. However, teachers are
encouraged to create further adaptations to suit their
own context and purposes.

Qussnaland Curmiutim & A4meameat Autharity

Page 5 of 5

Queensland Curriculum & Assessment Authority

January 2026



	Purpose
	How to use
	Writing and the teaching and learning cycle
	Figure 1: Teaching and learning cycle (Derewianka and Jones, 2022)

	Teaching strategies in the teaching and learning cycle
	Selecting the strategies
	Using the strategies across learning areas

	References
	Further reading
	Appendix: Strategy factsheet — annotated sample

